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CHAPTER I

INTRODUCTION
A. Definition of Supervision

Definitions of superviéion By leading eduncators will
give us & pisture of the function of supervision. Coffman
says, "It is enough to say that great progress has been made
since the ear1y~days when supef#ision was defined as: 'taking
the broad view, the general view, and seeing the back and
middle grounds as well as the foreground with its details
e o o Supervision is the vision in the 0l1ld and beautiful
sense of seeing things invisible.' The supervisor himself
has come a long distance since the days when he was directed
o e to oast a gemnial influence over his schools, but other-
wise not iﬁterfere with the work."l
| - "Supervision is therefore coextensive with the range
of things physical and splrltual which are primarily concerned
with better conditions that surround learning. n&

Je R.'Shanhon definés supervision simply as being "an

1 L. D. Coffman, "The Control of Educational Progress
through Sehool Supervision,” Progeedings of the Netional
.E&uaatlon "Association, 55:187, 1917.

2 William H. Burton and others, The Supervision of

Elomenta ubjeots (New York: D. Appleton and Company,
1§2§) -Pe 6.

\
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effort to improve teaching.“5‘

"The supervisor is in fact an artist in the improvement
of teaching"--Ellsworth Collings.? He explained that the
respongibility of the continuous growth of children falls upon
the teacher and she needs a wise and helpful friend who will
also help her promote her own growth. The supervisor is this
friend. ©She, therefore, is the influence which spreads through
the teacher to the child. This puts & great responsibility
upon the supervisor.

Dunn gives this statement on supervision: "Instructional
supervision, therefore, has the large purpose of improving the
quality of instruotion, primarily by promoting the professional
growth of all tedachers, and secondarily and temporarily by
correcting deficiencies of preliminary preparation for teaching
by the training of teachers in servige,"®

"Supervision is the improvement‘of teacher guidance

through furthering the continuous growing of the teacher."®

% 3J. R, Shannon, "Teachers Attitudes toward Supervisors,“
E&uaational Method, 16:9-14, October, 1936.

4 Ellsworth Collings; School Supervision in Theory and
Practice (New York: Thomas Y. Crowell Company, 1929). D. 2.

5 Fannie W. Dunn, "What Is Instructionel Supervision?”
Proceedlngs of the National Education Association, 16:763, 1983.

) Ellsworth Collings, School Supervision in Theory and

Eraotlee (New York: ‘Thomes Y. Crowell Company, 1927). p. 107.
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Supervision, Burton sajs,'“. « « has to do with the
improvement of the teasching act, the selection and orgenization
of subject matter, tésting of mental fitness and instruotionsal
results, improvement of teachers in service, and rating of
teachers." "

The foremost duty of supervision, Wagner says, is that
of making teaching more producfivevdf development for the child,
that the child learns faster with supervision then without it.B

Ayer and Barr define supervision as: "A specialized
function devoted to the inspection, direction, and improvement
of the educational activities of individuals'working at one
admiﬁistrative level, administered by superior officers working
at higher adminiétrative level."?

This excellent but brief definition is found in a state-
ment by Elliot: "Supervisory control is concerned with what

should be taught, and when it should be taught; to whom, by

whom, how and to what purpose .” 10

. 7 William A, Burton, Supervision and the Improvement of
Deaching (New York: D. Appleton Company, 1928). pp. 9-10.

- G 8'Ghe.:t'lerse A. Wagner, COmmon Sense in School Supervision
' (Milweukee: Bruce Publishing Compeny, T921). 204 pp.

: B ngred C. Ayer and A, S. Barr, The Or anization of
; ‘Supervision (New York: D. Appleton Company, 1928). D. 248.
é‘ 10 E. 'C. Elliot, City School Supervision (New York:

World Book Company, 1914]. p. 12.
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In summarizing: worthwhile supervision is the act of
observing teachers in their classroom work and then giving
them helpful ceriticisms and friendly suggestions which will

inspire, guide, and train them to improve their classroom teach-
ing. ’

B. Importance of Principal and Specisal
Supervisor in the Supervisory Progran

Teacher improvement is élways foremost. Although many
teachers study through summer school work, extension c¢lasses,
ete., there is still opportunity for the greatest improvement
while the teacher is at work--in the classroom.

Supervision by principal or by the special or general
supervisor is included in this‘study. The principal is in
daily ocontact with his teaohers but does not have direct helps
on gpecial subjeots as is expected of the special supervisor.
Yot the prineipal is in a strategic position for rendering
8plendid supervisory assistance. He is also very helpful to
the teacher in her problems hecause of his close contact and
understanding of a situation which may occur in his school;:
whereas the:special supervisor knows her speciél field and
problems which may ocdur in her field. Each haé his place in
supervision. ,

The principalvuhderstands*the community in which his
school is situsted and he has & close view of the work going
on.in his building while the special supervisor has a broad
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view of the work in her field; She kmows what all the schools
in the city and state are doing. Since the prinecipal knows
and understands the teachers and pupils, he can offer helpful,
construetive, criticisms as to relative values of different
subjects and different types of teaching.
The principal makes his contribution,as a generalist;
the supervisor as & specialist.
C. Suggested Aims and Objectives
of Classroom Supervision
l. The improvement of teaching
The first aim or objective of supervision is stated
clearly in a part of the definitions of supervision. The
teacher should be led to mastet the techniques of classroom
instruction and to develop good teaehing habits. She must j
meke use of all materials and opportunities at her disposal to
develop high standards of teaching efficiency. A study of
teaching problems, experimentation upon revising and improving
methods of instruetion is necessary to improve teaching.
. Teachers mey be led to a broad vision of teaching -
probléms; “The work:of one grade should be seen in relation
to thé'wo:k%of bther,grades:so that en undeistahding of re-
visiénhaﬁd heeded growth may be observed.
2, Improving teachers in service

'Q It ia most desirable to develop 8 profeSS1ona1 spirit

qu efgicigncy‘by,teaohe:s?;meetings,,aemonstration teaching,

W e Lt W P PR RATRE
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special bulletins,observationé, professionsal readings, type
lessons, lectures, suggested improvements, exhibits, etec., as
meens through which this objestive may be worked out.

Helpful critieisms given in an understanding, sympathetioc
way and based upon the specific needs of that particular teacher
should be the best avenue for ieaeher improvement. Many visits
and conferences are necessary before the teacher's personality
and weaknesses may be discovered. Any improvement is well worth
the time it takes to find the teacher's difficulty.

"There is no reason why the work of the most superior
teacher cannot be improved by supervision without curtailing
initiative or interfering with the freedom necessary to develop-
ment and improvemént.“ll

3. Development and training of inexperienced teachers
as well as assisting those with experience

The new teacher must first be adjusted to the situation.
Probably more help along definite lines and in definite situ-
ations is needed with the inexperienced teacher.

In the development of the schools it cannot be hoped
that the amount of supervision will be constantly guided
in subjeot matter and skills. The overhead costs of every
large school system are becoming a matter of serious con-~
cern. The solution must be faced. by specialization on the

- part of every elementary teacher to & point where knowledge
and skills h%ve filled the teacher with enthusiasm and
- confidence. ‘

1l prea Engelhardt, Public School Organizetion and Ad-
§§5TI

ministration (New York: Ginn and Compeny, P. 298.

18 H. M. Buekley, “De artmentallzation of Teachlng,"

Elementa;x Sohogl Journal, X6: 6 ovember, 1925.




