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 THE PROBLEM AND DEFINLTIONS OF TERMS USED _,

'TIf the home economics curriculum is to contribute to
the students? success;askpersons, Tamily members, and
citizens5‘thé learning4experiences‘must be planned in the
light 'of the individual's needs and interests. This implies
that ‘teachers should befaware of séudents?\needs and inter-
este in order that they may plan an effective home economics
curriculum which will ‘contribute to the development of

desired competences in their students.
I. THE PROELEM

Statement of the problem. The purposes of this study

are_(l) to determine needs and interests of the 'seventh .
graééﬁﬁomefeconomics:students of Vigo County School Corpora-
tion and (2) to develop :acurriculum to meet these~needé and
inte£e$ts. TInfdeveloping this study, the writer (1) reviewed
related. literdture and research concerning the development of

eurricula in-home economics; (2) collected data .from the -

. sevénthﬁgradefhdme‘e00nomics stﬁdentshand their«parents. of:

theiVigbf@bunty’School~00rporation concerning needs:and

iﬁﬁérests; (3) analyzed these data; and (4) developed a

_curriculum deéigned%tb‘meetethese;needs&anéwinteres$s of the

junibﬁnhigh«séhoél‘Studehts?ofﬁﬁheJVigobeunty School Corpora-

, tion,




L

Importance oi the study, The personal needs and

interests of seventh grade home economics students of Vlgo
County School Corporation are an important part of the
content of the curriculum for them. Determining and meeting
these needs and interescvs is basic . to the development of a
Qurriculum that will mbtivate students with different tal-
ents and backgrounds of living so that they become increag-
ingly resourceful and independent in solving their own
problems, To develop a curriculum that provides some
possibility of accomplishing the purpose set forth, the
~ teacher of home economics must be able to recognige both'

tne“needs and the interests of the students as maturing
in@iy;gualslofva society undergoing a change. A4 curriculum
built according to this philosophy will be based upon:

l. 4 study of the needs and interests of a society
to pfeserve and improve the democratic way of living..

»2. A study of home life as it is lived today, and
as, 1t.may become.

13,” A study of the home responsibilities of the .

L lve ‘ speclflc students for which the curriculum is, being planneda

TR study reveallng trends which may be applicable
to Spelelc students for Whloh the currlculum is being
Planned*«g L ,‘

5. A‘study Qf the ‘means by whlch students may . be led .

to recognlze their own needs and interestse




1T LIMITATIONS ANﬁ'DELIMIT&TIONSVOF THE STUDY

This study is llmited by the type of data which may
be collected through the questionnaire technique, Although
this technigque is an indirect approach, it was felt that
the'response would be valid since much of the data was

obJeotive and general 1n naturea‘

The writer realizes that the data gathered oonoexnlng

the nesds and interests of ‘the seventh grade home economics

students of Vigo County School Corporation apply  -only to
those students. Lven S0 methods of collection and analysis
of data may be bas1c to studies whlch would be pertlnent to

s1milar students 1n other 51tuatlonsa
"‘IIIO METEOD US@D IN THE $TUDY

ki”The“libréry method and survey procedure were used in
this study by the wrlter. A questionnaire which inoluded the
family survey and currioulum checklist was developed and was
given to the seventh grade home economics students of the

Vlgo County School Corporation. The questionnaires were

,checked by t ,oonomics students and their parentse‘;

Reference materlals were obtained from Indiana State College

lerary, the offioe of Drg.Anne Mo Lee,;Chalrman of Home

Economlqs,nepa:tmegtiofaIndlana StatQUCollege,mand,the_office




;‘(NeW'YorK* McGraw»Hlll Coa, 1959);’"

Tomorrow~(New York~

4

I3

of, (Mrs.) Bonnie Barrick, HomevEeenemiqs Supervisor for the

Southwest District 6f Indiema,
' IV. DEFINITIONS OF TERMS USED

Tmportant terms used in this study are defined as
follows:

Home economics. Home economics is the field of e
e,wknowledge and service primarily concerned with strength-
~ ening family life through: educating the individual for
family living, improving the services and goods used by
families, conducting research to discover the changing
needs of" individuals, and furthering community, national,
. and world condltlons favorable to family llVlng,

Homemaking education., Homemaking education is the
. pregram of instruction and organized experiences
‘offered at the junior and senior high school level,
designed to help students solve problems of personal 5
and family life and assume homemaking responsibilities,

 Curriculum, Curriculum is the sum total of all the

e%be%ieﬂeeé<%ﬁéf?afe'provided by the school for its students.3

Checkllsto~ Checkllst is a prepared list of items that

may relate to and be used for purposes of obeervatlon and/or

lCommlttee of Phllosophy and Objectives of Home

QEconomlcs, Home Economics New Directions (Weshlngton, DsCot
)Amerlcan Home Economlcs Assoclation, A959) s D by

2

Carter Ve Good, Edltor, chtlonary of bducatlon
R271'~' W

3Gertrude Noar, The Junlor ngh School Today and
Prentice-Hall, Inc., 953) Da 3100%”




, - 5
evaluation, and on which one may show by a check mark the
preserce, absence, or frequency or occurrence of each item,

onkthe listoé

‘Research. Research is the method of seeking truth
that goes far‘beyond'the‘élementary:methods of chance,
trial-and~error, and generalization from experience and

even beyond the more advanced~method‘of‘logic,5

Action research, Actlon research is the process by

whlch practitloners attempt to study their problems

sclentlflcally in order to gulde,,correct and evaluate their

deois1ons and actions.é -

Area of home economa,cso An area of home economics
is a group of learning efperlences centered around any one

aspect oft homemak1ng.7

“*wiﬁhior?highxschool,‘:Juniér“high school is an edu-

cational program which is designed particularly to meet the

S ,a“; T

4Good _B.‘Clt}, De 87°¥fi: tZ}  e S

5Tyrus -Hillway, Introduction - to Research (Boston~*

gHoughton Mifflin. Couy- 1956), D Se

6Stephen M. Corey, Actlon Research to Improve School

Practices: (New York Teachers College, Columbia University,

I§537, b. 6.

b ae Al jFlorlda Homemaklng Educatlon (Tallaha\see,
Flormda' Florlda State Department of Educatlon, 1959), Do 64




needs, the 1nterests, .and. the ablllties of boys and girls
during early adolescenceo8 o o

: HomeQeconomicsfnew,directions. The clearest new

direction for home economics is to help people identify
and develop certain fundamental competences that will be
effectlve in personal and family llvxng regardless ol the
partlcular clrcumstances of the 1ndiv1dual or family.
‘,,Fundamental to effectlve llving are the competences to:
establish values which give meaning to personal,
family, and community living; select goals approprlate
to these values,
create a home and community environment conducive to
the healthy growth and development of all members of the
.- family at all stages of the family cycle

- achieve good interpersonal relationships within the
home and within the communlty

_ nurture the young and foster their phy51cal mental,
\;and social growth and development

e oo ake and carry out intelligent decisions regarding
“the use of personal famlly, and community resources

Xﬁm"establish long-range goals for flnanclal securlty and
- work toward their achievement ; ; ‘

v o plan consumption--of -goods and serv1ces—~1nclud1ng
' food, clothing, and housing--in ways that will promote
wioovalues and goals established by the family -

S purchase consumer  goods and services approprlate to
~ an overall consumption plan and wise use of economic
- Tresources

8Willia.m T, Grubn and Harl R. Douglass, The Modern

, Junlor ngh School (New York:. The Ronald Press Co,, 1956),

P h.;
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perform the taSKSKOffmaintaining'a home in such a
way that they will contribute effectively to further-
ing 1nd1vidual and family goals ‘ :

enrich personal and famlly llfe through the arts
and humenities and through refreshlng and creatlve
use of dleisure

“. . teake an intelligent part in legislative and other
social programs which directly affect the welfare of
individuals and families

‘develop mutual understanding and appreciation of
differing cultures and ways of -life, and co-operate

- with people of other cultures who are striving to
raise levels of living?

" Vo ORGANIZATION OF THE REMAINDER OF THE THESIS

The remalnder of the paper is organlzed as follows:
Chapter II is devoted to the review of the related lltera—
ture and currloulum development research Ghapter III sets

up the method and procedure of gatherlng the data and the

,presentatlon andemely51s of the data; Chapter IV presents

home economlcs currlcula fer seventh elghth, and ninth

grades, and Chapter V‘presents the summary and conclu31ons

‘of the etudy with recommendatlons for the junlor high school
’home economics curriculum of the Vlgo Couhty School Corpora-
Ltlon developed through the needs and 1nterests of lts seventh

‘tgrade home economlcs studentso o

9Committee on.: Philosophy and Objectivee of ‘Home ;.

1Economlcs, _B~ cit., ppo 8-9. o




'ﬁeaChing to her. students -and -thelr family needs. ... . . ..

Cwwogie o voos oo CHAPTER IT
" REVIEW OF RELATED LITERATURE AND RESEARCH

Changes in our socilety are affecting the home economics
curriculum. It is a Weligknbwh fact that in our soclety
today, change is a strong characteristic of American life.
Society makes a constant effort to seek for tomorrow, some-
thing a little better-than- that which we have today. Many
dynamic forces in our soclety are having a great influence

on the family living, - Social changes call for a shift of

- emphasis from development of skills to concern for values,

attitudes, and appreciations needed for today's family
living.. .The family;,. the basic unit of our~soeiety, has been
directly  affected by two complex generations, Its individual

members-are constantly‘etriving‘to make personal adjustment

-

'tofeaeh,innevationvsocietygcfferso

Home economics teachers need to be alert to rapidly
ehifting,conditionsgin;ogr,societyo They will need to study
what:these changes mean to families and how,they,affect.home-
meking,programeg,quereneas;of;these~ohangGS'shouldabe-of

value to the home economics.teacher so that.she may gear her

The rev1ew of related literature and research in the

remalnder of thls chapter w1ll consider the follow1ng toplCS‘
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in improving ‘the home economics curriculum, (3) home econom-
ics ‘new directions, (4) action research, and (5) research |,

findingss
T. NEED FOR CURRICULUM DEVELOPMENT

Home economics teachers need to be creative in
incorporating changes in family living end their implications
for the homemaking education program’into a functional
curriculum, =

" In the past fiféy years the junior high school has

grown significantly as a school to serve the special needs
of early adolescents. Many features of the high school
home “economics curriculum have been transferred into the
junior high school home economics curriculum., There is some
guestion-as 0 how advisable a modified senior high school
homéféGOnOmiésucurrioﬁlum ig for junior high school,youthul"

';“JHome“eoonomics at the junior high school level has
sometimes ‘beer a stereotyped curriculum which succeeds in
killing rather than.creating interést in a thorough stﬁdy
éfﬁhoﬁe and family life as it relates to adolescents and
adulﬁs@“.Administrators, supervisors, teachers, and parents

are aware that not all- seventh, eighth,.and ninth grade home

; lArleen C, 0tto, New Des1gns in Homemaklng Programs in
Junior High’'Schools (New York Teachers Gollege, COlumbia
University, 1958), Dia 15. ‘ R s TR : (5
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economidsxofﬂeringSegreﬁadapted‘to?t@e:néeGS‘of youth,
Sometimes the_speoiAlxneeds.and intereSﬁs.of‘theSe:individT
uals’ as pre-adolescents are ignored.,2

© The secondary sechool has come in for a great deal of
discussion during the last few years. Responsible educators
are looking ahead to néw and better ways of serving our
growing secondary school population,.

