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Depth, gemius, imaginati.n, taste, reason,
sensibility, philosophy; elevation, originality,
nature, intellect, fancy, rectitude, facility,
flexibility, precision, art, abundance, variety,
fertility, warmth, magic, charm, grace, force,
an eagle's sweep of vision, vast understanding,
rich in attraction, excellent tone, urbanity,

vivacity, delicacy, correctness, purity, cleanness,

elegance, harmony, brilliance, rapidity, gayety,

pathos, sublimity, universality, perfection,

indeed -~~~ w-cemaua- behold Voltaire.
S , Goethe




A GOMPARISON OF THE THEOKY OF EDUCATION FUUND
© IN THE PHILOSOPHICAL DICTIONARY OF VOLTAIRE
AND THE MODERN THEORY OF EDUCATION

Part I

In the year lé94~Francois-Marie Arouet, who
later'changed hié name to Voltaire, was born into
luxury-satea Paris. The Sun King was on the throne
in all his glory. His court was most brilliant,
iluxurious; and corruft. Paris was a city of. vio-
lent contrasts. Abject poverty vied with the
height of luxury. Great nobles were finding it
difficult to discover encugh opportunities to spénd
money. The peasants were finding it still harder
'to_obtain the money for the taxes Which were levied
to- support the court. Paris was a city for only
the wealthy. 'Louig XIV was completely under the
influence of his fofmer mistress, Madame de Main-
tenon, whom he‘subSequentiy marriéd; She was a
devoﬁt'Catholic, and as such assisted the Church-
‘meﬁ.té.dominate the king. The priests were the

*&éal ruiéfsqufFrance;_.thebking becaive only a tool

rmmutheir hénds.' , :

Catholicism had a strangle holg. on Franee; By
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means of an eiéborate system of espionage, the priests
were able to eradicate any other form of worship. The
convent and nfonastery were fhe schools. Children were
sent to these places at an éafiy‘age. For several
yearé their lives were whollylin'the keeping of their
teachers. The priests were thé”educators, such as the§
were., Naturally their first interest was to gain new
converts for the church.

Voltaire attended the Jesuit college of Louis the
Great, named in homor of the reigning monarch. Tuis
was the largest, most important, and nost famous col-
lege of its day, having an eﬁrollment of wmore then two
thousand students,‘and basking in the glory of royal
patronage. In this great school, what great vistas of
learning did the learned Fathers reveal to benerlit tie
youthful minds in their keeping? Voltaire answers for
us, "I learnt here little besides latin and Lonsense."l

There was no curriculum of subjects, except eti-
quette, which could in any way be of benefit in later life.
The main purpose of the college, as in any other church
s¢hool, was to make.the pupils into men who wauld vow
submissively to the authority of the church. The priests

were but cogs in a powe¥ful machine, crecated to erush

i
Victor Thaddeus, Voltaire,; Genius of Lockery

(New York: Bretamo's 1928)
p. 11. .
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protestantisnm, and combat the teachings of ILuther, the
Antichrist. vjust as Christianity had a difficult birth,k
so had Protéétantism. -

:The college had two claséeé_of pupils; the nobility,
and some of the humbler, but still well-to-do people y
Who had a patron in the nobility. Voltaire entered the
college under the chaperonagze of the Abbe de Chateau-
neuf, a powerful but somewhat unorthodox churchman.
His rather independept attitude toward the church
influenced Voltaire greatly. W%hile attending this col-
iege, Voltaire formed many friendshiyps with soms of the
nobility who were later in life to be of gre:t import-
ance in saving his life.

Voltaire was studious, but not a prig. His lively
love of life, somewhat intensified perhars because of
his frail body, shone in his eyes. Iiis.cowmpelling charm
of personality affected students and priests alike. He
became the school poet. 0On any occasion of importance,
he wrote a witty and clever poem in commemoration of
the event. His friend, the Abbe, introduced nim to the
nébility of the Paris szlons. Here his wit zave him
entréi He became the pet $f great ladies, Ee was.
introduced to Ninon de 1'Enclos, o0ld ané ugly, but still
the most interesting woman in Faris. che was so im-
pressed by his brilliant mind that when she died, she

left him a legacy of two thousand francs to buy books.

- Through his visits with the Abbe to the great
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salons, he“igéiized the‘visefliké grip'which the
priests‘helﬁ Qh all. He also saw the gigantic pro-
'portgbng;té which it had gréwn.‘ The people could
pptigall the ir souls.their'éwﬂ; lliterally they had
g;yen them into the keeping of the Y¥athers. 'Their
every act either gave them a wﬁite or bléck mark on
their chance for heaven, with the black merks pre-
dominating. The priest's power was almost hypnotic.
Even at this early ége Voltaire had decided to‘pit
his small strength ageinst, not the Church, but its
administration. His wit‘was‘ever barbed with venom and
satire against the corrupt practiues of the church.
Voltaire left the college resolved to be a poet,
but his father had other plans for him. According to
these plans, he was to be a lawyer. e pleaded in vain.
He was sent to Paris on threat of being disinherited.
For tﬁo years Voltaire went through the motions of
studying law in Paris. He neglected his law studies to
become a hanger-on in the homes of the great. He had
none of his father's social inferiority. He meant to
»héva the nobles for his friends instead of his clients.
He entertained his hosts ﬁith his verses written when his
}gwxgpudies_became too dismal. "What disgusted me with

the profession of advocate was the rrofustion of useless

wished to load my brain. To the
2.‘ : .

.

