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. "~ I. INTRODUCTION

1

Chéfacter education has been a subject of vital
interest to educators in all ages. waever, at présent,
eduéationél leaders are realizing that it demands immediate
and unlimited attention. The very complexity of modern
life accentuates this need. The mechanization of processes,
commercializing of interests, congesting of people in urban
centers, narrowing of famlly life in tenement and apartment
buildings=-all tend to multiply social and moral problems
of youth and render difficult intelligent moral decisions.
Due to shifting étandards which society accepts, the dis-~
tinction between righf‘and wrong 1s difficult to determine
by immature youth. As Fishback?l says: "There is evidence
that moral standards are changing among young peoDpleecsece.e.
Some means need to be found that will clarify moral issues
and establish moral sténdards."

- The agencies destined to provide moral training for
Ameriéan youth embrace practically all institutions of
"society. The consciousness that neither the chﬁrch nor

the home adequately furnishes essential guidance has resulted
in a fairly well-defined movement for positive character

education in the school. "It seems that a movement is

“ "lE; H. Fishback, Character Education in Junior High
School  (Chicago: D. G. Health and Company, 1928), p. il.

1l
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’

organizing, if not already here;" writes Professor Betts,z

"for a new emphasis on character education in thé‘public
schbols." Outstanding contributions are being made to
oharacter education through the cheracter-building

valués inherent in the newer philosophy of education s

a whole, and in the techniecs which have created the activ-
ity, the project, the socialized recitation and the theory
of the child-centered school. Unquestionably the character
educat ion movement is playing a challenging role in present-
day educational discussions and practice. Such leading
educators as Dewey>, Germane?, and Charters® give character
first place among educational aims. Many progressive school
systems are attempting to meét the problem of character de-
velopment. Courses 6f study and currioulum gnides on
character education have been prepared in Boston, Los Angeles,
Flgin, Detroit, Cleveland, Toledo, and Buffalo. Notable

researches in character formation and measurement have been

2G. H. Betts, "Character Education as an Objective in
the Public School, " International Journal of Religious
Education, V (1928), p. 1ll.

: ~ 37ohn Dewey, Morel Principles in Education (Boston:
E Houghton Mifflin Compeny, 19095, Pp. 3~4.

b :
1 ' ‘Qcharles E. Germene, end Bdith G. Germane, Character
B Eduocation (Chicago: Silver, Burdett and Company, 1920), Pp. 259,

5§. W. Charters, The Teaching of Ideals (Chicago:
Maomillan Company, 1928},
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L &
and Voelker,

developed by Hartshorne and May,s‘starbuck,
The National Education Association, the Religious Education
 Association, and the World Federation of Teachers® Associa-
tions have for one of their malin specific objectives the
furtherance of character education. However, to achieve

the objectives of this movement---worthy character formation
and social well-being---it must penetrate to the heart of
every school system, Therefore, effective training in
character education under coordinate effort, and cooperative

interest of the entire teaching personnel is vitally imper-

ative.

‘ eﬂugh Hartshorne and Mark A. May, Studies in Deceit,
(New York: Macmillan Company 1920), Pp. 306.

7E. D. Starbﬁck,"Studies in Character in the University
‘of Iowa," Religious Education, XVII (1928), p. 48.

 8p, F. Voelker, "Account of Certain Methods of Testing
for Moral Resctions in Conduct,” Religious Education XVI
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A. Purpose of this Study

The purpose of this study is to make a survey of

character education programs in various high schools in
the United States to ascertain the direct and indirect means

of promoting character education. Accordingly, on the basis

of the information obtained, it may be possible to decide
which methods'should be uSed in the construction of a high

school character education program.
B. The Problem

The major problem of this study is to ascertain the
types of character training that are offered in various high
schools of the United States.

The vgridus éuestions arising in the investigation 6f
thigrmajoripreblem~are: |

ey Whaﬁ types or character training are administered
in high schools?
.- B+ - What is the nature of the course in direct character
education?
o3¢ What methods of direct character education are in
genieral use? - |
%i 4, ‘What is the nature 'of 'indirect character training?

L To what extent do regular high school courses

‘ contribute to oharescter training?

s
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6. How does club work promote good moralé?

7. How does student participation in school manage-
ment affect moral training?

8. What 1s the relations between the dean and spénsor
systems and deveiopment of right conduct?

9. To what extent do school forces cooperate to make

character training effective?
C. Means of Securing Information

The questionnaire method seemed to be the most
appropriate means of securing data. Therefore, a question-
naire was formulated, and in November, 1931, was sent out
to one thousand principals of secondary schools throughout
the United States. The enrollment of these high schools
ranged from 200-1200 students, hence the most populated
states received a larger number of questionnaires. Names
and addresses of high school principals were taken from
Patterson's American Educational Directory and from the
O0fficial Catholic Directory, which seemed to be the most

reliable indexes for securing data from both public and

Catholic parochial school systems. A sum total of 305 re-

plies was received by January, 1932. The information se-

cured from these replies forms the basis of this study.




D. Limitations of This Study

The writer recognizes the following limita tions
in this study:

l. Incompleteness of questionnaire replies

2, Limited number of returns-only one-third of
the questionnaires sent cut were returned

3. Misunderstanding of questionnaire on part of those
who Treplied |

4. Length, detalls and imperfect organization of
questionnaire

5. Inaccuracies of tabulstion and interpretation

6. Sudbjectivity of data

7. WNature of character education

8. Lack of clear-cut concepts in this field




E. Desoription of Data

The type and number of schools cooperating in this

study are given in Table I.

TABLE I
Type of School Number of Returns
Public 209
Parochial* 75
Private** 21
Total : 305

- *Parochial schools are schools restricted to the parish
of some religious denomination.
**private schools sre wivately owned and supervised.
Attendance 1s restrioted to selected students.

- Replies from schools of thirty-five states are in-
cluded in the returns; thus every section of the Union is
represented in this study.

Table II shows three separate factors; The number

of returns from each state, the type of schools represented

according to states, and the type of character training used

in the representative high schools of each state.




TABIE 11

DISTRIBUTION CF REPLIES FROM STATEE CLASEIFI:ZD WITH REFERENCE TO
TYPE OF TRAINING AND TYPE OF SCHOCL

Direct Type ' Indirect Type
Etetes Catholic &Echoole Non=Catholic Schools Public Schools
Farochial Private Public ?Private Total Public Private Total Comwbined Total
Alebama 8 8 8
Arkansas 1 1l P 2 3
Celifornia 3 1 1 5 5 5 10
Connecticut 10 10 10
Colorado 3 1 2 6 4 4 10
Florida 2 2 4 4 6
Georgis 1 1 4 4 5
Illinoie 5 5 1 1 7
Indiane 5 3 8 13 13 21
Iowa 4 1 2 7 5 5 12
Kansas 5 2 7 4 4 1l
Kentucky 2 2 5 8 10
Louisisna ) 1 5 : 5 6
Maryland 3 1 1 5 2 1 3 8
Massachusetts 2 2 14 1 15 17
Michigan 3 2 5 12 12 17
Minnesota 2 2 1 1 6 7 7 13
Missiseippi 2 2 6 6 8
Missouri 3 1 2 é 4 4 10
Nontana 2 i 3 3
Nebraska 5 2 4 11 5 5 16
New Jersey 1 1 7 1 8 9
Rew Mexico 2 2 2
New York 2 1 3 10 10 13
North Carolina T 7 7
Ohio 6 b 1 8 7 7 15
 Gklahoma 1 1 1 1 3
Oregon 2 2 3 3 S
Pennsylvenis 2 1 1 4 5 5 9
South Dekota 1 1l 2 2 3
Tennessce 1 1 5 5 10
Toxas 1 H 3 5 5 5 10
Virginia 1 1 2 2 4
‘Washington 1 1 2 3 3 5
Wisconsin 1 1 2 2 2 4
Total 7% 15 26 3 119 133 3 186 305

M_‘




DISTRIBUTION OF REPLIES FROM SECTIONS OF THE COUNTRY CLASSIFIED WITH REFERENCE

TABIE 111

TO TYFE OF TRAINING AND TYPE CF SCHOOL

Sections

Direct Type

Indirect Type

Catholic Schools

Non=Catholic Sochools

Pnblic Schools

Denomi~ o : . , Combined
Parochial Private Publie national Total _Public _ Privete - Total “Potal
Pacific Coast 6 2 1 9 10 10 a9
Rocky Mte. 7 2 3 12 3 3 5
Central 43 8 17 2 0 72 ™ 142
Southern 8 1 3 12 46 ‘,'46 58
Middle Atlantic g 2 2 1 14 28 2 30 44
New England 2 2 24 1 25 27
Total 75 15 26 3 119 183 3 186 305

*
rather than a
fower repliss.

Tables 1I and III bring out the

the use of the indirect type.

The large number of returns from the Centr
possible conclusion that sections with a

al States is probably due to the fact that more states are inciuded in this section

large number of replies are more interested in character training than those with

fact that the Eastern and Southern sections of the United States are almost entirely devbted to

One hundred and one schools report the use of the indirect type as comparsd to 28 that use the direct type.
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' II. METHODS OF CHARACTER TRAINING
A. Discussion of Méthods

There are two methods used to teach character, the

direct and the indirect.
The direct method of character training is that type

in which the various virtues and traits are taught directly
as a part of the school curriculum. According to Frederick

Ce Bolton} "Direct character training is the definite con-
sideration of the right and wrong in any given act." W. W.

Charte'rs2 says: "By direct moral instruction is meant that
form of instruction which begins with a consideration of

traits. This is in contradistinction to indirect moral
training which begins with a consideration of situations."
If properly taught this type has a strong bearing on actual
life situations;'fof it‘énables‘the student to form correct
Judgments when confronted by the complicated situations of
life. | |
- The indirect method of character training teaches the

various virtues and desirable character traits incidentally,

lF. C. Bolton, Adolescent Education (Chicago: Macmillan
Company, 1931), p. 435. |

awfiw.-Chartersi Teaching of Ideals (Chicago: Maomillan

10
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i, e,. as & by-product of the school life. For example on
the basis of an actual lif'e situation the proper moral
attitude is taught. In general, however, this type of

character training is developed indirectly through suggestions

in connection wi th the subJect-matter courses, intra-curricular
and extra-curricular activities and through the regimen of
olassroom and school management. ™"The fact should be
emphasized," writes George W. Rosenlof,3 Director of Second-
ary Edﬁcation, University of Nebraska, "that character edu-
cation is not a thing in itself, apart from the activities
of school life. Character education is implicit in &ll

activities. All education is character educst ion."”

B. Method of Character Training Preferred

Returns from the questiomnaire show the extent to

which the direct and indirect methods of chalacter training

~ere being used in the high schools. These data are

summarized in Table IvV.

of gtudy in Character

, 5George W. Rosenlof. _h Course of S -
Rduesat'ion  (Linooln, Nebraska: Burr Publishing Company, 1927),

[
LA TR
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TABLE IV

TYPE OF CHARACTER TRAINING PREFERRED

jo oo o4

Schools
Methods Used ; _
;Private ,Parochial; Public ; Total . Per Cent
Direct . 18 . 75* . 26 . 19 | 39
Indirect : 3 1 0 ;183 i 186 61
s 21 : 209 : 305 100

Total 75

*Phe 75 schools using the direct method do not exclude
indirect character education; but they emphasize the necessity
of giving character educat ion a special place in the curriculum.

