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CHAPTER I -
INTRODUCTION
I. GENERAL STATEMENT

Even though an opinion is held by a foremost authority
or friend, it does not necessarily follow that it is a fact.,
On what has the person based hi; conclusion? The statement
should be made on strictly scientific comclusions on data
found. More and more there is the tendency to evaluate edu-
cational procedures through experiments. The writer has
made investigation the proof of her opinion.

Functional grammar should be taught, and in truth it is
the only grammar. The reader and the writer may not agree
about the meaning of the term functional. The one’meaning
foremost in the minds of teachers of English is that a study
of grammar should improve the style of composition. In this
study the studént is cultivating what he attains in no other
way-~the ability to compose correct, accurate, and meaningful
sentences wherever he is and in whatever situation he finds
himself. ’

Verna Newsome writes: "The greatést contribution which
grammar study can make is to the mastery of the sentence; t6

the unfalllng recognltion of the sentence unit in speech and
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writing and the power of build;ng'qlear, vigorous, and

varied sentences and of interpreting their'structure.“l

IT. THE PROBLEM OF THE STUDY

Since English is an interdepartmental sﬁbject, the
writer is vitally interested in the "follow up" of the re-
sults of her efforts outside the English composition class-
room. The same raw materials--words, sentences, and paragraphs--
are used in all classes and all classes can contribute to the
training in expression. In order for her efforts to bear fruit
the English teacher must work in close cooperation with the
other depertments in which students express themselves in co-
herent, unified paragraphs which should be properly punctuated
and capitalized. If the standards of usage in the other classes
are as'high as those in the English classes, these other sub-
jects have a great contribution to maeke to efficiency in the
use of correct language; and she hopes that the principles
of cqmposition taught will be applied to other wpitten ex-
pression, for instance in the social studies.

‘There is no such thing as "business English", orAthis
or that English, but there is one and only one language art--
the oﬁe which trains the student in such a way that the
result is an expression of his thoughts in a pleasing, im-

pressive, accurate, and correct written form.

lverna L. Newsome, "Making English Grammar Function",
Bnglish Journal, High School Edition, Vol. 23, p. 48457.
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Bobbitt states that the English teachers "have learned
to judgé their work as satisfactory-only when they see the
results in effective operation with a larger area~--in the’non-
English classroom, on the playground, in the home--in all in-
tellectual and social relationship where the printed page is
being interpreted and where thought and emotion are finding

exercise in a disciplined and vigorous expression, both oral

and Writ¢en."2

The faith that there is truth in the old theory of

transfer of training and the desire to prove partially at
least or refute the frequently expressed opinion that the
types of errors made by Jjuniors in written composition in
an English course and those made in the other content sub-
jects are very similar, have Tfostered such a study as is

described in this thesis.
III. NEED FOR SUCH A STUDY

This is the age of efficiency, in which every man is
seeking the most fitting methods of performing the operation
of his profession or calling. The business man seeks.the
most efficient system of filing and bookKeeping; the

manufacturer organizes his labor force and machinery so

2Franklln Bobbitt, The Curriculum, (Houghton Mifflin

 3‘ cbmpany, 1918}, chapter I, ppw o-4.
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as to use every ounce of effort g0 that it will result in

the gréatest possible return; the.railroads are replacing
their old for new in order to be able to make their patron-
age more comfortable and to limit the time for traveling
from one place to another to the minimum; surgeons spend many
hours planning the best way to perform this or that operation
to conserve time, energy, and the life of the patient. If
these efforts are necessary for securing efficiency in these
fields, why isn't it very essential for an English teacher

to seek the best possible way of securing accuracy, correct-
ness, and forcefulness in the expression of the students in
her care?

There is a general lack of cooperation between the
teache:s of other content subjects and the teachers of language.
The teacher of social studies or science says that he is too
busy teaching his own subjects to give mueh time, if any, to
the language side. George Reynolds has said that "The attain-
ment of the necessary knowledge and skill of expression can-
not be left to subject matter courses in other departments.
The other teachers probably have neither the interest nor
the skill to give such training. These other classes may
furnish opportuynity for practice of skills well started.

The results of it will’carry over only if the pupils and all.
the teache;s qf the school will they shall."5

B .
- George F. Reynolds, "Integration of English Literature
with Related Subjects”, Summary, English Journal, 24:593-4, S. 35.
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"There are at least three.importent factors in educa-
tion; némely, pupil, methods and materisl, and goals. The _
teacher needs to know the psychology of the pupil, the prdper
goals to Whiéh the pupil is to be developed, and the methods
and material which should be employed to develop the pupil

from his initial ability to the desired goal.