Although one alm of supefvision 1s to aid the beginning
teacher as well as those who have been in service, we can see
that much of this training depends on the ambition and integrity
of the teacher herself. If the teacher is aggressive, with some

superviglion, she can even qualify as a specialist in various

kinds of work in the school or be an exceptional regular teacher.
Supervision should be studled in relation to the type of
teacher and the work the teacher is doing.
4, Stimulating independence, initiative,
self-expression and motivation
for the teachers
The right of self-dlrection follows from the respect due
to personality, a right to be accorded in the degree that
others are equally considered. The good teacher will grant
the greatest feaslble self-direction to the pupil; this
means growing In them and respect for their personalities.
In like manner the supervisor will ever seek to extend the
self-direction of the teachers; 1t brings growth to them; 13
1t respects thelr personallities. Democracy is thus served
The above statement was taken from Kilpatrick's princi-
ples of sane supervislon as quoted by Barr and Burton.

5. Measuring the progress and efficiency ;
of teachers !

~ Although many studies have shown that certain rating
cards, success grades, etc., are of little value and often noﬁ
falr, some type of evaluation of the teacher's merit énd work
is necessarja The best teacher is in demand and is vital if !

our school is to be the best. The supervisor and principal will

15.A -S,. Barr and William H, Burton, The Supervision of .
Instriction (New York' D Appleton and Company, 19255 p 78.

Gedal rer. phet g
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more than likely understand the teacher, know her work, and be
in relatively close contact with her; therefore, they ére more
able to grade her progress. This is for the teacher's benefit
as well as for the supervisor. Such measurements should show
her weak points and give her definite methods for improvement.

This is one of the most'diffioult jobs a supervisor
has. Practical standards and skill in employing correct
standards are points the supervisor has to consider. The
teacher must depend upon the supervisor's fairness and relia-
bility of judgment for her grade or recommendation. Therefore,
competent and Just supervisory judgment is the ideal situation.

6. Evaluating pupil progress

This may be done by the teacher and reported to the
supervisor or in some cases observed by the supervisor; through
standardized tests, reactions of pupils to school and community,
and student attitudes. Checks of progress and comparisons give
definite results instead of opinions and form a basis upon
which improvement programs may be developed. Tests contribute
to more exact determination as to reasons for slow or irregular
piogréss, individual abilities and wealnesses of pupils, ané to
weak ﬁlaeeé of the teacher's procedure. : i

R 7. To further the pupils' learning and growth

This aim is expressed in the second part of the definition

of'supe:visiong end & direct attack may be made upon improving

;learniné.through&improvdngvteaching. Teaching and pupil problems

'Musttbewstﬁdiedawith.thefsupervisor, and all faetors which are
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concerned with bettering condifions which surround learning must
be included.

The child is the important part of the school--the object
of having a school; therefore, all things provided and undertaken
must be done with his well beiné in mind. His growth and all-. -
round development should be the basis upon which the curriculum is
built and around whioh the school activities are planned.

8. Improvement of classroom organization
and pupil placement

Before any efficient teaching can be done, pupil placement
should be checked. Mass instruction is not often found best.
Problems of individuai differences must be met. This calls for
group activities and proper placement of children in these groups.
The improvement of pupil adjusfments should be continuous. A
ocareful watech must be kept on pupils for improvement, and oppor-
tunities to move up should be given them.

Desirable procedures will depend upon plans of classroom
organization. Special plans must be adopted for best results; ;
plenty of room space, proper materials, efficient and interested
teachers are necessary. Opportunity rooms of all types mey be
sfudied and those fitting the needs and finances of the school
system may be adopted. |

- 9. Difeating supervision to the child
and his efforts

: An outstahding aim of supexrvision is directing it to the

child end his efforts. The pupil is a definite factor in de-
termining the supervisory organization. Individual differences

N T T LE T b §
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and personalities should be recogaized. Fred Engelhardt says
In ocertain schools, the program of classroom activities
is planned for individual self-supervision. Iach child is
stimulated to self-analysis, self-instruction, self-inspec-
tion, and self-examination. In classrooms organized on this
plan, the materials of instruction are designed, selected,
and arranged so that each child is given work within his
cepacities. The plen of work is prepared so that the
learner may evaluate his efforts and then select the neces-
sary additional material for review, drill or study, as the
case may be. Thus, with such improved materials of instrue-
tion, supervisory effort is directed to determining the
extent to which pupils may taki the initiative in promoting
their own learning and growth. 4 ‘
10. Continuous school program
If & unity of purpose in the educational program is kept
in mind and a definitely organized program is carried on, there
will be no breaks in the teaching process. This is desirable--
first, because a1l people concerned can woxrk better if they
know definitely where they are going and what they are éxpected
to do when they get there. Definite results can be expected
from a definite continuous plan.
Time and éﬁergy are saved when the work is continuous;
there is no breaking or stopping point; one grade or subject

develops from the one the child just finished. He doesn't need

to adjust himself as if he were transferred to a new world.

11. Providing continuity and integration
in the school 1life of the child

-Al11 the child's activities should be correlated. He is

‘& social being--one individual. EHis subjects must be integrated.

As an example we mey say good health does not result from

i 34 Pred Engelhsrdt; ‘Public School Orgenization snd Ad-
ministration (New York: Ginn and Company, 1931). pp. 304-805.
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arithmetie, physical eduoatioﬁ, music or any other one subject,
but it results from all the child's school activities combined;
it results from & multitude of habits, activities, conditiomns,
and attitudes.

Supervisors cannot direcet and coordinate these activities
by each one pursuing independeﬁt lines of activity, because the
child is not developed by parts but by unified growth. The aims
of education are to develop the whole child.

Providing this unified and well-rounded school experienae
is the job of the supervisor and teacher. The looél gsituation,
community needs, and child's needs must be the basis for the
supervisory program.

Here is an opportunity for economy in instruction. To
see that habits of one subject transfer and function in the
child's study activities in other subjects--see, for example,
that the same type of good handwriting done in heandwriting
lessons is meintained in the child's handwriting in other situ-
ations. Opportunities of character education should be utilized
in a1l subjeots and asctivities. To see that this is done calls
for careful study and planning in supervision. |

12, Esteblishment of friendly relationship
between supervisor and teacher

A friendly end kindly relatlonship between the teacher
and supervisor is very necessary if the greatest benefits are
to be derlvedhfrom supervlaion. A democratlc, sympathetio, ;

and open-minded supervisor is appreciated by every teacher.

ﬁ@i@ﬁpﬁhﬁTéﬂowtﬂmuf}thegchild‘is most ‘important, all supervision |

\
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must be promoted with the child foremost in the mind of teacher
and supervisor.

The program of supervision will succeed only when the
teacher is enthusiastic about it and supports it. She must
share in its formation end meking. This personal relationship
between individuals should resuit in stimulation and inspiration
of which the supervisor may or may not be conscious. Greater
efforts, improved classroom work, better moresle, a friendly
relationship, and professional growth should result from teacher
contacts with competent supervisors.

13. MNeinteining a uniform and workable course of
study (with teacher's and principal's
suggestions)

If stendards are set for the teacher, she has a definite
goal in mind; she works towerd that goal. If all teachers in a
giveh system are working by the seme outline, their students may
be tested by & standardized exeminsation which will keep &ll
pupils and teachers alert and show them where they stand Withl
other pupils.

There should be & defihite course of study to follow, but
;t:should be one that the teacher feels fits her needs or oﬁe
from which she may deviate when necessary to meet the needs of
her children and their community. Teachers may cooperate in
forming & course of study through committee work.

14. Offering & clearly defined, definitely
organized, and progressive program

4 well-planned program of supervision has objectives set

u@;;g;mégszipruarriving;aththe objectives, and checks or tests
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by which the progress'is measufed. When the'program is well
defined, the supervisor has thought through the progressive
situation, the needs, the strong points, plans, and activities
directed toward the achievement of these objectives. Definite
programs are a source of inspiration, and professional stimu-
lation. They make for easier coordination for the teacher to
give the superintendent, administrative officers, and other ob-
servers & definite idea of the work in progress. Such & plan
placed in the hands of teachers or principals will promote a
desire to attain the goals set forth.