One of the strongest influenées on the home economics

curriculum in the junior high school is the great change that

has taken place in oufqhome‘and-family life., . The early

- American family was quite self—sﬁfficient,,not only in the

production of household goods and services, but elso in the
education of children for home livings This self-sufficiency
has been greatly modified in the last fifty years. Industry
has taken from the home: much of the preduction. of food and

other ‘necessities of life, Tt has made available many new{

kinds ‘of food products, fabrios, and household appliancess

As a result, a more complex pattern:of living makes the
problems of selection’ and ‘consumption: inereasingly impor-

tarit,? Lo

LRI RE Home hconomlcs Tor Boys and Glrls,‘ln 7th, '

\Stn 9th Grades*” Some Descriptions of Promising Practices

(Washlngton, D G,. Unlted States Offlce of Educatlon, 1952)

'Ppo 2=36

R

3W1lllam T¢ Gruhn and Harl R. Douglass, The Modern

'Junlor High School (New York:. The Ronald Press Co., 1956),

- 128..
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u«ﬂVwaT@efrelationsgipsuamongﬁfamily members have also been
modified., >Young:peoble»today,are associated must‘leSS‘witQ
their parents than they were in former days., - Increasing
numbers of women are combining wage-earning and homemaking,
thus placing‘more~responsibility for home activities on:
other members of the fainilya The problems of management

and human relations are of greatuimportanceo These changes
in the family sgituation thave causedmthe school te provide
more instruction in personal and family living.

~ Changes in economic and social conditions resulting

from wars and depression have .been reflected in the home

economicsg curriculum. Attempts to help families to adjust
to these changes have resulted in less emphasis on cooking
and sewing skills and increasing emphasis on nutrition,
conservation rof food and household materials, clothing

ecoriomics, ‘housing, consumer efficiency, and time and money

L

management, .-
‘Qﬂ”“i The?€T0Wthfof«sciencegis another factor which has
beeniinffuential in re-~directing the home eéonomics

curriculum. « Barly ‘in the present century, Ellen H. Richards,
éugaﬁitaryﬁchemist;andua;homemaker,;saw the need -and the -

pOSéibilities’for‘utilizing the resources of the rapidly




Educatlon, 1956), pawﬁ;

12

I3

developing science dealing with'pfoblems,of food, clothing,
end, shelter, She advocated that the school should tedch
children certain things about family living which they were
no longer learning at home. Tor a time the application of
eeiepqe:to home living was one of the major aims of home
economics education, |

Developmental needs of individuals as a basis upon .
which pekselect learning experiencee:to be included in the
curriculum have received much emphasis. This basis is not

unrelated to that of personal and social needs, but is

‘rather a focusing of thought upon and a more positive

statement of the personal needs of young people who are
growing up in the families of today.
,};Tpe cnief aims,oflphe homeieconpmics curriculum

SQQquth directed toward (1) recognizingksoeial ohanges

}ee€§ﬁéyﬂgriee,x(2)_figqin5_oﬁt’pow‘each‘change may affect

ﬁbe,qur:icu;um,jaﬁdﬂ(3)_helping each student approach and
?9%Ye.ﬁhe;P?ob;§m5na?ising\aS05'?esult of .a changing,

In some smell and in most larger schools, provision

is made for,students to}havewsystematle experiences in

A‘Gulge for Program Plannlng in Homemaking

Educatlon (Phoenlx, ﬁtate Department “T Vocatlonal
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homemaking:, “The teacher and students planfthe units of work

cooperatively. Each unit is planned around a need or ,
interest of concern to thevstudents.6

‘Home economics educators throughout the United States
are making continuous foorts to improve the home economics
curriculum.  New resource materials are being prepared and
others are belng modified through research. It is a widely
held conviction that continuous effort must be made to

improve the home economics curriculum if it is to serve the

needs of home and family living in the dynamic and changing

society of today. !’

~The basic beliefs of democratic living necessitate a
kind of group association which provides for the growth and
development’of each individual.k‘This implies.that each
indiYidual is unique, thaﬁ each individuai is importeant, and
that éadh‘hés an optimal development that is of major con- w
cern.’ It further implies that the manner in which individ-
ualéiégé“a9§oéiated may determine the extent of their”growth

énd “development,  In hoe economics an attempt is made to

it ibgertrude ML Lewis) Educating Children in Grades =

seven and Eight  (Washington D.C,: Uniteq States Government

3512-1, .

Printing Office, 1960), pp. 78=79, "

7Selma'Lippeatt,,Adﬁénturing in Research to Improve

- School Practices in Homemaking Prograus (Washington, D.C.:

United States Government Printing Office, 1956), Leaflet

i
v




L

provide: the kind of group assocmatlon whlcn will promote the

‘E optimal: development. of each individual by encouraglng .
students, teachers, and others concerned cooperatively to
plan; execute, and evaluate learning experiencesng'
Pﬁpiluteacher‘planning and sharing assumes a kind
of group association in which all pupils feel secure in
the knowledge that ‘their ideas, needs, interests, and
abilities will be considered, and tﬁatvtheir contribution
to the group-will be welcomed and appreciated. This pro-
's ‘ céduréwoffers“opportunities'for:students to acquire habits
. and skills of initiative, self-direction, self-discipline,

and~COmpetencé‘infdemocratic*livinge

| IL THE TEACHER'S ROLE IN TMPROVING
" THE HOME EGONOMICS CURRICULUM

<”Gﬁrréhtiliteraturé aﬁd‘comments'from‘teachers ingi- N
cdte a prevalénce of  junior high school home economics
cufricula patterned after senior high school home economics
offerings’with similar’goals, organization, facilities, and
Méﬁﬁoasﬁ*“ﬁaweﬁéﬁ,“théfé*ié”éﬁ“éétuai"neceséiﬁy'for\é‘develqpu
menﬁJof;awhome‘economics curriculum to serve the needs and

special ‘interests, of the Junior hlgh school home economlcs .

students

8 P Florlda Homemaklng Education (Tallahassee,
Florlda* TFlorida State Department of” Lducatlon, 1959), DPe 8
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JyTne,teaaher*shrolegbecomeé bne;of helping students to
" consider-their needs.and interests,‘togfbrmulate goals, to
plan learning experiences, and to evaluate the effectiveness
‘ofﬁiheirfplanseas they proceed toward the predetermined
goals. The. techniques af_cooperative‘planning\and,sharing
will1be_acquired,graduaily,f\Both teacher and students will
become,moreiproiicient through practice.
The curriculum in home ecqnoﬁics,in the schools of

the United States isknotuprescribed by the federal or even
the state government although basic guides are suggested.
What-is taught in. home.economics .classes is.decided at the
local school level, This responsibility means that. the
individual pomeﬁeconomics teacher with the aid of adminis-
trators, students, and parents decides what is to be included
in~tpe.hcm@a@conpmicS<¢urr%¢ulume?

5?Llnu$he.Pa§tﬂmost people have used the term "curriculum"
to.denote only the school's formal program of studies. Today,
mggtTidymen still use the term in this way. Most educators,
however, have adepted a broader definition of the term, The

word "curriculum®. in this broader sense should include all

9
. Berenice Mallory and. Mary: Laxson; Buffum, Education '
for: Homemaklng in the Secondary Schools: of the United States
(Washington, D. C.: United ‘BStates. Government Printlng Offlce,

1958), Po Llro-,“ y . N .
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thevexperiences. whlch students. have under the auspices of
the.\schooldlQ Improving the home economics curriculum meang
improving any home experience which any student has while
under the control of the ‘school,

+ Students learn most effectively when (1) they see a
¢lear and sensible relationship between what they are asked
to-do and some purpose or goal which they accept; (2) their
needs and interests are taken into~éccount; (3) they share
in planning their educational godals; (4) personal satis-

faction in their accbmﬁlishments is re-inforced by social

‘approval; (5) what they learn serves some purpose; (6) what

is-taughtvéaﬁisfies their desires for new experiences; (7)
they use more than one of their senses;.(S) verbal activities
are supplemented by other direct‘experiencés; (9) they are
glven . material which is meaningfully structured; and (10)

tréﬁsfér,of«training is deliberately sought. A teacher who

strives to further these conditions is improving the curricu-
117

‘-‘Hcmeﬁecéncmic3nprogramsSshould‘bevrich“in‘opportuni-
ties'for:teacher to learn that (1) cooperative:learning °

e AT
o L A D)

10
Harold C. Hand Prlnclples of Publlc Secondarv

‘Education (New York: Harcourt Brace, and Coa, 1958),

Pe 2530

ll.:.[..p.i.q‘."p'260° ;
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situationg are natural and homemsohool cooperatlon is
edsential for their success,'(2) many dlfferent approaches
can be made to reach and help motivate students who have
different talents and backgrounds; (3) individual respon-
sibility is called for in home expefiénce programs and other
community work; (4) esséntial factors in the home situation
are not obvious fo'a‘family member because she is so close
t06 the situation; principles, conceéts; and meanings should
be ‘brought specifically to the attention of the student; (5)

individuals can be“helbéd to recall everydey experiences, to

éxamine them, and to seek to interpret them in ways to

¢clarify the meaning of values, and to appreciate them more
adequately; and (6) a concern for understanding people in
the comﬁﬁni%YVand'iﬁJthe world grows naturally in'a study
of home economics where emphasis-is on the importance of the
individual and the Home.2

TN “Home “econcmics teachers need to recognize that?the‘
culture Sets the pattern which adolescénts follow inm their
ramily and social telationships, and that there is & wide
differénce in the type of conduct scceptable in different’
éécial”éfgﬁpéﬁ&*ﬁOmé”éCSEQmicé”téacnéféfalsdinéeéﬁﬁd'uﬁderw‘

Stana how behaviod 15 infliciésd by abbitides toward self

1¥12“ | . o
Edna P. Amldon "New Explorations in ‘Home Economics

‘Educatlon," Journal of Home . Economles, 52: 625, October, .

196Qo " o
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’

;andttqwarg others,~aqd.byithe_stfongl}oyalties'to,and

',aogeptance of the sténdardsﬁand values,df‘the spciallgroupn’
When teachers have such understanding, they readily see the
| Jnegqﬁioyyadapting the curriculum so that 1t may serve its
best purposealBk_‘ _ , »

. Home economics teacners should be aware of the

| personal and famlly goals of their students so that they
Wi;lﬁapprgclate the importance of,refrainlng from imposing

standards of different culture patterns upon the students,

,Eprthenmore, they will”accept students as they are and guide
SR ‘them to progress toward their goals at a rate suited to their
ngility,wand,they will encourage successful accomplishment
\;gwterms of,the students' OWn progress.

;‘tb‘,, The home economlcs teacher must recognize both the
needs of the students as maturlng 1nd1v1duals who are living
in a ‘social world and the needs of a soclety undergoing

% change. A curriculum built according to this philosophy
will be based upon (l) a study of the needs of a society that

1s str1v1ng to preserve and 1mpreve the democratlc way of

llVlng,%(Z) a study of home llfe 1n its varlous patterns as
it 1s lived today, and a8 1t ls evolv1ng, (3) a study of tne

home llfe of the speciflc communlty for Whlch the curriculum

i . R 'b 13 SR R g e h
AR e ;Home Economios Educatloanunloeri o
kL *§2E%%i (Cinc1nnat1, OnlO‘ Oincinnatl Public Schools, 1957)
CF o Pe LY : ‘




is being planned; with its unique cuStomS~and-traditions,

() a recognition of +the basic needs and characteristic
inﬁérests~of young people of various ageg as disclosed by
research, (5) a study of developmental needs and interests
ofuindividﬁai“students in the particular group which plans
are ‘being made, (6) & study of students! concepts of their
owni needs ‘as they see them, and (7)va‘study of parentst
judements of the needs of their children,-d |

‘Home economics teachers in today's world must have

" the ability to re-examine and lnterpret daily experiences

against‘basic'ethicalrvalueS@ Those ‘who work closely with

young people express in many different ways the need which

boys :and.‘girls have to see meaning in their every day
experiences and ability to find and apply basic principles

and ‘concepts to the solution of their life problems.