Table IV shows that 119 or 39 per cent of the 305 schools
investiéated use the direct method of character training,
whereas 186 or 61 per cent use the indirect method of character
educat ion., This im in corroboration with a recent research
econducted by Prof. Betts at Northwestern University where
almost three-fourths of the respondents favored the indirect
method and one-fourth regarded the direct objective as de-
sirable. “Fifty respondents from the schools using the in-
d1rect method also report tle occaslonal use of the direct
method. These statements indicate that a considerable num-

nsé£w8fuédp§;£6£s.réélizq2ﬁheuinéffectiveness of the exclusive
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use of one' type.

C. Relafive Value of Direct snd Indirect
Charscter Training

In indirect or suggestive character training the pupil
is supposed to grasp 1ntuit1vely the leqson to be conveyed.
However, many children are not quick enough to grasp the

thought suggested. This inability to make proper decision

-1is not'wholly due to obtuseness. It is more likely due to

a lack of cultivation of moral sensibility which needs de-~
velopmént through concrete or direct instruction. |
Concrete instruction dévelops dlearer perceptibility,
more gsccurate evaluation and keener sensibility and respon—‘
siveness. This is in accordance with Vineyard and Poole.l
They state that it is.very doubtful whether any fundamental
subject in the curriculum can be taught indirectly. Their

opinion is stated in the following quotation taken from thelr

text:  "One would not expect the school to turn out chemists,

mathematicians; or artists of any sort without a definlte course

sof study and faculty direction in these educeational branches.,”

Tikewise it would not be reasonable to essume that character

_education, the acme of all education can be taught successfully

v e T s !
T o

Yjerry J. Vineyard, end Charles F. Poole, Student
Participation in School Government (New York: A. S. Barnes

anﬂ‘Uompany, 1930), p. 52.
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without a definite course of study. |
Dr. Henry Neumann® of New York Ethical Culture School
has analyzed the problem of distinet courses in moral train-
ing in a very discerning and helpful way. He says: " A |
distinct course offers greater opportunity than incidental
instruction to develop the broad, far-reaching principles
that growth in character requires....Quiet, earnest re-
flection ﬁpon these principles at regular times under the
guidence of the right kind of teacher is, therefore, a need
of which the young people themselves may not be particularly
conscious, but which in these days of extremely hurried living,
is important enough to receive every encouragement.”
D. Types of Classroom Procedure used in the Direct
Teaching of Character Training
- The types of procedure most generally used in direct
dharaétqr training, as indicated by the returned question-
naires, are listed in Table V. Judging from the table, most
schools use either a variety of methods or such a combination
as seems best adapted to thelr respective c¢lass or type of

gstudent.

‘" Efenry Neumann, "Moral Values in Secondary Educat ion,"
II..__& Bureau of Education Bulletin, 1917, No. 51, p. 7.




TABLE V

CLASSROOM PROCEDURE USED IN THEL DIRECT METHOD OF
CHARACTER TRAINING

e S e e S e

Schools

|
"

Class PBrocedure

as 8% se as

Private EParochialf Public f Total
?g ‘a. Lecture | : 3 E 8 ; & : 17
b. Discussion .4 9 5 3 16
| . Recitation ! 10 1 12
d. Combination of a and b; 5 19 3 27
e. Combination of a and ci 2 g 19 : 0 g 21

f. Combination of a, b, : : :
and ¢ L3 ‘10 : 13 ¢ 26
18 S 95 . 28 110

L4
(]

 TPotal

‘Taﬁle V shows that among{thé methods:eﬁployed, the
‘lecture method ranks first, eiass discussion ranks second,
f .and. class recitation ranks third. In the lecture method pupils
‘are taught ocorrect underlying principles in matters of conduct
and the application of these principles to life problems. The ,

class recitation (consisting usually of questions and answers)

discloses the extent to which students have grasped the mean-
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ing of the subject-matter. The data obtained indicate that

a combination of the lecture and class discussion pre-
ferred and, in general, is used by most teachers.
since the aim of character instruction is to give in-

formation that will enable the student to cope with life's
varied éituations, the training must be broad in SCOpe. It
must be adapted to meet the needs of the group as a whole and
also the needs of the individual. Therefore, the best re-
sults will 5e obtained if all available methods of classroom
procedure are utilized. Table V shows that this is being
done in most schools, in as much as 74 out of 119 use a
combination of methods.

E. Manner and Means of Instruction in Direct
Character Treining

l. lLiterary Material Used. A good textbook is an

invaluable guide for both teacher and student as far as
logical arfangement, explanations of terms,‘exposition of
subject-matter, and economy of time is concerned. Since
the textbook is universally recognized as a fundamental
factor in the educational system, it is evident that 1t

would be of considerable aid in this comparatively new sub-

Ject. of character education.




TABLE VI

17

LITERARY MATERIAL USED IN DIRECT CHARACTER TRAINING

3 Schools
Material Used - . x
.Private .Parochial; Public ,Total
General text on morals: 6 i 30 3 ‘48
Text plus pamphlets ., 4 . 14 . o | 18
Pamphlets ; 2 : 4 § 3 ; 9
No textbooks ; 3 ; 10 i 20 3 33
Unascertained i 3 . 8 ; 0 : 11
Total | . 18 . 75 i 26 . 119

Table VI shows that 75 of the 119 schools, using the

direct method, favor some form of literature as a basis for

inStruction.

2., Types of Textbooks Used,

In thirty-three schools

using the lecture method, the instructor alone uses a text-

bbdk. ‘The majority of the schools, however, favor the

adoption of textbooks for students.

1ist of books used.

Table VII presents &




TABLE VII

CHARACTER TRAINING TEXTBOOKS USED IN
HIGH SCHOOLS SURVEYED

18

L v

:  Number of
Name of Textbook ; Authors ; Schools

Religious Doctrine and ; \ ;

Practice f Cassidy f 8
Bible % ; 7
Advanced Catechism : Deharbe 7
Christian Doctrine . Christian Brothers @ 4
Religion : Campion ; 3
Studies in Conduct : Hague—Chalmers-Kellyg 3
Etiquette ; Clark and Quigley ; 2
Christian Doctrine : McVey § 2
The Will to Succeed § Garesche ; 1
Moral Philosophy f Coppens : 1l
Ethics ; Coppens : 1
Program of Character : ‘ :

Education ; Christe, Doris 2 1l
‘Bthics P H11l 1
‘Oonduct Problems f Charters, Rice, Beck?

Manners and Right Conduct | .

for Schools - MeVey : 1
"Our High Sehool : McGregor : 1
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TABLE VII (CONTINUED)

Vocational Guidance : Dickson : 1
Catechism : Author :
; Unascertained ; 11
Catechism and Bible | " 7
Civies i " : 3
Workbooks | i " ; 2
Various books and ; f
pamphlets : " . 11
Total ; ‘§ 82

- The writer familiarized herself with the contents of

most books listed in Table VII and on the basis of her own

judgment'came to the conclusion thet Telks to Young People,

by Wilson Fairley, Conduct Problems by Charters, Rice and Beck,

Vocationgl Guidance, by Dickson, and Religious Doctrine and

ractice, by Cassidy, are very commendable for character

P ,

training.

3. Personnel Administering Instruction. Teachers who

{ggya‘gpeg1al pstho;ogical training, pastors, ministers,
,ngto:s,,and nurses with}special;training in their respective

.Tlelds are best qualified to train young people in character
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education.: Table VIII shows to what extent they ﬁarticipate

in administering instruction.

TABLE VIII

PER SONNEL ADMIWISTERING INSTRUCTION

' : Schools
Personnel : .
. Private [ Parochial; Public' ,Total
Classroom teachers . 6 . 19 : 8 ; 33
Pastors or teachers . 0 . 29 : 0 . 29
Home-room teeschers . 3 : 7 . 4 .14
Pastors or ministers . 3 . 8 . o . 13
Teachers and selected : . . :
outsiders : 4 : 2 . 6 . 12
Princinals . 1 X 6 : 4 . 11
Doctors and nurses .1 : 4 . 2 . 9
Total : 18 ;75 i 26 : 119

_ Table VIII informs the remder that the major part of
character eduocation is carried on by the regular teachers,
pastors, and ministers. The evaluation of these specially
tgg}ngd,in@ividuals‘for;this specific subjeot seems adeguately

eg@rqggpd_;n;phg.following quotation from William MoNally':

v 1§11 tam- McNally, "T5 Uniformity of Textbooks Necessary,
C. E.;A,uxearbock XIv (1917-1918), p. 363,

OO o AR Vo Tt p 8 e N
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”The greatest part of the walue of edhoation obtained in
any particular class must be credited to the personality,

method and ideals of the teacher."

-4, Time Allotment fo: Character Training. Table IX

shows specified time allotment for character educe tion in 98
schools reporting. Twenfy-one schools, slightly more than
17 per cent, have no time allotment. They report, however,
the occasional use of the direct type of instruction when-

ever situations arise which nessitate such action.
TABLE IX

TIME ALLOTMENT FOR CHARACTER EDUCATION

, x § Schools
Time Allotment per . -
Week ' Private §Parochia1; Public § Total
One per;od of 45 minutes : 1 f 6 ; 5 f 12
Two periods of .30 minutes 3 E 18 § 2 % 25
Three periods of 45 minutes: 2 5 10 ;1 f 13
Four periods of 35 minutes ; 4 : 12 : 4] % 16
?ive periods of 10-45 min. § 4 : 23 : 6 33
Six periods of 45 minutes ? 1 : 0 : 0 1
' No time specified s foe ;12 21
Total ;16 P75 | 26 {119
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Table IX shows that in 98 schools out of 119, character
training has become a definite part of the curriculum. The

instruction varies from one period of 45 minutes pef week to
five periods of 10-45 minutes per week. One school reported

six periods per week which probably includes Sunday School

instruction.
Several principals indicated that the opening period of

the morning session is the preferable period for instruction.
Students are impreghated with a wholesome lesson which will
find occasion for adequate expression as the day advances.

This procedure enables the teacher to correlate the direct
type of moral training administered in the morning with the
indirect type throughout the entire day. \

| Most prineipals, however, showed no special predilection
as to the time of day most sultable for instruction. Con-
signment of 1nstruction to the time most convenient for the
school seems to be the most popular arrangement.

The general concensus of opinion among the respondents

is expresséd by the statements, that definite time allotment
ﬁnd fégﬁlérity are>just és imperative and essential for moral
education as for any other subject. TFor only by regular rep-

etition can correct and useful habits be established.

:
&
H &3

;
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III. NATURE OF THE COURSE IN DIRECT
CHARACTER EDUCATION

A. Necessity of a Prescribed Course of Studies

i Cormon opinion concurs that the student of high school
age is usually too immature to decide for himself which
studies would be most practical and most beneficial for him,
Therefore, interested educators have compiled a series of
studies which are considered absolutely necessary for an

educational foundation., These have become general require=-

of the school curriculum; the less essential subjects are

ments for all students and constitute the required subjects
elective.
Table X shows the attitude of the teaching authority
toward character training. Elighty-six of the 119 school
authorities who have introduced the direct type of character
training consider it so important that they have made the

course compulsory. Only 16 schools have left the course

to the choice of the students.