P@&nﬁls my device}"

2
Vietor Thaddeus, op. c¢it., 9. 19.
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At twenty-four, havihg had success With_his verses,
his first‘drémé, Oédipus, Was éccléimed. His success as
a playwright ﬁade him desiroQus of printing the play. He
very:tactfully dedicated the édifion to the Fegent's
mother, also giving complimentary copies to tlie members
of the Regent's family. ZFrom now ﬁis success was
assured. His writings were, for the most'part, eagerly
awailted and read. Voltaire could never seem to lose his
lack,of'téct concerning the politics of France. He was
constantly in hot water over his work. Having made one
trip to the Bastille, that threat was always upon him.
His exile seemed not to have made him any more prudent.
In everything he wrote, were remarks, usually sat-
irical, about the Church and the priests. Refore Very
long churchmen were up in arms against Voltaire. They
seemed, hdwever, never to be quite powerful enough
effectively to silence him. Voltaire's powerful friends
in the nobility always cawme to his aid. The protests of
the: priests Voltaire used to good end. Now it would be
called good publicify. It served only to whet the
aﬁpetites of the people fqr'more of Voltaire. 1In some
of the dramas, Voltaire, himself, played parts. Fe
_alwayS'seemed to take the part which made the church
ridiculous. |
g%ﬁT:InJOedipué, Voltaire struck deliberately ai the

.

‘éh@QQE:MMEEQW?S dlever enough, however, to set his play

in an‘eariyutime;,tHis.p;iests‘were pagans worshiping




A s

7
gods, but the people were keen énough to realize his
aim and to éppreciate it.

In the gfeat salons of Paris, Voltaire was always
in evidence. -He thought it was‘good protection. The
greaf ladies were his patronesses and expected him fo ’
entertain_them with his wit. Here he was able to abuse
the church, his bitter enemy, in a roundaboﬁt fashion.
He told amuéing'aneqdotes in which his moral was hidden.
His idea was that, "Priests are not what a foolish people
think them go be....their knowledge lies only in our

credulity." The ladies laughed at him as at a great

Wit,,littlé realizing his purpose. It was only as the

remarks were repeated that they gained significance.

Since most of the priests were members of great families
of France, they heard the remarks almdst at first hand.
The priests became his bitter enemies. They made it
their lifelong resolve to obliterate Voltaire. They
feckoned not, however, with his influence, power, or
friends.

"Ignorance-and éuperstition, not knowledge are respon-
sible for humen misery. Great crimes have seldom bemn
committed‘except by celebré%ed ignoramuses....That @hich
makes, and will always make, of this world a vale of
tears is the insatiable1cupidity and the indomitable

. 4
pride of man.,® Voltaire said this of the influence .

3 .
Victor Thaddeus, op. cit., p. 51,
4

Ibid., p. 196.
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of the churchﬁéﬁ»bh'his ffiends. He realized that

their woféﬁip‘ﬁas largely superstiﬁion fostered by the
prlests to further their own ends.

fIn Toulouse Voltaire began hls long struggle against

injustice. IHis battle cry was 'icrasez l'infame," crush
fﬁé infemous thing. Calas, a young Huguenot conmited
suicide. His father was imprisioned by the Fathers; he
was tortured in a vain éttempt to make him confess to
the murdgf of his son. Two daughters were shut up in a
éonvent; the rest.of.the family and a chance guest were

torturéd also, but were later released in disgrace. All
‘the property was confiscated to the crown. This was what
Voltaire had meant in his diatribes agaihst the priests.
From then to the end of his life he fought, devoting

his fortune and writings to the struggle. Nolmatter what
he wrote, a letter to a friend, or an essay, he sounded
hié battle cry, in the middle, at the end, abbreviated
aﬁy placé he could_find a place for it. ‘If he could not
«fiﬁd a place, he made one.

Voltaire's Treatise on Toleration was an answer

ia'thé Calas tragedy. He flooded Europe with pamphlets
én the casé. He supported‘the Calas family,»sendihg

the mother to Parls to arouse sympathy. He wrote to
all hls frlends, who in turn wrote to those in authority.
“There is only one 1nfluence," said Voltaire, _"vreat

ool
enough to obtain from the Chancellor or from the klng
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an order to send (produce) a copy of the record (of
the trial)....the cry of thevpublic.."5 Who better
than Voltaire-could arouse that cry! His efforts weré
finai}y rewarded. A retrialswéé'ordered, tie property
was réstored, and the shadow of disgrace was lifted.
This was the first of many cases'to which he devoted
his life.

His greatest and largest experiment was Ferney.
Tt was a miserable little village when Voltaire first
went to it. In wretched little hovels on marshy,
unproductive ground, lived a few impoverisihed veasants.
Here Voltaire created a littlé kingdon. He reclaiued
the land, built new houses, establislied a watchmaking
and weaving colony. |

While he fought the Infamous, he was also an enter-
prising business man, selling stockings and watches.
His stockings he sold mostly in France, but the clocks
and watches of Ferney were soon known throughout the
world,

The few wretched hovels became a hundred confort-
able houses. fThese belonged to the peasants, who paid
a rent of six pver cent to Voltaire tnroﬁghout his life~
time, and three per cent to Iadam Denis, his neice,
afterward; these were the terms of the sale,
Tt was a small towﬁ, but a happy one. Voltaire was

proudést of the spirit of religious toleration which

5
Victor Thaddeus, op. cit., p. 220.

—l
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existed in Ferney. 1In his owﬁ mocking mannér he com-
mented on‘h;s éwn share in the success of the Colony,
"T have done it‘all from pure venity. God, as we are
aséuréd, made-all things for hislpwn glory; We must
imitate him as far as we can."6,_ | : ,

Voltaire's sun was beginning to set, but the skies
Weie ablaze with its glory. He had become the Man of
the Age.