' IIT. HOME ECONOMICS NEW DIRECTIONS

+‘Home: ‘economics educators are being chellenged to use

_theaHome%Econcmics;New“Directionsupublished:inuJune,1959 by

the*AmémicanﬁHGme*Eoonamicsiﬁssodiationw wTheywdre»analyzing

hiome- economics curricula ‘to'See whether these curricula are

¥

Iy , _ N ‘ ;
4Maude‘W1lllamSon ‘and:Mary Stewart Lyle, Homemaking -

Education 'inthe High School: (New ! York;: Appleton~Century«.
Crofts, Inca, 1961), Pa 59a/ ,




20

focugsed on the. competences toward which home economics should

be directed., They are defining more speciflcally the twelve

competences developed by the Philosophy and Objectives

Committee of the American Home Xconomics Association and are

“using these competences as guides in curriculum development.

Vearious home economics. groups are considering how to adapt
and develop home .economics curricula to meet such present
and. future needs of individuals and families as are referred

to in-Home Economics New Directionsol5

" There is no one procedure for using the fundamental

competences in planning a quality home economics curriculum,

It has been suggested that home economics educators use the

report ‘of .the. . Philosophy and Objectives Committee as a basis
foreurriculum planning. * The basic philosophy of education
in America, the principles of learning, the developmental
ché}aéferistiGS‘offthe learner, ‘the scope of other eduoatiohal
prcgrams;4andfthe present-organization of -educational insti-
tutions continue to: be important factors which also must be
COnsiderediin*curricuiﬁm development. The competences1oan
serve as .a guide for.building a curriculum to fit the needs

of today's: families in. today's world. -

2.

Margaret Alexander and Alberta Hill, "New Directions
Guide Program.ylannlng," Journal of Home Economlcs, 52:83,
February, l960“;w_f i TR T T




£ifty years. that have affected indlv1duals and i‘am;x,lieso

. o | 21
-Numeroug: ohanges have occurred ln society in: the last
These changes should affect the emphasis and direction in
the home economics progfama Though the goals are in general
the same; the means of. attaining these goals are radically
different todays The change frém,a production to a con-
sumption economy haS’been‘striking._ In 1910, about one out
of every. three persons lived on a farm. By 1958, only one
of every -elght persons or according to some studies, one
out -of ten, was‘a‘fagm\residentb Once a relatively self-
sufficient production unit, the family now purchases most
of its products. For example, nine-tenths of all the cloth-
ing worn in this country is purchased ready-made. Some
figures indicate ninety-three per cent, About twenty-rfive
per cent of the money spent for food is for meals outside
the;ﬂdﬁe, Frozen food production has quadrupled since 1947
Practically;everypfamily_uses‘a few or many precooked.or
prartially cooked food products, and this has raised new
nutrltlonal,problemso%ét

. Out of a study of these and other changes affecting N
famiiies;i§h§ °°@$1§@99 became convinced that there are

certaintgiﬁdébéf'competgnqes that are particularly importent

L 6Beulah Ia Coon, "New?Dlreotions for Secondary
Educatlon," Journal of Home Economlcs, 5L 839, December, 1959,
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today which should be;outcomeS«of“our,the economics educa~ -

tional programs. ' As one studies these competences, it is = ,

apparent that the management, the relationships, the con-
sumer responsibilities, the health and community aspects in
the life of the individualland family are stressed because
these are essential in the light of the changes in society
and homes in the last fifty years°l7
In one state, the high school curriculum guilde is

being checked in terms of the comipetences stated in Home

- Economics New Directions. 4 similar procedure has been

reported by a supervisor in a oity‘systemm Principals and
guidance personnel in this city have been invited to par-
ticipate: with home economics teachers in discussions of the
implications: of the oom.-petencesol8

" .Home economics, more than any othér subject taught
in;chéol,nis~better integrated in its presentation to the
worth: of the American home: An interdisciplinary approach
in this‘area is a’'real need in the years ahead. Home:
economics should pioneer théwway;l9"~

SRR A

17Ibldo, D. 8410

18A1exander and Hill, op. cit., p. 102.

l9Jean S. Taylor "Homemakers' Competences," Journal
of Home Economics, 51 688 October, 1959oﬁ ks e
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The useés of 'the Home Economics New Directions are

mﬁﬂf“énd*imaginétive;”<The'home economiéé teachers aie'ablq
and willing to assist individuals and families in developing
competences in many areas. Bach home economics teacher is

challenged today to analyze the home economics curriculum to
see whether it really is adapted to the needs of individuals

and families in this fast-moving space dge of ours.
IV. ACTION RESEARCH

“There is a recognized need for carrying on some

‘research as a basls for improvement of school practices in

home economics. This research approach demands that a
systematic procedure be used. Aqtion research is relied
upon to bring edﬁcaticnél practice into close harmony with
educational theory, since for most beople "seeing is believ-
ing“fénd the results of one's’ own experimeﬁts make a lasting
im@iéSBionbzovfModern educational research has established
that learning tends to be more efficient and longer lasting
when it takes place in a real situation. An effective home
economics’ curriculum provides a wide variety of learning. ‘
‘éxﬁéfiencéé%010selﬁ‘relatedato*hbmemaking“problemsmencﬂuntered

ihfthé”homé“éhd eommunity, i e

26Sara Blackwell ‘PMAction Research, Its Promise: and

Problems;" American Vocational Journal, 3611k, January,
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~Jane. Franseth in an artlcle Written Tor School Life

| stated that action research is a systematio examinatlon
conducted by individuals or groups studying thelr own
practices in search of sound answers to unsolved problems
in"their work and aimed at improving their own performance
on their jobs. Action résearch, which is sometimes called
on-the=-job research, includes the development of a plan to
test a ‘guess, a hunch, or a nypotheéis or to find answers
to a-question, a systematic collection of data on what is
being done, and an\anaiysis of the data to determine the
extent ‘to which a guess or a hypdthesis is correct or a
curricular practice is effective., The researchers are the
teachers or other educators examining the effectiveness of
their‘ownfperformanoes.Zl

~“EQucators 'in general have come to recognize the
functibn and ‘importance of action research in improving
teaching and: the curriculum, as a means of bridging the gap
bétweeﬁfteacheripreparatiOn and classroom practice, and
between the fihdings of research and beneficial changes in
the classroom, Many teachers have been stimulated to under-
take 61 support action research by the convincing evidence N

anywsysﬁematic study and experimentation on the job by

2lzrane Franseth "Tmproving the Curriculum and Teach-
1ng Througn Action Research," School Life, L42:8, December,

- 1959, . | .
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teachers and curriculum workers do increase their knowledge

of ‘the educative process 'and help them improve,their’ ' ,

practices,<?

- Learning how to do research, how to experiment, or
how to carry out an investigative study is not easy. Home
economics educators do égree that such learning is poséible
and that effective training procedures can be developed and
utilized to this end. In such'a‘tréining approach to research

new knowledge as well as the development of skills, interests,

attitudes, understandiﬁgs, and abilities is implied. The

‘research approach points to the need for expanding»and‘ex~

tending training opportunities for home economics educators.
The research process aims at discovering and retesting new
ideass - The need is quite evident when one considers' the
ever-changing world which is increasingly dominated by
éciéﬁﬁific-and techrological advances.

¢ -pn individual ‘home economics teacher who makes a.
étudyfés a“basis for improving her own practices will use
the:following elements of:-research process: (1) identify-.

ing the: problem:area; (2) defining the specifichroblem;

-

.L3);formulating the hyﬁoénesis; (L) designing the test of




 generalizing the déta; and‘(7) retestingﬁif necessary,<3

;‘ o | “, 56
the hypothesis; (5) obtaining e#idénqe;'(é) challenging and.
A1l day and every»day,ﬁteachers make decisions that
affect what and how children learn. It should be assumed
that the quality of their decisions improves as they dis-
cover: for themselves,beiter ways of working and of finding
sound answers to their problems about the educative process,
The main function of action researcﬁ in the school is to
help«eduoators improve curriculum and teach systematic
examination and evaluation of their own work in helping
children;learn,24 Action‘researéh is assumed to be an
instrument for improving educational practice and a more
potent instrument than professional research. Common sense
supports this assumption. Educational theory supports it.
Through: action research teachers are becoming better teachers.
They4éreilearning‘to test for themselves and mofe effectively
and-wisely;use the findings .of research., - There is an urgént
needmrér»improvement ofuthe home economics curriculum, Many
recqgnizg«that;teaching~can be researching and the teachers

can be researchers., . -

‘ ”',‘WBSelma‘Llppeattbpﬁdventuring in Research to Improve
School Practices in Homemaking Programs (Washington, D.C.:
United=States,Government Printing Office, 1956), Leaflet

l . 3512“‘IV0 [

' 24Fféﬁéeﬁh; 1oc. cits
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V.. RESEARCH FINDINGS .

L The core program in heme living was developed for the
seventh grade at Aberdeen, South Dakota, by teachers ef
science, art, musie, health, 1ndustrial arts, and home eco-
npmles, The major objective of the.Aberdeen program was to
help boys and girls solve the basic problems which they meet
inieverydayvliving. Some of thewunits dealt with interesting
things about home life in Aberdeen, personal and social

health, social relatiqﬁship, better home and family member-

'ship, leisure-time activities, and a safer home in which to

A study by Sylvia Janes Secrest was designed to find

out some. of the qualifications considered desirable in a

babysitter., A review,pf the‘literature,led’to the prepara-
tion%df a questionnaire and two ohecklists,‘ The. questlonw '
nalre Was designed to flnd out how many of the 162 elghth
grade students at Wllson Junlor ngh School, Charlotte,:‘
North Garollna were baby31tterse, The nlnetywthree students
who were babys1tters were. then asked to check a list of items

dealing with baby51ttlng responsibilities. The second checku

klist waeﬁprepared for parents and was sent to the sixty-two

- Grubhn and Douglass, ops cit., p. 131,




péréﬁtstho'empldyed;éighth grade students as babysitters

and Tifty checked the list. The study of data showed that .
the most fréquent responsibility expected of a babysitter
was putting the child to bed. Approximately eighty per
cent of the parents expected the babysitter to assume this
responsibility. Over éighty pér cent of both parents and
girls replied that the sitters got acquainted with the
children before taking care of them, <0

A study of child development has become an accepted
part of most high scnooi home economics curricula. However,
it is frequently given in the latér yedrs of high school.,
Since there are many ‘students in the junior high school en~
gaged in babysitting, it would seem desirable for a home
economiés teacher to give serious thought to what should be
taught at that level concerning little children. It should
be feésgniZéd also that there are many problems involved for
£ﬁe*yéﬁﬁg°girl‘WhéﬁbabyéitSLQéspécially away from home=-and
féflfﬁé”ydﬁhg7childfén:being”cared“fora Some basic under-
standing ‘of why c¢hildren behave as they do would be vealuable

to young adoléescents. The need for immediate’ help on a job _

;;;;;;

26Ivol Spafford and Edna Po Amldon, Studles of Home

Economlcs in High School and in Agult Education Programs,
1955-58. (Washlngton, D.C.: United States Government Printing
Office, 1960) 9 pn B 23 Q i
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‘?‘ might give the 1mpetqs‘for.thebéginn;ng’ban broader under-
IGthnQing‘of child'gréwth and developmenﬁ927 ,

A study by Imogene Lockett was concerned with develop~
ing a course in home and family‘life to meet the needs of

Junior high school students at Meridian, Mississippi.