83




TABLE X

NATURE OF THE COURSE IN DIRECT CHARACTER EDUCATION

: Schools
Course : .
! Private :Parochial; Public, Total
; = S 1
, Required . 14 1 85 ; 7 86
{  Eleotive ) 4 : 2 : 10 ; 16
{  No date : o . 8 : 9o : 17 ;
” T : :
Tokel 18 : 75 : 26 : 119

The length of time over which required character train-

ing extends, varies from one to four years.
B. Attitude of the Students towards the Course

It was stated in the predéeding paragraph that the
courée in eharacter training is elective in 16 out of 119
schools reporting; yet the same report indicates Yhat about |
5 two-thirdsuof the students of these schools heve voluntarily
5 enrolied in the oourse. This fact speaks well for the type
of course offered as well as for the teachers. entrusted

with the instruction,
The attitudes of students as gleaned from the question-

~§{ naire, are summarized in Table XI.




TABLE XI

ATTITUDE OF STUDENTS TOWARDS CHARACTER TRAINING

Schools

Attitudes Towards Course
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These attitudes range from indifference to enthusiasme--
with the ma jority of students very favorable to the pro-
gram, This fact is still more gratifying when we note that
only 24 out of the respective 119 schools offer credits for

this course, the number of credits ranging from %+ to 2 credits.
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The sbove testimony may bé supplemented by Mr. D. R.
Porter,l national leader of the high-school section of the
Young Men's Christian Association, who makes the following
statement: "It is being found tﬁat as an actual fact
larger nuhbers of thinking high-school boys can be enrolled

for the group study of life questions and practical phases

‘of the Bible than can be enrolled in voluntary gymnasium

classes."

Miss Jessie Gibson,? for many years girls' adviser at

the North Central High School, Spokane, has written a most
important book, "Being a Girl" which grew out of her every-
day experiences at Spokane. This book cléarly shows that

girls,too, appreciate having counsel on moral problems,

1p, R. Porter, Religious Education, IV, p. 97.

2yessie Gibson, Being A Girl (New York: Macmillan
Co., 1927). B. 326,
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IV, TYPES OF COURSLS IN DIRECT MORAL TRAINING

Moral treining hes a threefold end: (1) thé knowledge
of right and wron¢ urider the verious comd itions which life
may present; (2) the desire to do right; and (3) the knowledge
of how to develop worthwhile traits or qualities. Effective
courses in direct moral training seem necesssry to schieve

these ends., The tyves of courses used by the schools are

presented in Table XII.

TABLE XII

TYPES OF COURSES IN DIRECT LORAL TRAINING

; Schools
Types of Courses : -
* Private { Parochial! Public } Total
Religion Course ‘10 : 41 : 0 s
‘8pecial ocourses in f : : :
moral trasining : 3 : 25 P28 P o4
Religion and : : : :
citizenship : 5 : 9 : 0 P14
Total : 18 i 75 i 26 ;119

Table XII shows that most private and parochial schools
use the religion period for charecter training. This course

includes instruction in religion with applicetions to life

a7
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situations, sex-moral instruction, and character tfaining in
general., Fifty-four schools offer special courses in character
education., Under the above courses these»topics were listed:
ethics, conduct problems, character education, right conduct,
and guidance., Fourteen schools offered separate courses in
both, Religion and Citizenship, stressing phases of chaiacter

developmenp in each of these'courses.
v A; Other Types of Courses in Moral Training

It 1s a significant fact that besides the 119 schools
using the direct type of moral training, there were 172
schools, not listed in Table XIT, which professed to have
#arious forms of character education. These are, however,
moré\or_less of the indirect type and by-products of the

other subjects of the curriulum. Details regarding the

type of training in these schools are shown in Table XIII.




TABLE XIII

OTHER TYPES OF COURSES IN MORAL TRAINING

Schools

Types of Courses
Private @ Parochial Public Total

Totgl

Citizenship i1 0 « 52 53

Sex-moral instruction ; '

and health : 1 0 8 9

Sex-moral instruction ;

and physical education : 1 0 8 9

Sex-moral instruction

end sclience : 0 0 7 7

Vocational guidance ; o 0 6 6

Thr ough medium of ;

other subjects : 0 0 88 88

No data ; 0 0 14 14
: 3 0 183 186

- A variety of subjects were mentioned by the respondents
under the last-named item in Table XIII, "Moral Training
‘through the medium of other mubjects."” Among them were:
.economics, literature, social science, sociology, psychology,

art, music, nature study, English, ete. Several principals

stated that character training should be an objective, either
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direct or indirect, in every school subject and in.every
school actiﬁity. “
| This statement is in corroboration with Arnoid

Tompkins' in his Philosophy of Teaching, as stated in Charters
teaching of Ideals: "Whatever brings out the features of the
soul, develops its pdérs and facultles, directs the aspiring self
to the highest clalms of manhood....reveals to the individual the
beauty and worth of character, and inspires the soul with a
passion for truth and righteousness; is moral training."”

"With this view of the question it is easy to see how
instruction 1is morals may find a place in the course of study;
or to see that it matters little if it have no place. Those
teachers who inject into all their work the moral tone can

afford to refuse it space on their programs.

B. Citizenship Training

The main objective of public school education is to
promote and develop an upright and desirable citizenry.
?he subjeet receiving the highestlfrequenoy of mention in
Table XIII is Citizenship---a proof that their ideal aim is
su(figienfly stressed, The broad scope of this subject gives

the teachers a splendid opportunity to stress character ed-

ucation; to teach duties and privileges, cares and responsi-
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bilities; to develop the fundemental virtues; truth, the
foundation of society, of government and of oredit;‘Justice,

a proper recognition of the rights of others; loyalty to home,
to school, to community and to country; duty, self-respect
and self-reliance; above all, to inculcate obedience to law

and respect for authority.
C. Sex~-Moral Instruction

It may also be seen from Table XIII that seversal

schools promote character trsining through sex-moral instruction

in correlation with some regular high school subject. The

subjects which lend themselves more readily to thet purpose
are heaith, science (usually biology), physical education,

and vocational guidance.,

Six schools stated that they administer sex~-moral
1nstruction}to mixed groups of students. Twenty-five other
sohools feported that they teach the regular Subject material
of such a course to the entire class but that direct sex-
instruction is administered to the sexes separately. In 17
schools sex-moral instruction courses were conducted by the
teachers, in 5 schools by dootors and nurses, ‘and in 9 others
by dootors, nurses, and teachers, 1ntorchangeably.

’w‘ The teacher 1n physiology and hygiene was. considered

to have an Opportunity for sex-instruotion in her classes
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as far as subject matter is concerned but her opportunity
is limited because these classes have usually both boys
and girls, Certain aspects of the subject may well be

taught in nature study groups, but this, too, is open to

the same objection. The biology teacher encounters the same

limitation. The physical directors and athletic cosaches,

dealing with boys end girls in separate groups, are more

free from handicaps end, if capable, can give valuable in-
struction in this line,

Some schools have found it very profitable to arrange
for instructions by doctors and nurses., Their more accurate
knowledge and their wide experience give the weight of

sutnority to their words and, doubtless, produce and impres-
sion that ordinary classroom teachers cannot so‘easily make.
Tne following objectives, were espeoially stressed inthe
above mentioned instructi ons on sex-moral training:

a; Sex~-hygiene

b. Sex-hygiene and venereal diseases, and

14 schools

sublimati on-=-=-=vccmmeceemeccnoo oo --=in 5 schools

¢. Sex-hygiene and venereal diseases------in 9 schools

d., Sexvhygiene, venereal diseases, and
mental health

" Some principals stated that the field is t0o large to

determine in advance what traits or obJectives shouldbe

sﬁressed, aocurenoes in sctuel life situations ‘should ve

~——min 3 schools
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taken in consideration snd such knowledge of sex qﬁestions
bezimparted as may be necessary to preserve heaith, develop
right thinking, and control conduct. Its aims should be
hygienic and ethical.

Another principal stated that his school did not provide
a special course in character training or moral education; but
that the teachers utilize all subjects to further cleen, wole-
some 1iving; and that affirmative instruction ought to be
stressed rather that negative.

In conclusion the writer wishes to quote from Englcman}
"pAs a8 closing word it seems in place to suggest the fact that
whether sex instruction is to result in something noble or
ignoble depends not so much when it is given, or at what age
1t 15 given, but it does matter tremendously whether sex

knowledge is learned from vulgar sources, or from pure-

minded men and women vho approach the subject with a reverent

regard for its importance and the desire to have the boy or

gifl‘as reverently learn what he ought to learn.”
D. Personality Records

In order to stress the general objectives of education and

to avaluate the character-rorming results produeed by citizen-

13. 0. Englemean, Moral Education in School and Home.
QNew York' BenJ. H.‘Sanborn and Company, I@EO), P 253.
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ship training, a large number of schoo;s have provided for
special personality records, or for rersonality reting on

the academic report cards of the students. Before snd

after graduation these personality records sre consulted ih
matters involving promotion, honors, employment, letters

of reference, and answers to inquiries from other institutions.
The types of report cards in use by high schools that answered

this point of the questionnsire are surmerized in Table XIV,.

TABLE XIV

PERSONALITY RECORDS

: Schools
Type of Report .
: Private iParochial: Public :Total
| | | ; : f
Personality reting with ! ' : :
academic achievement : 11 : 48 ¢ 121 ¢ 180
Personality rating only ' 5 Y 13 b e P41
Aocademic achievement f f f f
only N 2 : v ! 5 Po1e
Not reported ': 3 : 7 : 60 . 70
o Totel . o . sl ; 76 ; 200 [ 305

oL PN ST
H LA A

Table XIV shows that 180 schools combine personsality
Harn P
rating'with the rating or academio schievement, whereas 4l
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schbols distribute Special personality urating reports under
various titles such as Citizenship Record, Conduct Attitudes,

Personality Rating, Personality Traits, etc. Samples of such

‘reports may be found in the appendix of this thesis, page 10X.

Examination of these record.s reveals that special stress
is laid on the formation of good haebits and personality traits
by interested teachers and educators of today.

Soine rincipals advocated personalityA rating scales,
Among them Downey!s Will-Tempe rament Test and Voelker'sl
Personality Tests were mentioned., D. H. Eikenberry® believes,
however, "that sauch scales are best prepared by the teachers in
cooperative effort for each school. Standard scales are not
available, and would not bé desirable even 1f they were, as
the scale shouid be adopted to t he conditions of each parti-
culer school. A rating for each child should include (a) his
own rating of himself, and (b) a composite rating of all the
teaohers,.‘ Such ratings serve to make the child aware of the

traits in which he is both strong and notably weak. This
gives him a basis for improvement, a goal for entertainment,

end a standard for measuring his own progress."

~lpeul ¥, Voelker, Function of Ideals and Attitudes in

‘Soocial RBducation (New York: Teachers College, Columbia
SR o
University, 1921), pp. 74-75,

2p, H. Etkenberry, An Introduction to Guidance {Columbus:
Herr Printing Co., 1930) p. 136.
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V. SUMMARY OF THE DIRECT METHOD OF CHARACTER TRAINING

From the tabular data on the Direct Character Training
which has been presented previously in this study the writer
has evolved a detaileq sunmary. It has been impossible to

prevent occasional overlapping of data due to the nature of

the replies received.
A. Extent of Direct Character Education

| l. Of 305 schools, 119 or 59’per cent report.the use of

the direct method pf chafacter‘training; 50 schools using the

indirect also report the occasional use of the direct me thod.
2.‘ The direct me thod is in general use in the private

and parochial schools and to a small extent in public schools.