Voltairé's return to Paris in 1777 was cause for
renewal of activity in the camps of both his friends and
enemies. In spite of the hostile group, he was made
finally, a member of the Acédemy, thus fulfilling one
of his lifelong desires. His influence, always great,
was at once felt. Although he was now in his eightv-
third year, his energy was boundless. He had long felt
that the French language needed an up-to-date dictionary.

He brought this matter before the Academy, of which he

was now president, and forced the matter through. His
obsession was to finish the dictionary before he died:
His frail bddy was érowing weaker even while his
brilliant mind shone more brightly. He was Writiﬁg
feverishly, taking opium taAdeaden.the pain; but.hé
was fighting a losing bétfle. |

Just before he died he joined tiue Church, so that

5 | |
- Victor Thaddeus, op. cit., p. 251,
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he might be‘bﬁried without disgrace. Although old in
years, Voltairé had remained always young. With all
his satire énd‘scepticism heAdigd convinced that the
reighﬁof superstition was neéring'its end. To his
friends he saia, "You will see great days....you will
make‘them."7 In his last letter to his friend Fred-
erick the Great of Prussia, with whom he had corres-
ponded, he wrote, "It is true, then, Sire, that in the

end men will become enlightened, and that those paid

to blind them will not always be able to put out their
' 8
eyes."

7 i
Victor Thaddeus, op. cit., p. 262,

—

8 _
Ibid., p. 262.




Part IT

Modern educational prao%idés'are the product of
intellectual striving over many centuries. Tducators
in the present are uncertain and doubtiful and are
looking back over the ground that ilas been covered to
see if the ideas of the past in education will form
a foundation for tLe'educational necessities of today.
Our education in a democracy should be democratic but
this has also had its basis ig former treories,

Philosophy is the foundation unon which knowledge
is built. ZEducation is the tool used in its further-
ance., Thilosophy is rather difficult to define, as
its meaning is hidden in a multitude of connotztions.
It first came into use in the tiime of Socrates. The

Greed word sophia, meaning wisdom, and the verb

philein, meaning to love, result in the definition, the

love of wisdom. It has also been defined as the
attemrt to use scientific methods to understand the
world in which we live. Today pnilosophy must in-
terpret an exceedingly complex world presenting re-
ligious, literary, moral, social, and political
aspects.

Greek philosophers began with monistic theories,
gradually enlafging them until the time of Aristotle

and Plato. Their age was what is commonly known as

12
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the "Golden Age™ of ﬁ_hilosophy. Bach founded a great
school of thought and these schools became centers of
intellectual act1v1ty in Greece.l Appreciation and
comuent became the keynotes of Euelr work, and they
became formal and artificial. The literature which

came from the cultufe of Greece 1s well known and used ..
oonstantly'as referencebmaterial.

Plato, a follower and student of Socrates, founded
the first system of idealism. He constructed a Utopia
which is not a practical world but an ideal pattern,
for Plato believed that "human. knowledge consisted in
the reflection on ideas, human goodness in tne or-
ganic harmony of ethical ideals,'9

Greek cultgre was absorbed By the Romans. They
borrowed tne Greek ideas of law and govemnment. "The
work of the Romans was a practical one of furnishing
the means, the institutions, or the machinery for
realizing the Greek ideals. Hence they have ever been
looked upon as a utilitarian people."lq With the decline

of the Roman empire, education and culture went into

decadence. The study of philosophy disappeared while

9

Arthur Stone Dewing, Introduction to the History
of Modern Fhilosophy, (Philadelphia and London,
J. B. Lippincot & Company, 1903.) p. 48.
10

Paul Monroe, 4 Text-Book on the History of

Education, (New York The Macmlllan Company,

1923), p. 177,
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literafure aﬁd-learning degenerated. ‘“The Homnan Em-
pire was absorbéd by the Papagy.

Betweeﬁ‘tﬁe sixth and twelfth centuries is the
period: know as the Dark Ages;.~in'ﬁhis preriod the
Churches grew in influence, nuwber and wealth. In
connection with the Churches monasteries became numer-
ous all over Europe. They were vrotection from the
corrupt world. Here men took vows of poverty, chastity,
and obedience, and henceforth led lives of great self-
denial.. If becane'necessary for the heads of the
maenasteries to make plans for the employing of tueir
men. Manual labor was introduced. Copying manuscripts
soon became prevalent and intelleétual development was

reborn. <1he monks copied the Bible, Lives of the

Saints, and other religious works. This was not only

profitable in giving the monks religicus matters for

thought but it also increased the number of books.

Since printing was not known, this is one of the great-
est contributions of the monasteries, both the pre-
servation and.the stdring of literature. |

‘ The monks were taught to tead and write, in order
that they might be good cop&ists. Some of them be-
came quite scholarly. Monastic life changed little
from the fourth to the eleventh centuries, and the
idea that education is discipline prevailed.

Christian education was a sefies of dogmatic

precepts to be taught. An exhaustive system, the
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Philosophy of Scholasticism, was worked out. Its pur-
pose was to find proof for the doctrine which the church 1
leaders had alfeady formulated gnd for the statements

in the Bible. Scholasticism.prod@ced many thinkers of
whom all were churchmen.

