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CHAPTER 1

INTRODUCTION
I, STATEMENT OF THE PROBLEM

Although there has been a definite need for a guidance
program in Falrfield High School of Winnsboro, South Caro-
lina for several years, no attempt was made to provide the
youth of that community with organized guidance services
until the 1947-1948 school term. It was the purpose of this
study to review tbe lite;arure pertmin n@ to the organiza-
tion of guidance programs in,small hl n schoolg, make per-
gonal visits to five Negro high schools to obftain information
relative to the type of guldance services offered in these
ééhgols, and to survey the newly organized guidance progrém
ot Fairfield High School with a view of meking recommenda-
tions Tor improving the present progream,

II. JUSTIFICATION OF THIS STUDY

| The theme of most American educauors today is "educa~
tion for all Amerlcan youth," If we thlnk of this statement
in conneetlon.w1th the belief of‘many guldance experts that
guidancémis a. part*of education, we must accept the fact that
the educatlon of all Amerlcan youth will not e comnlete un-'

less 1t 1ncludes a program of guldance.: Thls presents a
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challenge to emall school administrators in South Caroliné
because approximabtely half of the students are enrolled in
high schools of %00 or lessel The'report of the SBouth
Carolina Education Goﬁmittee gave these figureg concerning
the distribution of high school students in South Carolina:2

28,3 attend schools with enrollments of 100 or fewer
49,7 attend schools with enrollments of 101-3%00
18,1 attend schools with enrollments of 301-800
3.9 attend schools with enrollments of &0l or mérea
The survey further reports that, with a few exceptions,
organization for guldance of pupils was almost non-existent

in the small high schools,,3

Froehlioh4 reports that out of 23%,03%2 schools surveyed,

( only 14 schools with enrollments of two hundred or less have

guldance officers devoting half time to guidance activities.
A survey for the nation revealed that 76 per cent of the
students attend high schools of less than 300 pupils;5

SRS lDlgest of the Report of the South Carolina 1?‘c'iucanzlon
Survey Committee, Public Schoolg of South Carolina (Nashville:
Division of Surveys and Field Services, George Peabody College
for Teachers, 1948), p. 7.

%oc, cite
BIbld. s Do HO°

uClifford P, Froehlich, "Guidance in Small High Schools,"
N.E,A. Bulletin: of Secondary School Principals, %0394, May, l9i6o

5Biennlal Survey, 1937-38, United States Offlce of
Education, Department of Interior (Washington, D,C. Govern-
ment Printing Office, 1940), pp. 5 ff.
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This shows that over half of the small schools aré
without adequate guldance programs; and it stands to reason
thaf if complete education for all American youth is to be
a reality, there must‘be more emphasis upon guldance in

small high schools,
III. SCOPE, LIMITATIONS, AND SOURCE OF DATA

Thié study includes a survey of the guidence program
in Fairfiéld High 8chool, Winnsboro, South Carolina, If
covers the organization and functions of the program from
the ﬁime éf its initiatlon one year ago.

;‘ | Data for this study were obtained ffom the office
files, minutes of the guidance cbmmittee meetings, con-
fefenceskWith.the home-room teachers, énd the writer's own

knowledge of the guldance program,
IV, METHOD OF PROCEDURE

An extensgive study of literature pertalning to the
organization of guldance programs in small high schools )
was made; and with the permission of the superintendents,
personal visits were médektb five Negro high schools %o
obtain informétién‘GOncerning the guidance gervices offered

in these Schobls; 'With the assistanoe of the members‘of

the«guidance committee snd the home-POOm,teachers, a survey

of the guidénce progrém ot Fairfield High School was mades

3




V. ORGANIZATION OF THE REMAINDER OF THE THESIS

After a review of the research in the‘field of guid-
ance, en attempt has beeh made to show the actual orgeniza-
tion plan of the newly organized guldance program at Falr-
field High School,

The data obtalned from this survey have been presented,
Information relative to selling the idea, in-service train-
ing, inventory, philosophy, aims and objectives, administra-
tive and guidance personnel, individueal counseling, tests
and‘records, folloWbup and placement, and community alds,
has been pregented., The findings have been compared with
the views of noted educators in the field of guldance,
Concluslions and recommendations have been made on the basis

of these comparisons.
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CHAPTER II

A REVIEW OF THE LITERATURE PERTAINING TO THIS PROBLEM

As a basis of comparison, the author presents some
established guidance programs in various high schools as

reported in different publications.,

I, GUIDANCE IN THE PRATT SECONDARY SCHOOLSl

The scope of guidance, as practiced in the Pratt
schools, consisgts largely of the educatbtionsl and vocational

features of the program. The two main phases of the concept

~of guidance, ag accepted by the administration and teaching

staff, are distributive and adjustive, Thelr aims are to
distribute youth as effectively as possible to educational
and vocational opporftunities and to help the individual‘to
maké the optional adjustment to educetional vocational situa-
tionse

Under this plan of organization, counseling begins

with the ninth grade, During the first semester, all students

- are required to take a course in occupations. At this grade

level, broad general fields of work rather than specifie

occupatlions are given more attention,

1Paul Dellinger, "Guidsnce in the Pratt Secondary

- Bchools," American School Board Journal, 1l:24-5, July, 1945,
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The gecond semester of the ninth grade level is given
over to pre-enrollment of'thé student. Each ninth grader,
with‘his parent and in cpnference with the counselor, works
out his program for the remainder of the higﬁ school and the
first two years of college, The gtudent's program for these
years is recorded on a plan chartwwhich ig affixed to the
back of the student's permenent record card. An adequate
check-up prdgram is évailable, and necessary adjustments are
made from time to time, N
Before a student enters the Junior year of high school,

a gsecond conference 1lg arranged between the parent, the
gtudent, and the coungelor, lNecessary ameﬁdments in the
student's program‘for the junior and senior years are made,
and a discuésion of the first two years of college is held,
Ali elevénth grade students must begin to think seriouéiy
abpﬁt their specific occupation and must be ready to make a
declsion with some degree of certalnty about the choice,
In the senior year, little or no change in the program is

permitted, unless circumstances dictate,




II, ESTABLISHING A GUIDANCE PROGRAM IN THE
 0IL GITY SCHOOLS®

In establishing the guidance program in the 0il City,
Pennsylvania, schools; one year was spent in laying the
groundwork for the program, During that time, the faculty
decided that any guidance program should offer the follow-
ing services: .

1. To provide instruction and guildance in matters
relating to personality, school gpirit, group
conduet, etec.

2. To provide a means of closer contact between
pupil eand teacher so that each pupil might have
a personal adviger in the school staff,

%3, To provide vocational informgtion and guidance,

4, To provide placement service for graduates,

5. To provide follow-up and alumni contacts for.a
limited period of time,

| In order to show the need for guidence services and
to give the community a conception of this need, a definite
method of procedure was planned. First, a questlonnaire was
sent to all of the students graduating since 1930, This géve
a pleture of wheat the students might expect -in the way of
employment, and 1t called the sattentlon of the community.to

the need and duty of the school to begln constructive guldance,

‘ 2Yaughn R. DeLong, "Establishing A Guidance Program,"
American gchool Board Journel, 96:49, June, 1938,




@
Second, 2ll of the pupils in grades 9-12 were aske&

to indicate their vocational choices and probable educational
expectalbions, . : |

| Thifd? a list of suggested topics for home-room dis—
eussion was submitted to the teachers for their approval or
dleaperoval and suggesteq grade placemento The teachers were
also asked to suggest other toplcs, The teachers were aware
of the information secured from the alumnl and from the
pupilee \They elso realized thet there were many other ptpil
needs, Consequently, tﬁey entered upon the task very
seriously.

| ’Fourth, teachers werelgrouped in committees according
to grade.in the home-room with a chalrman for each., These

committees developed the subject matter to be used in the

'dlSOUSSlOH of eaeh topic agreed upon for home-room discussion.