B. Means of Direct Character Education

l. Types of Instruction.
' @a. The lecture, discussion, and recitation pro-
cedures are most generally used; 74 schools use a‘combination

of the above types of instruction.:
b. Of the 119 schools using the direct method, 75

acknowledge some form of textbook for student use in character

training.

- 36
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2. Teaching Staff.

a. Teachers, ministers, doctors, and nurses com-
pose the teaching staff in character treining courses,

3 Time Allotment.

a. Ninety-eight of the 119 schools specify definite

time allotment, varying from one period of 45 minubes per
week to five periods of 10-45 minutes per week.

b. Schedules are flexible in keeping with the
organizﬁtion of each system. Nevertheless, definite time
allotment and regularity of instruction are considered
essential features of an effective character training program
by most principals.

4, Courses.

a. The most prevelent courses are special courses
in Religion, specisl courses in Character Training, and
Citizenship including Sex-moral instruction.

b. The course in Religion usually includes:

(1) General instruction in Religion
(2) Sex-moral instruction
(3) Character training

¢. The special courses in Character Training
1nclude: L
. (1) Ethics ,

" . ( 2) ,',.,Con,dt}.é‘t. 'pmbl ems
- (5) Character training
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4, The Citizenship course includes social and

oivio problems with special stress on character formation.

e, Eighty-four schools offer cousses in Charscter

Training of a partial direct type, designated as:

(1)
(3)
(3)

(4)

(5)

Citizenship training

Sex-morael instruction and health
Sex-moreal instruction and physical
educa tion

Sex-moral instruction and bviological

- gcliences.

Vocat ional guidance

f. Sex-moral instruction 1s administered by

teachers, doctors, and nurses in 54 schools.

g. Sex-moral instruction is usually administered

to the sexes separately.

h. The subjects which lend themselves to sex-

moral instruction are:

(1)
(2)
(3)
(4)

. 4., Of the 102 schools that reported on the question

86 schools meke 4 irect character education a required course,

‘Biology
Physicel education

Vocationel guidance (The writer believes .
that respondents meant guidance from a
health, end civio-social point of view
rather than vocational guidance.)

\
|
Health educsat ion
(
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and 16‘schodls make it an elective course.

Jo The attitude of the students toward the course

is very favorsable,
k. Only 24 schools out of the 119 offer from one-
half to two credits for the course in character training.

5. Personality and character rating scales.

a. Special personality records stressing the
general objectives of character educetion and citizenship
training are used in 221 schools.

b. Several principals advocate personality rating
scales as direct aids in discovering and developing character

traits,
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VI. INDIRECT CHARACTER TRAINING

So far attention has been centered on the description
and discugsion of data concerning the direct type of character
training. Repeated references have been made to the fact that
186 schools, or 61 per cent of those replying to the question-
naire, reported the predominant use of the indirect type., De-
tails of the latter type will be presented in the following

discussion.

A. 1Incidental Moral Training in Regular Classes

It is interesting to note that 286 principals, almost
94 per cent, replied to this question,“In the 1light of your
experience which subjects are best adapted to stimulate
" )

character training, by mentioning two or more subjects.

Table XV is a summary of these subjects.
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; TABLE XV
? SUBJECTS BEST ADAPTED TO STIMULATE CHARACTER TRAINING
¢ '
. so
Sub jeocts . hOOls .
| | : Private :Parochial: Public : Fr8§&&ncy
Enklish end literature ° 12 - 63 . 198 . 273
Social science P b er i 18a . 264
Health and physical . , ; :
education : 9 : 39 : 131 : 179
Religion .14 r 70 5 : 89
i : : : :
! Mathematics and commer- . : : .
“ .cial subjeots . 5 : 21 : 51 : 77
;] Sciences : 2 . 12 : 57 : 71 |
| ' H s : :
i Music and arts : 4 i 16 : 42 ¢ 62
§ Home economics ¢ 3 ¢ 16 : 2z ¢ 35
; \ : : : :
| lengueee t 2 ¢ 5 i 18 i 2
Not reported o4 7213 F 24
. . . *
Total : 68 . @0 i 718 i 1097

Table xv shows that the majority of teachers believe
English, Sooial Sciences, Religion and Health to be the subjects
best adapted to stimulate character training. Attention must

be called to the fact thet the above classificatlon includes

ol oy AW Wk

al so those schools‘that meke special use of the direct type of f

training.
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Fifteen principals attached additional comments to their

~replies. In their opinion, subject-matter is irrelevant in

character training; its value varies with the teacher. They
maintain that all subjects have charscter training value in-
the hands of a capable and exemplary teacher. F. E. Boltonl
in his recent book "Adolescent Education" expressed the same
point of view in these words: "All subjects yield moral
values but they must he considered from the standpoint of
human values and human welfare, that 1s, from the standpoint
of righﬁ and wrong conduct. Some subjects like literature,
history, and civics, are especially rich in such possibility

because their content deals with standards of conduct and

problems of humen welfare.™

B. Character Traits Developed by Various Subjects

Principals have generously enumerated the character
traits which in their judgment are developed by each of the
subjects listed under Table XVI.

lF. B. Bolton, Adolescent Education (New York: The Mac~-
millan Co. 1931), p. 4486.
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TABLE XVI

CHARACTER TRAITS DEVELOPED Iy yARIOUS SUBJECTS

) Traits

Subjects

Bnglish

Social
Sciences

Religion

Health
Physical

Health

Mathematics

Commerce

Sciences

Home

Nusic

Economics Art

Languages

12,
13.
1‘.

Ambition

Appreciation for Others
Accuracy

Appreciation for Beauty
Agreeableness
Appreciation of Nations
Achievement

_Broadmindedness

Citizenship
Courage
Cleanliness
Courtesy

Cause and Effect
Charity

Cooperation

17.
18.
19.
20,
21
22,
23.
24.
25.
26.
27,
28.
29.
30.
31.
32.
33.
34.
35.
36.
31.
38.
3%
40
41,
42,
43
44,

Culture
Consideration of Others
Correct Judgment
Duty

Directness
Enthusiasm
Bconony
Efficiency
Fairplay

Honesty

Heroism

Industry
Impartiality
Initiative
Jdeals

Justice

Kindness

Love for Home
Loyalty
Leadership
Morality
Mortification
Management
Nobility of Character
Order
Opermindedness
Obedience
Patriotism

_Pergeverance
Purity.

; . Punctuality

. Public Service

Patience

- Polse

_Precision :
‘Regard for Others
Reppect for Others

Reverence .
Reward for good Deeds
Reflection
Responsibility
Self-respect
Stability

service

Skill

School Spirit
Self-knowledge
Self-centrol
Sincerity
Subordination
Sympatly

Sacrifice

Thrift

Truthfulness

Virtue '

42

28

107

19
22
17

41

47
19
13
69
56

12

13

30
59
"80

48
60

8o

134
62

29

33

67
86
15

64

22
70

33
80

89

43

30

L

46

67

20
32

22

34

28

62
27

70
14

39

22

14
37

2l
10
51

10

40
59

59
2

30
40
24

11

51

88
48

69
84
53

21

0

55

51

38
63
59

e e

Total

1042

1037

843

868

65
32

31

15
53

44
38
32

60

30

52
19

41
50

60
28

34

50

w—a

42
38
30

52

52

3
57

51

19
27

42
43
48

23

59

14

29

27
17

20

14

10

- ———

23

23

12
18

14

12

19

11

19
14

11

10

562

545

366

169

121

76




44

’

‘Table X¥I shows that to Engliéh and Literature has been

accorded the development of the largest number of character
traits. This stands to reason for.literature\has for one of
its mbst important aims the portrayal of ideals of life and
6anduot. Moreover, there is no course that offers a wider
range of opportunity for the building of fine character than
English with its continued and graduated courses, 1its wide
scope (exténding over all the subjects of the.curriculum),

and its quantity of good wholesome literature. This fact

is further supplemented by the painstaking e fforts of teachers
whose duty it 1s to develop a taste and appreeiation for
wholesome reading material, Here the writer concurs with
Englemanl who states: "In building character there is hardly
a better way than that of systematically placing before the
student moral situations embodied in a story, ;nd.dealing with
the virtues and vices peculiar to each period of his unfold-
ing. When these are presented in such form and such language
as to grip his interest, they lead to morel reactioné which,
reggétéd of ten enough, develop into habits of will and forms

of conduot morally worthy."
| It seems to the writer that the English teachers have an .

(i 1J. 0. Engleman Moral Education in Sohool and Home
(dhicago' Benj. H. Senborn and Go., 1918), p. B4.
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advantage over the other teachers becéuse of the frequent

interviews regarding written work. Thréugh this written
‘wbrk,of fhe\étudents, personal problemé of malad justment
are often revealed. It is chiefly through this medium that.
the English teachers become familiar with the student's
inner nature and his need of guidance for proper formation
of character and development of personality.
C.. Fields of Literature Especially Adapted
to Character Training

Many principals believe that English and literature are
the most influential factors of developing character training.
The fields of literature that 28l principals consider most
adaptable for this purpose are listed in Table XVII

TABLE XVII

FIELDS OF LITERATURE ESPECIALLY ADAPTED
TO CHARACTER TRAINING

‘ Schools
Fields of Literaturs

Private Parochial ©Public Total
20 45 68

3 38 41

29 3 a7

0 31 32

| Biogxaphy

.8 95 00 88 elne e o0 &8 s

Ebetﬁy. |
‘Religious books

Eiction—novels

8 o6 88 &% 88

Classics 5 24 31
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TABLE XVII (CONTINUED)

'Books on social science ; 1 : 2 % 15 ¢ 18
Drama E 1 g E 14 g 16
Books on vocational : : : :
Guidance ¢ 0 4 10 14
Selected magazines g‘ 4 E 6 g 3 E 13
Essays | g 1 g 1l % 5 E Vi
Spécial proérams i 0 i 0 i 3 5 3
No data i 3 : 4 : 18 ; 25
Total i 21 i 75 % 200 i 305

Table XVII shows the significant fact that principals
in their teaching experience have come to recognize that

blography is the most potent factor of literature in character

development. It is their concensus of opinion that the

virtues and traits recommendéd t0 us as ideals of human con-

duet and principles are best understood and have the most
powerful influence for imitation and for character development,

when found incarnate in worthy men and women. This is in

C 1
keeping with Bolton's statement: "The idealized characters

lF ‘E. Bolton, Adolescent REducation (New York: Macmillan °
Co., 1931), P. 465

~A
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in biography, if artistically portrayed, make us wish to be

- something better and more woarthy than we now are."

The material claséified in Table XVII was accompénied
by a number of individual comments. Two principals stated fhat
literary appeal had to be made to individual taste. Seven
principals contented thet &ll fields of literature are
adaptable to character training but that the type to be used
depends upon the age of the students. Others maintalned
that all fields were equally good in moral values in the
hands of a capable teacher. Several references to fiction

pointed out historical fiction in which strong character tralts

are stressed.

Some principals expressed their preference for the novel
as a character builder because its emotional appeal is the
easiest way to arouse the students' interests, This state-
mént‘was_qoﬁnterbalanced by others who maintained that‘ggg:
paratively few of the modern novels produce an.elevating
effect on adolescent students.

- Another principal reported that great emphasis is placed
on good present-day me gazines and pamphlets in his school.
Puring &n annual drive, individual students subscribe for one
magazine or pamphlet. After reading their respe ctive copiles,
%ﬁé>éfudents place them in magazine racks at school for the

use of the entire class. He considersfthis a favorable means
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of seocuring school literature, of eoqualnting students with

- good reading material, and of arousing interest in reading.