During the later middle ages the interest in
thoughtful pursuits, aroused by the Crusades, stimu-
lated the establishment of schools in connection with
the monasteries and cathedrals., Universities were founded
on these schools, the first in Salerno, Italy. This was
a medical school and in 1224 was named the University
of Naples.

The Renaissance marks the beginning of modern
thoughf. At the beéinning Continental Rationalism
was flourishing. An imrersonal interest in scientific
problems‘and philosobhy was created. Hducation began
to emphasize the.importance of social institutions in-
stead of language. This is called Realism.- There
were two schools of Realism. One was social realism
and the other'was humanistié or literary realism,
which had as its purpose the mastery of social life
and natural life as learned~from the broader life of
the ancients., Social realism was education for prac-

tical living in the world. Knowledge that did not

Afunctioh was thought to be useless.

The eighteenth century seethed with discontent.
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People were supposed to live for the state, but the
state did not éxist for the people. Laws were severe, and so
sociad life was useless, formal, extravagant, and
artifical. ©People were bound by éupersititon, ig-
norance and fear. Voltaire was devouing his life to | ,
releasing the human mind from the despotism of that
time in France. ©is greatest contribution to the
field of education was his origination of the theory
of scientific study of history. He was the first to
realize the value of related documents, and oral
sources, if possible, (now called source material).»
He saw histbry as one of the most instructive subjects
with which the human mind can concern itself; a re-
cord of mistakes and virtues of manxind's past, not
dates énd battles, but a record of the progress of
civilization, development of tolerance, increased
prosperity and comfort.  He endeavored'to free hu-
manity of predjudice and bias. His beliefs and
doctrines, while in some ways out-mecded, remain with
corrections andg addifions, potentially applicable.
Gibbon end Hume in England also were attacking the
foundations of the Church énd State, but they were'
indifferent to the masses. This gradually degenerated
into selfish formalism, skepticism and indifference.
~John Frederick Herbart (1776-1841) was a .

psychologist, a philosophér and & teacher. While a

professor of philosophy at Konigsberg, he founded a
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+ practice school, for the purpose of eXxperimeniation
and also for the trsining of.teachérs and supervisors.
He also conducted an educationsl seminar wilh the aim
of the entire program the scieﬁtific study of education.
This proved successful, with the result that at nresent:?
universities of any size at all have a department of
education.

! 4 .~ The fundemental principle wiich Herbart based his

] process of moral and intellectual development was his

idea that the mind is at first empty but has the cap-

acity to receive and take from the environment. Thus
the individual is changed by any and every exnerience,
"The rrocess by wiich a sensory lmpression becoies a

complete percept is called apperception. Increased

education gives one intellectual acquisitions by add-

i ing to his store of notions. The difficult nroblem

of the teacher is to give the right apperceptive
basis for everything he teaches. fe must gelt the
child's viewpoint....Very much of the behavioristic
psychology of today ié merely Herbartian vnsychology
expressed in different terws. Liind-set and rcadiness
are popular tei?s expressiﬁg tinils principle of

apperception.”

Herbart developed a formal method of five steps

11 . ;
J. Franklin Nessenger, An Interpretative History
of Education, (New York, Thomas Y. GCrowell Co.,

- 19317, p. 216. -
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~in conducting & recitation, wiich requires the thumght
process to go from particular to general and from
general to pafticular. He also advocated correlation
of studies. "Many of his viéws afé accepted today
under a different phraseology.";?

The modern scientific tendency in educational
fractices is based on the realism of the seventeenth
and eighteenth centqries. Content of studies, the
value of the inductive study method, and the knowledge
of the phenomena of nature received great emphasis.
Nineteenth century life demended the intrcduction of
the sciences into the curriculum.

Herbert Spencer (1820-1903) was the most noted
English advocate of scientific education. His inter-
est was in the curriculum and child nature. Fe said
that the functionvis "To prepsre us for complete liv-
ing not hqw to live in the,mere material sense only,
but in the widest sense."_L5 Since time for education
i1s short, subjects must be evaluated, needs classified,
and a curriculum built to meet them.

‘ Science came into school curricula slowly. In
America they did not make ﬁﬁch headway until the

second quarter of the nineteenth century. ‘'he high

schoo;s and academies introduced them into secondary

12 ‘ N
J. Franklin Messenger, op. cit., p. 227

13
Ibid., p. 229.
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education. Gedgraphy was added to the curriculum of
the elementary.schools early in the hineteenth century,
and physiOlogyKSOOn followed. By the end of the
century, interest in science was almost universal;
scilentific discoveries were eagerly awaited and science
was taught in all public schools. Inventions and
discoveries were strongly responsible for this attitude.

The theory of evolution and the psychology of the
American philosapher and psychologist William James
(1842-1910) were steps in organizing changes and
theories into "changed habits wnd practices in the
lives of teachers, in the programs of schools, and
in the accepted customs of the community."l4 James

applies psychology to education wnich he incorporated

into his Principles of Psychology the appearance of

which caused him to become a leader of the physical
achool.

In later life James occupied himself with philo=-
sophical interests called pragmatism. To pragmatism
we owe the project method of teaching. _

The twentieth century ;nhefited a large number of
partialiy developed ideas. The educational and in-
tellectual world hasd moved very slowly. People were
satisfied tp jave tjeor cjo;drem taight as they them-

se;y§§:had been taught, but Spencer demanded a functiomal -

17 .
- J. Franklin Messenger, op. c¢it., p. 242,
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education and ‘James turned their thoughts to the future.
More progregsive thinking was a resﬁlt and experience -
became a basis of education. .