Students were guided in arriving at objectives for the course
in modern living, The objectives which they finally set for
themselves were |

lg To understand myself and others.

2. To acquire better manners.,

.3» To understand moreiabdut boy«~girl relationships.

‘49 ‘To be. a responsible family member.

2+ To make better use of my leisure time.,
6,,hTo,live;more happily with other people°28
@j‘The maln role of the teacher in this experiment was

to determ;ne the needs -of each individual and each group,

ggigq;dg*statuggg;ving activities and-to help students
B evaluate, their growth in relationships. .Lockett began the.
experlmgpt belleV1ng ‘that 1f such a -course were developed,

1t should be a, special course in. the home economics curricu-m

}“ 1lumJ Her recommendatlons at ‘the end ‘of the twowyear experiw

mental program were that such a course should

‘~,27Ib1d,, Do 24,‘
28
Ibld., pp° 26 27
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MH;;n Be a core subject witn‘intgrdisciplinary
activities., ,

2} Be the kind of situation in which students feel
free to think and express themselves. |

30 Be planned by students, parents and teacher
throug@jdémbbrétic“group/prodessésoi :

4. Make use of oommunlty resources in order to
make- it famllyuschool~community centered.

5» Be a dynamlc experlence for students,<?

If such a class is to b@ vital and functional, it must
be based upon the needs and 1ntarests of the students in the
class and the needs and 1nterests of the local communltyoBO

Erma Mo Wilson reported that the teachers in the
public ‘schools in Des Moines, Iowa, used a copy of Home

Teonomics New Direections which became the basis of their.

bufribﬁlumffévisiono‘:From the twelve competences they

fidenﬁifiédlSeven'Whicthhey‘tnought‘thevearly junior high
‘schiool ‘curriculum should include to-contribute to effective

vﬁéfébﬁéf?éﬁd7fdmily%living&u4They*seleetedithe;f@llowing:

1. Establish ‘values which give méaning to.personal,
., feamily, and communlty llVlng, select goals approprilate
“tor Values,- e ‘
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r

2. Create a«home¢andkcommunity ehvirQnment,con-
ducive 0 the hedlthy growth and developuent of all
.. members of the family at all stages of the Tamily ,
' cycele, ‘ ' S

" 3. Nurture the young and foster their physical,
mental, and social growth and development. ;

) Le Plan congsumption .of goods and serviceg—-—
ineluding food, clothing, and housing~-in ways that
. will promote values and goals established by the
family.
5. Perform the task of maintaining a home in such
a way that they will contribute effectively to further-

ing individual and family goals.,

6o Enrich‘perSOnal‘and family life through the arts
and humanities and through refreshing and creative use

of lelsure. .

7. Develop mutual understanding and appreciation
. ..0f differing cultures and ways of life, and cooperate
with people of other cu%iures who are striving to
raise,leve}s,of‘livingb : : e ‘

« ..Next they selected units of home economics that should
be taught which would best meet the needs of thelr seventh
and eighth grade students, RIven as they did this, they
kept in mind the development of the seven fundamental com-
petences: selecteds: As the home economics teachers developed
their;unims,rthe.competendeswbecameftheirtbig“general“objec—
tives. The: first- competence of establishing values was the

firstfbiggganeralizatiOnJBQ’m'

o : ' 1 ; ‘
. Erma M. Wilson, "Revising a Homemaking Curriculum,”
Journal of Home Economics, 53:11, January, 1961. -

2ryq,
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S ©. The individual objectives weravpianned to be taught
within each unit., To achieve these objeetives the student&
were.to
.. 1. 'Recognize that there is much to be learned and
set up reasonably attainable limits in all areas of home
economics,.
2. - Galn respect for the individual personality. .
3. ~Enjoy friends, Xnow how to be friendly.
Ls Realize some:values of quiet and relaxation.
5. Carry out fémily leisure activities.
6. Recognize that the wa& families spend their
money depends on their values, 35
oo .o The teachers worked on each objective showing how
they could .attain it at each grade levels, As a result they
had a pattern of sequence from seventh and eighth grade
throuéhnhigh«schoolu34
©. “uoHome economics educators in Mississippi have been
concerned with the question of how well the home economics
curriculum meetspﬁhegneedsvof the students, of the home,

and-of . society. in the 1light of the rapid social and.tech-

hgigglﬁgpanges‘now‘taking place. A& survey was conducted in
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176 white schools from all sectionSan~the state with
approximately 3,000 students participatings. The,pecplé v,
conducting the study assumed that students whose mothers
areﬂfull—timé homemakers take more responsibility than
those whose mothers are‘employed outside the home. The
results’ showed that the working status of the mother was
not an importent factor in determining the responsibility
students assumed in the home,>” -

Regardless of the working status of the mother, all

students assumed some responsibility of tasks in the home,

‘but they differed in the extent to which they participated

in performing the task, the amount of assistance they
féoéivéd, énd in the type task they performed. Several

outstanding factors in curriculum improvement may be im-

?biiéa‘frOm‘the results of the study. There was a need for

}Eéfféf'cooperative planning between the home and the school

and for new emphases in the present home economics curricu-

i, 36

‘The home ‘économics ‘teacher needs to undérstand whatb

Lfésﬁbﬁéibfiftiéé”ﬁhé”mdther‘éiﬁédts“the student to assume

Ruth Wallace, "Home Responsibilities of Homemsking

Students,” Journal of Home Economics, 53:45, January, 1961,
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at home, and the mother needs to understand how the: home

'economlcs program contrlbutes in learnlng to assume these ,

responsibilities. The outstanding implication in regard
to the planning of the program are

1. The need for better planning of classroom
instructionﬁto~coincide‘with home experiences,

2s The need for helping the ninth grade students
see the contribution they can make in the family.

3. The need for emphasizing the training of students

- in the managerial tasks.

. 4 The need for emphasizing consumer education,

5. .The need for developing in students an abllity
to solve problems.,

6. The need for investigating ways of making the
activity of watching television more of & family=~centered
activity,

#+7e The need for helping students plan ways of enter-
tainingyin the home., : .

8e. The need for preparing students to participate
ipﬁup;ﬁqfdagelrecreationalwactivities.

..+ 9+ The need for planning action researchs>!

VA

37M‘ary Ellen W. Pope and Marion T. Loftin, Respon-
s1b111tles in Home and Family Living of First Year Homemaking
sStudents TJaokson MlSSlSSlppi Mississippl State Board- ‘for
Vocational Education, 1960), o 146504
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. Data obtainedgin the study seryed'aS'an excellent
basis for planning the first year home economics programo ,
It was reported that teachers should be encouraged to use
on-the~job research to find out the needs of students at
all levels of instruction. Furthermore, they should
recognize the function and importance of action research
in improving teaching and the currlculum, Home economics

can reach its declared objectives only as teachers are

- willing . to use the scientific approach to improve the

curriculum and teaching by systematically examining and

evaluating their own work in helping students learn.38

- Significant facts have been difficult to select from
the multitude of ideas related to home economics curriculum
for. seventh and eight graders., School experiences can be
found that have been designed to help girls learn saome of
tQQwskills connected with homemaking., There 1s evidence
that the junior high school can and should provide quite é
dirferént program from the senior high school.>?

As the basis for revising the home economics curricu-
lum in South Dakota, an.evaluation study was made by Carol S.
Wagher,'ﬁAppréximatelyq701per cent of both parents and )

stud@ntshplaqed great value on learning to plan and buy

| 38Ib1d° -

Otto, ;R~ cits;"p.*xz.'
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, WiSély'invﬁheifbodS"gn& clothing units., Emphasis placed by

both the parents and students upon the value of instruction
in marriage and family living, the home, child rearing, and
ﬁbme;care‘of the sick reinforced the importance of a family-
jdérﬁ:eréd approach in‘teadhing‘home~ecOnomics°40

The Research Director of the Pasadena City Schools

made a study in which seventh and eighth grade students,

their home economics teachers, and their parents evaluated

the seventh‘gradé'home eéonomios curriculum. As a result

;of the study, it was declded to keep seventh grade home
:economlcs as a requlred course, An unexpectedly high rating
‘Qéé;givéﬁ the course by accelerated students. They thought
‘the course more valuable than did the students who did not
‘have the addltional worK load of advanced math and language
;studlesa* The approval of worklng mothers was also signifi-
’oanteJ Students ‘and parents both rated home economics as

;W%éiuéﬁie“‘but the teachers réted the program as "outstand-

g

A good home ‘economics curriculum cannot be descrlbed
in a general way, because what makes a curriculum "good” is

the way it meets the needs of girls of a particular community.

o . |
b Spafford and Amidon, ER° Qito, Ppe 94=95,

W , "Pasadena ‘Homemaking Program Faces A
Chgllenge What‘s New' dn ‘Home | Economics, 25:80, September,
1961, .
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A teacher. of home economics: faces a tremendous challenge as-

she attempts~-with the aid of her school'administrators, ,

communi ty membere;‘hef supefﬁisofs; and her students~-to
develop the kind of home economics curriculum needed in her
community. No standardized description or rating chart for
a good curriculum can be supplied to her., Perhaps hers is
one_ef the most rewarding of all vocations as she assists
girls with meeting their problems,of-home and family living
teﬁey_and with making plans for the :fu'bure(,LP2 The home
eeeﬁomics teacher.is chéllenged to examine and sometimes
redlrect educatlonal programs which confront her as well as
other teachers when they recognize that change characterizes
all asPects of home-school~commun1ty activities, Simul-
taneously 1ndividuals ‘may dlscover 51milar needs for further
study, challenge changes, and new knowledge in a common
area, of work. Thls challenge appears to be a very dlfflcult
task untll one reallzes that only one step can be taken ex~
perlmentallyo It has been sald that the longest Journey

beglns Wlth the flrst stepeﬂﬂ .

Mallory end Buffum, op. cits, p. 30.




CHAPTER IIT -

DEVELOPMENT OF THE QUESTTONNATRE AND
" PRESENTATION OF DATA

No single source of 1nformatlon is adequate to provide
a comprehen51ve basis for bulldlng the currloulum in which
the student plays an important part in providing essential

facts. - The needs and interests of home economics students

‘are the concern of every home economics teacher, and an
‘awareness of the needs ‘and interests is vital to the intelli-

gent operation of a home economics curriculum.

Education is a process of changing the behavior

pattern ‘of the students. If education is an active process,

‘It 'involves the active efforts of the students. The home

economics’ students? ‘meeds, interests, and problems should

fbe%identified-so*thatvthese will help serve as the focus.of
‘educational attention.

‘i In the remainder of this‘chapter, the questionnaire,

which 1ncludes the famlly survey and curriculum checkllst,

vw1ll be doveloped and presentedo This questionnalre was
;glven to’ﬁhe seventh grade home economics students of the
¥V1go County School Corporatlon.. In this chapter, also, w1ll
‘be the analysis of the data colieoted from the questlon-

nalres, ' "]'] B




: I. DEVELOFMENT OF THE QDESTIQNNAIRE

¥

. After rev1ewing and studylng several home economics
reeource units from dlfferent states a questionnalre cone
talnlng a famlly survey and ourrlculum checkllst was devel«
oped 80 that the home economics teacher could be alert to

the needs and 1nterests of the students she sees daily.

Family survey. The home economics teacher faceg

problems when she tries to reach all of the parents of the

students that she teaches., A common problem is getting a.

embre‘general acceptance of the basic nature of the home

economics curriculum and getting parents to recognize the
contributions home’eﬁonomics education has brought and is
bringing to family and community living.