An attractive magezine display is an allurement for elmost

any student,
D. Mesns of Encouraging Reuading of Good Literature

In answer to the question concerning the ways and

means- by which the reading of good literature was encouraged,

289 prinecipals answered thus:
TABLE XVIII

MEANS OF BNCOURAGING THE READING
OF GOOD LITERATURE

S———— v

——

g

Schools

Means of Encouraging

Good Liserature

Private Parochial; Public

Total

»

12
12
6

English cl asses 49

‘01695 Asaignmcnts 22
Sooial studies 28

12

[
(o)

Lists of selected books
20
11

Speoclal library periods

el < R - RS - S <

v

Extra Credits

Vocational guidance
olesses A

BE SE 2B 00 O H4 WS S5 S0 26 BT &H 20 BE 8% S5 AB * "9 4% 66 ww

®2 A% BT 50 &4 SR b oS 5 S04 6% $¢ £SO 42 6% S av 2P S0
BE AT SE 5B 59 BB BT @S S5 FE 48 48 BS .9 &8 % B
#O G 43 2% B GO B 46 UG TS IS BE SO O% RS S0 a4y 8§ A o

66
37
31
30
29
15

11




TABLE XVIII (CONTINUED) ,

Subscribing for good
literary magazines

Reading clubs

Special programs

©c o +H
© O H 1
H o s o

Posters

S ~ N W

Combination of

several me thods 48 59

no

No data 11 15

28 (68 00 66 B¢ B0 0 20 4o 54 6 58 G 0 WS B

49 S0 186 0% 4% 43 A% % &% 2% 00 66 OS¢ 43 2 % & bs

R LR g e 1 e <

75 209 305

Total 21

e 99 s0fee 48 B8 ¢ 24 00 00 85 & e BH 03 68 28 9 P
B8 o4 25 J86 82 59 B 28 as O 40 GF b % #5 OB 85 o

A variety of remarks which may be of general interest
to the readers, accompanied the above replies. Judging from
Table XVIII the English class-periods seem to be the chief

bases for arousing interest in good reading materiel. Help-

! ful suggestions for creating interest in reading were listed

under the following headings:
1. English Classes.
a. Incidental commending of good books.
b. Special commendation through the synopsis
of a story.
¢. Reading specially interesting selections

from a book during class periods.

DB s s i o d
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d. Arousing interest by telling a part.of the
story and requiring students to finish
reading it.

€. Brief book reviews.

f. Class discussions during which students
should be taught in an attractive way the
essentials of a good book.

2. Class Assignments.

a. Requiring a certain number of interesting
books to be read to develop a taste for
reading.

b. Assigning special references from good books,

3. BSoclial Studies..

a, Blographies of reel men and women drawn'from
history.

b. Historiocal novels which cover all phases

of socinl life.




VII. MOBRAL GUIDANCE IN CLUB WORK

The organization of clubs correlated with school
studies‘makes‘it possible for'students}to have an opportu-~
nity for self-development. Realizing thﬁt the character
value of school c¢lubs deserves consideration, the foliowing
Question was included in the questionnaire: Does your
school provide for clubs that have character objectives as
their primafy aim? Neme them and indicate vhaf bearing each

one has on chsracter training.
A. Character Tralts Developed by Clubs

Two-hundred-eighty principals answered in the affirma-

tive and sent a2 detailed enumeration of the clubs sponsored

in their respective schools together with the character traits,
which in their estimation, are developed through these

éctivities. Their answeres are compiled in this list:

’Ciubs Frecuency

Responsibility - Citizenship - Clean
living - Clean Speech - Service-
Leadership - Profitable Use of Leisure
Time. ‘

; : Cheracter Traits Developed‘
s : o by Clubs
Athletics ;, 197 ;'Sportmanship - Fairplay - Cooperation
: : Honesty - Conduct - Courtesy - Initiative
H : Perseverance - Ambition.
Hi-Y : 145 ¢! Christian Character Training ~ Moral

45 24 H9 46 wE Wy D

. 85 e

oo VPR VP R R
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CHARACTER TRAITS DEVELOPED

s 6 80 o0 e

CLUBS : FREQUENCY
: BY CLUBS
Girl Reserves 138 ‘Christian Character Training-

Literary Clubs

Sodalities
Mission Crusade

Boys Scouts

Girl Scouts
Camp Fire Girls

Honor Society

oe we se

5 &% #® S0 oo e

*5 4o e 36 88 0 59 9 a8 s

2 80 5 26 2% 35 26 S8 85 v

72

68

48

30

22

‘Cooperation - Citizenship - Ser-
‘vice - Moral Responsibility -
fKindness - Clean Living.

‘School Initiative - Character De-
‘velopment - High Ideals through
‘Reading Good Books - Ambition -
‘Cultural Beauty - Inspiration -
‘Right Use of Leisure - Incentive
.for high Scholarship - General
.Spirit of Service.

as em ne

‘Religion - High Moral Ideals -

‘Charity - Character - Good Fellow-
‘ship - Ennobled Life - Appreciation

‘of Faith - Reverence for Religion -
‘Purity - High Sense of Honor - Interest

 ‘in Foreign Missions - Obedience.

‘Citizenship - Character - Service
.Clean Living - Clean Speech - Re-
.8pect for Others - Friendly Cooper-
ration.

. o0 oo

iService - Citizenship -~ Charity -
:Morality - First Aid - Cooperation
:Respect for others.

:Self-respect - Dignity - High Stand-
:ard of Morals ~ Honesty -~ Character
:Development -~ Truthfulness - Open-
imindedness - Sympathy - Responsibility
:Enthuslasm for Scholarship - Desire
:for Service.
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CLUBS

FREQUENCY: CHARACTER TRAITS DEVELOPED

BY CLUBS

.

p»

Young Citizen League

4~H Clubs

Junior Red Cross

Blus Triangle

International League

Key Club
Ro Club

Clubs in School

Sub jects

{(Latin - Mathematics
" ete.)

o® se 5 o3 ho sa s o #

B 46 5% 2% B¢ 59 S0 ¢ S s oS s®

(31

19 :8ervice - Citizenship and 1its

:Relation to Others - Sacrifice
:Self Development - Duty =
:Character - Clean Living =
:Conduect -~ Correct Attitude to-
‘wards Work.
:

19 J4~H signifies Accomplishment of
‘Health - Head - Heart -~ and
;Hand.

10 tService - Charity - Sympathy -
{Sacrifice - Cooperation - Thought-
.fulness of Others.

10 .The Triangle signifies Development
tof Spirit - Mind and Body.

8 :Peace - Tolerance - Good Will -
:Spirit of Brotherhood - Respect
ifor Othersf

{Citizenship - Vocation
5 fCitizenship - Vocation

113 :Personal Initiative - School

¢:8Spirit - Incentive to Achieve-
‘ment - Responsibility - Re-
:1liability - Wholesome Activity -
¢ Cooperation - Loyalty - Leader-
:ship - Social Tendencies.

Total

BE 80 TP L3 44 S8 OF S 08 ST A% B2 2% KO S0 SY L0 BA BS D B8 e

009

s ov o6 Joo
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B. Relative Value of Club Work

Donsidering the number of clubs functioning in 280
schools and theilr prospective charscter values, they must be
regarded as an indispensible aggregate to character trasining.
The number of active clubs per school ranged from one to
twenty, depending primarily upon the size of the school and
fhe enthusiasm of the teaching staff.

Most principals believed in numberous clubs in order to
make it'possible fof evéry sfudﬂnt to find a place, where,
ied by his 1nd1viduai féstes and intérest, he may learn to
lead és well as té foilow, and to initiate as well as to co-
operate. They also stated that most students eagerly parti-
sipate in cludb activities" since most of the _clubs are semi-
voluntary in nature and provide en outlet for the natural
ihtéfesﬁs and social desires for adolescent boys and girls.

While ocharacter training wes not listed:as the primary

objective of,club.activities; ﬂevértheless, judging‘from the

'objﬁcfiﬁés attributed to each olub, they serve as wholesome

{andfwcrthwhile means of charecter training.

=




VIII. STUDENT PARTICIPATION IN SCHOOL
MANAGEMENT

A. Prevalence of Student Participation in School
Management

Actual student participation in school management is~
an important factor in character education. Under proper
organization and supervision i1t should contribute ethical
character through the development of high ideals of social
integrity, responsibility, and the recognition of the rights
of others. |

Table XIX shows that 64 per cent of the reporting schools
have some form of student participation in school management,

the most preferable form being the Student Council type.

TABLE XIX

STUDENED PARTICIPATION IN SCHOOL MANAGEMENT

Schools

Extent of Organizétion
o Private :Parochial:Public: Total

.

L d
P W .

»

Student participation in

0 65 5 P2 ar 0% @b 5% 2s 9% o+ ve be se se 9 o4

school management 1l i 46 : 137 ; 194

. No student participation : : ;
| in school management 3 . 14 . 20, a7
| Yo data | 7 1 15 1 82} 74
Total 21 . 975 : 209 : 305
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B. Contributions of Student Participation in

School Managere nt

Replies_from 96 school systems indicated the foliowing

statements as contributions:

Training for citizenship.
Training for leadership.
Promotion of school spirit.

Keeping order in classroom, corridors,
and assembly.

Imprdving conduct in general.

Controlling extra-curricular activities.
Assisting in sponsoring programs and dances.
Advertising school activities,

Promoting honesty.

Decregeing truancy and loafing.

Prevention of smoking on school premises.
Keeping school ‘grounds in good order.
Assisting librarian.

Taking charge of lost and foundi articles.

Meeting strangers and conducting them through
building.

Introducing and acquainting new stud ents.
Assisting teachers in running errands.

Assisting teachers in distributing school
material.

Teking care of bulletin boards.




1.

2

3.

4,

57

‘Helping to promote cleanliness and
sanitation.

Protecting school property. ,
Suggesting Ways and means of raising funds.
promoting safety in and around school.

Assisting in school publication. ‘

Planning and helping to arrange outings,
tournaments, and tracks.

Resume of Contributions

Student Participation in school management is a
valuable asset to a school---194 schools providing
for it as a form of school management and 117 con-

sidering it a valuable feature of an extra-curricular

and socialization program.
The Student Council is the most preferable type of

student participation.
Several principals reported student participation in

 'school management a failure due to inability of the
- sponsor to provide opportunity for actual participation.

The larger school systems entrust their students with

,greater responsibility than the smaller sYstems.
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TABLE XX

CHARACTER TRAITS DEVELOPED BY STUDENT PARTICIPATION
IN SCHOOL MANAGEMENT

Character Traits ; : SghOOIS i
i grivaﬁe;Pg;gchialg ggbl;cg Total
Citizenship f 1 24 . 47 . 82
Responsibility % 10 : 23 . 25 : 58
Leadership : 12 : 19 ;l 26 i 55
CbOperation’ | : 11 : 18 i 26 : 55
Service S ;49
~ Independence’ 5 o . & 45
Self-government g‘ 8 g 14 ': 16 E: 38 |
l Self-control g 5 12 : 22 ? 37 r
Self-reliance 6 14 ;16 36 |
Dependability : 6 : 10 ; '.16 E 32 i
Thoughtfulness 5 i 2 | 26 : ol
Consideration for others: 3, 7, 18 : 28 |
Loyalty i s ! 5 ¢ 16 : 26 .
- Honesty . . : 3 : 7 : 9 : 19 |
{ Obedience | T 3 ¢ 11 : 16 |
;: Fairplay P : 2 5 TR
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TABLE XX (CONTINUED)

59

Guidance : 0 H 2 : : 5
Truthfulness ; 0 ; 1 ; 3 ; 4
Altruism : 0 i 0 : 3 : 3

Total P93 o187 Y 348 : 528

Data in Table XX was submitted by 160 high school

principals. Although training for citizenship was considered

the primary objective of student participation, yet the long

list of charascter traits enumberated in Table XX shows that
stud ent participation has a high character training value.
Table XX corroborates the following arguments: (1)
"Student Council affords é training in leadership, in self~-
control, in the exercise of judgment and tact, and in other

qualities that go to make up the perfect man and useful

citizen."l

1N, 4. Jackson, "Pupil Covernment in Secondary Schools,”

Edueation, (1921), pp. 197-200.