Since the teachers had contributed directly to the selectilon
of toplcs,-they entered enthusiastically upon the task; and
very soon complete mimeographed coples of all information for
disou851on in gradeg 7-12 were avallable. A counselor was“
then app01nted and the schedule was rearranged so that one

twenty—flve minute period weekly could be devoted %o home-

room discussionso




' w1th an agent of the Unlted Stabtes Employment Service, - Inter-

;student These oerlods are thlrty minutes in length and”

11T, GUIDANCE IN MONTPELIER SCHOOL SY STEM

The gﬁidance program in the Montpelier public schools
grew out of a felt need for improving the prooedures‘to lead
the ihdividual to meke the most of his opportunities for
growth, and to ald and assist him o plen wisely‘his educa-
tional end vocational future. -

The counseling is carriedroﬁ by the principal, the
director of guidanoe, and three agsistants. Students are
counseled on matters concerning educational and #ocational
plens, and on their selection of courses and subjecte.
Vocatlonal plans are discussed with the students, and in the
senior year those students who will be seeking employment

after graduation are given an opportunity for an interview

views are also arrsanged with prospective employers in the
locai community. | |

‘The guldance functions of the classroom teacher are
reiﬁforced by establishing home-room periods in which there

is a personalized reSponsibiliuy or sponsorshlp for each

provide time for 1ndiv1dual counsellng and group discussions,

Home—room groups are composed of approx1mately thirty students,

3Wo As Kinoald "Guidence in Monupelier," The School
Execu‘cive, 60:11-13, Aprll 19#1, , -
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mdst of whom haﬁe at least one course with thelr home-room
teacher,

The student's record is composed of two cards, One
of the cards contains:information about the pupil's scholastic
achievement from the time he enters kindergarten until he
leaves high school, It elso inclﬁdes data in regard to
results of mental and achlevement tests which he has taken
during his gchool lifé, and information concerning his
vigion, audition, posture, and other factors affectlng ﬁis
general health, Thekother card presents a picture of the
student's hebits and characteristics, his participation in
extra curricular activities,lhis speclal interests and
abilitlies, and his experience in activities outside of
schoolo

Guidance is thought of in the Montpelier sohool éystem
as én integral part of the educationegl program, but is not
to be regerded as an aim of education. True guldance is con-
cerned with every phase of the individual's life and seeks
to assist him to discover himgelf; to dlscover the world N
about him; end to adjust himeelf sooially, ivically,

ggonomioaliy, and moraliy to an environment which today,

,more;than ever before, is characterized by change,
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IV, GUIDANCE IN THE CARTERET PUBLIC SCI—IOOLSLL

At Carteret every teacher on the faculty is familiar
with the purposes and activities of the program end has some
responsibility in making’it functlion properly., The actual
supervision of the program is iﬁ the hénds of the principél
whb assists the director and manages &ll extfeme disoipline'
and serlous problem cases. ‘

The director's dutles are many and varied, He confers
with pupils who are about to leave school, keeps personnel
and academic records up to date, gets up home-room programs,
obtalns outslide speakers at least once a month for group
meetings of pupils, and holdskpersonal interviews when
requestedo

The school nurse and librarian each has her place in
the guidance program, The nurse keeps health records of
pupils up to date on record cards and/makes recommendations
to counselors and home-room teachers éonéerning the‘health_
nééds of certain pupils, The librarian sees that all ~
pamphlets, books, and catalogs that teachers ahd pupils may
want to consult are easily aVallable and assists pupils in

flndlng 1nforma.tion°

l{Wa:yne Te Branom, "Thig Guidence Program Gets the
Green Light " Nation's Schools, 3%:32, April, 19Uk,
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A guidanée committee consisfing of the director, the
school principal, the librariean, and the nurse holds monthly
meetings at a regulariy scheduled time and place., At these
conferences the work éf the counselors 1s checked, Members
of the council vislt eighth grades ln the spring to acquaint
pupils With different curriculums'bfféred in-high‘school0
They assist in the testing of pupils, act as special
counselors to all seniors in high school, check on their
ofedit for graduation, assist In college placenment, anc'Lw
hold follow-up interviews and contacts.

The home-room teachers cooperate with the program by
hélping the pupils formulatelcorrect educaﬁional and voca- |
tibnal plans, by helping the puplil to adapt to his soecial and
physlcal life, and by checking the permanent record to see
thét each pupll is répeating any required gubject in which
helhés failed, PShe takes an interest in each person and
holds ? conference once a semester with each pupil as the
need arises° |

HA As a result of this program, fewer pupils have‘been*
léaving school eand bfoader‘relationships between the school

)

and colleges end between the school and industry have developed,




V., THE CHESTER SCHOOL PROGRAMD

In the Chester School guidance program, every teacher
is expected to act as a c¢counselor. The prineipsl, who is
the head of the progrém, conducts an orientation class for
the ninth grade students. This course is designed to assist
the pﬁpils in adjusting themselves to the new school situa-
tion., The dean of girls assists in the program by advising
the girls and directing the entire social program of the
school,

On each grade level, soclal gclence classes are
offered in which citizenship training i1s promoted by using
outside resources that are related to civies, Citlzenghip
1s further promoted through the different school clubs and
eitrascurricular activities., Avocational guldance ig promoted
through the recreatlonsal program which includes all forms of
gsports for boys and girls,

The University of Nebraska has prepared materials to
be used in improving pupil ekills in reading, arithmetilc, -
and languege, This material i1s used extens;vely‘in remedial
instruction., Before this material is used, diagnostic tests

are administered to locate the pupils who need remedial work.