- The family survey provides a picture of the student's

home,lifetin order ‘that the teacher may be able to plan a H

‘home: .economics curriculum to meet the student's needs and

interests, ¢

»“'..n

; Currlculum cneclcllste The checkilst 1s ~one way of,,

obtalnlng the desired 1nformatlon, It can be used by

relatlvely untralned raters as well as by experts° The

,checklist is used to galn 1nformation whlch may glve ev1~’,‘

dence pertalning to the ourrloulum development ooncernlng‘_

the needs and 1nterest of the studentsa A checklist may
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be uSed*to'gather péySon&l‘informatiQn doncerning students,
the opinions of parents regarding the learning experiehces,
included in the curriculum, or the attitudes held by age-
méteé'regarding desirable actions for students in given
situations. The checklist should contain specific items
intended to get definite and concise answers that are
relevant to the subject being studied.

- The checklist represents an important contribution
to the field of currlculum building, Its use should result
in a dlstlnct upgradlng in the home economlcs curriculum as
1p‘aﬁtempts to provide the background of the students and to
réﬁééi*their special needs and interests. Students should be
éﬁdbﬁraged‘to analyze their iﬁdividual and group needs and
ihtefésts and then to set up tentative plans for action.
Plannlng is done more intelligently after students have had
an opportunlty to record information about what they want
to learna; The checklis®t glves the learner a chance to enter
actively into. a cons1deratlon of her famlly, home, and
personal problems in which she is deeply involved., This
invdlvement“helps*her‘to‘recognize her problems and is basiq
to effectlve Jlearning in this area. - ,

T The writer developed a questionnaire includlng a
famlly survey and a curriculum cheokllst and gave it to 848

seventh grade heme economlcs students of Vigo County School
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Corporation during the week of May 15, 1961, & copy of the
questionnéire appears in Appendix A Téble I shows the aig-
tribution of the questlonnalres to the various sohools and

the number and percentages returned.

TABIE I

THE DISTRIBUTION OF QUESTIONNAIR&S TO VARIOUS SCHOOLS
OF VIGO COUNTY SCHOOL CORPORATION AND THE
NUMBER AND PERCENTAGE RETURNED

- Number Per cent

School given out Returned returned
Blackhawk i i 10 9 90
‘Concannon 52 50 96
“Deming - 77 26 35
Fayette 32 30 9L
Fontanet =~ 18 10 56
Glenn L7 37 79
Honey Creek o . 68 5. 8l
Laboratory 31 18 58
McLean A 100 87 87
North - ‘ 36 31 86
Otter Creek 57 L2 7l
Pimento - S 17 ‘ - 16 9l
Prairie Creek , L L 100
Rankin - = S hh L3 98
Riley 16 89
Sarah Scott: . o« - 75 ; 63 8l
Woodrow Wilson ‘ 163 131 80

 Total . . 8u8 | 668 79

The parents with their daughters were asked to fill

in the questlonnalres° Seventy-nlne per cent, or 668

questlonnairhs.were returned.




IT. PRESENTATION AND ANALYSTS OF THE DATA

A twenty-five per cent stratified random sampling of
questionnaires was taken. All the returned questionnaires
were grouped by schools and numbered in these groups. This

is the simplest and most frequently used type of stratirfied

-sampling. BEach individual has an equal chance of being
selected in this type of sampliflgo Questionnaires were
selected within each school group by using a table of

random numbers. The table of random numbers was obtained

‘from the Statistical Methods for Behavioral Sciences by
:Allen L. Edwards.: The tables consist of numbers arranged
;at}random in columns end rows. The table can be used by
:éntéring at any point and by reading in any direction, down
ior7&£, right or left,<

f  Table IT shows the twenty-five per cent of the
Wstfétified,random sampling selected from the various schools

of the Vigo County School Corporation.

Allen L,'Edwards, Statistical Methods for the
Behavioral Sciences (New ' York: Rinehart and Co. Inc.,
1954)’ Pp° 472""760 o .

2Iblda, De 250,




_TABLE IT

NUMBER OF QUESTTONNAIRES USED FROM THE
VARIOUS SCHOOLS FOR THE STRATIFIED

RANDCM SAMPLING

L3

.School

Number used

Blackhawk
Concannon
Deming
Fayette
Fontariet
Glenn

‘Honey Creek

Laboratory
McLean

North

Otter Creek -
Pimento
Prairie Creek
Rankin

Riley
Sarah"Scott’
WOQQrow'Wllson

=

O o

b o
FHPEPEHODUVREOWIOD N

3 =
W O

171

The number of questlonnalres tabulated in the study

was 171, which was approx1mately one—fourth of the guestion~
naires returned.
The wrlter tabulated all the data by d1v1d1ng the

questlonnalres 1nto soclo-economlc groups acoordlng to the




father's-occupation,:rusing the Dictionary of Occupational

~Titles; Volume II, as referenceo3 In‘Figure 1 the groups
~with the percentages in each socio-economic group of the
seventh grade home economlcs students of the Vigo County

'SchOOl'Corporation uSed in the study are shown.

| Professional and Managerial

~ SOCIO-ECONOMIC GROUPS  PERCENTAGES IN EACH GROUP
5 10 15 20 25 30

Oceupations  ////////[/T/7T[[]7 =-=17%

' Clerical and Sales

. Oecupations ////7///7[[//ITTTTT --19%
Service Qccupations ZZZZ7 -=5%

Agrlcultural and Kindred L7 ==3%
o  “, Occupatlons |
Skilled Ocoupations [T TTTTTTTTTITITTT ~=23%
-Semiskilled Occupations - J777777777777777777 --18%
Unskilled  Occupations JTTTTTITTITTTTTT  --15%
FIGURE 1

oo 30CTO-ECONOMIC GROUPS ACCORDING

TO FATHER'"S OCCUPATION

3D:Lv:l.sion of 000upatlonal Analy31s, United States
Employment Service, Dictionary of . Occupational Titles
(Washington, D.C.: United States Government Printing Office,
1949) Volume II, pp, IX~XVIII.
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A ‘summary of 1nformation of the random sampling of the
,seventh grade home economics students of the Vigo County ’
School Corporatlon according to their ages indicates 62 per
cent were twelve years old; 33 per cent were thirteen years
0ld; 4 per cent were fourteen years old; and 1 per cent was
fifteen years old. A seventh grader is more apt to be twelve
or’thirteen &ears old then eleven or fourteen.* The students
used for this'study are of average age for the Junior high
sohool students, |
N Table III shows the percentages checked by the students
of the Various act1v1t1es or responsiblilities that they
assumed in the home, and also shows the like or dislike for
the particular activity.
e ‘ , TABLE IIX
~PERCENTAGES OF ACTIVITIES PERFORMED IN THE HOME AND THE

ATTITUDES TOWARD THESE ACTIVITES AS CHECKED .
~ BY SEVENTH GRADE HOME LCONOMICS STUDENTS.

— e e e
— — e —

Uy perlormed
“7ﬁotiVity~* e , .~ Yes No lee Dislike
Cooklng meals - | 86 14 96 b
Shopping for food =~ 65 35 88 12
Dishwashing . 92 8 38 62
Tablesetting” = - 93 7 73 7 .
Laundering . .37 63 55 Al
Carlng for younger brothers - i ‘
. . and sisters L6436 80 2g
Maklng some of your own clothes A5 55 80 = :
Teking: care of your own clothes ' :.80 - .- 20 78 =22
Cleaning the house S , 89 11 63 32
Other duties ' Gy 0 7 o p_;,go,a‘gyv,,,lo .82 1

' Qﬁrleen Co Otto, NGW‘Designs 1n Homemaking Programs in
Junior High School (New York: Teachers College, Columbia

Univer31ty, 1958), Do 6o
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Tpe-outstandipg:percentages whioh should be pointed out
inclgde the facts thot_92 per cent woshéd dishes but 68 per
oépt disliked doing it and also that 93 per cent did table;
sotting but only 73 per cent liked to set the table. The
seventh grade students showed that 80 per cent enjoyed taking
care of children but only 64 per cent actuslly did care for
younger brothers and sisters,

The questionnaires, divided into socio-economic groups
according to the father's occupation, revealed that only 45
per cent of the girls in all socio-economic groups made some

of their own clothes, The one exception was that of the girls

‘whose fathers were in the Agricultural and Xindred Occupations.,

Results showed that 80 per cent of those made some of their own
clothes which may indicate that the girls on farms see the
value of meking some of thelr own clothes. Furthermore, per-
haps-this greater interest in clothing construction may have
been .fostered by the 4-H club programs, and a greater per-
centage of these girls may have been 4~H club members. The

pre ent home economios curriculum does not present any cloth-

'1ngfconstructi0n in the seventh grade and could be one reason

for such a 1ow percentage of the girls that made some of their
own. clotheso Mothers may thlnk that girls of junior high
school age are too young to use an electric sewlng machine.

Furthermore, data show 80 per cent took care of their own
clothes and 80 per oent would like to make some of thelr own

clothes, ‘Thls would seem to 1ndloate that the ourrlculum

should prov1de for experlences in these two areaso
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A study was made by the Deparﬁm@ht of Home Economics
of the National Bducation Association during 1959 and 1960,
under the direction of Dr. Mary Lee Hurt of the home respon~
sibilities of giris whose mothers work or did not work out-
side the home,” Table‘IV,shows a comparison of the 75 per
cent of the girls of the Vigo County School Corporation
whose mothers did not work outside the home and the National
Education Association's study made of the total United States
concerning the home résponsibilities of girls whose mothers
‘did not work outside the home,

TABLE iV

COMPARISON OF THE HOME RESPONSIBILITIES OF THE SEVENTH GRADE

STUDENTS OF THE VIGO COUNTY SCHOOL CORPORATION AND
THE TOTAL UNITED STATES

T Total

Home Responsibilities Vigo County United States®
L ‘ Seventh Grade Seventh Grade
. 0 (]
Caring- for children 64 63
Washing dishes 92 88
Buying:groceries 65 58
Cleaning house 89 86

‘Thesge percentages were very, very close and were

certainly significent of the fact that seventh grade home

5Mary Lee Hurt Home Respon51b111ties of Girls Whose
Mothers Work or Do Not'Work Outside-the Home ~(Washimgton, .
Dol Natlonal Educatlon A85001atlon, 1960), p, 9.

Cb

Iblda B
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economlcs students of Vigo COunty do perform home responsi~
bilities that show a mark of closeness to the total for the
Uhlted States in Dr., Hurt's study.

The home economics teacher should know the type of
houséhold appliances her students have at home., Table V
shows the various houséhold appliances the home economics

students used in this study had at home.