(2) "The Student Council is & factor in character
development because it makes the pupil conscious of the pro-
blems of conduct and demands of him the exercise of initia- -

tive end choice, rather than the depe ndence upon the decision

of others."?

zirving King, Social Asme cts of Education (New York:
The Macmillan Company, 1913), p. 189.
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IX. COOPERATIVE FORCES IN THE SCHOOL

A. Class or Group Sponsors

TABLE XXI

——

fl

e e Attt m—————

Type of Organization

Schools

Private

Parochial; Public ;Total

>0 80 20 PO 25> 00 24 00 08 Sb 06 0 b S ¢ 5D O e .li

: : :
Home-room Sponsors 5 . 33 s 78 : 116
} : : : ‘
Group or class sponsors 5 : 31 : 47 : 83
No Sponsors 4 ; 9 ; 48 ; 61
No data 7 . 2 . 3 . 45
Total 21 : 975 i 209 : 305

' $ : H

Yoo

.of a sponsor.

Sr Y

Table XXI shows that

61

have some form of sponsor system. The terms "class" and
"home-room" sponsor seem synonymous. The organization of

the sponsor system seems to be that of the home-room plan

199 schools or almost 66 per cent

‘where about 35-40 students are assigned to the special charge
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B. Prequency of Sponsor Meeting

TABLE XXII

Frequency of Meetings | ESChOOlS .2 ;
:Private :Parochial:Public : Total
Daily ;3 : P37 i 6l
Weekly S - S
Monthly S T - T . -
When occasions demand : 1 : 5 21 :oo27
Three times a week \g 2 ; 2 ; 6 . 10
Four times 'é 1 i 0 g 7 ; 8
No sponsor i 4 : 9 § 48 : 61
No data A A 2 ¢ 86 45

: 4 : :
Total P2 209 . 305

L
»

Daily and Weekly sponsor meetings have

frequency.

daily period pertains to the opening period at the beginning

of the day. Short as such a period usually is, in the hands

the highest

Frequent meetings seem to be desirable and the

of an interested sponsor, it will tend to establish a class=-
unit spirit and a collective righ-mindedness that will

permeate all the activities of the day.
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C. How the Sponsor Meeting is Spent

The following 1ist indicates how the time is spent
with the Spohsor:
Class organization.
Checking attendance,

Discussion of problems pertaining to
welfare of the school.

Assisting in enforcing the Acts of the
student council.,

Proposal of measures to be considered by
the student council,

Class discussions of vaious subjects.
Directing class activities.

Discussion of character and disciplinary
problems. ‘

Guidance and advice.
Group programs and projects.

Consultation of the needs of the class.

Sex-moral instruction,
TSocial“meetings.

Current events of interest to class or
school.

Routine matters.

1. The Dean System in High School

According to the writer's concept the deans are the

assistants -and- co=-workers of the teaching staff in matters

Py g .

N 5 A e b A o e febe e N e f e




64

of cbungel and guidance, The duties of the deans embrace

the physicai} moral, social, cultural end eduoca tional

factors in the life of their charges. The nature of‘iheir

work requires that they deal individually with the students..

Thus the deans will have a clearer and more sympathetic under-
standing of the individual difficulties, problems, and interests
of each charge. Their helpful guidance and assistance in

making ad justments are indispensible to both faculty and students.
Being able to guide and advise both, faculty and students they are
similer fo a conneoting link. That the deans are recognized as

a valuable cooperative force may be deducted from the number

employed as is shown in Table XXIII.
TABLE XXIII

EXTENT OF DEAN SYSTEM IN HIGH SCHOOLS

Schools

- Extent

Private: Parochial: Public :Totel

Deen of men and dean of women

| 4 ! s} 83 ! o8
; Dean of women 5 10 : 19 i 23 : 59
é, Prino%pal'écting’qsunean‘ g 2 i 4 5 34 i 40
?i Dean of men - i s 4 TR
§ Neither dean of men nor deen * : , : f

ii of women o : § 5 : 5L . 56
i% No data ... .- :~ ,§ 12 f 16 - f 29
j SYCgeggy e e Lo el e L 209 BOS

2! :
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Table XXIii gl ves evidence that the employment of

deans 1is quite extensive in high schools; and the majority

of the reporting principals professed a generally

favorable attitude of both teachers and students towards

them and théir wrk,
E. Puties of Deans as Revealed in This Study

Counseling in regard to course of study.

Calling aettention to possible failures and
determining their cause.

Encouraging backward stud ents.

Checking on 1rregularly attending students.
Acquainting new students with worthy companions.
Counsgeling regarding general conduct.
Preventing indecent vulgar language.

Noting any peculiarities in individual students
'and securing cause of such action.

Ascertaining the cause of unsociable attitude of
students.,

Determining maladjustment of declining students.

: :Determining cause of declining health of students,

Prdmoting moral c¢leanliness,

"QPrOmdting ethiéal and moral standards.

oo Summary of Sponsor. and Dean System

H In conclusion it may be stated that the data concerning

sponsors end deans demonstrate the following points:
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" 1. The sponsor and dean system seem quite well

established in the schools.

2. It renders praiseworthy service in behalf of

teachers and students in educational, vocational,

moral, and social adjustments.

3. It is a valuable accessory to character training.

F. Extent of Cooperative Character Training ,
| This leads to the discussion of the final point of
the questionnaire, namely, Is character training cooperati
in your school; do all teachers participate in it; or is 1

left to the guidance of specially appointed individuals%

The information received in answer to this question is sho
in Table XXIV.

TABLE XXIV
EXTENT OF COOPERATIVE CHARACTER TRAINING

ve

t

Wi

Extent of Cooperation

‘.t sl =0 o3 e

: Private: Paroohialf Public: Total
Cooperation of teaching : .
staff ¢ 13 49 : 107 ¢ 169
Coopérétion of teaching : : ; :
staff and private 3 : s t
individuals : 5 : 51 ¢+ 59
Private individuals 't o2 ! 18 . 10 30
No Date ... _ : L 5 : 41 : 47
Total . P ;
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Two hundred fifty-eight prinoipgls‘reported that
character tréining is receiving attention in their schools.
In 30 schools out of 258, special individuals do most of the
work of this nature, whereas in 228 schools cooperative
forces are at work and the entire faculty centers attention
on this importent phase of education. No uniformity of
method prefails but the sincerity of effort may be judged
from the following summary of the modes of cooperstion:

Bl-weekly conferences of home-room teachers and

counselors who discuss problems and decide on conderted

action for the entire faculty.

Guidance committee in agreemsnt with teachers of the

staff plans course of procedure.

Principel aend deens plan and provide programs for the

entire faoculty.

Principal end teachers participate in framing regulations

and enforcing them.

Bi-weekly faculty clearing house exchange experiences

and suggestions.

Faculty and sponsors, individuelly and collectively, assist.
; .. . Sponsors, who ere selected as far as possible by their

: . interest 1n t he work, provide prggrem. |

: ;wwv_ Class advisors for larger groups -~ club directors or

sponsors for smsller groups, drqw up programs and en-

oo e ey R
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tdward this work.

force Qhem.

All homg—room teachers or sponsors partioipate;

All class-room teachers and extra-curricular sponsors

_eooperate.

All cooperate, whenever possible.

Group responsibility prevails.

Each teacher 1s required to be as interested in
character training as in academic work.

All teachers and sponsors are expected to do as
much as they can do indirectly.

Each teacher has a special project to sponsor as
year-book, school paper, operetta, drematic pro-
ductions, commercial club, etzm.

Honor system preveils in which all teachers tabulate
honor points. Individual teacher initiative, -- no
specisl plan.

Special directors assume charge of the wark.

All teachers take part in a haphazardeay,_—- no

definite regulations.

68

The above statements indicate that success in cooperative

words:

cheracter training depends on the training, interest, alertness,

and appreciative understanding of the princinal and teachers

One principal expressed this point in these
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"Some teechers are alert to grasp evaery opportnnity -
others never seem to think of it. Sdmé teachersvare ex-
cellent examples -- others are not so good."

Many principsls were of the opinion thet special train-
ing in lendership snd cheracter d evelopment should be given

to all teachers so aus to make them alert to the indirect

method of character training.




X, SUMMARY OF THE INDIRECT METHOD
' * ' OF CHARACTER TRAINING

At this point in the study an attempt will be made
to summarize data on Indirect Character Training in detail

similar to summary made of Direct Charascter Training,
A. Extent of Indirect Character Educat ion

1. Of 305 sochools, 186 or 61 per cent use the in-
direct method of character training.

2, The indirect method is used almost exclusively
in publie schools. It is used incidentally in private and

parochial schools.

B. Means of Indirect Character Educatidn

? 1. Courses.

a. Incidental ¢haracter training is carried on

through the regular subjects of the curriculum.
b. The courses which lend themselves more readily

" to indirect character training are:

{1) English

_,(2) Social Scilences

(3)  Religion

O (4) Health Education
.G Biography is considered the most potent type

of literature in indirect character development.

70




the novel as a means for éharacter‘build;ng. Others maintain

that comparatively few of the modern novels produce an

through:
(1)

(3)
(4)
(5)
(8)
(7)
(8)

d. Some brincipals express t e ir preference for

elevating effect on adolescent stud ents.

e, Reading of good literature is being encouraged

(2)

f. The English Class period seems to be the chief

basis for arousing interest in good reading material,

2. Extra-curriculsr Activitlies.

71

English classes and English assignments

Social studies

Special library periods and reading clubs

Lists of selected books

Extra credits for outside reading
Vocational guldance

Subscribing for good literature

Special programs and posters

séhools as aspects of moral guidance programs.

b. Generel athletic clubs, Hi;Y, and Girl Reserves
are the clubs funetioning most widely in the high schools.
\' M ¢. Some form of student participation in school

menagement as a means of indireet character education is re-

a. Clubs sare funbtioning extensively in the high

ported by 194 schools. In addition, 117 schools consider it
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8 valuable feature of extra~curricular'and socializection

programs .,

d. The Student Council 1s the most preferadble
type of student partiocipation in school management.

e. The larger school systems entrust their students
with.greater responsibility in stulent participation thah the
smaller school systemé.

| f. Although citizenship training is considered
the primary objective of student participation, 18 other
traits wére mentioned by reporting principals.