5D, W, Lefever, Archie Turrel, and Henry Weitzel,

 Principles of Techniques of Guidance (New York: The Roland
- Press Company, 1941), p. 201,
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In an informel menner, each student confers With tﬁe
counselor periodically regarding vocational and educationel
plans, The data from anecdotal records and tests are placed
on a cumulative record card where they become a central
factor in individual and group guldance, These data are
used to assgist the Teachers in adabting thelr guidance |

instructions to pupils' needs.
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CHAPTER IIT

SOME OBSERVATIONS OF THE GUIDANCE PROGRAMS OF
FIVE NEGRO HIGH SCHOOLS IN SOUTH CAROLINA

By observing the types of guldance offered.to boys
and glrls in these different Negr& high schools acfoss thé
state comparable in size fto Fairfield High School, the
author had an opportdhity to acquire a better insight into
the way in which the small high school guidance program~
could function. Consequently, a more intelligent study of

the program of Fairfield High School could be made.
I. THE PROGRAM OF HIGH SCHOOL A

In this school an attempt had been made by the twelve
faculty members to offer some type of guidance to the tﬁree
hundred and twenty-one pupils enrolled. Their guldance
program followed this pattern: The supervising principal
was the ‘active head of the program. There was no desn of
girls or dean of boys, and the only guidance that was doné.

was in the home-rooms, The length of the home-room period

was Tifteen minutes, . The teachers made the observation that

only enough_time;wa5¢given‘to take the~r911 and answer a few
questions.‘yDuring~those fifteen minutes, the students, in

the;fewfminuﬁes;remaining, occupled themselves by studying -
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The Stanford Achlevement Test was administered to |

all grades in 1947, but since‘thaf time, no other standard-
ized test had been used, The teachers were permitted to

use the cumulative reéords whenever they were needed, but

they stated that the records did not present enough informa-
tion to be of great value to them in understanding the

student, The follow-up and placement service included only

the placement of students who excelled in some extra—curricular
activity such as fooftball or music., The guldance serviées

were restricted mainly to the Y"problem cases" and falling

studentss
II. THE PROGRAM OF HIGH SCHOOL B

kIn the second school visited, the program was not an‘
elaborate one, The twelve faculty members were all homéw
room‘teachers who provided individual and group counselihg
for the three hundred sixteen pupils, |

The principal, who was the active head of the progran,

conducted an orientation and guldance course for the hinthw
grade studéents., The purposes of the course were: (1) to
ald each student in understanding his school and responsibili-
ties,r(E)‘towhelp,himgobtain;valuable,ocgupational informa-

tion, (3) to lead him to judge his own abilities and capaci-

ties accurately, and (4) %o point the way: toward an ultimate

choice of @ vocations :
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Social sclence classeg were offered on each grade
level, Citizenship was promoted not only through class
study end activity but by means of participation in the con-
duct and operation of  the school, A representative student
council elected by the several classes and sponsored by the
prinecipal considered guestions reiative to the welfare of
the school, Different character building organizations
were sponsored by thé‘faculty,- High ideals with respect to
boy-girl relationships and the'development of an intelligent
attitude toward family life were nurtured by these groups.
At least twice during the school year, each student
conferred with the hOme—room'teacher regarding future plans
and activities., In these conferences, the teachers used
test fecords and cumulative records in adepting their guid-

ance instruction to the needs of the pupils,
III. THE PROGRAM OF HIGH SCHOOL C

High school C had an enrollment of three hundred seventy-
elght pupils with a faculty of fifteen. The principal alo;g
with the eighth grade teacher acted as counselors for the
incoming Treshmen,  Each of the staff members conducted

home-rooms in“which individual and group guldance services

were offered“to pupils;ﬁ~”f7”‘

‘The curriculum had been modified by ‘combining some

subjects which only a few pupils took, -That provided for



.Were“theafollowing;gsBostLAthletic'Assqoiation,;Girlslf

the gddition of other subjects that fitted the needs of

Vpupils with low abllitles without adding an extra load to

the schedule, Preregistration was held sometime before the
close of the school te'rm and the advisers, after studying
each pupil's sohedule carefully, made whatever changes were
needed in the program. The first two weeks of school were
called the trial period during which time the advisers had
conferences with the pupils to see 1f any changes in the

programs were needed,
IV, THE PROGRAM OF HIGH SCHOOL D

Having an enrollment of two hundred and twenty studentsgs,
and twelve teachers, School D was directed and supervised by
the city superintendent and the principal. The school was
organlzed on the &-4 plan and had the major-minor type A
curriculum with offerings in commerce, vocabticnal agriculture,
vocational home economics, academic and general courses.

The guidance program was in charge of the prineipal of
the school, and most of the guldance was given through ﬂ
conferencess If the students belonged to the girls' or boys'
4L-H Club, the sponsors gave them group guidance, This school
employed_the‘hOme~r00m~system6 o

A course in ocbupamions‘and‘citizenship had a definite

~place in the curriculum, The extra~curricular activities
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arts, home -economlcs, commerce, agrlculture, and general

19
Athletic Associétion, intramural sports, chorus, dramaticé,
Science Club, Socisl Studies Club, Boys! U-H and Girls! 4-H
Clubs. Each organization had a sponsor, and the sponsor was
responsible for the direction and guidance of each organiza-~
tion that was not administrative in nature,

The school appeared to be developing toward a better
guldance program for the next year., Very little attention
was given to placement., Occasionally, the principal was
called upon to write.a reference for a former student, 'The
alumni organization was the only form of folloﬁ—up the school
had, and it was not up-to-date. The principal stated that
work was being done in faculﬁy meetings on the improvement
of the guidance services offered the students and felt that

better guidence services would be rendered the next year,
V. THE PROGRAM OF HIGH SCHOOL E

‘With an enrollment of two hundred students, and eight
teachers, High School E was organized on the &-4 plan, The

curriculum was of the major-minor type, offering industrial

academic work, .

2 f}The,principal,assumed the duties of director of guld-

ence.  Educational ‘guidance begen at the first of school in

the:ninth year.: -Later a course in-occupations was offered

ag an-elective, Conferences in curriculum selectilon and
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program making were given by the home-room teachers., The.
extra~curricular activities included the Boys' Athletic
Agsociation, the Girlg! Athletic Associgtion, debating,
dramatics, glee clubs; commercial clubs, girls' U-H and
boys! L4-H clubs.

The principal thought that smong the adventages of
this program were the following: 1t was the first step in

the right direction in making pupils conscious of the value

of vocations; it crystalized falrly early in 1life the prefer-

‘ences of the student so he could more easily be guided into

a vocation; and it gave the proper guidance to the few who
attended college, /

The disadvantages of the program were: (1) there
was no effort made to place students; (2) the follow-up
service was almost negligible; (3) no individual was préperly

trained in the work of guidance,
VI, SUMMARY

Although the principal and staff members. in these
schools were conscientious in their efforts to provide guid-
ance services for the students, the programs in most cases
were limited, vThere had been no effort to place students;
not enough time was spent in the home-rooms; very little
vocationalkguidance was provided; community resources had

not been utilized pfoperly; and casekrecords had not been




However, attentlon had been

employed to a great extent,
given to the orientation of students, preregistration,
educatlonal guidance, clitizenship training, end group counsel-
ing., School clubs had.also been used to some extent in the
goclal development of the students, In.all of the schools
vigited, there was an increasing désire on the part of the
school officlals to improve the guidance services for the
boys and girls who must tomorrow inherit and improve upon

the present clvilization,
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CHAPTER IV

THE ORGANIZATION OF THE GUIDANCE PROGRAM IN
FATRFIELD HIGH SCHCOL

Since the school 1s so closely related to the community,
one could not fully understand thewfunctioning of any of
the school's programs without some knowledge of the community
which the school serves, Consequently, before the organiza-

tion of the guidance progrem of Fairfield High School is

presented, a brief description of the background of the

present communlty and school will be given,
I, THE COMMUNITY

j The school community of Falrfield High School is
located in the northern portion of Falrfield County, Soﬁﬁh
Caroiinao It is located about twenty-five miles from Colum-
bla, South Carolina, and about seventy miles south of Char-
lotte, North Carolina. The population, according to the 1940
census, is about 5,000. The industries of this community )
are: farming, textile production, pulp wood production,
granite‘stone quarrying, and saw milling, The occupations
renge from &oméstic service To professional jobs such as

medicine, dentistry, teaching, ministering the gospel.