TABLE V

HOUSEHOLD APPLIANCES THE HOME ECONOMICS
STUDENTS HAD AT HOME

' Appliance - ' ‘ Yes No

Gas stove - 60 . 40
Electric stove Ly 56
Wood stove o . 2 98
Automatic timer on oven . 67 33
Mechanical refrlgerator ; o 93 7
Home freezer - .. . - ; _ 37 63
Washing machine 60 40
Automatic Washer 49 51

acuum -Sweeper - . . . ... | 85 15

ew1ng machlne o ‘ 82 18

K - — — S ———
.._._" )._,"" — o - i

édﬁiﬁpédfwiﬁh"mgdéfﬁTgﬁ@xiéﬁdes; therefore curr;dulum should

iﬁéiﬁiéféiéﬁd@yféfﬁéfﬁgctivgxpaxe and ﬁéé of t@ése appliances,

cent had a‘sewing machine at home but only L5 per cent (see
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Table III, page b5) actually did use the sewing machine.
The students in the seventh grade had not had any classroom
1nstructlon concernlng the care or use of the sewing machlhe.
Only students who were enrolled in the L-H eclub projects had
recelved instructlon as outllned in their summer h—H projects.
| In developlng the home economics curriculum, the
students should be helped to determine their own needs and
1nterests. The curriculum should provmde experiences which
would a831st the student to solve his every day problems for
himselfa Table VI shows "The Girl" as an area of home
economlos w1th the representatlve percentages checked by the
students and thelr parents. The items checked indicate this
area to be of great Value and should be emphasxzed in the
curriculumo ‘ Lo ‘ | -
o 'TABIE VI
PERCENTAGBS OF. ITEMS INDICATING COMPARATIVE VALUES

AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
L s AREA OF HOME ECONOMICS--THE GIRL ‘

Great gome  NO

Area of Home Economlcs—~THE GIRL‘ ’ Va%ue . Va ue © Value
L . . 4] ] (4
Groomlng and personal appearanoe 8L 16 0
Selectlng and ‘keeping friends ‘ 82 18 0
SHaring home responsibilities’ 73 ;26 1

Developlng desirable personal o

R characterlstics 77 - S "5 KRR N
Understandlng myself - . o B9 ive 29 2
Developing interests and hobbies R 49 L

o

Developing good” study habits = 0 - L08R NL8
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;ﬁll'the iteme‘were'considered as ‘major since they
were checked of great value by fifty per cent or more of .
the students and their parents, with exception of one item,

developlng 1nterests and hobbies. This mlght suggest that

mosf of the students already have interests and hobbies.
The writer felt that further investigation snould’be made
into types of interests and pobbies\the girls do possess.
Table VII shows "Foods and Nutrition™ as an area of
home economics which isma vital part of the'total home
economics curriculum. The items were checked by the stu-

dents and their parents.

TABLE VII

~ PERCENTAGES OF ITEMS INDICATING COMPARATIVE VALUES AS
-CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
< ARBA OF HOME ECONOMICS--FOODS AND NUTRITION

Area of Home Eoonomlcs-- Great Some No
FOODS AND NUTRITION Velue Value Value

| % % %
Selectlng healthful foods S S 87 A2 1
Planning. nutrltlous meals and snacks 77 22 1
Serving meals “° 60 38 2
Preparing. nutrltious meals . , 8L 15 1
Using convenient foods (mixes) 39 54 7
Preparlng foods. by free21ng . kX 50 9

‘Becalise packéges’ of mixes and the like checked by
3§*ﬁef”éénﬁ“éive“CIeér‘ihStrﬁétien?fbr“preﬁaration and use,
the results 1ndlcatea that “the’ girls ‘and their parents do

not feel that school tlme should ‘be ‘taken in learnlng how to

S NI ST
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Carlng for and repalring clothing 81 17
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prepare them. Another item worthy of attention concerned
home freezing of fodd, since only 37 pef cent (see Table V,

page 48) had home freezers. If more girls had had freezers

~in their homes, then more than 47 per cent might have been

1nterested in learnlng how to use them,

| Table VIIT shows "Clothlng and Textiles" as an area
of home economics which gives a variety of activities which
are related. The representative percentages checked by thé
students and their parents range from 64 to 8L per cent,

TABLE VIII

PERCENTAGES OF ITEMS INDICATING COMPARATIVE VALUES -
AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
AREA OF HOQME ECONOMICS-~-CLOTHING AND TEXTILES

Great Some No
Area of Home Economics-= Value Value  Value
CLOTHING 4ND TEXTILES % % %
Learning to use sewlng machine and
‘" equipment ‘ 81 17 2
Selecting fabric and pattern 71 28 1
Constructing simple garments ‘ 65 32 3
Selecting ‘ready-to-wear garments 70 29 1
Planning-a wardrobe - - : 73 2l 3
Selecting accessories 6l 33 3
2

. ; An outstanding item.whlch should be notlced concerned
the cérlng for and repalrlng of clothesa Table III, page 45
showed that of the g1 per cent ‘who checked this item, 80 per
cent took care of their own clothesa, It must be pointed out .
that this indicates a definite need for this item to be in-
ecluded in anleffective“homeJeCOnomiOS»cufriculumuf

Table‘IX shows "Child Care" as an area of home

economics with the repféSentativeMpercentages éhecked by the
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students. and their parents. As shown (in Table IIT, page

L5) .6l per cent cared for younger brothers and sisters.

~Instruction to develop understanding and some skill in

the care of children is indicated by the value checked in
each of the items listed.. Incidentally, many junlior high
schooi girls, if they don't care for younger brothers and
sisters are baby sitters in their own neighborhood.
TABLE IX
~PERCENTAGES OF ITEMS INDICATING COMPARATIVE VALUES

'+ AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
AREA OF HOME ECONOMICS--CHILD CARE

I : Great Some No

Area of Home Economics~~CHILD CARE Value Value Value
o % % %
Care.for infants and children 82 18 0
Being a good baby sitter 73 26 1
Selecting books and play materials L9 L7 L
Constructing simple play materials 35 56 9

Understanding the cause of children's

. behavior : 78 21 1

f e — - - o
— e

—

The writer felt that selecting books and play
materials-end ‘also constructing simple play materials should
be ‘included in the high school curriculum because the
Sevénth:grademStudents»dofnot‘see"tne value of these ‘two
ttems, T ‘

;TableuX'SHOWS*"Relatibnships“faS‘an area of home

<

eboﬁcmicslwithlthe'representative percentages checked by




Zthelr homes.;.

. | | o 53
the students and their parents. These items were designed -
to help‘theustudentstmake‘a‘healthy grotth toward maburity,
in all their‘relatibnshipsa |
- TABLE X

_PERCENTAGES OF ITEMS INDICATING COMPARATIVE VALUES

~ AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
' AREA OF HOME ECONOMICS-~RELATICNSHIPS

o ‘ o , Great Some No
-Area. of Home Economics--RELATLONSHIPS  Value Value Value
B 5 b B
Living together in the family 91 8 1
Learning marners and social customs 81 19 0
Entertaining in the home o 50 48 2
Learning to share and care for
family possessilons - 79 19 2
5

Learning sex education 64 31

- All items were checked as of great value, by more

'than 50 per cent, which glves evidence that ‘the students

want to SterB to make a healthy growth toward maturlty in

all thelr relatlonshlpso‘

Table XTI shows "The Home" as an area of home economics
w1th the representatlve percentages checked by the students

and their parentsoc,The,way the students felt,about their

: homes Was elgnlflcant 1n thelr personal and sooial adgustw
:ment There 1s certaln 1nformatlon that should be mastereds

iend there are. technlques to be learned 1n order to improve
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TABLE XT
PERCENTAGES OF ITEMS INDICATING COMPARATIVE VALUES

~AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE ]
AREA OF HOME EGONOMICS*—THE HOME

Great oome No

Area of Home Economics-~-THE HOME Va%ue Va%ue Vague

, . . (/] (4] 0
Learning value of order, convenience, and

safety _ 8l 16 0
Selecting home furnishings 56 LO I
Arranging home furnishings 57 L1 2
Learning to use and care for equipment 7l 26 0
Maklng the girl's room more livable 77 22 1

All items were checked above 50 per cent which indi-

cates that the home ecbnomics curriculum for the junior'hign
school should include all the items presented in this area.
Table XII shows "Family Health" as an area of home

economics with the representative peroentages checked by the
students and their parents. Health is stressed in other sub=
ject areas besides home economics, but it should be realized
théﬁ4family health is & valuable area of the home economics
currlculum. Thls is indicated by the high percentage of.
students and mothers checking items listed.

¥ AT TABLE XIT

" PERCENTAGES OF TTEMS TINDICATING COMPARATIVE VALUES

AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
AREA OF HOME ECONOMICS—~FAMILY HEALTH

_— T Great Some T UNO
Area of Home Economics--FAMILY HEALTH Value Value Va%ue

0 - e 4]

Developlng good health habits 91 g9 0
Protecting family in-civil defense 71 .28 1
Understending the way the body grows 62 36 2
Meeting emergencies in the home 8L 15 1
0

Learning to care. for the sick at home 83 17
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The'area of.@?amily Health" is a@other area which
showed all items checked above Tifty per cent as of gréat .
value to be included in the Junior high school curriculum,
The highest ranking item was the item of developing good,
health habits, an activity significant in curriculum planning,
Table XITT shows "Management" as an area of home
economics with the repreéentative pércentages checked by the
students and their parents. This area is of importance in
learning to manage time, money, and energy.
- | TABLE XIIT
PERCENTAGES OF ITEMS INDICATING COMPARATIVE VALUES

AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
‘ AREA OF HOME ECONOMICS--MANAGEMENT

o , Great Some No
Area of Home Economics~~-MANAGEMENT Value Value Value
Learning wise shopping practices 78 19 3
Managing own money 87 12 1
Understanding of labeling and grading 5L L2 L
Buying goods and services 5k L3 3
Budgeting family income ' 73 22 5
Learning to make and follow a work plan 60 36 N

| Aééin'all the items were cheéked above 50 per cent,
The-outétanding‘percéntage, 87 per cent, checked managing own
noney ds being of great velue. Managing money is different
ffoﬁ"méréiy spending money, but everyone old enough to spend
Hohey LA 514 Subleh 45" 1harn. Shmbthiing  about muneglng

money.
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. Table XTIV shows "Related Arts" as an area of home
economics with the représentativé pefcehtages checked by *
the students and thelr parents. This area was made up of
items related to art principles as they aré applied to home-
making.
TABIE XIV
- PERCENTAGES OF ITEMS. INDICATING COMPARATIVE VALUES

AS CHECKED BY THE STUDENTS AND THEIR PARENTS IN THE
: AREA OF HOME ECONOMICS--RELATED ARTS

: ‘ Great Some No
Area of Home Economics~-RELATED ARTS Value Value Value
% b %
Wrapping gift packages 57 35 8
Arranging flowers ‘ 33 62 5
Selecting colors for the home and clothes 76 23 1
Setting attractive tables 51 L8 1
3

Helping to keep our community beautiful 67 30

'~ The fact that most Of,the items for the area of
YRelated Arts" were checked some or no value shows distinctly
that the students end their parents felt there were other

areas llsted Whlch were more important than "Related Arts"

as an area- to be included in the home economics curriculum.

.N A study was made by the seventn and elghth grade
siﬁdéﬁté;wihéir home economics teachers, and their parents
to evaluate the seventh grade home economlos currlculum.of
the Pasadena City Schools,’ The study showed what they

wanted to,lpgiude in the seventh grade home economics
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curriculum, In comparing the same kind of a study made of
the seventh grade students of the Vigo County Sohooi Corporau
tlion with the study of Pasadena City Schools, the results
showed very high correlation in several areas.

- The writer felt that this is evidence that the seventh
grade home economics students of Vigo County. Schools do see
their true home economlcs curriculum needs and interests as
does the study made of the sevénth and elghth grade students
of Pasadena City Schoglsgi Table XV shows the comparison of
these two studies in percentages, |

| TABLE XV
COMPARISON OF HOME ECCNOMICS UNTTS OF STUDY OF SEVENTH GRADE

STUDENTS OF VIGO COUNTY SCHOOL CORPORATLON TQ SEVENTH
AND EIGHTH GRADE STUDENTS OF PASADENA. CITY SCHOOLS

- - ~ Vigo County  Pasadena Pasadena
Units of Study Students and Students Parents
I o ~ Parents % %
%] .