15, Supplying the teachers with instructions as

to the work to be done and suggested
methods which may be used

Teachers aﬁpreciate suggested methods of approved
techniques. These plans of suggestion are encouraging and
welcome if the teacher feels frée to deviate from them to
develop her creative spirit. Yet the teacher should assumé
that she is being superviséd and directed in & helpful way, and
both she and thevsupervisor should approach this type of super-
Yiéion with a demoocratic idea of cooperation. A well trained
and woll equipped sﬁpervisor will have positive aﬁd eonstruc%iVe
piané and présenf them in a demooratio way to the téacher. A
cooperative teacher will do all in‘her power to carry out these
plans in the way in which they will benefit her ohildren most.

16. Putting into operation the stendard L
prectices determined upon |

The best instructional policies can be worked out only

through scientific experimentation. The ideal place for such b
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experiments is in the schoolroom where the problem occurs.
Through supervisor-teacher projects, studies, and through
other standardized reéources, solutions to these problems
are found. After worthwhile work has been done and worth-
while studies have been examined, these should be put into
operation by the supervisor and teacher. New but standardized
activities should be used in a modern world.

17. Keeping the teacher alert, alive, resourceful;
researchful and providing her with motive

One of the best ways to keep alive is to keep in con-
tact with people and work in the field of interest. No one
can keep up with the times unless he goes to school occasionally
and reads up-to-date literature in the educational world.

Seientific study and in#estigations give the teacher first
hand. information and keep her alive as to the ochanges taking
place in educstion. Research clqbs, teachers' meetings, and
other plans of research are means of keeping the research spirit
active. These activities are necessary in the supervisor's
effort to apply seientific methods to the problems of teaching:
Such findings may be simplified and put into bulletin form for
élassroom use and may prove &an inspirationvto the teacher.

18. Providing equal educationsl opportunities
through supervision

Supervision must meke & conseiouns endeavor to cause
socisl and political influence to operate directly and
immedisately with such uniformity and with such disoerimi-
nation as to produce an outward semblance of equality in
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the'distrigution of educational facilities and oppor-
tunities.

Equal educational opportunities should be supplied to
all schools, all children of varying abilities and skills, all
children of different social end economic classes, and all
children of all communities--large or'small. More opportunitiss
are presented to visit and see conditions through prorer super-
vision. Properly ma.de records\and reports ocan be studied and
needs of communities and schools can be detected.

19, Constructive supervision

This is & difficult prineciple to carry out--criticisms
seem to be destructive. Yet a destruction of the undesirable
may be brought about by substitution of the desirable. The
two, construction and destruotion, may be used simultaneously.

Destructive crifgcisms Just tear down but substitute
nothing in their place. A better supervision policy is to have
something better to give when tearing down takes place. In this
Wy, & better relationship between teacher and supervisor is
built up. Teachers soon lose confidence in people who only
tear down and who have no building up suggestions. It takes
knqwiédge, exﬁerieneq, and study to give practical wéys to
buiidé-anyone can feér down. |

20. Measuring the efficiency of supervision
-~ through self-analysis

A careful measure of the supervisory work by the super-

15 mawara c. Elliott, "A Constructive Study Applied to New
York City," City School Supervigion (New York: World Book
Company, 1914]. DP. 2.
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visor is necessary. Supervision should be submitted to the
same kind of objective measurements that are applied to the
work of teachers. Attaining gkill should be one of the super-
visor's goals.

One of our first aims in supe rvision is to make efficient
teachers. To make teachers efficient, it is necessary that they
receive the proper and correct type of supervision necessary.
Therefore, self-analysis should be an aim or standard set by
the supervisor. The supervisor should be able to measure her
work in concrete fomms at the end of the year. Then she can
discover her defects, her strong points, and thereby improve
her work.

She might furnish the administrator with material she
is using--outlines of subject matter, methods, devieces,
teohhiques, other printed materials she has given to teachers

for different purposes, and definite plans for supervision.
D, ©Statement of Problem

This study is an investigation of "Elementary Teachers'
Attitudes toward Supervisory Practices in the Classroom.” An
attempt was made to see which forms of supervision are used in !
the classroom and which of these the teachers feel are most
helpful. It was the aim of the writer to secure unbiased and

true opinions from teachers in the field of service with vary-

ing years of experience, sollege treaining, and grades taught.

N PR UL
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E. Purpose of Study

The purpose of this study is:
l. To determine the helpfulness of the different

supervisory techniques and devices used in the classroom.

2. To discover some of}the qualities of supervisors
most appreciated by teachers.
| 3. To determine the teachers' attitudes toward
different types of oclassroom supervision.

4., To determine what forms of supervision have been
the greatest aid in improving their teadhing.

b. To secure from teachers their suggestions for
improvemsnt in supervision.

6. To see whether or not teachers with more experience
or more college training welcome supervision as readily or

more readily than those with less experience or less college

training.
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CHAPTER II
REVIEV OF RELATED STUDIES

In a survey on "Teachers'Attitudes Toward Supervision”
by J. R. Shamon,l6 it was found that eighty-six per cent of
teachers regarded supervision as helpful and welcome. lost
of the remaining fourteen per cent regarded it as unhelpful
but welcome. A very few teachers regarded it as unwelcome. NO
differences which were significant were revealed by teachers of
various degrees of training and experience. The reasons given
most frequently for favorable attitudes toward supervision were,
"the supervisors gave construstive and helpful criticisms; that
supervisors were kind and gsympathetic, well informed and
interested in children."17

‘ Grace E. BiralS 6oncluded in her study of "Teachers'
Estimates of Supervisors" that
Five per cent of the 1nterv1ewed teachers were in favor
or approved of the supervisor's taking an active part in
;ﬁ;liﬁgular recitation along with the teacher and the

Another adverse comment scored one supervisor for taking
the class out of the teacher's hands, for insisting on much

16 3., R, Shannon, "Teachers attitudes Towerd Supervision,"

Educatlonal Method, 16: 9 14, October, 1936.

A7 1pid., p. 14

18 Grace E. Bird, "Teachers Estimates of Supervieors "

- Schopl snd Society, 5: 717-20, June, 1917.
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correction of papers, and for criticizing the lesson plans,
offering nothing except drill test in arithmetic and
examinations in grammar. The qualities most appreciated
by teachers were helpful suggestions and meetings, also
demonstration lessons offered by another more respected
officer of supervision.

A study by Hartl® revesled that supervisory visits
followed by reports or conferences are desirable and helpful.
The supervisor should stress the fact that his primary aim is
to improve instruction rather than to visit classes or secure
ratings and that the prineipal should give more earnest con-
sideration to the improvement of teaching through supervision.

Selda Cook?0 found that the most desirable qualities for
&8 supervisor to possess are: helpfulness, sympathy, executive
ability, tect, pleasant mammer, expert judgment, and broad
mindedness. Teachers felt that the supervisor could help them
more by giving constructive criticisms and demonstrations of
model lessons. A greater number of teachers felt that super-
vision was helpful and they felt free to consult their super-

visor on matters of improvement.

Barr and Reppen,zl in attempting to obtain the attitude

" 19 gelvin c. Hart, "Supervision from the Standpoint of
the quervised,“ School Review, 37;537-40, September, 1929.

20 gelda Cook, "Teacherd Ideas of Helpful Supervision,”
Eduocational Administration and Supervision, 9:554-57, December,

21 A. S. Barr and N. O. Reppen, "The Attitude of
Teachers Toward Supervision,"” The Journsl of Experimental Edu-
cation, 5:237?391, June, 19356.
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of teachers toward supervision; found that teachers wanted more
help with the problems of teaching, discipline, and provisions
for individual differencés. The general and special supervisors
weie credited with the most instances of both helpful and harm-
ful supervision. They concluded that:

Somewhat less than half of the teachers could recall
gspecific instences in which their work hed actually at one
time or another been hampered by poor supervision. Weak
teachers who produced slightly more than their share of the
instances of hampering supervision complained of fear of
the supervisors, the lack of support in the handling of
cases of disecipline, and hampering administrative practices.
Strong teachers complained more frequently of destructive
and tactless coriticism, interruptions of class work,
failure to comment upon the work and indifference.