During the eighteenth,centﬁry there was a struggle
for adult freedom; during the nineteenth century a ;
struggle for the freedom of women and children; the
twentieth century received a freedom of thdught, customs,
beliefs, and conduct wiich furnished a foundation for
the whole intellectual and social structure of civili-
zgtion at present. The determining factor in modern
education is this freedom. The church has lost its in-
fluence, the schools cannot teach religion; therefore it
is necessary for the schools to provide an adequate
substitute in moral guidance and character building to
fot the ‘conditions. |

A scientific study of curriculum construction
promised to bring further and greater changed in ed-
ucation than in any other movement. In the past the

curricula grew only by.addition. lew metiiods of eval=-

uation of subjects have been discovered. In this way

some of the useless matter .contained in the curriculum
can be eliminated.
With the advent of specialization in the number

of vocations, it has become necéssary to train per-

sons - t0 earn a'living and the dity of the school is
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to provide sufficient training to fif a child to

sﬁpport himself. In addition. to tnét he should also
have domething to enrich his life that he may be able

to enjoy the modern culture and mode of living. This
can be made to be one of tlie most effective mehtods of
character building.

John Dewey, of Columbia University, is the most
outstanding American.purveyer of contemporary philo-
sophical thinking in education. He is responsible for the
changing attitude toward education; recently he has
stressed the continuity of man and nature, the theory of
which is called naturalism. He emphasized the experi-
mental approach to problems which philosophy is called
experimentalizm. "It is one expression of the struggle
for democracy in America and in all departments of

15
American Life." "His greatest book is Democracy and

Education; here he épplies all his philosophy to the
developing of a better generation. FPhilosophy he de-
fines as altheory of education. 1In thg book mehtioned,
he saya, "'There is nbthing to which education is sub-
ordinate save more education.'"l6

Dewey!s entire philosophy is one of "shared

interests.® If a student, realizing a purpose, is

15
‘Herman Harrel Horne, The Philosovhy of
"Education, (New York, The Macmillan
Company, 1927.) p. 294.

16 \
Ibid., p. 310.
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interested, héiis identified with lis activity. The
interests of a child are detérmined.by responses.
Thus ‘does Dewey.apply the pragmatic philosophy to
activities in the school room. 

Education has had a rich historicsl background.
‘from which leaders are constantly choosing theorieé
for modern‘use. No matter how new the public may
think a practice to be, it is very likely that the
idea is an old one rejuvenated. Thus do we profit
from the past by refurbishing the old theories and

applying them to modern educational policies.




. ' Part IIT . - i

&
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An examination of the opinions of Voltaire in his

Philosophical Dictionary and Letters to Frederick the b

I b

Great of Prussia and the pronouncements of . eminent mo-
dern leaders in educatiocn makes possible an interesting
comparison of ideas. : |
Education

Any educational phildsophy which is to be useful
for American adaptation at the pfeéent time must be the
outgrowth of a social philosophy, and the educational and |
social conceptions and theories muét have a definite bearing
on the needs and issues which divide and mark our econo-

mic, domestic and political life in the generation to

which we belong. "Just as our excessive dependence upon
law-making is the correlative of absence of stability in

our exceedingly mobile community life, so our dependence 1

upon schools has been the reflex of the precarious state
' . 17
of traditional culture."™  "The deeper and more enduring

education, that which shapes disposition, directs action,
and conditions experience, comes not from forizal education-

al agencies but out of the very structure and operation

j : 17 ‘ ‘ T .

| © William H. Kilpatrick et al., The Educational

I Frontier, (New York, London: The century Company
| - T933.] p. 44. - '
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of institutions andsocial conditions.”

The scientific method of education is a potential
agency for fi&ding the preseﬁt situation of its con-
fusions nd conflicts and eménéipating society from -
many of the undesirable conditious of present-day life.
Society needs planning, which is the alternative to |
chaos, disorder and lack of security. Society must be-
come human, not mechanical. 7Voltaire spent his life
endeavoring to educéte his people to a changing World;

He asks ﬁs to "study human nature, to %ove truth, and to
detest persecution and superstifion."lJ "How hard a
matter it is to discover truth in this world; and then
those who know it best are the last to divulge it."zo He
bemoans with other eminent teachers the difficulty of
teaching truth as such. "If we would improve the present
time to best advantage, we should not sguander away our
lives in brooding over ancient fables."al

Voltaire asks us to teach the authentic history, not
that which was bandied about by word of mouth and hear-
say. He points aut1that from the fifteenth century,‘the

dawn of the art of printing, history was by that means

made permanent. The_provihce of education is primarily

18
Ibid., p. 35.
19 ‘
John Morley, Voltaire, Paris, London, New York,
Chicago: E. R. Du Mont.).V. 38, p. 166.
20
Ibid., V. 38, p. 178.

.21 ,
Ibid., V. 37, p. 261.
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to explain greét truths and to teach their most helpful

and fruitful,gdaptation to human néeds. Education is a

"socliety that is stably orgqnized wlien esch individual ’

is dding that for which he has.an anptitude by mature in

such a way as to be useful to others (or to contribute

to the whole to which he belongs); aund it is the busi-

ness of education to discover these aptitudes znd pro-

oo

gressively to train them for social use.” Q”EducatiOn, |

in short, cannot be Letter described than by calling it

the organization of acquired habits of conduct and

23

tendencies to behavior.” Voltaire gave a wider scope
2

to the human mind. "He prepared us to becowe free." *

By freeing the minds of his contemporariés of the dark- ?

ness of lgnorance he gave education an added imretus H

Just when it was greatly needed. He devoted his life :

to tie cause of mental freedom, whicihi during his life-

time gave very little in return, out which in later

years meant so much to unenlightened mankind.