‘ - There‘are*also seversgl store proprietors inoiudingfcleaners,

merchants, méchenics, rend beauticiens.
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The social life of the town is built around the school

~ and churches, There are five churches including Baptist,

Methodist, and Presbyterian, There 1s no community park
or playground. The children and adults have their forms of
sports at the school, As a whole, the parents seem to be

interested in the future welfare of their children,
II, THE SCHOOL

Fairfield School has an enrollment of 636 which includes
the elementary and high school grades, The elementary school
has an enrollment of 426 and the high school enrollment is
210. The grades one through/seven are housed in one building
while grades eight through twelve are in the other bullding,
Both are one-story, brick veneer buildings.

The curriculum is of the major-minor type. It ié
possible for the student to major in home economics, industrial
arts, or the regular academic work leading toward college
entreance, Often the student is a misgfit in the curriculum
that has been selected. _ )

~The faculty of the high school consists of seven
teachers. Of this group, only.one teacher has not been in

theysystem-for'at least five years., With this single

exception, every member of the faculty knows the background

. of the community; end each knows the pupils, parents, and

theirﬁpccupetiensivéry-wélle,‘This,qualifies most of the.
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staff members for guldance so far as knowing the pupils,

' ol
'
their parents, and the community is concerned, All the high
school teachers are homefroom teachers, Thisg is dve to the
Tact that the school is organized on the 7-5 basis, Of the
five clagses housed in the high school building, one has two
sections and the others have only'bne, which makes six home-
rooms, These seven teachers include the principal, who does
not have a home-room, |

The student population is typical of most small high

‘schools, The pupils are mostly interested in the social life

around the school, sports, school clubs, and other school
activities. “About one-fourth of the students work on various
part-time Jobs either in the morning or evening or both, A
follow-up of'the graduates probably would reveal that approx-
imetely one-half of the seniors go to college; a small ﬁum«
ber ieave the town to find Jobs in the larger cities; and

the ones remaining at home become employed as domestic ser-
vents, mill workers, carpenters, bricklgyers, stone masons,
mechanics, ecement finishers, common laborers, snd various “
other- jobs, - A few leave to take some short courses in order
that they may go into some type of business which might
include,beanty,cultur§,~barbering, nursing, or embalming, .

woAll-of the high school teachers are college gradustes

'k'and are-certified in the fields in which they teach. One

facultyjmember has a Master's degree and each of.the others
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hags done work in'the graduate schools of highly rated insti-

tutions,
ITII, SELLING THE IDEA

One of the most important steps in organizing the
guidance program at Fairfield Higthchool was selling the
idea. The beginning of the program dates back to 1947 when
the principal saw the need for an organized guidénce Program
to help the boys and girls in discovering and solving théir
problems, The year's progran for faculty meetings was arranged
so that each meeting included & discussion on some problen
which the teachers considered'important° These discusgsions
included (1) causes of fallure, (2) problem children,

(%) drop-buts, (4) a follow-up of graduates, and (5) interests
of‘the'present student population. The consideration of
these‘problems revealed to the teachers the ineffectlveness
of the usual school progream énd the necessgity for giving
gsome special attention to guidance techniques, After the
teachers beceme interegted in continuing the discussions,
the principal, who had been exposed to two courses in guid-
ance and had studied several books and articles pertaining
to the“Subject; gave the faculty'én idea of how an organized
guidance,progrém could be hel@ful if the cooperative effort
‘fothekéntire ?acﬁlty“cbuldfbe secured; ' The staff members

~were impressed~ahd‘eXpréssed their desire to try to gain
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more informgbion on the subject,. it was then decided thaf
(1) organized guidance was definitely needed in the school,
(2) the teachers were willing to work to improve their
kndwledge of student guidanee, and (3) the entire staff
was responsible for putting the program into operatlon.

This idea of more critical thinking in regard to the
guldance of students was carried to the parents by discussing
the program in Parent-Teachers Meetings, Different members
of the faculty presented asrgumehts showing the need for é
program to help the students find their places in life. Some
teachers presented the type of work that had been done with
Talling students, problem children, and graduates who had been
helped in making occupeationsl choices, The parents then
became interested in the program and pledged thelr support;
they also assured the principal and the faculty that they

would help finance the program which proved %o the faculty

that the idea had been sold to the parents

o Jones:L

statee theat when teachers begin to realize
thelr: own inadequacy to recognize and meet the feaching
problems, they will be more ready to accept help that can

be given them through in-service training, In initiating

'é?gui&ance program~iniany7type of school, there must be some

Larthur J. Jones, Principles of' Guidance: M(NeijQrk:

7McGPaWAHlll Book Company, Inc., 1905, Do ESTN
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way to stimulate the teacher's interest in the program,

Erickson and Happ2

point out that the program of guidance
must come gradually and it must be of the faculty, by the

faculty, and for the Welfare of the pupils,
IV. IN-SERVICE TRAINING

The principal and the entire school persoﬁnel coopera~
ted in the progrem of in-service training. The gtaff
members were divided into groﬁps'for the purpose of studjing
case records, types of tests used in guidance, home-room
procedures, and established guidancé programs at varlous
high schools, These eommittées adopted as their general
procedure the following steps: (1) a study of the literature
pertainihg to the subject, (2) a survey of what other schools
were doing, (3) a study of what was being done in the local
school, and (4) recommendations for the local situation,
These studies stimulated the interest of the teachers in the
program and provided worthwhile information on student
guldance,  Staff members were urged to share the literaturé

They had on guidance with the other teachers, From time to

time, specialists in the field of guidance were brought in

t@:Qonduct4dlg¢uésidns;?_TheséloppCftunitiesjfo work with

2Olii’ford B Erlckson and Marlon Happ, Guldance
Practices At Work (New York:  McGraw-Hill Book Company,
Inc., 1946), Dp. 10. - ' ‘ :
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experts in counseling and group work proved so valuable in
the in-service program that some of the staff members pursued
courses in guidance at various colleges during the following
summer term, In-service training was important in laying
the groundwork for the organization of the guidance progranm
at Felrfield High School. o

Strang3 points out that there should be some method

of helping teachers, whatever role they play in the personnel

program, to grow in vision, knowledge, and skill, She further

states that some of the means of in-sgervice training are:

helpful constructive supervision, opportunity to obgerve
and work with people more expert than they in the field,
study groups\and faculty meetings, in-service courses, summer
and‘extension courses offered by colleges and universities,
and up-to-date books, It is the opinion of Douglask that
in-service training in guidance, course-of-study construction,
home ~room management other extra—currlcular serV1ces, and
community relationghips are important in the present day

educatlonal program,

3Ruth Strang, The Role of the Teacher in Personnel
Work (New York: Bureau of Publlcatlons, Teachers College,
Columbie University, 1946), p., 52 '