"What does measurement have to do with this process?"4
‘As the quotation states, the teacher must have at hand

all knowledge of a pupil if she 'is 0 help him %o the best

of his capabilities.
But again quoting McCall: "We must know not only what

5
qualities exist, but also in what amount they exist."

A comparative study of the results obtained from the
written work of a class of juniors in English composition and
the social studies should afford an avenue through which in-
formation might be secured to further a more effective method
of procedure in the teaching of furotional or practical gram-
mar. There is truly no absolute measure in the teaching pro-
fession, but this small study will throw some light on the
matter, especially in relation to Gerstmeyer Technicai High

School in which this study is made.

I 4W‘llllam A. MecCall, How to Measure in Education, (The
Mecmillan Company, 1922), Chapter I, pp. 10-11,

TRy T

g

Ibid;, pp. 10-1ll.

FR 9
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If as Szekler says, "Integration is becoming the key-

note of modern education, "6Why not ‘use all possible means _ ‘ %

y

of integration?®

IV. TECHNIQUE IN STUDY

The material of this study is very largely the result
of experimentation in comparing the wfitten work of forty-
six students in junior English composition and the written
work done by the same group in the social studies. The
written expression of this class of forty-six in English
composition and the social étudies was carefully checked
for the kind and»frequency of errors in punctuation, sentence
structure, grammar, spelling, diction, and mechanics.

Eighteen written compositions, nine in English and
nine in history, one page in length, were secured from eaéh
student. These papers represented the typical type of writ-
ten work that was carried on over a period of eighteen weeks,
or one semester, in Gerstmeyer Technical High School, Terre
Héute, Indiana. The study was limited to history because
not enough written expression for the investigation was
done in other content subjects. The data from the experi-
mént.which were used to ascertain what English errors are

habitual will be described in the pages that follow,

- BJuliet:Mg;Szekler,'"Inﬁegration%, Bnglish Journal,
Higﬁ§$qhoelqﬂdition,‘24: 476-480. '

oy
A




V. USES OF; THE STUDY

Siﬁcé language is man's most significant social inven—
tion and his most indispensable inétrument of thought, thén
this study should serve to create a language consciousness
so that the pupils will accept the responsibility for cor-.
rectness in all expreésion, and to help the'students to be
conscious of good English usage, and to form better English
habits. It should be the duty Qf.every educationist to give
or see that the child has an adequate language or code; so
this study may be used to establish a scientific basis for
the direction of effort and correlation of English work in
English composition with the English used in other content
sub jects.

From a study‘made by Edith Shepherd she concludes that
"to be effective the teaching of English usage at the high
school level must (1) establish in the mind of the pupil
a Qlear_understanding~of a sufficient body of language ‘
p:indipleg and conventions so that he is‘able to conform
to the standard usage of educated people; (2) develop in
the @upil an attitudé of reéponsibility for making his

speech and writing conform to such standards. n?

Evidence of attitude is to be secured not from tests

but from,a study of the regular wrltten work of the pupils

v I7Edlth Shepherd "The Attitude of ‘Junior High School
‘Pupils Toward’ Engllsh.USage", School Review, Volume 34,
pPp. 574-586.
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in English and in content subjects, is the comclusion the
writer gets from the Reynold's study.

‘Much time is lost on the detailed study of grammar. '
If there were drill on the correction of the errors that

are most frequently made, more accuracy would be aceomplished

in a shorter time.  Perhaps, too, Pendleton's objective "The
attitude of expecting oneself without hesitation or doubt to
write gpod.English"B would become a reality instead of a part

of a great dream.
VI. OBJECTIVES OF THIS STUDY

Noted Educators say that eduecation means growth,
development in soéial efficiency. The study of and drill
in the language art is growth in the use of good English.

Bobbitt states that "the mother-tongue is mants
primary instrument of social intercourse and intercommuni-
cation. It is also the wehicle of his thought. An in-
strumgnt which is used almost continuously throughout onet's
waking hours for thought or communication, and throughout

one's entire lifetime, should be a good instrument for the

s e - o
e e e P e P R P

A SRR PO

purpose, not a crude, cheap one; and that it should be well
understobod and appreciated in order that it be carefully

and intelligently used. As ome's motor car or one's clothing,

SaTRy

Fre———
e

g |
aewo-Charles S. Pendleton, Social Objectives of School
Boglish, (Publisher--puthor), p. &7.

e -~
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one's language should be of good design, correct, polished,

.accuraté, and socially pleésing;'ﬁot Jjust anything that will
crudely expreés crude thought."g : ' |

This study has been made with the following social ob-
jectives of school English as set forth by Charles S.