3. Cooperative Forces of the Schools in Indirect Char-

acter Education.

a., In 199 schools or almost 66 per cent, the
sponsor system is in use es a form of pupil guidance.
b. In 220 schools deans are employed to help
students mske educationsl, social, and moral adjustments.
6. Teachers and students profess a favorable
attitude foward the sponsor and deen systems. |
d. Character treaining is a cooperative undertaking
in 220 schools-~-the teaching staff participating in the
following manner:
(1) Through cooperation of the entire
teaching'stafr. |
(2, Through cooperation of the teaching
staff and special private individuals.
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8. Devices for cooperatlon are numerous and varied
with the tendeney to evolve and adapt programs to the needs of
each particular school.
| f. BSuccess in indirect character education depends
upon the training, interest, alertness, and understanding of
the principals and teachers toward this work.

8. Principals agree that special training in
leadership and character educetion should be provided for

all teachers.




XI. CONCLUSIONS
Comparison with Other Studies on Character Training

Although much literature has been published and many
investigations have been conducted concerning character ed-

ucation, yet the writer knows of no other study similar in

type end scope to this study.

A. The Northwestern University Study

The nearest approach in similarity to the writer's study

is the result of an investigetion issued by the Northwestern
University Research Divisionl on Character Training. The
Northwestern University study included 2000 questionmaires

sent to school'superintehdents; 836 of whom replied. The
writer's study included 1000 questionnaires sent to high school
principals; from whom 305 replies were received. The North-
western University study corroborates with the writer's

study in these four points:

1. Preference of Method.

a. Schools favoring use of Direct Method
Northwestern University studye.eceeeecesoeses«33%

writer's study.'..... ..0"..‘......'......'0059%

wev lmCharacter Education in Public Schools,"” Northwestern
University Research Division, 1932, p. 1-3.
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b, Schools favoring use‘ofvindirect Method
Northwestern University séudy.............ev%
Writer's StudYeeeseeseccevoscoesosssenccsssOLlB
¢. Schools favoring both me thods
Northwestern University StudFeeceecoceoscesld3%

writer's Study.......'........A...........‘zs%

2, Definite Time Allotment.

Northwestern University sStudy.eceececses «e26%
Writer's study...'.l.....IQ.....'........SB%

3. Instructionsl Materials. (Including various

textbooks, bulletins, pemphlets, wor kbooks, etc.)
Northwestern University studyeeeeoecosseo46%
writer's Stmy.'...........‘.'...'..OD'.‘ZQ%

4. Personality Records.

Northwestern University stud¥e.coseceeee«70%
WPLter's StUA Ve eeevevoesosvssossancncesss?3%

B. Survey of the Departme nt of Superintendence, 1929

Tais committee sent out 300 questionnaires to school

principals; 229 of whom replied. The result of this survey

'i1s in compliance with the writer's study in so far as
~the replies showed an extireme divergence of practice in the
.h@;ffg?éntféchbolfsyétéms. Thé‘endeavors.Of most principals

14§€éﬁifo'ﬁé'd1rebﬁéd toward the utilization of regular curri-

cular and extra-curriuvular sctivities to develop desirable
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habits and fdeals. This survey compared with the writer's

study in the following points:

l. Instructional Material. (Inéiuding codes, plans,

special courses of study, rating devices, etc.)

Department of Superintendence Stud¥....eeeeeeso...20%
writer's Study.‘."...‘...0...‘.’........I..'.....Sg%
2. Definite scheduled périods.

Department of Superintendence studye.sseeeos.vo....20%

writer's Study...".'..l.....‘l.....l'l‘..0.'.0...52%
C. National Education Association Report, 19262

The National Education Association Committee made this
statement in favor of usingz both methods of Character Training:
"In order to realize all the objectives of character

or moral education it seems that all the avdilable means and
me thods mﬁst‘be utilized--home, school, church, and community
with such methods as may be employed in eech case., Some of
the methods available to the school are:
| 8 Eiample and personal influence of teachers.
‘b Indirect moral training through each and all of
the stnﬁies.

ZﬁChdfaéfér;Eduqétibn;"f Report of Com@ittag on Character
Education of the N. E. A. (Washington, D. C.: Governmen
Printing Press, 1926), p. 67.
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¢. Direot moral instruction by groups and on some

occasions through personal conference.

d. Student participation in school management.

e, All other varieties of extra~curricular

activities of the school.”

2.

2.

D. Parallel Summary of the Direct and Indirect
Methods Revealed in This Study

D.irect Me th od Indirect

A. Extent of Character Training

0f 305 schools, 119 or 39 1. 0f 305 schools, 186 or 61
per cent use the direoct per cent use the indirect
method of character train- me thod of charecter train-
ing. ing.

The direct method is in 2. The indirect method is al-
general use in the private most exclusively used in
and parochial school; fifty public schools but also in-
schools using the indirect cidentally in private and
method report also the use parochial schools,

of the direct method when
occasions demand it.

’B. Methods of Teaching

The'lecture, discussion, and l. Incidental character train-

recitation are the types of ing is carried on through
procedure most generally the regular subjects of the
used in direct moral train- curriculum. The same type
ing. Seventy-four schools of procedure may bec used as
use a combination of the - ‘in the direct method.

above types of instruction.

or theflIQfédhools,using the 2. Devices\far eooperation‘in
direot method of character indirect character training
$raining, 75 acknowledge are many and veried; programs
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2,

3.

5.

N 8. B

" some special form of text-

book for both teacher and
student use.

C. Curricula

The most prevalent
courses in direct char-
acter training are:
a. OSpecial courses in

. Religion.
b. Special courses in

- moral training.
c. Citizenship training.

The courses in Religion

usually include:

a. General instruction in
‘religion.

b. Sex-moral instruction

¢. Character training.

The special courses in
Character Training include:
8. Ethics

b. Conduct problems

¢. Character training

The citizenship course in-
cludes social and civic
problems with special stress
on character formation.

Eighty~-four schools offer
courses in character train-
ing of a partial direct
type, designated as:
éitizenship training -
b. = Sex-moral instruction
- 'and physical -education
¢. Sex-moral instruction
and health =
d. BSex-moral instruction
and science
8. Vocational guidance

1.

2.

3

Se
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are evolved and adapted to
the needs of each particular
school.

The courses which lend them-
selves to indirect character
training are:

a. English

" b. Social Sciences

¢. Religion
d. Health Education

Blography is considered the
most potent factor of 1lit-
erature in indirect char-
acter development,

Some principals express their
preference for the novel as
an indirect character builder,
Others maintain that few
modern novels produce an ele-
vating effect on adolescent
students.

The English Class period
seems to be the chief basis
for arousing interest in
good reading material.

Schools are employing the

following means to en-

courage the reading of

good literature.

a. Special assignments in
English classes

b. Social studies

¢c. Speclal reading clubs

d. Extra oredits for out-

egggt§gﬁgin§uidénce

e,
f. Special programs, book
lists, and posters




6..

i

2.

1.

The subjects which lend
themselves more readily to
sex-moral instruction are:.
a. Health education

b. Biology

¢. Physical education

d. Vocational guidance

79

D. Extra-curricular Participation

1.

General athletic clubs,
Hi-Y, and Girl Reserves are
the clubs functioning most
extensively in high schools
as important indirect fac-
tors for developing right
moral attitudes and char-
acter traits.

One hundred ninety-four
schools report the use of
some form of student
participation in school
management as a means of
indirect character train-
ing; 117 schools e¢onsider
it a valuable feature of
an extra-ocurricular and
socialization program.

- E.. Teaching and Administrative Staff

- Sex-moral instruction is
. usually edministered to the

sexes separately; this type

.0f instruction is given by
. teachers, doctors, and
~nurses in 54 sohools.} L

‘?Tha personnel administaring
~direct moral training in all

the above specified courses

. .are teachers, ministers,
doctors, and nurles.

1.

In 199 high schools the A
sponsor system, and in 220
schools the dean system has
been established as a form

- of pupil guidance in voca-

tional, social, and moral
ad Justments. Indirect char-
acter training is a cooper-
ative undertaking in 228
schools; the teaching staff

- participates in the follow-
~'ing manner: \
. . @a. Through cooperation of

the entire teaching
staff.

b, ' Through cooperation of

the teaching staff and
special private in-
dividuals.

F. Time Allotment

Ninetyueight of 119 schools

1.

In the indirect method,
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1.

have specified time allot-

- ment for character educa-
- tion.

This allotment varies
from one period of 45 minutes
per week to five periods of
10-45 minutes per week. Con-
slgnment of the instruction
"to the time of day most con-
venient for the school,

seems to be the popular
arrangement.

Definite time allotment and
regularity of instruction

are considered essential for
effective character training.

G.
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character training is
attempted through the regu-
lar subjects of the curric-
" ulum; hence no specified
time allotment is required.

Attitude toward Character Education

Of the 102 schools that re-
ported on the question, 86
schools make character ed-
ucation a required course
and 16 schools make it an
elective course.

The attitude of the students
toward a special course in
direct training is very
favorable.

H. Personality and

1.

2.

Indirect character training
extends over all the regular
sub jecets of the curriculum,
hence it will include both,
required and elective
ecourses.

Teachers and students pro-
fess a very favorable
attitude toward deans and
sponsors as special agencies
for pupil guidance.

Character Rating Scales

Special personality records,
stressing the general objec-
tives of character education
end citizenship training are
used in 221 schools, Several

~ principals advoocate personal-

ity rating scales as direct
aids in discovering and devel~

~oping cheracter traits.

1.

Personality records are
also used in 1ndirect char-
acter training courses.
Personality rating scales
are also considered valu-
able alds in indirect
character training.

From all data, the general conolusion may be drawn

that 1n order %o realize 81l the objectives of sharacter

eduoation all available means and methods must be utilized---
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home, school, church, state, general and soclal life of the

obmmunityuxgx_means of a canbination of the direct and indirect

methods'gg training;f‘

E.  Specific Tendencies Revealed in This Study

1. Administrators should plan a definite course and

definite procedure fbr Character Educat ion,

2. Teachers should understand the specific objéctives

of 'charaoter education rograms and plen their wark in the

light of these objéctives.
3. Adolescent psychology necessitates both the direct

and indirect me thods of formation of ideals.

4, Both curricular and extra-curricular content
regulate the formation of desirable habits and attitudes
through application of both the direct and ind irect methods.

There is no best method. A tactful combination of the

direct and indirect methods will prove worthwhile when

teachers‘gre trained for this responsibility by teachers' |
colleées. Uhtil that da& comés, progfessive schooi men and
women will need to carry on this work wi th courage and hope

in order to help the youth of America achieve the fundamental

principles of American secondary education.
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-"Character building is the most important work of the

school. But character is the ‘'product of nature and nurture. °*

It is the diploma that God gives to man upon completion of

1ife's multitudinous experiences. It is, therefbre, too much

to expect from the schools that a youth should come forth

thence with a perfect character. It is not too much to expect,

however, that a youth shoﬁld come forth from the schools with

the seeds of character deeply wooted in his 1ife; that he

should have a clear conception of life's purposes and a deter-

mination to fill his particular niche in the world honorably

and manfully."l

lrroula, V. K. "The Morals and Moral Training of High

‘School Students."

School Review, XXII, (November, 1914), p. 620.
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A STUDY OF CHARACTFR EDUCATION

Name of School.............Gity.............State............

Junior High SChOOlicevecooseesesesSenior High SchoOlecesvsces

Numﬁ.er Of Smdents...“.bO....Boysﬁ...'....Girls.lOOO0‘...0‘..

Information blank filled by.touooocooooooPOSition.0ococv.ooco

l. METHODS OF DIRECT CHARACTER EDUCATION

8.

b.

Ce.

d.

What method of moral instruction or character
training do you follow:

(1) Leoture?...‘...‘.‘.I.OOOQ'.Q.....C...