4Harl R Douglass, Organlzation and Administration

Do 91

of Secondary Schools (Newwlork Ginn and Company, 1945},
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V. ADMINISTRATIVE AND GUIDANCE PERSONNEL

The responsibllity for orgenizing the program was

delegated to the principal, but the actual work of organizing

.was done by the entire high school faculty., The principal

ected as the head of the program and deazn of boys, and a
member of the faculty was appointed as dean bf girls., The
dean of girls, the dean of boys, and the other members of
the faculty made up thé guidancg committee, The other part
of the program consisted of seven organized home-rooms, A
diagram of the organizatlon plan can be seen on page 30,
Figure 1,

The principel, who had received training in'guidance
theory, organization and techniques, and in the testing
pfogram was responsible fof organizing and supervising the
progrem., He was charged with setting up the plan of organiza~
tion and the machinery for guidance, with training home-room
advisers, énd with supervising their activities, He acted
as the coordinator of personnel service and instruction, As

the dean of boys, the principai talked over with the boys

~‘problems of almost any kind WhiQh they brought to him. These

ineluded problems of conduct in school and out, problems of
home,'fiﬁancialiproblemé, end problems of gocial 1life, With

his understanding attitude, he had won the confidence and

~admiration of the boys, which is so important in counseling.




Principal

Guidance Committee

a4

Dean of Boys Dean of Girls

v e

Home-Rooms

Students

FIGURE 1
ORGANIZATION PLAN OF THE GUIDANCE PROGRAM
IN FAIRFIELD HIGH SCHOOL
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The deanvof girls was the scilence teacher who had |
worked with girls for a number of years and had taken summer
courses in high school counseling. She had worked with
girls' clubs in schooi end with the Girls' 4-H Club and Girl
Scouts, The dean of girle had access to all availeble
information concerning the girls énd congidered as her
duties: (1) personal and group advice on health and social

1ife, (2) assistance in the social and recreational program

of the school, (3) assistance to the girls in understanding

the activities of the modern girl, (4) help in improving

personality, (5) advice on finencial problems, and (6) voca-
tional counceling., The deanlof girls worked closely with
the county nurse, the physical education teacher, the entire
faculty, and others in the community who worked with girls,
Two perilods per day were alloted to the dean for colleofing
daté and holding group and individual conferences, She
received no increase in salary for the work done as dean of
girls,

The guidance committee, consisting of the entire

~high school faculty, found time to hold evening meetings at

thekvarious members' homes each month, In these meetings,

attention was glven to tests and records, individual and

group counseling, problem cases needing attention, and

reports‘by varioususpecia1istse»ganh member of the committee

was held résponsible for one phase of the program., These
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included: (1) measurement, {2) group and individusl counsel-

ing, (3) vocational guidance and placement, (4) case records,

(5) mental and physical hygiene and personality development,

d (6) educational adjus‘cment° The committee was a coopera-
tive'group who gave of their time and, over a hot cup of
coffee in winter or a cool glass of lemonade in the spring,
made plans for the gradual improvement of thelr newly
organized guidance program,

Jones? points up the idea that in small school syétems,

the organization should be very simple and such that it can

be administered with a minimum smount of time and effort,

6

Davisg® states that a committee on pupil personnel, consisting
of the entire faculty in the small school, should study the
problem of guidance in the school, devise plans, and be
responslible for the development of the program in the séhool°
Douglass7 has found that in gmsll schools, the prin-

cipal generaliy acts as the dean of boys and the female mem-

ber of the staff best wualified to work with girls 1is ap-

’Internaxional Tettboox Company, 1948), p. 4839

‘5Jon685,;g,‘cit;,”bo 466,

OFrank ¢, Davis, Pupll Personnel (Scranton: The

7D0uglass, oo. oit., po 1910v f
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VI, PHILOSOPHY AND OBJECTIVES

kAfter about a year of intengive study on the subject
of~student gnidance, school philosophy, and objectives, the
faculty’of Fairfield High School formulated and accepted the
philoenphy and objectives for the guidance program, The
minutes of the guidance committee meetings revealed that the
Taculty believed:

The guidance program at Falrfield High School should,
with the assistance of scientifie techniques, help the student
to obtain a clear picture of himself, and make known to him
the opportunitles, educational, vocational, and social which
are at hand in the school environment and those present in
life; 1t should also attempt to guide him toward those which
are aVailable and begt suited to his specific needg and -
potentie.litiesa | |

: The Tollowing general obgeetives had been formulated:

1. ‘Naintenance of cumulative records which are

informative enough to be of assistance in. guiding stuc’tents°

EQL Use of tests in a - systematic way: achievement

tests annually in a battery form; the mental ability test in’

the 1 hird seventh and tenth grades, and other tests as the
need arises,v,ivfu R

Se DevelOpment of a continuous program of in-service
training so that each staff member w111 understand and

contribute to the cumulative record, understand the function
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the tests employed, and study each student as an individual

personallty.

exp

L, Revision of the curriculum, if needed, to provide

eriences better suited to the needs of groups and of

individuals,

to

the

anc

5. Improvement in the marking procedure and reports
parents of puplil progress, |
In the Cooperative Study of Secondary School Standards,
following statement of guiding principles for the gﬁid~
e program is made:

Guidance, as epplied to the secondary school, should
be thought of as an organized service designed to give
systematic aild to pupils in making adjustments to various
types of problems which they must meet--educational,
vocational, health, moral, social, civie, and personal,
It should endeavor to help the pupil to know himself ag
an individual and as a member of society; to enable him
To correct certaln of his shortcomings that interfere
with progress; to know about vocations end professions
so that he may intelligently choose and prepare, in whole
or in part, for a life career; and to assist him in the
constant discovery and development of abiding creative
end recreational interests. BSuch objectives should be
achieved through a better understending among the school,
the home, and the community; through a closer coordina-
tion of the work of the secondary school and the school
or schools from which its pupils are received; through
adequate and specific data on the individual pupll se-
cured at or prior to his entrance to the school; through

& system of cumulative records and reports; through a

comprehensive and effective system of counseling and
guldance;: and through definite provisions for artlculating
the work of the school with whatever activity the

- individual' engeges in after he leaves it,®

Coo

. ®Evaluative Criteria, 1940 Edition (Washington, D.C.:
perative Study of Secondary School Standards, 1939), p. 63,
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INVENTORY

Since the orgenization of the guidance program, three
inventorieg had been made., They were: (1) a survey of teacher

. preparation, (2) a survey of the occupational interests of

the students, and (3) a survey of parents' occupations., In
the survey of teacher preparation, the eight most important
fields and the sixteen other fields of importance as listed
] by Douglass were used:

1} Mo st Important

| Mental hygiene Mentel tests
: Guidance Character education
4 Psychology of personality Adolescent psychology
' Measurement of personality Elementary statistical
- methods

Others of Importence

f Aptitude testing Job analysis

il - Vocatlonal guldance Health education

4 Educational psychology Philosophy and ethics
f Social-welfare work Behavior problems
o Dizgnostic testing and Criminology

j - remedial teaching Clinical psychology
A Case work Achievement tests and
g g Soclology meegsurements

it Counseling Advenced statistics?d

The survey revealed that three of the seﬁen staff

members had studied in at least 50 per cent of the most
s important fields, and all of the teachers had studied in no

less than'BO per cent of the other fields of importance (Table II,

page 37).