Moral Conduct . » &
In Candide Voltaire eumphasized the need for moral

education, althought he did not call it that. e thought

22
John Dewey, Democracy and Rducation, (New York:
The Macmillan Company). p. 10Z.

£5
Richard Aldington, Voltaire. (London: George
Routledge & Sons. New York: E. P, Dutton & '
Company. 1930). p. 249. ° .

24
William James, Talks to Teachers. (New. York:
Henry Holt & Company. 1910). p. 29.
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theat ah entire novel with that as the theme could to
more toward arbusing his readers than some high-sourd-
ing,.erudife éssay on morality.. His success cannot, of
course, be measured. Needlés‘tolgay, however, there
were results, if only that it set the people to think-
ing. His work didlsef in motion some sort of moral
education which today is being taught, with some amende
ment, in modern schools. ™¥e should, then, in my opinion,
artfully interweawe these ugeful inquiries with the
general texture of events."ab Moral conduct is difficult
to develop, in comparison with knowledge and most acts
because it often involves acts that confliet with
stronger instihcts. Because of these opposing ten-
dencies, the task of creating readiness, of getting the
proper reaction and of making it more desirable than

the wrong is especially necessary and important, al-
though exteemely difficult. "That the opportunities of
the teacher for the training in conduct are fewgr than
are desirable is no excuse for their neglect."26 Efficient
teaching requires vigilant care to utilize those oppor-

tunities which do arise and to use them to best advantage.

25
John Morley, Op. cit., V. 37, p. 266.
26 }
Edward L. Thorndike and Arthur I. Gates.
Elementary Principles of Education. (New York:
The Macmillan Company. 1929). p. 145. .
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Moral conductefequires the ability to examine any sit-
uation and reaiize what the essentizl point in it is
which shouid aetermine action. The moral understanding
and insight emerges, like kﬁowiedge or other subile
factors, from direct experience. Tefinitions, ezhorta-
tions, explanations, and slogans may enrich the method
of teaching but they are no substitute for it.

John Dewey, like Voltaire, realkizes the importance
of education for moral conduct. M"ioral knowledge is
thought ef as a thing apart, and conscience is thought
of as something radically different from consciousness.
This separation, if valid, is of especial significance
for education. Moral education in school is vractically
hopeless when we set up the development of character as the
supreme end, and at the ssme time treat the acguiring
of knowledge and the developument of character and un-
derstanding which of necessity occupy the chief bart
of school time, as having nothing to do with character.
On such basis, moral education is invariébly reduced
to some kind of catechetical instruction, or lessons
about morals. Lessons about morals signify as a
matter of course lessons ih what other pwople think
about virtues and duties. It amounts to something
only in the degree in which pupils happen to be al-
ready animated by a sympathetic and dignified regard \

for the sentiments of others. As a matter of fact,
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“direct instruétion in morals has been effective only

28

in social groups where it was a part of the authori-
tatiye confroi of the many b& the few. Not the
teac@ing as such but the reéhf5r¢ement of it by the
whole regime of which it was an ihcident wade it
effective. To attempt to get siﬁilar results from
iessons about morals in a democratic society is to
rely upon sentimental magic."27 The task of the teacher
is to strengthen thékcharacter of the »pupils. "Your,
(the teaéher's) task is to build up a characte:.in your
pupils; and a character, as I have so often said, consists
in an organized set of habits of reaction. Cur moral
effort, properly so called, terminated in our holding ﬁ
fast to the appropriate idea.
- "Thus are your pupils to be saved; first, by the ?
stock of ideas with which you furnish them; second, by
the amount of voluntary attention that you can make !
them exert in holding to the right ones, however these i
latter are unpalatable; and third, by the several

habi ts of acting definitely on these latter to which

. , 28
they have successfully been trained.n”
27
John Dewey, op. cit., bp. 411.
28

William James, Talks to Teachers, (New York:

~ ‘Henry Holt & Company. 1910). p. 186.




s e e s =

i,
j
!
P
{
i
i
‘

29
Character training and conduct hrave not received as
much emphaSis heretofore as they need., Educators are.
being brougﬁt‘face to face with this fact now mofe than
ever pefore. Sad to sey, if‘find§ them unready, in

¥
bl

most cases, to do anything constrictive about it.
The most imsistent demands upon man in our present

society are that he learn to achieve some understand-

‘ing of the present physical world; that he learn to

get along safely and efficiently iﬁ an artificial,
mechanical environment; that he achieve fitness in a
vocation well suited by his nature and learn to be as
productive as is possible; that he acquire interest
and ability in promoting a sound family life, that he

become informed and éxperienced to be able to construct-

-ively participate in the solution of thne economic,

social, and civic issues of his world. "As means of

contributing to tﬁese ends, we must enable each per-

son to achieve such sustaining resources as sound

physical health, sound mental heal th, and balance, a )

suitable philosophy 6f religion, proper recreational

reserves, and an adequate intellectual equipement."29
Citizensﬂip

With the birth of republics and the people's

5

29 _
-'Edward L. Thorndike and Arthur I. Gates. op.
cit., p. 45. b ' .
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taking s part in the governing process, a need has been

felt for the training of the prospéctive governors to

take: their apﬁointed places: 'mOre and more the school ’
is the medium for ihis. The goﬁérnment has not gi&en |
the support necessary to make this as successful as it