(2) Class discussion?....................

(3) Classroom recitations®eeeesceceescess
(4) What combination, if GNY2eesccscossse
Who gives the InstructionPeececcsscescscescsee
Do you ﬁse a textbook in moral training?.....
(1) Name of teXtDOOK.sesessscsssnvonnosas
(2) Author of téxtbook...................
How much tima‘does your school devote to
MOral iNStrUCELONTe seeossnncsssscesssascsons
(1) wa‘many periods 8 WeeKTPeseessoosvsss

(2) Length of PeriodPesesessssescessscasse

2. NATURE OF THE COURSE IN DIRECT CHARACTER EDUCATION

b.
C.

Is the oourse compulaory or elective?esscecss

"Number of pupils that take the COUTS6%esesss.

What 1s the general attitude of the majority

:"‘of studenta towerd the COUTSECTPeesetesssccsras

o e e
PR AT
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3. TYPES OF DIRECT MORAL TRAINING -

a8. If no classes in direct moral instruction are

W
:
}
1
1

scheduled, do you offer courses designatad as
citizenship training?..................;.....
b. Do you offer any other type of direct moral
training?............................,.......
If 50, What Kind?eeeeeveeeeeeesoncenoonnnenss

¢. How many credits per year are given for moral

training?....................................
d. Do you have regular sex-moral instruction?...
e. Is the instruction administered to boys and
; : g8irls together Or S6PATALELY Peereeccccconeess
1 f. Who administers these instructions?...eseeces.
(1) Teacher?..... (2) DoCtOrPeevececcecanns
é ‘ (3) What Other DPerSON?..ceeecscsccscccoosesss
g. What speocific objectives are specially stres-
sed in these instructions:
(1) Sex~hygienePeeesecceecscocossecsvenses
(2) Nature and course of venereal diseases?

(5) Sublimation?.‘».ll............COC.l.”

Sk e ol S b s Gt poa s

(4) Any other objectivesTeeseecoscooseose
4. MORAL‘GUIDANCE IN REGULAR COURSES

a. How do you encourage the reading of good lit-

eratt}r;e?qaoq--...-..-......-.................

R

b. What field of literature do you find especial-

ly adapted for character training?..eeececess
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List them in order of importance:

() coeesessescrssrasacessosssscscnnnns
(B) eeevssnonesvanssonncossssnasasconss
)

What character traits are in your judgment
developed most readlly by each of the sub-
Jects listed under No. 3%

(L) cocecesccescasocccessocccnacocconsas
(4) ceceesosnceccvsssocsoscssesssosnsnses

MORAL GUIDANCE IN CLUB WORK

Does your school have clubs that have cha-

racter training as their primary objective, -

such as the Hi-Y.{ A. C. L., €tc.? Name.them.
T € PP

(B)eceesscsssossseeld)ecerecescancensnsns

State aim of each club listéd under No. 1.,
and indicate what direct bearing you £ind
each one fo have on character traiﬁing.

(3);‘000000..;.0'.0o.ccou;tocoooc-onooooa-o

() s eenseessnesssanssessnsserasennnes
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6.

8.

b.

d.

e.

8

N 100
If possible give some estimate in what esti-
mate in what activities or amusements students
of your school spend their leisure hours.

(L) In school and during noon hoursS.ees..

(2) After school ROUrSBseeescocaseconeness
Does your school have a student council or a
similar organizationfeeiieeeeereeneecoceoesss
Do you consider the student.council very bene-
ficial to character training?...vececscscesss

What specific character traits are developed

by the council?.........l........'...'.....'.
Suggest any other means or activities that

might be useful in character training........
COOPERATIVE FORCES IN THE SCHOOL

Does your school have class or group sponsors?
Does your school have a dean Of WOMENTe escsse
Does your school have a dean of MeNTeeeeccess
What is the students' attitude toward these
OFf1Cia)lB8 eeeeeencetsncsccocsosccccnsosasanss
How often does sponsor meet his or her group?
How is the sponsor meeting sSpentfeececcesccces
Does your school have report cards providing
for rating of personality or character de-

velopment as well as academic achievement?...
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h. 1Ir you'have such & form,

‘may I have a copy of

it?..‘."'........I’...'I.l......'...."......

1. Is character training cooperative in your

school; do al} teachers participate in it, or

is it left to the guidance of speclally appointed

1ndiv1duals?...l.'..........l...I.....l.......

|
N Je If 1t is cooperative, how is the work divided?
|

'.'..l......Q.'.‘l.l"......»...l....ll.‘....O.

Note.- Any other suggestions or infor-
mation you might be able to g&ive on this sub ject
will be greatly appreciated,

T e

iy T IRV
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SAMPLE NO.

20 44 &3 U0 94 % 4% 24 24 G0 2% 3 €2 o3 be 9 24l e2 00 B2 s o% ¢4 sa]te 00 o8 %0 o2 o¢ es] B0 €0 e se 20 wn

Report to Parents

8% 25 4 o4 0% 44 60 L eE BE TE ¥S S0 G0 S UO 6D TS GT WVes 8¢ 0 L [EQ 0 e 68 *e 90 0] 4o SO 0% 9w ¢ e

SCHOLARSHIP RECORD
/SICAL RECORD

N&me-—-~--—-----—-—--——-—-———-—--———---------—-Age——-—--------

CITIZENSHIP REGORD
Rggpect of.P?pperty
Height in Inches
Actual Weight
l#??ENDANGE RECORD

Physical Training
Average Weight

Music
Days Absent

Reading -
Lan%uage
Arithmetic
Library
Geography
Spelling
History
Writing
Physiology
Art
Obedience
Industry
‘T{mes Tardy

P
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SAMPLE NO. 2.

PERSONALITY TRAITKNETQIRABLF FOR _GOOD

SCHOOIL SUCCRSS

104

CITIZENSHIP

REPORT PERIODS i1 io ix 14 is i § Term
OBEDIENCE I
Willingness to follow P S P
directions P S
Respect for law and order - T
DEPENDABILITY SR R T S SR SR SR
Honesty T T T
Keeping of promises S S S S
Loyalty N
Willingness to cooperate Y
Self Control R
Self direction-initiative L T T
COURTESY -
To associates -
To teachers S
Respect for rights of others A
Fair gﬁ H
crEAReThRAReSS A
0f Person A S D T T
Of Clothes A A
0f Behavior - S S T T T
0f Speech -
THRIFT A
Respect for property A A e
Care of books -
Furniture, and building N S e T L
Care of own property S S S
Consideration of proyerty R S T T S ST S
of others . - A
Personal industry T
PUNCTUALITY A S N T T R
LEADERSHIP R R R N
APPLICATIONZEFFORT I
GONDUCT"ATTITUDES A R R §

Parent's Signature

First Perioa.-».;o-000000000000oooonoooo.coooooocooooo.oooooo
SQOGnd Period..ooooooooo.o.o-oc-o-oocoooo.coacoo.oonoo-ooo-of
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SAMPLE NO. 3.
PERSONALITY RECORD

Date of Report 1 :2 ;3 :4 ;5 ;5 :  Term
HEALTH A
Posture - T
Cleanliness - T
Physical Education A L
CITIZENSHIP Y i oz s s s s
Self Control e e e e e
Responsibility e o+ s s s
Industry . ... oo
Promptness N
Thrift A
Courtesy L
Obedience .
Cooperation R
Fair play S
Helpful Initiative S
Attendance~Half days absent : : : : : :
Punctuality-Times tardy T T

Explanation of Marks:

- Health and No mark: Satisfactory
- Citizenship~-~(v) Unusually well developed' Growing
-) Unsatisfactory; Needs attention.
Scholarship-~~4 Excellent; B Good; C Pair-average
- D Barely passing, below average; E
Not passed; I incomplete or conditioned

Teacher's Signature

l.“.‘.q..........0.-..."....l..".....".'.l...'..l.‘lt..'...!
B O GO0 0D GO 5 8O VNS H RS SN PG BENIND S NSP NS OEOORNL NN YTISIEOIOEEPSPOECGEDRNTOOS

5"....".".‘0......'C.l.."..0.....-..'..'."....l.."..

4....‘....l..l.l........‘.‘..‘QC.O.......O.l...’.......’..
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SAMPLE NO. 4.

"School Citizenship"

A The "School Citizenship™ grade is the teacher's me sur
of the value of the pupil as a member of the school commugigy?
« Cooperation with office, faculty, and fellow pupil.
2. Assistance and quidance of fellow pupils, by example,
without suggestion from the teacher.
2. inggrestf%n :cgoo%hactivities.
. ctive effor n e preservation of school pr .
5. High standard of conduct at all times. property

' . : . GRADE n"1n
An excellent citizen.
GRADE "2
A very good citizen.
GRADE "3"
An average citizen.
GRADE "4n

A poor citizen.
A pupil shall receive a grade of "4" in School Citizen-

ship by ;
: l. PFailure to cooperate in classrooms, halls, assemblies,

lunchrooms, or on school premises.

2. lack of interest in school activities.

5. Fallure to care for school property.

4. TFailure to work for the best interest of the insti-
tution. o

5. Fallure in promptness and regularity.

; No pupil receiving two 4's or one 5 in School Citizen-
ship shall be a candidate for an office in any school organi-
. zation, or shall represent the school in any class play, debate,
-athletic, or any other event.
o GRADE "&"
An undesirable citizen.
. A pupil mey réceive a grade of "5" in School Citizen-
ship by
« Wilful destruction of school property.
2. Intentional opposition to the best interests of the
school.
3. Persistent tardiness and irregularity.

School Citizenship Report )

6coobo.oaniacooocoﬂd;oaoooo:tooooo;cucnooloo-ootoocoooco
QFIICE o :ooooco:o'ooto:‘noooooaoooooa:ooo'-ozaqnooooo

9@;9;%0399@33333%...,..3¢¢00003o.oooog'oonoo‘nooco:ooooooo-

» [
IEEREE N RN NN RN NN N ...‘..‘.'..'O;I..’.Q;..O.l..l...l.‘l.l.'..
. N

[3 [ [ - .
.QD.QOC'IQlooo..q.‘ooootod‘lt.l-.co.loc000000.'.‘0...0.:‘.000




SAMPLE NO. S,

Report to Parents
Report onb....QO..O.....O...'QQ...t...in.ldtiictoco.l".'."l...

For the......-.........-...Quarter 1931-32

SCHOLARSHIP
Attitude

PERSONAL

se 20 We eo

Effectiveness in expression

5 o2 o0 o4 oa

:Manifestation of interest in
swork

:Application to study

, Undefstanding
Skill

;Emotional control

:Consideration of others

tAssumption of responsibility

-
L)

:Times tardy to class

:Times absent from class

Is doing superior work
Is doing good work
Is doing mediocre work

Is doing poor work

S5 8% 95 S5 Ge0P F5 S BB T o8 et we

*Is doing most unsatisfac-
tory work

**nless there is a defi-
nite improvement at once
the scheduled work will not
be completed in the allot-
ted time; and advanced work
will be impossible.

&6 B4 22 5 S0 L6 95 S0 22 £ L4 B0 KO ER BB S5 S5 NS e 28 we re se o8 w0
@0 B2 B3 2T 20 4 BE S0 S5 BB S5 6P B3er 2 64 68 e S 88 ** 98 06 P o8 P

% &8 we o 40 Pe s
sy 57 Se 85 *5 a&w 0% aw
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