~9Douglass, op. ¢it., p. 200.
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TABLE I
OCCUPATIONAL STATUS OF THE PARENTS OF 1U& STUDENTS
OF FATRFIELD HIGH SCHOOL ‘
Occupationsg Fathers Mothers Total
Professions 8 7 lé
Manager or proprietor 5 5 10
Agriculture u5 1k 59
Homemaking | a8 &g
Sales work 1 1
Army 1 1
Skilled labor 30 2 32
Domestic sorvice 14 14
Unsgkilled labor 15 10 51
Retired 2 2
(Not indicated) 20 3 23 N
153 143 296

TOTALS
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PERCENT AGE OF PREPARATION OF FATRFIELD HIGH SCHOOL TEACHERS
IN FIELDS CONSIDERED BY DOUGLASS AS IMPORTANT FOR

RENDERING GUIDANCE SERVICES

Most importent

Other important

Deachezs omcere, Subisere,
A éhr 38
B 37 31
c 50 31
D 37 3
E 37 38
F 50 38
¢ 75 50
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Teble III, page 39, shows that most of the boys were
interested in brick masonry while the girles (Table IV, page

40) expressed thelr greatest interest in cosmetology,

- nursing, teaching, and gtenography,

The survey of the parents indlcated that the fathers
were mostly engaged in agriculture; unskilled labor, and
skilled lgbor; the majority of the mothers were engaged in
homemaking, agriculture, and domestic service,

Willismson end Hahanll believe that in organizingufor

a‘guidancevprogram, one ghould make an inventory of the

- present school program and of the teachers who can be per-

sﬁaded to perform counseling functions, Bent and Kronenbergl2
state that interests may be measured informally by observa-
tion of activities, leisure reading, classroom responses, and
in written work, or, formelly, through inventories, Théy

give as the best known inventory the Vocatlonal Interest

Blank by Edward K. Strong,
VIII, TESTS AND RECORDS

' The testing program et Falrfield High School included

g, ¢, williemson end M. E. Hehan, Introduction to
High School Counseling (New York: McGraw-Eill Book Company,

Inc., 19%0), p. 275.

lERudyard‘K. Bent and Henry H, Kronenberg, Principles
of Secondary Education (New York: McGraw-Hill Book Company,
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DISTRIBUTION OF OCCUPATIONAL INTENTIONS INDICATED BY

53 BOYS. OF FAIRFIELD HIGH SCHOOL

Occupations

Greades

gth 9th  10th

11th

12th

Teacher
Pharmacist
Musician

Artist

Co ach

Retail dealer
Agriculturist
Technical engineer
Radio techniclan
Train engineer
Aviator

Tallor

Dry cleaner

~ Policeman

Painter

Brick mason
Shoe, cobbler
Factory worker
Truck driver
Mechanle
Soldier

(Not indicated)
Electrician

2 1

HORPHR

ook
H
‘.—l

HE e

=

1

-
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TOTALS

19 10 10

11 .

W
.‘\J_l
B

Total -
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R TABLE IV
DISTRIBUTION OF OCCUPATIONAL INTENTIONS INDICATED BY
| 95 GIRLS OF FAIRFIELD HIGH SCHOOL
. Grades
Oceupations gth 9th  10th 1lth 12th Total
Teacher L 2 1 9 16
Nurse 7 7 2 2 1 19
Pharmaclet 1 1
B Migsionary 1 1
o Musician 1 2 3
Artist ‘ 1 1
Actress 1 1
Morticlen 1 1
Proprietor 2 3 2
Stenographer 2 6 2 2 2 1
Cosmetologl st 6 1 4 2 7 20
o Seamstress 1 1
s Photographer 1 1
o Dry clesner 1 1
g Housekeeper 3 2 5
Factory worker 1 1
(Not indicated) 2 ‘ 2 h
- TOTALS . 31 16 14 13 21 95
)




L1
)
the administering of the Stanford Achievement Test and the
Otis Quick Scoring Mental Ability Test., These were selected
by a committee appointed by the prinecipal, It was the com-
mittee!s opinion that a limited testing program was best to
begin with, because 1t provided an opportunity for the
Teachers to grow along with the pfogram. The Stanford
Achievement Test was to be glven to all grades each year,

and the 0tis Quick Scorlng Mental Ability Test was %o be
admlnlstered in the third, seventh, and tenth grades, After
discussing the administering, scoring, and use of tests in
faculty meetings, the home-room teachers administered the
tests, scored them, and postéd the data on the permanent
record cards, These data included test scores, grade equiva-
lents, mental ages, and intelligence quotients., A profile
chart of each pupil's performance in the various subjecfs on
the échievement test battery was also made and filed with the
permanent record, At a glance these profiles could be com-
pared with the class norm and the national norm. All of this
information was used in individual counseling, and the tes;

results were used ag a subjeet for discussion in faculty meet-

ings.

Although.the*cqmmitteé'on'tests and records felt that

the"informatidn on the permanent records was inadequate for

- the program,‘nothing had. been done. about them _however, the

commlttee made mlmeographed forms for keeplng personal case
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records of pupils., These forms had provisions for securigg
information concerning (1) personsl data (name, age, date of
birth), (2) the family (occupation, education, members),

(3) residence, (4) hqme>conditions, (5) health, (6) interests,
(7) high school scholarship, (8) results of high school
achievement and intelligence testé, (95 extra acﬁivities
record, (10) school marks, and (11) information from inter-
views, observations, and home visits, These records were
kept in folders in the home-rodms and moved up with thew
pupils,

Rossl? states that the entire staff should have a
voice in determining the purpose of the testing program and
in formulating the plans, and all should have the opportunity
of participating in it in every way possible from beginning
to end. He also believes that a reasonably complete tésting
program will require, as a rule, the use of general intel-
ligence tests along with achievement tests,

Bent and Kronenberg found that the usual tests which
are glven are:
| 1. Genergl intelligence tests, verbal and nonverbalo

2. Academic achievement tests, '

3. Inventories:

a. Personality.
Jol Vocational interestse

130 Ce Ross, Weasurement in Todsy ' s Schools (New
York: Prentlce—Hall Inc., 1941), Do 186
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L, Specific aptitudes:
8., Mechenical,
b. Clerical,
C. Sc;:zentifico
7 2: ﬁg;ic,lQ‘ .