While teachers found much to criticize in the practice
of supervision, they cited two and one-half times a&s many
ingtances of helpful supervision as they did of objection-
able supervision. They sought and secured helpful super-
vision with the problems of teaching, discipline, curricu-
lum, routine administration, and individual differences.

- Seventy-five per cent of the ingstances in which teachers
-sought and secured helpful supervision fell into these five
categories. Of the several types of supervisory actiV1t1es
they found classroom visitetion and conference, demon-
strations, visiting other teachers, teachers meetlngs, and
professional reading most helpful. While differences were
not great they found the experimental study of the problems
of teaching, participation in curriculum gonstruction, and
supervisory bulletins, the least helpfu1.2

FPennie B. Hayes wrote in an article on supervision that,-
"in spite of earnest efforts to make it otherwise, supervision

is in the opinion of many classroom teachers, undemocratic."?3

The child will suffer as long as this antagonistic attitude re-

mains between the teacher and supeivisor. Our task is to build

"

’2 Ib:.d., P. 291-92,
FTan »fmfgﬁrannle B Hayas,'“Snpervision from the Point of View

' 9§ ths‘maaoher," School Review, 33:221, March, 1925.
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& harmonious, cooperative, constructive school organization. To
gttain this goal some ad justment must be made by both teacher
and supervisor.
What teachers want in supervision is well defined by
Cornelia S. Adair:?4
Whet teachers want--what we all want--most in supervision
is leadership, human, construetive, inspiring. We want our
leaders to be men and women of sterling charscter, possessed
of penetrating di scernment, boundless sympathy and an in-
satiable desire for the complete development of youth. We
want them rich in experience and culture, open minded in
training, clear-eyed in purpose, embodying in their person-
alities high ideals of work, lofty standards of achievement
- and & keen dissatisfaction with less than our best. Our
desire for ourselves is that we may be worthy to be accepted

as co-workers with these, our leaders, jn the training and
nurture of the children under our oare.

The individual conference, teachsrs' meeting, and super-
visory bulletins are helpful dévices as reported by Harriet Van
Antwerp.®® She found that more than three-fourths of the teachers
had improved in service as & result of the supervisor's visits.
The greatest changes were in techniques and methods of teaching.
Many teachers reported teaching with more self-confidence and
finding greater joy in teaching as a result of supervisory visi-
tatién.

Successful teachers now recognize the need of supervision.

The inefficient teacher must be taught how to improve through

'“24'Cornelia S. Adair, "What Teachers Weant in School Super-
v1sion,? ‘School and Soeietxy 27:254-57, March, 1928.

2? ibia., 257

.26 Harriet Van_Antwerp, “Teaohers Evaluation of the Ef-
f@ctiveness of Supervigory Activities," Educational Method,
15:441-47, May, 1936.
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supervision. In turn the supervisor camnot afford to overlook

the teacher's point of view. Successful supervisory procedures

demand a clbse coordination of all lines of responsibility in

order that the best conditions for learning may be es’ca"uolished.z7

Horrison®® found that teachers gained most help from
principals through suggestions, inspiration, and cooperation
gained in personal conference, discussion of direct problems of
instruction in teachers' meetings, and help in the discipline
and control of pupils. However, no suggestions were made by
teachers that the principal had given help by teaching the class,
or by arranging for demonstration lessons. Suggestions and
eriticisms recéived in personal conference, the supervisor teach-
ing the class to demonstrate methods of presentation; and the
supervisor's preparation of outline of work to be accomplished
were the most valusble aids of the special supervisor.

Supervision of instruction is a problem of keen professional
interest. It is recognized as a prime responsibility of super-
intendents, principals, and supervisors, but its exact meanihg,
its management, its techniques, and its measurement have proved

elusive to all concerned. The development of the superintendency

vision were delegated to the genersl or special supervisor. At

27 Mable E. Simpson, "Supervisory Problems from the E
Teacher's Viewpoint," Educstional Method, 9:392-97, April, 1930.

28 J. Cayce Morrison, "Supervision from the Teacher's
X%gwpoint," Journal of Educational Method, 1:131-38, December,
2
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the same time greater supervisory responsibilities were placed

upon the elementary school principal. Hubbard~® and Saundersd0

“have each made & study of the principal as a supervisor.

Numerous other studies have been made and much literature
has been written about teachers' attitudes toward supervision,
but only a brief discussion of the problems closely related to

the present topic has been given.

29 prank W. Hubbard, "The Principal as a Supervisor,"
Journal of Educational Method, 8:496-99, dJune, 1929.

80 M. 0lge Seunders, "What the Teacher Wents from the
Principal in His Capacity as Supervisor," School Review,
33:610-15, October, 1925.
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CHAPTER III
PLAN OF INVESTIGATION
A. Collection of Data

Through Mr. E. E. Ramsey, Superintendent Morgen kindly
consented to the distribution of the questionnaires in the
Indianapolis schools. The questionnaires* were sent to the
supe rintendent's office from which they were sent to the

teachers. After the questionnaires were answered they were

" eollected and sent to the superintendent's office and then

mailed to Mr. Ramsey..
B. Returns and Reliebility of Data

The distribution of the teachers who answered the
questionnaire is shown in Table I. A total of 570 teéohers
returned questionnaires'with usable replies. The questionnaires
wore well distributed through the grades. In grades omne and
two, 182 teachers answered; grades three to five, 154 teachers;
grades six to eight, 154 teachers. There were 54 special
teachers and 26 not classified. |

The teachers were also well distributed according to
their oollege training: 155 had less then four years of college

training; 223 had four years of college training; and 166 had

*The questionnaire mey be found in the Appendix.
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more than four years of collegé training. There were twenty-
six questionnaires which were not classified, making a total
of 570 returns. Teachers with verying degrees of experience
were also represented in this survey. ’

The study inciudes seventy-five teachers who had one to
four years of experience, fifty;nine who had five to ten years
of experience, 146 teachers who had eleven to twenty years of
experience, 183 who had more than twenty years of teaching ex-
perience, and twenty-six who were not classified.

According to this distribution the data are reliable.
The questiomnnaires were distributed to teachers in different
parts of Indisnapolis which gave a good sampling. Therefore,

the replies probably may be considered charascteristic of con-

ditions as they exist in almst any city of this size.




TABLE I

DISTRIBUTION OF TEACHERS WHO ANSVERED QUESTIONNAIRE

Grade

Years

f

Co0ollege

Training

Cne to four years Four years More than four years

Years of experience Years of experience Years of experience rotal

1-4 5-10 11-20 21--- 1-4 5-10-11-20 21--~ 1-4 5-10 11-20 21---
One and , ,
two 21 16 26 20 6 8 36 21 2 2 15 9 182
Three,
four and
five 10 8 19 14 7 6 30 23 0 6 20 11 154
Six,
seven and
eight 0 0 5 7 16 5 16 29 8 4 34 30 154
One to
eight 0 0 3 6 5 0 11 4 0 4 12 9 54
Total 31 24 53 47 34 19 93 77 10 16 81 59 544
Group totals 155 223 166
Not classified 26
Grand total 570

93




CHAPTER IV
ANATLYSIS OF DATA

In Table II, the replies to the first fifteen questions
are grouped according to the teacher's college training.

Little difference is shown in the replies by teachers with

various degrees of college training. One exception is shown
by en instsnce in which teachers with less than four years of
college training felt that the supervisor should not delay con-

ference after a visit to study the teacher's work; teachers

j with four years of college training felt it an advantage to
delsy conference until the supervisor studied the teacher's

work; teachers with more than four years of training were

equally divided in their opinions.