' Pendleton in his "The SoéialVObjectives of School English",
in the foreground. He lists 1,08l objectives, but these
are the aims or quectives of instruction in language and
grammar that are more closely related to this study.

"l. The ability to spell correctly without hesitation
all the ordinary words of one's writing vocabulary.

"3. The ability to write--in ordinary writing situa-
tions and without:great concentration of attention--English
which is grammatically correct.

"é. The ability to use intellectual economy in ex-
pression-~few words, not many.

*"7. The ability to capitalize speedily and accurately
in one's writing.

"10. Command over an adequate writing vocabulary.
+"2l. The ability to punctuate accurately and speédily
while writing..
'wa"zé. The attitude of expeeting_oneself without hesita-
tion or doubt to write good English.
) "39. ~ The ability to write one's thoughts fluently in

acceptable sentences.

FRAR TN

Branklln Bobbitt, The Curriculum, (Houghton Mifflin
campany, 1918}, p. 247.
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"108, The ability to distinguish instantly and accu-

rately between past participies éﬁd-pasﬁ tenses in One's

y

own use of language.

"18lL. The ability inlwriting, 0 use relational words--
such as pronouns, conjunctions, and prepositiéns—-so as to
convey precisely the degree of meaning intended.

"193. The gbility speedily and accurately to divide words
occurring at the end of written lines.

*203. The ability to avoid dangling participles in one's
use of language."lo

The objectives of the training in the use of language
according to Garbe are:

"l. To creéte a language consciousness.

"2, To give the pupils practice in expressing them-
selves'in an accurate, forceful, interesting, clear, con-
vincing manner.

"3. To improve the pupils®' vocabularies amd their
choice of words. |

': "4. To develop a sentence sense and a sense of sem-
tence relations.

» "5; To'eliminate the more elementary language errars,
sueh as errors in capitallzatlon, punctuation, and gram-::

matlcal forms.

0. T '
Charles S. Pendleton, Social Obgectlves of School
Engilsh (Publlsher-~Author), PD. 36-46.
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"8, To develop a pride in the form of manuscripts

and theVgeneral appearance of papers."ll

Bobbitt says: "The individual is educated who can
perform efficiently the labors of his calling; who can
effectively cooperate with his fellows in social and civie

. affairs; who can keep his bodily pbwers at a high level of
efficiency; who is prepared to participate in a proper range
of desirable leisure occupations; who can carry on all his

social relations with his fellow in an agreeable and ef-

fective manner.

"Bducation is consciously to prepare for these things."12

Drill and practice in and study of the language art
will enable the person to carry on his soeial relations in
an agreeable and effective way.

VII. OTHER STUDIES THAT HAVE SOME BEARING ON
OR RELATION TO THIS STUDY

From ah investigation made by Philip Harriman to loecate

the chief sources of confusion in the use of punctuation in

the elementary and high school grades, he states that there

11
C. H. Garbe, "Experiment in Correlating English .
Composition with the Content Subjects", Elementary School
Journal, 31: 96-110,
-l

12
Franklin Bobbitt, The currlculum, (Houghton Mifflin

f[’ Gompany, 1918), Chapter I, p.‘E
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is a considerable amount of inconsistency in the types of
errors ﬁade in these two phases 6f language mechanics.

"Phis fact of inconsistency," Mr. Harriman says, "is an '’
important indicator of confusions and of tendency to make

13 The investigation reveals the

changés haphazardly."
need for a reorganization of the materials and method of
English mechanies., In conferring with the persons used

in this test, the investigator learned that they regarded

the rules as "pedantic and artificial, confined to the

class room practices of English teachers and to sections
of textbhooks which deal with such.matters."14 He suggests
that the student formulate a "codification of punctuation 'and
capitalization usages generally observed by all careful
writersnls whose contributions appear in current news-
papers'and magazines.

A small study of the testing of punctuation principles
by measuring reader speed and comprehension by Wilbur

Hatfieldl6 reveals a. tendency away from the use of the

ISfhilip Harriman, "Sources of Confusion in Punctuation

, and Capitalization Usages", Peabody Journal of Education,
\ Volume 12, pp. 31-35.

= 1%1pia., vol. 12, pp. 31-35.

51pi4., vol. 12, pp. 31-35.

I : ' l@Wilbur Hatfield, "Objective Determination of Punctua~
: tion™, Jourmal of Educational Research, Volume 26, pp. 569-571.
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comma t6 set off initial dependent clauses except in long

sentences.