Douglassl5 poihts out that the sucdess of guidance
depends largely upon the data évailable in the form of dif—
ferent records, such as marks, credits, atténdance, test
scores, age, family history, activity records, health, and
disciplinary records., IT a‘thqrough, careful program of
guldance is to be carried out, the entries on each of these
records should be duplicated and placed in the hands of the

counselor or, in the case of small schools, in the hands of

the home-room teachers,
IX., COUNSELING AND ACTIVITIES IN THE HOME-ROOM

Individual counseling in the eighth ninth, and tenth
grades was aone by the home-room teachers, unless some cases
were referred to the Dean of Glrls or the Dean of Boys. The
deans were respon51ble for the 1nd1v1dual counseling of the
eleventh and twelfth grade studentso Most of the individual
counsellng by the home—room teachers was concerned with edu-—

catlonal and soolal adjusument while the individual counsel-

l}‘HBem: and Kronenberg, op. cit., v. 497.
lBDouOlass, _R~ cit., D. 20“
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ing in the eleventh and twelfth grades was concerned with.
occupational choilces, Exbtensive use was made of case records,
tests, and cumulative records in working with individual
gstudent s, One teaohef stated that through individual counsel-
ing she was able to save a falling student by making a change
in his program, Another had been able to help a student make
better social adjustments by the use of personal conferences,
Most of the individual work done with students took place
after school, '

Group guildance included .an orientation course for the
freshmen students in which they were given help in learning
the rules and regulations of the school, in understanding
their responsibility to the school and the community, and in
understanding the responsibility of the gchool to themselves,
The objectives of the course were accomplished by studying
(1) the extra-curricular activities provided by the school,
(2) good citizenship in school and the community, and (3) good
study habits, The ninth and tenth grade home-room teachers
provided thelr students with information on various ocoupa:
tions and a study was made of the occupations in the 1ocal

»

and. surrounding communities., The eleventh and twelfth grades

,wereuconcgrned'with the choice of a vocation., Other group

work had been done in athletics, Boy Scouts, Girl Scoubs,

Student Council, school clubs, end class organizations. The

\assembliés,Which werechndUGtedlby‘thejhome—rooms»wereg;~
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thought of by the teachers as constructive in that they
provided experience in teamwork, cooperation, and group
activity. A

Dunsmoor and Millerl6 believe that individusal counsel-
ing is an educationally sound guldance procedure, but the
extent to which the benefits of ihdividual counseling are
realized must depend upon the vision, energy, avallable time,
and resourcefulness of the teacher,

Williamson and Hahanl(! ‘give as the outcome of gfoup
activities the following: (1) opportﬁnities for vocational
and avocational tryouts, (2) help in the development of
special aptitudes and interésts, (%) provision for social

adjustment , and (4) opportunities to develop leadership.
X, COMMUNITY AGENCIES USED IN THE GUIDANCE PROGRAM

As a means of supplementing the personnel of the
program at Falrfield High School, the guldance committee had
enlisted the ald of several community agencies, These included
the farm and home demonstration agents, Boy Scouts, religious
and ffaternal orgenizations, attendance teacher, county nurse,

soclal welfare worker, and parent-teacher assoclation (Figure

‘ léGlafence Co Dunsmoor and Leonard M., Miller, Guidance
Methods for Teachers (Scranton: International Textbook
Company, 19427, p. 274. |

L7Williameon and Hshan, op. oit., p. &9 £T.
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2, page 47). These agencies served the purposes listed belows

Agency ' Purpo se Served
Attendance teacher Family data
Soclal welfare worker Agsistance in making home viglts
County nurse | Physical development and heealth data

Farm demonstration agent  Vocatbtional guidance
Home demonstration agent  Occupational information

Religious organizations = Moral and spiritual development
Summer recreation
Fraterngl organizations  Finance for recreation, -guidance
: program, and scholarships
Parent-teacher associa- Personal pupil data, finance, and
tion ' ' asslstance with plans for services
Myresl8 states that the school system cannot expect

to undertake the entire guidance alone, but that it should
seek and obtaln the cooperation of such soclal agencies as
youth organizations, adult o rganizationsg interested inAyouth,
public and semi-public agencies which deal more or less ‘
directly with youth,

Myres goes on to say:

The guildance department ofbthe school system should
see to 1t (1) that a list of all possible cooperating
agencles 1s prepared, (2) that the ways in which each
such agency cen meke i1tg best contribution are studied,
(3) that a plan is worked out cooperatively bﬁ)which

each agency can meke this contribution, and (4) that the 19
cooperating relationships continue to functlion successfully.,

o lgGeofge E, Myres, Principles and Techniques of Voca~
tiongl Guidance (New York: McGraw-Hill BOOK CO., Inc., 1O41l), .
Pe 89, | - » '

Lr0c. cit,
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XI. PLACEMENT AND FOLLOW-UP SERVICE

Very little vocational placement had been done for the
graduates of Fairfield High School, Only one of the seniors

of the 1949 class, who was interested in cement finisghing,

-

had been placed; however, with the use of the information on
the case records, the principal, dean of gifls, and the
twelfth grade home-room teacher had been sble, through
individual counseling and cdnfsrences with parents and students,
to help twenty-one out of the twenty-six seniors enrolled
in the school to make occupational choices., These choices
included teaching, nursing, secretarisl work, beauty culture,
and brick masonry., Students were given help in selecting
institutions which offered training in the various fields of
their choices; and before the end of the 1949 school term,
elghteen students hed made applicetions to enter some insti-
tution for training. No plans had been made to give further
assistancé to the students after grasduation.
The placement service should involve five types of -
activitles according to Douglass: 4 |
L. The gathering of all information possible about
the boye and girls to be gerved which will throw
a light on their abilities, capacities, interests,
temperaments, and health,
2, The estabiishment of contacts with employing con-

~ ecerns which will result in opportunities to place
~at work and in training boys and girls to be gulded.
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3, The accumulation of information sbout vocations
which will help in advising young people,

Ik, The continuation of contacts with young people
after they are placed,

b The administration of details relating to employ-
ment certificates and other phases of the com-
pulsory-attendance laws as thege relate to
employment , 20 .

ZODéﬁgiass, 9R°'éiﬁ;; p,‘léS; ‘




CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS
I. CONCLUSIONS

Due to the constantly changing social and economic
world, the need for guidance has inoreased.and is now being
regarded as an inseparable aspect of the educational process,

Guidance 1s as essehtial for students in the small
high schools as it 1s for students in large high schools,

Because of the lack of trained personnel and the lack

of time, establishing a guldance progrem in a small high

school is difficult.,

In‘establiéhing a guldance progrém, all persons con-
cerned (teacher, parents,.pupils) must understand its needs
and functlons if the organizatlon is to be successful,

In a small school gystem, the organization of the guid-
anoe‘program should be very simple and‘such.that it can be
administered with a minimum amount of time and effort,

The programs for guidance, in the majofity of the
schools Viéited by the writér, wefe inadequate; however,
there was an increasing desife on the part of the school
officials to 1mprove their guidance program,

In most of the schools visited the principal was the
dlrector of the guldance program, and the work of guldance

was done by all of the teachers° B
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The help of the entire faculty was enlisted in setting
up the guidance program in Fairfield High School,

The organization plan included thé principal as
director, a guidance‘committee, six organized home-rooms,

a dean of girls, and a dean of boyse.