REPLIES TO QUESTIONS I-XV ACCORDING
TO YEARS OF COLLEGE TRAINING

TABLE II

———

Years of College Training

One to four Four More than four Total
Question Not | Not 8 Not s Not
number#*  Yes No anst'd | Yes No anstd | Yes No ans'd | Yes No ans'd
1 8 l44 3 8 215 0 4 160 2 20 519 5
2 132 14 9 184 33 6 140 21 5 456 68 20
3 32 115 8 55 161 7 431 115 10 128 391 25
4 89 b4 12 120 87 16 94 59 13 303 200 41
5 2 150 3 5 214 4 4 156 6 11 520 13
6 3 150 2 5 216 2 1 165 0 9 b3l 4
7 111 37 7 174 45 4 143 18 5 428 100 16
8 24 128 3 42 177 4 41 119 6 107 424 13
9 63 86 6 114 103 6 78 78 10 255 267 22
10 151 4 0 211 8 4 162 4 0 524 16 4
11 100 39 16 141 71 11 95 66 5 336 176 32
12 96 49 10 135 80 8 109 5l 6 340 180 24
13 133 19 3 207 12 4 156 7 3 496 38 10
14 125 22 8 169 47 -7 129 32 15) 423 101 20
15 75 72 8 98 120 5 75 83 8 248 275 21

e

—

*Questionnaire may be found in the Appéndix

88




: | : | 29
| In Table III, teachers' feplies to the first fifteen
questions are arranged according to years of teaching ex- 1
perience. Of the teachers replying, seventy-five had one to
] fouf years of teaching experience, fifty-nine had five to ten
! years of experience; 227 had eleven to twenty years of ex-

perience; and 183 teachers had more then twenty years of

, teaching experience. Similar to the first tables, there is
| no significant difference between the replies of teachers with
varying degrees of experience. Many teachers' replies were

placed in the not answered column because their replies were

not definite. Many mede the comment that it would be desirable

to check the item both ways under iavorable conditions.

BEEILAEN




TABLE III

REPLIES TO QUESTIONS I-XV ACCORDING TO YEARS
OF EXPERIENCE

Years of Teaching Experience

l1 -4 5 = 10 11 - 20 2lew=—-
Question | Not g Not | Wot 8 Not
© nunberx Yes No ans'd Yes No anst'd | Yes No anst'd Yes - No ans'd

1l 5 68 2 3 55 1 9 216 2 3 180 0
2 67 6 2 54 3 2 189 27 11 146 32 5
3 19 50 6 15 44 0 53 162 12 41 135 7
4 31 35 9 34 23 2 133 79 15 . 105 63 15
5 2 73 0 1 57 1 5 214 8 3 176 4
6 3 71 1 1 b8 0 2 224 1 3 178 2
7 58 15 2 52 7 0 177 43 7 141 35 7
8 2 68 1 b 54 0 39 181 7 57 121 5]
9 34 37 4 23 35 1 92 114 11l 96 81 6
10 71 2 2 59 0 0 223 K} 1 171 11 1
11 57 10 8 46 11 2 112 81 14 101 74 8
12 60 12 3 39 17 3 141 77 9 100 74 9
13 62 11 2 50 6 3 216 7 4 168 14 1
14 61 12 2 a7 9 3 179 40 9 137 40 6
4 21 37 1 101 116 10 92 85 7

15 30 41

——

———

*¥Questi onnaire my be found in the Appendix

0o¢
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In Table IV, the replies of teachers to the first fifteen

questions are arranged according to the grades the teachers

taught. There were 182 grade one and two teadhers; in grades
three to five, there were 154 teachers; and 154 teachers in

grades six to eight.

Little difference is shown in the replies of teachers

acecording to grade divisions. Similar to Tables II and III ﬁ

teachers were divided in their opinions &s to whether or not

the supervisor should take part in the class recitation.

There were as many teachers who felt the supervisor sould aid j
them more by delaying conference with the teacher until she

; studied their work as there were who felt the conference should
g " be held immediately. A little more than half of the teachers k
thought that adverse criticisms are also helpful.

Table V shows the replies of teachers who were special

subjeet teachers or taught more grades than could be classified
invany one group. There were fifty-four teachers whose replies
are classified in this group. Table V also contgins replies of
teachers who aid not f£fill in the first part of the questionnaire.
Replies of twenty-six teachers which were not classified were
placed in this group.

With one exception, the replies of the tesachers in this
Table sre practically the same as those in Table IV. The teachers
who are not classified prefer that their supervisor give a general

rating, ﬁhile the special teachers like the supervisor to evalu-

ate the quality and worth of each element of their work.
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TABLE IV
REPLIES TO QUESTIONS I-XV ACCORDING
T0O GRADES
GRADE
1-2 S - 4 - b 6 -7 -8
Question Yes No Not §Yes To Not |Yes No Not
number* ans'd}yY ens'd) ans'd
1 8 174 0 6 145 3 6 148 0 f
2 151 25 6 1256 18 11 134 17 3
3 38 137 7 30 117 7 48 100 6
4 102 .64 16 98 44 12 74 70 10
5 2 177 3 6 142 6 2 148 4
6 5 175 2 2 152 0 2 150 -2
7 139 36 7 128 24 2 124 26 4
8 - 34 144 4 24 127 3 39 109 6
9 88 85 9 66 84 4 80 66 8
10 171 9 2 153 1 c 147 5 2
11 110 60 12 95 49 10 95 51 8
12 105 65 12 98 49 7 1056 44 8
13 161 17 4 140 12 2 144 8 2
14 136 40 6 123 22 9 121 29 4
8 74 75 b 60 88 6

15 83 91

*Questionnaire may be found in the Appendix

B8




TABLE V

REPLIES TO QUHESTIONS I-XV NOT CIASSIFIED
AND SPECIAL TEACHERS

———
—

T

{
¥
i

g Not Classified JoL Special 2

T + -4

Question | Not | Not |

number* | Yes No ans'd | Yes No ans'd |
1 1l 24 1 0 52 2
2 20 3 3 46 8 0
3 3 19 4 12 ¥ b
4 12 -9 5 29 22 3
5 0 25 1 1 b3 0
6 1 24 1 0 b4 0
7 16 5 5 37 14 3
8 6 17 3 10 44 0
9 12 9 5 21 B2 1
10 24 0 2 b3 1 0
.11 18 4 4 36 16 2
12 8 12 6 32 22 0
13 23 2 1 bl 2 1
14 19 3 4 43 10 1
15 10 . 12 4 27 25 2

*Questionnaire may be found in the Appendix,
ppu 68—690 g
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The total replies of all teachers for the first fifteen
questions are compiled in Table VI. This table contains the
opinions of 570 teachers. In questions one, two, five, six,
ten aﬁd thirteen, the teachers were decidedly for or against
those practices of the supervisor. The teachers were nearly
divided in their opinions as to which was the most desirable

in questions nine and fifteen.




TABLE VI

TOTAL REPLIES FOR ALL TEACHERS
70 QUESTIONS I-XV*

35

Question Yes

No

Not
ans'd

1.

Se

4.

9.

Do you think the supervisor should
organize in detail materials and pro-
cedures for each projeot for the teacher? 21

Do you think the supervisor should show you
how to make sufficient progress in order
to meet accepted standards? 477

Do you think the supervisor could better
improve teaching by meking a careful

analysis of the teacher's lesson plan and
meking suggestions before making a visit? 131

Do you think the supervisor should take
part in the class recitation? 3156

Do you think the supervisor should require
the teacher to make special preparations
for a visit? 11

Do you think the supervisor should correct
the teacher before the class? 10

Do you think the supervisor can better sug-~
gest improvements to a teacher by making
goeveral consecutive visits to her o6lass? 444

Do you feel that supsrvision should be
limited to the weak and beginning teachers? 113

Do you think the supervisor should delay
conference with the teacher until she makes
& detailed study of the teacher's work? 267

543

70

410

209

545

5565

105

441

276

23

29

46

14

21

16

27
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TABLE VI (continued)

TOTAL REPLIES FOR ALL TEACH ERS
TO QUESTIONS I-XV*

36

Question

Yes

No

Not
ans'd

10.