Edith Shepherd17 concludes from an experiment for the’
attitude of junior high school pupils toward English usage
that favorable writing conditions must be "attéined and
‘maintained" in all classes in.which pupils are asked to
write, When this i& done the English teacher will not
labor in vain. Pupils should not be forced to scribble as
fast as they can in order to finish the task and permitted
to feel that the teacher is not particular about English.
The English department is responsible for the teachings
of instruction in punctuation, but it can never establish
standards that will be respected if the science or histary
teachers do not demand careful writing.

Verna L. Newsome's outline of functional gram-
mar is the following:

1. Recognition of a sentence as a whole

2. Parts of a sentence

‘8. Predicate verbd

b. Simple subject
- ¢. Predicate element; direct object; predicate
rnbﬁn,rpronoun, or adjective.

" d&. Modifiers as a grbup; word, phrase, clause.

l7ﬁﬂith Shepherd, "The Attitulle of Junior High Sehool

Pupils Toward English Usage," School Review, Volume 34,
PP. 5%4-586.
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" e. Complete subject and complete predicate.
3.#vReiationship of the parts of a sentence
‘a. Independent clause--indeperident clause: '
use of coordinating conjunction
| z . b. Verb--subject
15&; Pronoun=-antecedent
d¢.  Modifier--word modified: use of coordinating

conjunction br’relative pronoun; use ofppreposition.l8

Roy Ivan Johnsonlg made a comparative study of the

written compoéition of the freshmen of the Kansas City high
schools and those of the seniors at graduation, in order to
deterﬁine,the degree of elimination to be used on techniecal
errors.. He conclﬁdes:

(1) There is a lack of emphasis upon mechanics of
Englisﬁ composition in the Kansas City high schools.

(2) There should be an ordér of needed increase
in emphasis on the major classes of error.

(3) The study established a scientific basis for

the direetion of effort.

Verna L. Newsome, "Meking English Grammar Function",
Bnglish Jourmal, Volume 23, pp. 48-57.

19 : '
Roy Ivan Johnson, "The Persistency of Error in
English Composition", School Review, Volume 25, pp. 550-580. °
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In an experiment in which the other %eachers were
asked tb cooperate in a well-planhed program of correct
English usage, Pauline (}opegO found that the student had -
a growing conviction that his basic English counted just
as much in history or mathematics as in his regular

English work.

<0 '
Pauline cope, "Developing a Usage Conscience

through Cooperation", English Journal, Volume 22, pp. 399-405.
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CHAPTER II

DESCRIPTION OF DATA SECURED
I. INTRODUCTION

The Written expression in English and social science of
forty-six juniors in Gerstmeyer Technical High School, Terre
Haute, Indiana, was secured and.checked for errors in English
usage. There were fifty students in the class at the begin-
ning of the term, but four withdrew. Each student submitted
eighteen compositions, averaging one hundred fifty words in
length, written during the forty minute periods. These two
groups could bé described as teacher-directed and self-
directéd. The experiment was conducted during the fall
semester which was divided into three grading periods of
six weeks each.

The errors in English usage made by the students oﬁ their
papefs determined the items which were placed in the tabula-
tion. In tabulating the errors, it was necessary to decide
upon some sort of classification. A temporary working list
of errors was made but as new kinds of mistakes appeared in

the papers, it was modified. These errors fell into six

items--punctuation, grammar, spelling, sentence structure,

diction, and mechanics. The writer used "The Century
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Handbook of Writing"l as her authority. No doubtful errors

were listed. The tables that follow form the basis for

this comparative study.
II. DPUNCTUATION

Table I-A is the list of all errors nmde in punctuation
in English and Table I-B is a tabulation of those made in
social gcience in the same marks of punctuation.

According to totals for puﬁctuatioh there is a difference
of only 53 points more in the history than in the English
and there is very little difference in the scores for the
separate items under punctuation. However, the three
punctuation usages in which mastery seems not to be very
closely approached by the middle of the Jjunior year are:
comma and apostrophe in the teacher-instructed groun, and

end of gentéhce in the self-instructed.
AN

lGreever and UQnes,'Century Handbook of Writing, Revised
Edition, (New York:  The Century Company, 1922].