The philosophy end objectives were formulated by the
entire faculty., |

Only two typés df tests had been employed, the Stan-
ford Achievement Standerdized Test and the Otis Quick écoring
Mental Ability Test,

Although all of the staff members had some background
for rendering guidance serfice, the majority of them did not
have enough preparation to render the maximum aselstance in
the program,

The home-rooms played the most important role in
individual and group counseling,

Community agencies were used extengively in éll phases
of the guidence progranm,

Very little vocational placement had been done by %he

‘school, and no follow-up studies had been made of graduates,
II, RECOMMENDATIONS

On thé-basisxof‘the foregoing conclusions, the author
makesvthe~following;recommendamions:'~"

That the teachers further prépare themselves for




52
rendering guidance service by attending summer school snd
reading books and periodicals pertaining to. guldance,

That in-service training bé continued to aid teachers
in becoming more eXpért in the field of guidance,

That more extensive use of students be made in plan-
ning for guldance services, »

That more standardized tests be used in the program
to help in the individual analysis of students,

That the permanent records be revised to meet the
needs of the guidance Program,

That the schedule be planned a:'that the home-room
teachers will be given more(timé in which to perform their
duties,

That leisure or avocational guidance be included in
the program, |

| That extensive use be made of inventories prepared by
experts in the field of guidance. |

That greater emphasis be placed upon the placement
and follow-up phase of the program so that more students
will be given assistance in vocational placement.,

That the guidance program be extended to include the
elementary,sc.hool°

That the library be used more extensively in providing

occupational literature for the students.
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_:f That provisions be made in the program for guidance
;j‘ of out-of-gchool youth,

| That a diversifigdnocoupations program be included
in the curriculum, |

That at least one parent be included on the guildance

committee as a consultant,.

That one member of the faculty be expertly trained to
serve as part-time counselor.
: | That the program be evaluated frequently'and revislons

be made by the guidance committee as the need arises.




3

BIBLIOGRAPHY




BIBLIOGRAPHY
A; BOOKS

Bent, Rudyard K, and Kronenberg, Henry H., Prinei les‘of
Secondary Education., New York: MeGraw-Hill Book
Company, Inc,, 1941, 594 pp, ‘

Douglass, Harl R., Organization and Administration of :
gecondary Schools, New York: ¢inn and Company, 1945,
059 pp.

Dunsmoor, Clarence C, and Miller, Lenard M,, Guidance
Methods for Teachers., Scranton: InternatIonal Textbook
Company, 1942. 382 pp.

Erickson, Clifford E. and Happ, Marion C., Guidance Practices
at Work, New York: McGraw-Hill Book Company, Inc,, 1946,
525 pp.

Hamrin, Shirley A, and Erickson, Clifford E,, Guidance in
gecondary Schools, New York: D, Appleton~Century Company,
Ine., 1939, 565 pp.

Jacobson, Paul B. and Reavis, William C., Dutles of the School
Principal., New York: Prentice-Hall, Inc., L951. 596 pp.

Jones, Arthur J,, Principles of Guidance, New York: McGraw-
Hill Book Company, Inc., L1930, U506 ppe

Kefauver, Grayson and Hand, Harold C,, Appraising,éuidance
- in Secondery Schools, New York: McMillen Company, 1OWL1,
260 pp.

Koos, Lenard V, end Kefauver, Grayson N,, Guidence in Secondary
Schoolg, New York: MeMillan Company, 1932, 650 PPo,

LefeVer;”D;'W;; Turrel;kArchie, end Weitzel, Henry, Princiéles
/ and Techniques of Guidence, New York: Roland Press
Company, I9%I, "522 pp. :

Myres, George E@,‘Pfinciples‘and-Technigues.gg'Vocational
Guidence, ' New York: McGraw-Hill Book Company, Inc.,
TO9RT. 377 po..

RoSs; C,AQ;; MeaSﬁfementvgg Tdday's;échoolé,‘ New York:
Prentice-Heall, Inc,, 1949. 551 pp. "




. 56

Strang, Ruth, Pupil Personnel and Guidance. New York:
McMillan Compeny, 19%0. 356 pp.

Williamson, E, G, and Darley, J. G,, Studeht Personnel Work.
New York: MeGraw-Hill Book Compeny, inc., 1937, 562 pp.

Williamson, E. G, end Hehan, M, E,, Introduction to High
School Counseling, New York: McGraw-Hill Book Company,
Inc., 1940, 31K pp, ‘

B, PERIODICAL ARTICLES

Brandm,.Wayne Tay "This Guidance Program Gets the CGreen
Light," Nation's Schools, 33:32, April, 194k, .

Dale, Tracy E. and Smith, Glenn E,, "Guidance in $t. Joseph,"
School Executive, 61:12-15, October, 1941,

Dellinger, Paul, "Guldance in the Pratt Secondary Schools,"
Americen School Board Journal, 1l:24-5, July, 1945,

Delong, Vaughn R., "Establishing A Guidance Program,"
American School Board Journal, 96:49, June, 1938,

 Froehlich, Clifford, "Guidance Programs in Small Schools,"

Bulletin of the National Association of Secondary
School Principals, 30:94-102, Way, L1946,

Hoppock, Robert, "Starting A Guidance Program: One'Way of
Doing It," Qccupations, 13:3WL-U7  January, 1935,

Jones, Loyd and McDonald, Esther, "What Do We Mean By
Guldence and Personnel in Education?" School and Soclety,

Kembour, Theodore, "Guidance in Small High Schools," Nation's
Schools, &:27-30, August, 1971, |

Kincald, W, A., "Guidance in Montpelier," The School Execu-
tive, 60:11-1%, April, 1941,

Shmidt, Fred, "Organizing Guidance for Small Schools,"

Occupations, 9:253, March, 1931,

Sﬁoltz,‘Hérbért R., "The Integration of All Guidance Work,"

Occupations, 15:712-17, May, 1937,




_ .97
Sturtevant, Sarah M., "Some Disturbing Conflicts Between
Theory and Practice in Guidance," School and Soclety,

45:697-707, May, 1937.

, "Some Questions Regerding the Developing Guidance
Hovement," The School Review, 45:346-57, May, 193%7.

Traxler, Arthur E.,, "Case-Study Procedures in Guidance,"
School Review, 46:602-10, October, 1934,

Co PUBLICATIONS OF LEARNED ORGANIZATIONS

Biennial Survey, 1937-1938,.United.-States-Office of Educetion,

Department of Inbgrior:: ashinegidn; D.C.: CGovernment

Printing Office, 1940, 172 rp. . ...

Digest of the Report of -the South Carélina Education Survey
Committee, Public Schools of South Carolina, WNashville:
Division of Surveys and Field Services, George Pegbody
College for Teachers, 1948, &8 pp,

Educational Policies Commi ssion, Bducetion for All American
Youth. Washington, D.C,: Nagbional Bducation Association
of the United States and the American Association of
School Administrators, 1944, U421 pp,

Evaluative Criteria (1940 Edition). Washington, D.C.,:

Gogperative Study of Secondary School Standards, 1939,
176 pp. | |

Whipple; Guy M., editor, "Guidance in Educational Institutions,®
Thirty-seventh Yearbook of the National Society for the
Study of Education, Part I, Bloomington, Lllinols:
Public School Publishing Company, 1936, 313 pp. -




	The organization of the guidance program in Fairfield High School
	Recommended Citation

	001
	002
	003
	004
	005
	006
	007
	008
	009
	010
	011
	012
	013
	014
	015
	016
	017
	018
	019
	020
	021
	022
	023
	024
	025
	026
	027
	028
	029
	030
	031
	032
	033
	034
	035
	036
	037
	038
	039
	040
	041
	042
	043
	044
	045
	046
	047
	048
	049
	050
	051
	052
	053
	054
	055
	056
	057
	058
	059
	060
	061
	062
	063