Cooking - . 84 86.9 79.5
Sewing:' ¢ 81 84,8 86,3
Selection of clothlng 70 66,2 - 68.6
Care of clothing 81 66.2 - 68.6
Money ‘Management 87 73.2 72 .6

%F;g R TR

9 "Pasadena Homemaklng Program Faces A
Challenge,” What's New in Home Economics, 25:81, September,
1961, . . : . o $

8Ib1do;_ﬁx .

9Ibido, p. 128.
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There i1s a very close correlation between the interests
expressed by students in the present study and those reported
in the California study.

The students were asked also to check two of the areas
of home economics which they considered the most important
and two of the areas they considered least important. Table
XVI shows the percentages of the areas of home economics in
order from the highest to lowest per cents of the most im~
portant and least important areas.

TABLE XVI
PERCENTAGES CHECKED BY SEVENTH GRADE HOME ECONOMICS STUDENTS

INDICATING THE TWO AREAS CONSIDERED MOST IMPORTANT
AND TWO AREAS LEAST IMPORTANT

Areas of Home Economics Most important Least important

b %
The Girl 39 13
Family Health 30 9
Child Care 29 12
Foods and Nutrition 26 7
The Home 20 16
Management 19 24
Relationships 19 - 21
Clothing and Textiles 16 23
Related Arts 2 75

This study showed that the areas checked as most
important by the seventh grade home economics students and
their perents were "The Girl" and "Family Health®™, All

items in the area of "The Girl" were checked 73 per cent or
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more as of great value. Also, all-the items in thebarea‘ofv
"Family Health'" were checked 62 per cént Or more as of great
value to the‘junior high school home economics curriculum

for the Vigo County School Oorporationa‘

Studying students' needs and interests is a con-
tinuous process that must precede the revision and adaptation
of materials to serve best each new group of students. The
teachers who have most successfully adapted home economics
offerings to meet stgdent needs and interests have developed
many ways of working with‘studgnts, their parents, and the
community in learning what the needs and interests are and

in planning to meet them.




CHAPTER IV

HOME ECONOMICS CURRICULA FOR THE SEVENTH,
- EIGHTH, AND NINTH GRADES

Home economics currioulum at the junior high school
must be recdnstruoted to go in new directions. Bvery home
economics teacher must be sensitive and alert to the needé
and interests of her students. She must meet these needs
and interests of the students in the homes of today and
attempt to foresee the trends which indicate future needs.
Home economics teééhers should go to work at their own
school level for curriculum lmprovement.

From the results of this study a curriculum has been
formulatéd to meet the needs and interests of the seventh
grade home‘economics,students of the Vigo County School
Corporation. ' The number of weeks for each area is suggested

in: the home economics curriculum as follows:

Séyenth Grade

Area of home economics Approximate
SRR o number of weeks

THE. GIRL:
Groomingfand personal appearance VR ’
waeléqmingKand'keeping friends ?
Sharing,home;jequnéibilitiGSf -3

Developing desirable personal
characteristics 2
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THE GIRL——cgntinued . Approximate

number ‘of weeks
Developing good study habits 1 y
RELATED ARTS |
Setting attractive tables o % |
Wrapping gift ﬁackages 1
MANAGEMENT

Learning to make and follow a work plan 1

FOODS AND NUTRITION

Selecting healthful foods 1
Planning nutritious meals and snacks 2
Preparing and serving nutritious meals L

The seventh grade curriculum was developed to include
areas indicated as important by the seventh grade home eco-
nomics students and their parents, and appropriate units of
wobk with the approximate number of weeks for each unit were
established, The curricula for the elghth and ninth grades
were also developed from the indications of the seventh grade
students' needs and interests. The eighth and ninth grades

curriculé‘areﬁsuggested“as follows:

Bighth Grade -

, Approximate
CHILD ‘CARE = BN T KRR s ronumber of weeks

Béing ‘a good ‘baby sitter 2
RELATIONSHIPS ‘

Learning to share ‘and care for
family possessions 1
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Approximate

number of weeks
THE HOME
Learnlng the value of order,
convenlence and safety 1

Making the glrl’s room more livable 2

FAMILY HEALTH

Developing go0od health habits 1

Learning to care for thé'sick at home 1
MANAGEMENT

ManaginngWh money | 1

CLOTHING AND TEXTILES

Learnlng to use sewing machine and

equlpment ‘ : 1
Carlng_for and repairing clothing 2
Constructing a simple garment 7

vNinth Grade

THE GIRT
ﬁndé:standing myselfl . ‘ 1

RELATIONSHIPS R

_‘L1v1ng together in the family 2
Entgpta;n;nglln”the:hame i
Learnlng manners and social customs 1
Sex educatlon T 1

CHILD GARE. . .. ..

Qéﬁ;gé\ior_inﬁants_and children | ui
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‘CHILD CARE-=continued C Approximate
number of weeks

Understanding causes of
children's behavior 1

RELATED ARTS

Helplng to keep our communi ty

beautiful %

‘Selecting colors fof the home

and clothing . : 1
THE HOME

Selecting home furnishings 2

Arranging home furnishings 1

- Learning to use and care for
equipment 1

FAMILY HEALTH

Proteotlng famlly in civil defense 5

' Understanding the way the body grows 1

- | Meeting emergencies in the home 13
| MANAGEMENT

o Understanding of labellng and gradlng 1

Buylng goods ‘and services 1

:*FCODS’AND NUTRTTT ON

‘ Seleotlng health foods | 2
- Plannlng nutritious meals 2
Preparlng and serving nutritious meals 6
CLOTHING AND TEXTIIES
‘Planning a wardrobe | 1

Selecting ready-to-wear garments 1
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‘CLOTHING AND TEXTTIES--continued Approximate
' number of weeks

Selecting accessories 1
Selecting fabric and pattern 1

Constructing a simple garment
(Jumper or simple dress) 6

One of the strengths of a'school system in which
final decisions about curriculum are made at the local leﬁel
is that teaching can be and should be closely related to the
needs and interests of the students, Planners of the curricu-
lum should take into consideration the kind of homes from
which students come and those in which they can expect to
live in the future. The home economics teacher should be
familiar with the charapteristics of the community and the
way these affect family life.

Because of the freedom which exists in the development
of‘é curriculum at the local level, the courses taught will
vary from one school to another, one teacher to another, and
even from one class to another taught by the same teacher,
The combination of the basic fundamentals of homemaking used
in a particular class is dependent upon the needs, interests,

and.capacities of the students in that particular class,




CHAPTER V.

-

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
L. SUMMARY

Basic to the home economics curriculum is the first
hand knowledge of needs and interests of the students“ To
gain this knowledge, a home economics teachér needs to take
a sharp and long look at the kind of competences that are
nééded, and then set up ways to acquire them,

N A questionnaire which included a family survey and
.curficuium checklist was developed and given to 848 seventh
grade hqme economics students of the Vigo County Schools.

Of these questionnaires 668 or 79% were returned.

A twenty-five per cent stratified random sampling of
quagtidhnaires was selected. ALl the returned questionnaires
,Wgre grouped‘by schools and numbered in these gTOupS. Aueg-
giggnair@s were selected with each school group by using a
tébié of ;andém numbers.

. The data were tabulated by dividing the questionnaires
iﬁﬁqugééiqeegoﬁgmiq groups according to the father's occupa~
?i¢n¢:<~ N | | : , , : “

o B Thérstudents used for tnls study were of average age
férwawgunior hlgh school Student~~twelve or thlrteen years

OJdt P
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' Only twenty-flve per cent of the mothers worked away
from home, and the bercentages were very close 1in the seven.
socio-economic groups. The home responsibilities performed
by the seventh grade students, along with their attitude
toward the responsibility, were checked. Several percent-
ages of the home resbonsibilities and attitude of the seventh
»grade home economics students of the Vigo County School
Corporation were compared with thé bercentages of the total
United States seventh grade students which was a study by the
Department Of Home Economics of the National Education

Association.

The majority of the students come from homes which are

equipped with modern appliances.

Since the curriculum is to be built upon the needs
and 1nterests checked on the questlonndlres the writer felt
that any item which had been checked "great value" by fifvy
kperkcent‘or more by the students and their parents should be

_cons1dered maJor. o | |
All the items of the aresa of home economics "The Girlt
’&eré checked fifty per cent or more great value. These items
inq;udédkgioqming and,personal.gppeg:anee,3s§l§pting‘and‘Kéep—
ing frionds, shering home responsibilities, developing
Gesizedle personal cheracteristics, widerstanding the girl,
and’5eveloping good study‘habits.ﬁ The one 1tem Wthh was

‘checked below~5o per cent was, developlng 1nberests and

hobbles.
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~Considering: "Foods and Nutrition" as an area of home
economics all items but two were checked to be of great
value by fifty per cent or more. All of the iltems checked
by fifty per cent or more to be of great value included the
following areas of home -economics: "Clothing and Textiles,®
"Relationships,” "The Home, " "Family“Health," and "Manage-
P—_— B a B |

~ The area of home ecomomics "Child Care’showed that
caring for infants and children, being a good baby sitter,
and understanding the causes of children's behavior were the
items checked by more than fifﬁy per cent as of great value,
The two items checked below fifty per cent were selecting
books and play materials and constructing simple play
materials,

Under "Related Arts® as an area of home economics

>

most. of the items were checked some or no value, perhaps

‘because many of these items are taught as part of other

units of home economics and are not pin-pointed as "Related

Arts.M

.~ A comparison was made of units of study checked by the
students and their parents. of Vigo County School Corporation
with that,ofggfStudyubyxthe~students«and»parents of'Pasadenaq
California. . Many of the percentages were very close.
e The;stuaEntslandbtheirwparentSJalsb?cheokedwtwo'or L
théléreas~of1hbmeJeponomios which they. considered the most -

¢
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important and two Jof the areas they considered least_impoiw
tant. . The two most important areas were "The Girl" ang
"Family Health," end the least important were “Related Arts!
énd "Managemsnt;" In ﬁiew of current changes in home and »
famiiy living which necessitate a real need for a study of
manegement, perhaps the seventh grade students and thelr
parents did not see the real importance of "Management® as

an area of home economics,
IT. CONCLUSIONS

-If the home economics curriculum is to be effective,
students should participate in deciding what they will
study. #lso the curriculum should be based upon the needs
and interests of the students. The study of the seventh
grade home economics students of the Vigo County School -
Corboration'concludes:
1, A large per cent of the seventh grade home eco-
nomics students ‘do perform several home responslibllities,
and their attitudes toward these responsibilities are
favorables -
| 2. Tne‘nomesgareswell equipped with modern appliances,
-3 rFifty . per cent or:.more checked as of great value
‘all~the‘items,in;thevfolchingaareas.or»home~economicsr~
; VClothing;and;Textiles,"ﬁﬂRéLationships,” "The“Home,"w"Fahily

’ﬁealth,"<and?"Management;ﬁ‘ This showed ésétrong conviction
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that these areas should be included im a home economics
curriculum9 while the area "The Girl" only had one item
below fifty per cent checked as great value. The areas
of "Foods and Nutrition™ and "Child Care" had two items
bq;bw fifty per cent‘chécked as great value, Most of the
items for the area of "Related Arts"™ were checked some or
no value, | |

L. The home economics teacher should be sensitive
and alert to social and other changes.

56 An,adequaﬁe home economics curriculum can be
developed when based on the neéds and interests of the

students.

IIT. RECOMMENDATIONS

The following are general recommendations for the
hoﬁeleoonomics teacher to consider when developing a
curriculum:

- le -The home economics curriculum should be more
general and cover several areas instead of the basic ékills
included,in‘"cooking:and sewingt, “

R The home _economics. teacher ‘has a respons1billty
for the pupll~teaoher planning of:the curriculum.