might be., If ii would, "a government which could pr6-

vide for all would do more in a year than fhe orders of ‘
friars (teachers) have done since their institution."so 1
Voltaire does not mean that the government should do‘mt
all. Far from iﬁ, he ..eans and sees the need for co-
operation of both agencies for the most successful adminis-
tration of education. "Civic efficeincy, or good citizen-

ship, both are necessary. It is, of course, arbitrary to

separate industrial caupetency from capacity in good”

i citizenshipf But the latter term may be used to indicate i
; a number of qualifications wnlch are vaguer than vocation-
i‘ * al ability. These traits run from whatever make an indi- f
? vidual a more agreeable companion to citizenship in the
political sense; it denoted ability to judge men and .
mqashres wisely and to take a determining part in mak=-

ing as well as obeying lawa. ‘he aim of civic effteiency

50
Vietor Thaddeus, Voltaire, Genius of Mockery,
(New York: Bretano's. 1929). p. 222.
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has at least the merit of protecting us from the no-
tion of a training of mental rower at large. It calls
atteption tﬁ the fact that power must be relative to do=- ;
ing something, snd to the faét thgt the things which
most need to be done are things wilch invelve one's re-,
lationships with others. It must be borne in mind thaé
ultimately social efficiency means neither more nor less
than capacity to share in-a give and take of experience.
It covers all that ﬁakes one's own experience more
wo rth Whiie to others. Ability to produce and to enjoy
capability for recreation, the significant utilization
of leisure, are more important elements conventionally
associated oftentimes with citizenéhip."31

Even before the time of Voltaire, éitizenship was E
becoming a factor in education. In modern education it
is an even more iﬁportant phase. In modern times,
since the child is not under the immediate direction of
his parents to such a great extent, the necessity for
teaching the qualities of citizenship has become still
more important inasmuch as our social inheritance in-

creases to sech a great extent from decade to decade. Be-

cause of the many complexities of our present-day life,

3l
John Dewey, op. cit., p. 248.
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it devolves more and more upon the educaters +to Fit the
student for daily life and to help'him understand the
greatly different phases of -present-day living conditions.
Education ié often said to be conderned with the process
of the individual's adjustment to hig environment. '
Accordingly, education would be limited %o the study of
the human individual who is to conform to fit external
conditions. Zuch definition is incomplete and mislead-
_ing.' It is true that education involves efforts to

change humen nature in such a way as to bring man into
more harmonious relations with his surroundings. "He
nmust learn toc live under conditiouns that exist."sgBut

this is only a part of the truth. Education is not

only the process of changing human nature to fit into

an anchangeable world; it is quite as-fully concerned %
with changing the world to harmonize with human nature. |
& FWIt appearé that the development of knowledge, while f

not itself the supreme end of education, is neverthe- ‘

4 less a most important means of rromoting the aim of

education., Knowledge is valuable because it is an
33
essential means of promoting human welfare,"

i 32 i
: B Edward L. Thorndike and Arthur I. Gates, op.
' cit., p. 3.
33~
Ibid., p. 29.
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American education means democratic education. It
means education in a society which-has a variety of
political organizations controllcd by the peovle to
protect and further its own interests. tut in addition
to social adaptablility in the case of all sorts of ;
personal contacts and knowledge of and good will toward
people in general, education is the "purposes, ideals
and meens of participating effectively in many phases
of civicAlife.":34 "The distinctive character of the

spcial emrhasis needed in modern educaticn is not

siuply or solely that education shall in general take

account of the social make-up and soci:l responsibilities

of individuals, but that the common rorms in the
sociel pattern shall become matters of deliberate, posi=-
tive concern and effort."35 Environment has assumed
such an unassailable pinnacle in the educational scheme
that the student's approach to knowledge is materially
influenced by it.

| Interest

Interest is the mainstay and most important

characteristic of education at present. Little can be

34
Edward L. Thorndike and Arthur I. Gates, op.
cit., p. 44.

35
Williem H. Kilpatrick et al., op. ¢it., p. 88.
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done or sdid by or in education without finally coming
into contact_with interest and its'influence. Ind;
pendent interests should be_encouraged, narticularly the
practical interests that play upen nresent vocational
activities. We should therefore "expect the school to:
arrange the contacts between students and the vocational
situvations in ways that carry these interests forward
educatively and that reconst;uct the vocational relation-
ships to the social order."36 It is reasonable to expect
the school to encourage and develor independent interests,
esthetic, intellectual, or practiczl, on the part of tie
students. Heaviness of study is frowned upon now, as it
was in Voltaire8s time. "Woe to philosophers who cannot
laugh away their learned wrinkles! I look upon solemnity
as a disease! It seems to me that morality, study,

and galiety are three sisters who should never be separated.”
Interest is regarded by leading modern educationalists

in the same 1light. "Interest means that one is identified
with the objects and obstacles to its realization. Any

activity with an eim implies a distinction between an

36 56
William H. Kilpartick, Education and the Socaal
Crisis. (New York: The Macmillan Company,l930).
D. 44. '
37
Victor Thaddeus, Voltaire, Genius of Liockery,
(New York: Bretanots. 1929). D». 256,