11.

12.

13.

14.

15.

e

not

Do you like your supervisor to show you
how to remedy defects in teaching by
demonstrating and explaining approved
techniques?

Do you like your supervisor to show you
where to place emphasis on each subject?

Do you like your supervisor to evaluate
the quality and worth of each element
of your work rather than to give you &
general ratlng?

Do you like your supervisor to place
greater responsibility upon the teacher
by allowing her more freedom?

Do you like your supervisor to set at-
tainable goals?

Do you like your supervisor to make
only constructive oriticisms on your
work?

548

5564

348

519

442

254

16
180
192

41

104

291

36

30

10

24

26

————

*The figures here do not agree with the totals in Table
II because this table contains the twenty-six teachers who were
clagsified, '
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In Tables VII to XV are.the replies of teachers to
questions one, two, three, four, five, seven, eight, nine, and
ten in part two of the‘questionnaire. Bach table is arranged
for the comparison of opinions according to years of college

training and years of teaching experience.

No significant difference 1ls shown in the replies of
teachers according to their years of experience and college
training. Most teachers!' answers indicated a preference for
a visit once each month by the supervisor. However, the second
largest number of teachers felt a vlislt once each term most
desirable. Fifty-two per cent of the teachers felt the super-
visor should come unannounced.

When visiting, the supervisor should arrive before class
starts and remain the complete class period.

Many teachers stated that the principal was the most
helpful for general supervision but that the gpeclal supervisor
was moét helpful in supervision of special subjects. All but
five of the teachers who checked one of the three items felt
that supervision had alded them in their work. Seventy-eight
per cent of this number stated that supervision had aided thém
very much to improve their teaching.

It does not disturb most teachers for the supervisor to
talk out during the class recitatlon; some are disturbed very
1little, and few are disturbed very much. In Question four of
paft one’of the questionnaire, the majority of teachers think
the supervisor should teke part in the class rbeitation. Many
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stated that 1t was especlally desirable when the supervisor had
a valuable contribution to the lesson. In question six, all
but ten teachers sald the supervisgor should not correct the
teacher before the class. More teachers are di sturbed by the
supervisgor teking notes during th¢ class recitation. It dis-
turbs thirty-five per cent of the teachers very little for the
supervisor to take notes, thirty-three per cent are dilsturbed
Very much, and twenty-elght per cent are not disturbed. '

Eighty-six per cent of teachers who answered the

questionnaire feel free to consult their supervisor on matters

of improvement.




TABLE VII

DESIRABLE NUMBER OF SUPERVISORY VISITS

Years of College Training Years of Experience |

How often do you feel - » »

the supervisor should}Less than More than

visit? four Four four Total 1-4 5-10 11-20 21--{ Total
Bach week 16 19 24 59 6 7 25 21 59
‘Bvery two weeks 12 22 20 54 8 10 15 =21 54
Edch ‘month 63 92 57 212 41 28 81 62 212
Once a term 29 40 24 93 11 10 50 22 93
Not answered 35 50 41 126 9 4 56 57 126

I
#

69




TABLE VIII
MOST DESIRABLE TYPE CF VISIT

Years of College T;gining ; Years of EBxperience
Check the type of visit '
o , . . lLess than More than |{
you feel most desirable: four  Four four & Total § 1-4 5=10 11-20 21--- g Total
Teacher invites super-
visor to visit 15 27 17 59 9 10 28 12 59
Supervisor announces ‘ o _ :
time of visit 15 29 15 59 7 11 28 13 29
Supervisor asks for
visiting date 16 41 11 68 12 4 40 12 68
Supervisor comes
unammounced 83 98 104 285 34 27 95 129 285
Not answered 26 28 19 73 13 7 36 17 73

0}




'TAELE IX
BEST TIME FOR SUPERVISOR TC ENTER ROOM

|

Check the time you- Years of College Training Years of Experience

aeonsider best for the

supervisor to enter 8 Less than More than g : g _ o

your rooms four Four four Total 1-4 5-10 11-20 21-~--- { Total
Before class starts 95 129 94 318 37 40 134 107 318
After class starts 47 69 56 172 32 16 66 58 172
Not answered ’ 13 25 16 54 6 3 27 18 54

154
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TABLE X

LENGTH OF TIME SUPERVISOR SHOULD STAY

Check the length of
time you think best for

Years of College Training Years of Bxperience

the supervisor to stay: Less than More than g T 8

‘ ' : four Four four { Total §1-4 5-10 11-20 21--- { Total
Remain the complete
class period 110 160 o122 392 58 47 16l 126 392
Remain a short time 30 41 26 97 10 10 42 35 97
Not answered 15 22 18 55 7 2 24 22 55

3y




TABRLE XTI

TYPE OF SUPERVISION MOST HELPFUL TO TFACHERS

et

————— —

_ Years of College Training Years of Bxperience
Check.the one most '

Less than More than 5 8 , g
helpful to yous four Four four Total l-4 5-10 11-20 21i--- Total
Supervision by _ :
special supervisor 28 63 42 133 © 20 16 55 . 42 133
Supervision by your
principal 94 130 100 324 43 33 138 110 324
Not answered 33 30 24 87 12 10 34 3l 87

8%
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TARLE XII
HELPFULNESS OF SUPERVISICN

How much has super-
vision aided you to

improve your teaching?

None at all
Very little
Very much

Not answered

Years of College Training Years of Experience
Less than More than 8 8 &
_ fouqui Four f our Total 1-4 5-10 11-20 2l=--- Total
2 2 o1 5 0 0 2 3 5
13 33 35 81 8 11 42 20 81
125 173 118 416 66 47 164 139 416
15 15 12 42 1 1 19 21 42

144
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TABLE XIII

HOW MUCH TEACHERS ARE DISTURBED BY THE
: SUPERVISOR TALKING OUT

How. much does it dis- Years of College fraining Years of Experience

turb you for the super- :

visor to talk out during 7pess than More than | | ]

the class recitation? four _ Four four | Total 3 1-4 5-10 11-20 21--- { Total
None at all 60 100 79 239 ’ 27 22 108 82 - 239
Very little 66 83 b8 207 32 24 79 72 207
Very much 24 33 22 79 15 12 29 23 79
Not answered 5 7 7 19 1 1 11 6 19

e et e— 2 Pt —— e et et
— e e ——— ——

av
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TABLE XIV

HO” MUCH TEACHERS ARE DISTUREED BY THE

SUPFRVIEOR TAKING NOTES

How much does it dis~

turb you for the super- Years of College Training Years of Experience

visor to take notes -

during the class Less than More than | 8

recitation? four Four four | Total { 1-4 5-10 11-20 21--- | Total
None at all 32 66 b4 152 28 18 62 44 152
Very little 59 7 b8 194 30 18 78 68 194
Very much 58 74 50 182 16 23 80 63 182
Not answered 6 6 4 16 1 0 7 8 16

b

9%



TARLE XV
HO” FREEF TEACHERS FEEL TO CONSULT THE SUPERVISOR

How free dfo you feel

Years of College ‘Iraining Years of Experience
to consult your super-
visor on matters of Less than More than 8 ‘
improvement? _ four Four  four Total | 1l-4 5-10 11-20 21l--- Total
None at all 1 5 1 7 0 0 4 3 7
Very little 9 25 _ 11 45 11 4 19 11 . 45
Very much 137 185 147 469 63 53 198 155 469
Not answered 8 8 7 23 1 2 6 14 23
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Listed in rank order in Table XVI are desirable qualities
which teachefs think a successful supervisor should possess.

In Table XVII, téaéhers‘ comment s and suggestions for
1mprovément of supervislon are listed in rank order.