-3+ The home economics curriculum whiech contributes
to.personal and socilal development of £he‘students‘should.

be -stressed at the seventh, eighth, and ninth grade levels,
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Items which shouldfbe included are ‘grooming and personal ’
appéarance;*seleoting and keeping friends, sharing home
responsibilities, devéibping desirable personal character-—
istics, understanding the girl, and developing good study
habits.,

L. The home economics teacher should have a knowledge
of the type of household appliances her students have at
home. The curriculum should include a study of effective
care and use of these appliances,

5+ The home economics curriculum should be planned
cooperatively with students, their parents, and the home
economics teachers,

6. The home economics curriculum at the junior high
school level should be reconstructed to go in "New Direc-
tiQns“ as recommended by the American Home Ecoﬁomics

Assoeciation.,

7. Home economics teachers should meet the needs
of students in the homes of today. They should attempt to
foresee the trends which indicate future needs,

8. The home economics teacher should improve her
péft of the home economies image through self-improvement.

9., The suggested home economics curricula for the
gseventh, eighth, and ninth grades should be used experi-

mentally in the Vigo County School Corporation before final

adaption.
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10. After:the curricula have been tried, an evalua-
tion should be made to see if they meet the needs and ’
interests of the students and the community .

11, Another study could be made as a follow-up of
this study.

The action program is filled with challenges; there-
fore home economics teachers should work cooperatively at
their own school level for curriculum improvement.,

The writer hgs discovered that a systematic attack
on a practical problem can be ;nteresting, rewarding and

appealing.,




pd |
P
E &
7
PRI |
Fx " \n,
e
s
B
P 5
LE
7
2L
c

BIBLIOGRAPHY




- BIBLIOGRAPHY .
A. BOOKS

Corég, Stephen M. Action Research to Improve School
ractices. New York: Teachers College, Columbia
University, 1953, 161 pp. ’

Division of Occupational Analysis, United States Employment
. Service, Dictionary Of Occupational Titles. Volume II;
- Weshington, D.C.: United States Government Printing
Office, 1949, 743 Dppo :

Edwards, Allen L. Statistical Methods for the Behavioral
Sciences. New York: Rinehart and Company, Inc,, 1959,
42 pp. I '

‘Good, Carter V., editor. Dictionary of Education, New
York: McGraw-Hill Book Company, Inc., 1959. 676 pp.

Grubn, Williem and Harl R. Douglass. The Modern Junior
High School, New York: The Ronald Press Company, 1956,
421 Dpps ‘

Hand, Harold C. Principles of Public Secondary Education.
New York: Harcourt, Brace, and Company, 1958, 369 pps

Hillway, Tyrus., Introduction to Research. Boston:
Houghton Mifflin Company, 1956, 283 pp.

Noar, Gertrude. The Junior High School Today and Tomorrow.
~ New York:»Erentiqe~Hall,;Inc., 1953, 373 Do

Otto, Arleén C, New.Designs in Homemaking Programs in
Junior High Schools, New York: Teachers College,
©. . Columbia University, 1958, 100 pp. ‘ -

Williaméoﬁ;ﬁﬁﬁﬁaé’aﬁdfMﬁi?7§tQWait LYlegszomemaking Education
in the High School. New York: Appleton-Century-Crofts,
LABsy 290Le s 3oL o i e e

B. FPERIODICAL ARTICLES

Alexander, Margaret and hlberta Hill. "New Directions Guide
Program Planning,” Journal of Home Econeomics, 52:83-86,
102, February, 1960, . _




' _ Th
Amidon,.Edpa P. "New Explorations in Home Economics ‘

Education," Journal of Home Economics, 52:624~30,
October, 1960. v

Blackwell, Sara. "action Research, Its Promise and
Problems," American Vocational Journal, 36:1k, 19,
January, 1961, . ,

Coons, Beulah I, "New Directions for Secondary Education,
Journal of Home Economics, 51:839-42, December, 1959,

Franseth, Jane. "Improving the Curriculum and Teaching
Through Action Research," School Life, 42:8-10,
December, 1959, .

__. "Pasadena Homemaking Program Faces g Challenge,"
Whgt?aneW'ig Home Economics, 25:80-81, 128, September,
1961, .

Taylor, Jean S, "Homemakers?® Competences,™ Journal of Home
Economics, 51:688-90, October, 1959, o

Wallace, Ruth. "Home Responsibilities of Homemaking

Stgdents," Journal of Home Economics, 53thly~45, Tanuary,
1961, . ‘ :

Wilson, Erma My:'"Révising a Homemaking Curricuiﬁm;” Journal
of Home Economics, 53:11, January, 1961, ‘

L3

C. PUBLICATIONS OF IEARNED ORGANLZATIONS
. A Guide for Program Planning in Homemaking
Education, PhoeniX, Arizona: State Department of .
Vocational Education, 1956. 320 pp.. TR

Commitﬁee.bﬁVPhilbsbphy and Objectives of Home Fconomics.,
Home Economics New Directions. Washington, D.C.:
- American Home Economics Association, 1959. . 14 PP

s Florida Homemakiqg‘Educatioh, Tallahassee,
Florida: Florida State Department of Education, 1959,
199 PP .

» Home Economics Education Junior High School.
Cincinnati, Ohio: Cincinnati Public Schools, 1957
209 pp. :




..» Home Economics for Boys and Girls in Seventh,
Bighth, Ninth Grades:  Some Descriptlons of Promising
Practices. Washington, D.C.: United States OFffige
of Education, 1952. L9 pp.

Hurt, Mary Iee. Home Responsibilities of Girls Whose
Mothers Work and Do Not Work Outside the Home .
Washington, D.C.: National Education Association, 1960,
14 pp. o

Lewis, Gertrude M. Educating Children in Grades Seven and
Eight. Washington, D.C.: United States Government
Printing Office, 1960. 99 pp.

Lippeatt, Selma. Adventuring in Research to Improve School
Practices in Homemaking Programs. Washington, D.C.:
United States Government Printing Office, 1956,

Leaflet 3512-I.

Lippeatt, Selma. Adventuring in Research to Improve School
Practices in Homemaking Programs. Washington, D.C.:
United States Government Printing Office, 1956,

Leaflet 3512-IV,

Mallory, Berenice and Mary Laxson Buffum. Rducation for
Homemaking in the Secondary Schools of the United
States. Washington, D.C,: United States Government
Printing Office, 1958, 32 pp.

Pope, Mary Ellen W. and Marion T. Loftin. Responsibilities
'~ in Home and Family ILiving of First Year Homemaking -
Students, Jackson, Mississippi: Mississippl State
Board of Vocational Education, 1960. 150 pp.

Spafford, Ivol and Edna P. Amidon. Studies of Home Economics
in High School and in Adult Education Programs, 1955-58,
Washington, D.C,: United States Government Printing
Office, 1960, 185 pp.







8 {’}éa’se; fill m the following items concerning the student:

l Age of Stud'éntw. ............... 2. Number living in your home

i, Father’s occupation et --Mother’s occupation

. Which of the following activities do you—the student——help with in your home, Also indicate whether
| you like or dislike each activity. -

: ) YES NO LIKE DISLIKE
. ‘Cooking meals ... ' ‘

‘Shopping for food e en
. Dishwashing ... .
Tablesetting ..o e e e e et et e e e e
B 2200 4 1o =Y i Y- -
. Caring for younger brothers and sisters .o et
. Making some of your own clothes. ..o SR
Taking care of your own Clothes i
Cleaning the hoUSe e SNSRI I
Other duties -

— .
o.wooqcn,my:.oo_mr-a

. Does your home have: YES NO
1. Gas stove . k -
2. Electric stove ..... . :
8. Wo00d SEOVE e e
4, Automatic timer on oven .| | |

*-5; Mechanical refrigerator S S
6
7
8
9

. -Home freezer oo

. Waghing machine ..

. Automatic washer ~

. Automatic dryer ...
10. Vacuum sweeper ) e
11, Sewing machine ..o
3. Do you plan to take courses in home economics in high school? _. - | |

,What type vocation do you think you would like to follow after graduation from high school? ... .....

f’lace a check (X) in the column which best expresses your viewpoint concerming the jumior hlgh school
iome economics «currlculum for the Vigo County School Corporation:

i The Girl ' GREAT s_oME NO

i o _ VALUE VALUE VALUE
Grooming and personal appearance
Selecting and keeping friends
Sharing home responsibilities. ...,
Developing desirable personal characteristics...ocoueeceee
Understanding myself .
Developing interests and hobbles .....
Developmg good study habits

ﬂﬁ@waH

)‘ Foods and Nutrition

Selecting healthful foods
Planning nutritious meals and snacks e e,
Serving 1eals oot rcee e eann e cennas \
Preparing nutritious meals
Using convenient foods (mixes) .............. e
Preparing foods by freezing ... :

@@PWNH

£, Clothing and Textiles
1. Learning to use sewing machlne and equlpment .......

+ 2,-Selecting fabric and pattern ... . NPREAPS FPRSPYES S T CETER L.
}- 8. Constructing simple garments RN LIRS EERCII LN AN N PR
R S Selecting ready-to-wear garments : AR IR .

5 cPlanning a wardrobe ... SRR A DO At :

6. Selecting ' accesgories .. ..o ‘ _ S , AR A

1. v :

Caring for and repa1r1ng clothlng :




11. Child Care

Caring for infants and children e -

GREAT SOME No |/
VALUE VALUE VALU'E

Being a good baby sitter ceemmimens Sreneiien

Selecting books and play materials ...l

Constructing simple play materials ........ooooooerieicin.

BN SR

TU 00 0

. Understanding the causes of children’s behavior......

12. Relationship

| S ——

1, Living together in the family ..o
2. Ledrning manners and social customs _.

3. Entertaining in the home. ... e,

4. Learning to share and care for family possessmns .........

5. Learning sex education

13. The Home

1. Learning the value of order, convenience and safety .............. |
2. Selecting home furnishings oo enan

8. Arranging home furnishings -

4, Learning to use and care for equipment ...... e

5. Making the girl’s room more livable .o eee s |«

14. Family Health
’ 1 Developing good health habits ...

2. Protecting family in civil defense oo

3. Understanding the way the Dody QroWS oo
4, Meeting emergencies in the home ..o eeeeeeeones

b. Learning to care for the sick at home. .o,

15. Management

Learning wise shopping practices ..o

Managing OWIL IMOTIEY oo eeeeee et e e e meee e e ee e e meeene

Souk -

16. Related Arts

1. Wrapping gift Dackages e eeeeeeeeoee e
Y- Vg 5 Voa v o el (o kA< o< N

. Understanding of labehng and gradmg .......................................................
Buying goods and services ......... e e ee e ee e
Budgeting family InCOme ... e
Learning -to make and follow a work Plam . ..ooooeeeeeeeeeeeeeeeee

3. Selecting colors for the home and clothes ........ e oot
4. Setting attractive tables e

5. Helping to keep our community beaut1ful ..............................................

17. Please indicate your opinion of the following areas, Place a * for two of the areas which you consider most |

important and / for two of the areas you consider least lmportaht

........ 1. The Girl | .......b. Relationship
........ 2 Foods and Nutrition- weeeen.6, The Home
........ 3. Clothing and Textiles e T. Family Health
wed. Child Care 8. Management

L 9. Related Arts

Comments or additional units of study which you feel are important:

i m o srromame A= enpE e tamedcmremRRssmAceaRNaseananeteknsnmnanear e n—————
CoToTTE N . jiTmemener

e
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