37
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earlier incomplete phase and a later completing phase;
| : it implies also intermediate steps. To have an interest
i is 1o take things entering into-such a continuously | ;
developing situation, instead of .taking them into iso- |
lation. On the otier side, it protects us from the = .
action that subject matter on its side is something |
isolated and independent. It shows that subject matter
of learning 1s identical with s1l the objects, ideas,
and principles which enter as resources or obstacles
into the continucus inteuntional pursuit of a course of
action.“58 "In all pedagogy the great thing is to
strike while the iron is hot, and to seize the wave of !
pupil interest in each successive subject before its
ebb has come so th:t knowledge bay vbe received and a o
habit of skill acquired---a headway of interest, in
short, secured, on which afterward the individual may

39 ,
float." Interest depends tremendously, on adjusting

the task nicely to the individual so thet by ensisting

his efforts, the pupil succeeds in mastering the tasks

"assigned. "It depends so greatly on the skill of the

teacher in enlisting the elements of movewent, com=-

48
g John Dewey, op. cit., p. loz.
] ' 39
3 William James, Psychology and Briefer Course.
(New York: Henry Holt & Company, 1915). p. 104.
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petition, demonstration, and recognition of progress,
proper distribution of practice and review, vroper time
and length of‘the pericd of work. This being the case
there should be no subjects or activities in the
curriculum which are without interests."éo Various zims.
amd methods are used in education but they all Tfinally
resolve into am effort to create and maintein interest.

Discipline

In earlier days disciplining means "spare the
rod and spoil the child"™, in other words physical
chastisement. Today it is the teschers!' efforts to
maintain order in a pleasant forceful manner, obut not
by physical punishment. Voltaire thougit discipling
was for those who understood the universe, *not for
those who disfigure it, that we owe our allégiance.
It is to him who masters our minds By thie force of
truth, not to those who enslave men by violence."41
"Disciplining means power at command; mastery of the
resources available for earrying through the detion
undertéken. To know what one is to do and to move to
do it promptly and by use of tie reguisite means is to
be disciplined, whether we are thinking 6f an army or

@ mind. Discipline is positive. To cow the spirit, to

40
Edward L. Thorndike and Arthur I. Gates, op.
cit., p. 180. :

41" :
Victor Thaddeus, op. cit., p. 83.
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mortify the fiesh, to make a subordinate perform an
uncongenial task---these thin:s aré or are not disci-
plinary according as they do or do not tend to the
devefopment of power to reéognize what one is about and
to persistence in accom.plishment."42 "It is clear th:ﬁ’
in general we ought, whenever we can, to employ the
method of inhibition by substitution. Ke whose life is
based upon the word 'no' has constantly to grapple
with his envious and cowardly and mean propensities, is
in an inferior situation in every respect to what he

could be if the love of truth and magnanimity positively

possessed him from the outset, and he felt no inferior

temptations. See to it now that you make freemen of
your pupils,' by habituating them to act, wihenever poss-

ible, and in the notion of a good. Get them habitually

to tell the truth, not so much through showing them the wick-

edness of lying as by arousing their enthusiasm for ;

honor and veracity. Wean them from craelty by impart-

ing to them some of your own positive sympathy with
: ' 43

an animal's inner sﬁring of joy." Sympathy, tact,

73 4
John Dewey, Democracy and Rducction. (New York:
The Macmillan Company, 1916,. p. 1523
43 o '
William James, Talks to Teachers. (New York:
Henry Holt & Company, 1910). p. 194.
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and discipliné are almost synonomous today. A teacher
is not expeCtéd nor wanted to use *brute force™ but
tact and a pieasant reasonablgmess in governing the ;
classes is desiréd. " Being edué?ted 1s one part of |
fitting one's self and therefore should be enjoyed. !
Enjoyment lends a piquancy to the hitherto sowmewnat
dull, drab business of learning.

| Summary

Education ls slow in evolving because of the di-
verse phases it must embrace. "The progress of reason
is slow; the toots of»prejﬁdice'are deep. Doubtless I shall
; never see the fruits of my efforts, but they are

i 44
| seeds which may some day germinate." Voltaire

was not discouraged by the seeming slowness of the pace |
bof education. He realized that a firm foundation was |
necessary before progress could be effected. "It is f
of grace not of ourselves that we lead civilized.lives.
Loyalty to whatever is the established environemtn makes
a life of excellence possible is the beginning of all
‘progress. The bestlwe can accomplisn for posterity is
to transmit, unimpaired an@ with some increment of

meaning, the environment that makes it possitle to maintain

habits of decent and refined life.

[ 3 44
B - Vietor Thaddeus, op. cit., p. 211, .
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Our ind1v1dual habits are llnks in forming the endless
| chain of humanlty.‘ Their 51~n1flcance depends upon the
eneronment 1nher1ted from our. forerunners and it is
enhanced as we forsee the fruits .of our laoors in the
lworld in erch our successors llve.45 : ' ‘ S
While Voltalre is not commonly considered an

educator, still he should recelve some mentlon. His
wrltlngs were very 1nfluentlal on the minds of his
readers.. He had a means of swaying his readers
whether they willed it or not; he had a unique method
of emphasizing his noints, which kept him always before the
publie. -Voltaire extendedta well-cbneeived hope that

- sometime in the not-too-distant future world eonditions |
will be greatly improved. His ideas of the conditions :

of the world then,--and it may be applied today, education-

‘ally, spiritually, 2nd morally,--is "one day all will

q ‘be well--this is our hope. 4ll is well today--this is

illusion.® o ‘5
|
1

Z5 ~
. 'John Dewey, Human Nature and Conduct. (Kew
York: Henry Holt I Company, 1922). p. 21,
46
Victor Thaddeus, Voltaire, Genlus of Hockery.
(New Ybrk~ Bretano s 1928). p. 269.
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