Table XVIII contains in rank order the opiniohs of
teachers as to what form of supefvisioh has been the greatest
ald in improving their teaching. Many teachers made more than

one suggestion.
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In Table XVI teachers renked the following as the four
most desireble traits a suocessful supervisor should possess:
tact, sympathy, undersfanding of teacher's problem, and fair-
ness.' It is important to note that the majority of items
listed are personality traits.

In Teble XVII teachers' suggestions for the improvement

of supervision are ranked sccording to frequency. Teachers
oonsider demonstrations by the supervisor most helpful. Seeondly,;
teachers want more conferences with definite suggestions for
their problems.
g | Teachers' opinions of the most helpful type of supervision
5§ are ranked in Table XVIII. It is important to note that three of
j the first four comﬁents relate to demonstration teaching.

A large number of teachers were interested in thé study
and wrote extra comments explaining their attitude toward super-
vision and how it may be improved. Many teachers were satisfied
with the type of supervision they had been receiving and explained
how it had helped them to grow. Some of the teachers were dis-
satisfied with the supervision they had received and gave reasons
why and how it could be improved. The following are some of the
more interesting comments made by teachers:

1. Supervisors can inspire teachers to exercise their

maximum powers through snd after probationary period by:
a. Personal encourasgement

S b. Giving them & vote of confidence

. 8. Expressions of appreciation
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de. Loyai support when needed
e. Providing opportunities for profeésional growth
along lines of teacher's special aptitudes and
abilities

2. In order to 1lift teaching to a professional basis,
teachers should be stimulated tqward initiative, experimentation,
and personal development. Too often the needs of a given class-_
room are forced to become secondary to superimposed needs of
the supervisor. |

3. The supervisor should vieit as often as it is neces-
sary to improve a teacher's work.

4, I prefer supervision by my principal because he
knows the situation better.

5. The suﬁervisor should never be a disturbing factor
in the classroom, |

6. In most ocases, goals should be set up by teacher and
supervisor.

7. Often it is best for the supervisor to enter the
room before oclass starts; many times the trend the lesson takes
is decided by'what happens at the beginning of the class.

8. If the supervisor is of a fine type, she is weleoﬁe
sny hour of the school day.

9. I like the supervisor to take part in the class

recitation when she has something worthwhile to contribute.

10. Supervision should be close to child-life with its

3
M
'
[

1imitations. A supsrvisor too long away from actuval teaching

may be conscious of only adult standards.
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11. The confidence I have felt plasced in me has caused
me to spend much time and effort which could never have been
forced. |
| 12. Supervision must develop and encourage on part of
teachers, self-reliance, initiative, intelligent independence,
and successful assumption of responsibility.
13. I had little supervision personally; like Topsy, .
"I just growed.”
14. Even adverse coriticisms should be constructive.
15. To me, the greatest quality, desirable trait or
what you wish to call it, of any supervisor, regardless of
subject, is square dealing.
l6. My sufervisors have always been friendly, helpful,
sympathetic,and understanding. I have always been very’glad
to see them come and have invited them often when I have special
work I wanted them to see or hear or when I wanted their opinion
or advice.
17. I have been helped most with direct criticisms as

to tangible faults I have not been able to analyze in myself.
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TABLE XVI

TEACHERS' RANKING OF DESIRABLE

SUPERVISORY TRAITS

Appreciation of teacher's effort

Number of
Desirable Traits times Rank
suggested order
Tact 165 1
Sympathy _ , 163 2
Understanding of teacher's problem 128 3
Fairness 113 4
Helpfulness 96 5
Kindness 84 6
Pleasing personality 80 7
Broadmindedness 71 8
Sincerity 69 9
Reasonableness 67 10
Knowledge of subject 60 11
Understanding of pupil's problems 52 12
Hone sty - 49 13
Friendliness 48 14
Experienced tesacher 42 16
CAbility 41 16
Sense of humor 40 17
Impartiality 39 18.5
Patience 39 18.5
Construetive criticisms 34 20.5
Poise 34 20.5
Cooperativeness 30 22.b
Tolerance 30 22.5
Broad scholarship 27 24.5
Professional attitude 27 24.5
Definiteness 26 26.5
Encouragement 26 26.5
Progressiveness 25 28
Efficiensy 24 29.5
Humanism 24 29.5
Cheerfulness 23 31
22 32.5
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TABLE XVI (continued)

TEACHERS' RANKING OF DESIRABLE
SUPERVISORY TRAITS

Number of
Desirable Traits times Rank
: ‘ suggested order

Professional knowledge 22 32 .5
Observance i 20 34
Interest ' 19 35
Ability to demonstrate 18 36.5
Leadership 18 56.5
Administrative ability 17 38
Democratic attitude 16 39
Appearance 15 41
Enthusiasm 15 41
Initiative 15 41
Confidence 14 43.5
Resourcefulness 14 43.5
Insight : 12 45

Common sense 10 46
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TABLE XVII

COMMENTS AND SUGGESTIONS FOR IIPROVIELMENT
.OF- SUPERVISION

No. of times
Comment the comment Rank
| was made order
j§ Supervisor demonstrate more model
| lessons 76 1
1 |
i More visits and conferences with
; definite suggestions for teacher's
§ problems 53 2
f Constructive criticisms followed by
; suggestions and demonstrations 36 3
2 Supervisor teach and observe an
! entire unit of work 217 4
Supervisor who understands the pupils
and their problems 25 5
New ideas and materials brought in
by supervisor 20 6.5
Supervisors select good samples of
work for observation 20 6.5
More praise and encouragement 16 8
Supervisor less dominating and more
appreciative of teacher's efforts 15 9
Group discussions following a
demonstration v » 14 ‘ 11
Offer the teaeher deflnlte methods of
presentation . e o _ 14 11.
Suggest good reference mgterials' 14 11

District supervision under & unified i
plan 12 13.5

I+
I




TABIE XVII (continued)

COMMENTS AND SUGGESTIONS FOR IMPHOVEMENT

. OF SUPERVISION

No. of times
Comment the comment
' was made

Rank
order

e ——

lMore supervision by the prineipal
All supervisors cooperate

Supervisor have confidence in teacher
and a sympathetic understanding of
her problems

Teacher invite supervisor

less routine and mechanical work

llore careful seiection of teachers

More supervision for inexperienced
teachers

Not too severe criticisms

Ococasional short conference to discuss
teacher's rating

Supervisor illustrate to teacher how 1o
plan her work ' :

Give the teacher a few definite items to
improve each time ,

More professional magazines in the
library

12
11

10

16
17
20
20
20
20

20

23

56
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.



TABLE XVIII

TEACHERS' OPINIONS OF THE MOST HELPFUL

TYPE OF SUPERVISION

ll

e

No. of times

Comment ‘ the comment Rank
was made order
Teachers visit and observe clesses
under expert teachers 99 1
Consultation with supervisor after
visit to discuss lesson and explain
approved techniques o7 2
Demonstration by supervisor in
special subjects 96 3
Suggestions and demonstrations by
principal : 65 4
Definite suggestions on how to improve ‘
end allow teacher freedom to do it 29 5
Sﬁpervisor show teacher new methods and
where to place emphasis 28 6
Praise, encouragement, and inspiration 25 7
Critic teacherx 22 8
Supervision by special supervisor 20 9
Informel conference with supervisor
allowing teacher to present her view 17 10
Constructive supervision 13 - 11
Definite aids from supervisor which
she has experienced 10 12
7 13.5

General meetings



TABLE XVIII (continued)
TEACHERS' QOPINIONS OF THE MOST HELPFUL

TYPE OF SUPERVIS ION

No., of times

Comment . the comment . Rahk
was made order
Short informal visit 7 13.5
Visit to supervisor's office 6 15
Regular scheduled visits followed by
conferences L5} 16
Professional reading suggestions 4 17
Unannounced visits 3 18
Teacher invite supervisor 2 19.5
Supervisor give teacher notes.on visit 2 19.5




CHAPTER V
- Ao SUMMARY

1. Teachers like the supervisor to place greater
responsibility upon them by allowing more freedom to organize
materials and procedures for their work. However, they feel
the supervisor should show them where to place emphasis on
each suqucf and how to make sufficient progress in order to
meet accepted standards.

| 2, Of the 570 teachers, 410 stated that they did not
think the supervisor could improve teaching by meking a care-
ful study of the teacher's lesson and suggesting improvements
before meking & visit. It may be noted that the teachers wére
consistent in their reasoning in'thst a large majority did not
think the supervisor should require the teacher to make specisal
preparations for a visit.

. It is interesting to note that teachers think it
desirable for the supervisor to take part in the elass recita-
tion especiélly when the supervisor has a valuable contribution.
ot the teachers responding, 555 said the supervisor should ﬁot
correct the teacher before the class. |

;4' Almost all teachers agree that the supervisor could
better suggest improvements to the teacher by making more con-
secutive visits to her class. |

" 5. .Even the more experienced teachers favored super-

.visionvgpdfﬁpqnd it helpful. The majority felt that supervision
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should not be limited to the weak and beginning teachers but
they should have more‘than the exwerienced teachers.

6. liot many more than half of the teachers favored the
supervisor's delaying conference with the teacher until she
studied her work.

7. Teachers like their supervisors to: show how to
remedy defects in teaching by demonstrating and explaining ap-~
proved techniqués; evaluate the guality and worth of eéch
element of their work rather than to give a general rating;
and set attainable go&ls.

8. Vhen asked if they liked their supervisor to make
only constructivg eriticisms on their work, 291 replied nega-
tively and 254 replied affirmatively.

The following is a summary of replies teachersimade to
questions in part of the guestionnaire:

9. How often do you feel the supervisor should visit?
Bach month, 212. Onece & term, 93. Zach week, 59. Every two
weeks, b4. - ‘

10. Check the type of visit you feel most desirablef
Supervisor comes unaunounced, 285, Supervisor asks for visiting
date, 68. Teacher invites supervisor to visit, 59. Supervisor
smounced time of visit, 59.

11. Check the time you consider best for the supervisor

to enter your room: Before class starts, 318. After class

starts, 172.
'12. Check the length of time you think best for the super-
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visor to stay: Remain the complete class period, 392. Remain
& short time, 97.

| 13. Check the one most helpful to you: Supervision by

your‘principal, 324, Supervision by special supervisor, 133.

14. How much has supervision aided you to improve your
teaching? Very much, 416. Very little, 81. HNone at all, 5.

15. How much does it disturd you for the supervisor to
talk out during the class recitation? None at all, 239. Very
little, 207. Very mueh, 79.

16. How much does it disturb you for the supervisor to
take notes during the oclass recitation? Very little, 194.
Very much, 182. None at all, 152. '

17. How fiee do you feel to consult your supervisor on

matters of improvement? Very much, 469. Very little, 45. None

at éll, 7.
18. The five most desirable qualities teachers think a

successful supervisor should possess are: tact, sympathy, under-

standing teacher's problem, fairness, and helpfulness.

19. Approximately half of the 570 teachers wrote in their

own words usable suggestions for the improvement of supervision.

The following are the three most frequently made suggestions;
a.  Supervisor demonstrate more model lessons.

b, More visits and conferences with definite sug-
gestions for teachers' problems.

e, Constructive oriticisms followed by suggestions
and demonstrations.

>';§O‘f:8tatements explaining what form of supervision has

i
i
)
i
[
k)
;
i
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been the greatest aid in improving their teaching were not as
numerous as for other questions. The most frequent comments
were: visiting and obéerving classes under expert teachers,
consultafion with supervisor after visit to discuss lesson and
explain approved techniques, and demonstration by supervisor in

special subjects.

B. CONCLUSIONS

1. More supervisory visits followed by conferences in
which the supervisor expleins approved techniqﬁes and gives sug-
gestions for improvement are desired by teachers.,

2. The principal should so arrange his daily schedule
so that he might devote more time to the improvement of teach-
ing through supervision.

| 3. Illore demonstrations of model lessons by special
supervisors are desirable and helpful.

4, The supervisor should impress the teacher with the
fact that his primary aim is to improve teaching not to secure
ratings.

b. Teachers should be given an opportunity to visit and

observe classes under expert teachers.

6. A successful supervisor will be tactful, sympathetic,
understanding, and fair in all her dealings with teachers.

7. The replies to question seven, in part two, are of
oconsiderable significance. The fact that 416 of 570 teachers

replying felt that supervision had aided them very much to im-
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prove their teaching gives us great encouragement as to the
future of the supervisory program.
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A VI. QUESTIONNAIRE

Dear Teacher: . . . . 68
Will you plsase cooperate in making this study in supervision?

Ir Perit I, reed the questions carefully and check "yes" or “no" according

tc what you think best in the improvement of the teaching act. In Part II,

c¢heol or £ill in the items which you feel are the most important. Also

nl2nze £ill in the grade you teach, years of college training, and the years

ct teaching experience you have had.

Grade taught ; Years of college training 3 Years of
teaching experience : .
Part I

Yes No

1. Do you think the supervisor should organize in detaill
materials and procedures for each project for the teacher?

2. Do you think the supervieor should show you how to make
sufficient progress in order to meet accepted standards?

3. Do you think the supervisor could better improve teaching
by making a careful analysis of the teacher's lesson
plan and making suggestions before making a visit?

4. Do you think the supervisor should take part in the
class recitation?

5. Do you think the supervisor should require the teacher
to meke special preparations for a visit?

6. Do you think the supervisor should correct the teacher
before the class?

7., Do you think the supervisor can better suggest improve-
ments to a teacher by making several consecutive visits
to her class? 7

8. Do you feel that supervision should be limited to the
weak and beginning teachers?

9. Do you think the supervisor should delay conference with
the teacher until she mekes a detailed study of the
teacher's work? —_— —

10. Do you like your supervisor to show you how to remedy

" defects in teaching by demonstrating and explaining

; approved techniques? » '
‘ﬁ 11. Do you like your supervisor to show you where to place

. emphasis on each subjeet?

=

De 'you like your supervisor to evaluate the quality and
worth of each element of your work rather than to give
you a zZeneral rating?

Gy T IS

13. Do you like your. supervisor to place‘greater responsi-
“ bility upon the teacher by allowing her more freedom?

S o
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14. Do you like your supervi§or to set attainablg goals?

15, Do you like your supervisor to make only constructive )
criticisms on your work?

Fars 11

1. How often do you feel a supervisor should visit?
Each week ; Every two weeks ; Each month __ 5
-Or one time each term . .

2. Check the type of visit you feel most desirable: :i.:i:iw.: .,
Teacher invites supervisor to visit . EEREN
Supsrvisor annovaces time of visit . : LT T T,
Supervisor asks for visiting date ‘e : _L,_;_ RN :
Supervisor comes unannounced . )

3. Check the time you consider best for the supervisor to enter your room:
Before class starts .
After class starts .

4. Check the length of time you think best for the supervisor to stay:
Remain the complete class period .
Remain a short time

5. Check the one most helpful to you:
Supervision by special supervisor .
Supervision by your principal .

"6, List five of the most desirable qualities you think a successful super-

visor should possess: s ’
s H ¢
None at Very Very
—all _little _much

7. How much has supervision aided
you to improve your teaching?

8, How much does it disturb you for
the supervisor to talk out dur-
ing the class recitation?’

9. How much does it disturb you for
the supervisor to take notes dur-
ing the class recitation?

10, How free do you feel to consult
your supervisor on matters of
improvement?

11. Comments or suggestions for improvement of supervision:

12. What form of supervision has been the greatest aid in improving your
teaching? _
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