- C
N
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~  TABLE I-A | .
~ TYPES AND FREQUENCY OF ERRORS MADE IN PUNCTUATION

BY FORTY-SIX STUDENTS IN WRITTEN COMPOSITION IN
: ENGLISH IN ONE SEMESTER (18 weeks)

——___-—_~—__—__‘-=—__-=_-—.=7='

~ Punctuation First Second v Third Total

o ’ Six Weeks Six Weeks Six Weeks
end of .sentence 3 3 5 1 3 2 4 9 4 3 0 7 27
apostrophe 6 © 8 23 9 1 2 2 7 6 8 21 66
quotation - 3 7 5 1 1 13 3 17 5 7 0 12 44
colon 3 o0 1 4 0 0 0 6 1 1 8 - 1
gemi=colon 4 2 8 14 2 2 0 4 0 0 O 18
comma, 12 19 25 56 27 17 15 59 26 17 11 54 169
Total at A .

end of term 31 40 52 123 42 45 24 111 48 34 20 102 336

Note: The above table is read thus: The number of errors made in punctuation in
end of sentence is 3 for first measure, 3 for second measure, § for third
measure, making a total of 11 for first six weeks; etc.j; 27 is total for
the semester in end of sentence punctuation.

8T
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TABLE I-B

TYPES AND FREQUENCY OF ERRORS MADE IN PUNCTUATION
BY FORTY-8DX STUDENTS IN WRITTEN EXPRESSION 1IN
. THE SOCIAL SCIENCES IN ONE SEMESTER (18 weeks)

e —_———m
.

‘Punctuation First Second Third

Six Weeks , Six Weeks Six Weeks Total
end of sentence 20 10 13; 43 8 9 11 28 6 8 10 24 95
apostrophe 4 7 6. 17 8 10 7 25' 4 10 5 19 61
quotation 6 11 7 24 6 6 10 22 6 1 2 9 &8
colon 4 1 7 1 2 4 1 0 ¢] 1 12
semi-colon 0 1 1 2 0 1 0 1 o) 0o 0 0 3
comma 18 10 16 44 18 20 12 50 24 18 27 69 163

52 40 45 137 41 47 42 130 41 37 44 122 389

6T
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IIT. GBAMMAR

Under the heading of grammar, Table II-A and -B, the

1

increase of the points in the errors found in the history
is very slight. There is a noticeable difference in the
scores for adverb-adjective. In English composition, how-
ever, there is more need for the use of modifiers than there
is in the other content subjects. The total 28 found in
English as compared.to 8 in the‘sooial science under the
item, adjective-adverb, helps to verify this statement.

lore stress needs to be placed on the mastery of case,
especially on the possessive formed with the apostrophe.'
Students fail to distinguish between the possessive and
plural forms. Thirty per cent of the errors made in grammar
canie under the item of case and aboutvseventy'per cent of
these mistakes occurred in the formation of the possessive.

The figures, 61 in English and 61 in history, show
little progress in the Eﬁglish class on the matter of agree-
ment of verb and subject. The students' inability to
distinguish the differences in the uses of the principal
parts of the verb made the number of verb errors quite

large.




- TABLE II-A |
TYPES AND FREQUENCY OF ERRORS MADE IN GRAMMAR BY
FORTY-SIX STUDENTS IN WRITTEN COMPOSITION IN
ENGLISH IN ONE SEMESTER (18 weeks)

~

. Grammar . First Second | | Third Total
’ Six Weeks Six Weeks 8ix Weeks
case 8 9 16 3 7 20 6 33 1 9 7 28 94
number o 2 4 6 2 2 1 5 2 1 2 5 18
| agfeement & 6 5 1® 38 7 7 17 -5 9 11 25 6L
- prinecipal parts 5 5 12 22 10 4 5 19 14 4 2 20 61
tense 1 o 6 7 2 5 5 12 13 6 2 21 40
mode i1 0o o 1 o o0 2 2 1 1 1 3 &6
auxiliary 2 9 0 11 1 2 1 4 2 2 3. 7 22
adverb-adjective O 4 &5 9 5 3 1 9 3 2 5 10 @28
Total 25 35 48 108 30 43 28 101 52 34 183 119 328
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TABLE II-B

TYPES AND FREQUENCY OF ERRORS MADE IN GRAMMAR BY
FORTY-SIX STUDENTS IN WRITTEN EXPRESSION IN THE
SOCIAL SCIENCES IN ONE SEMESTER (18 weeks)

Grammar First Second Third Total

Six Weeks Six Weeks Six Weeks
case 6 14 10 3 20 17 9 46 9 13 16 38 114
number 1 2 4 7 4 2 7 1 8 2 1 11 3l
agreement | 9O 7 8 =24 8 9 7 24 7 3 3 13 ei:
principal parts 12 3 &5 20 8 3 7 18 9 12 11 32 -70
tense & 5 8 21 5 5 2 1 7 3 4 1la 47
mode ©o o o o0 o0 o o 0o o ©0 0 0 0
auxiliary o 1 o 1 5 1 o0 6 0 5 1 6 13
adverb-adjective 1 0 1 2 1 0 3 4 1 1 0 2 8
Total 37 32 36 105 51 37 123 41 39 36 116 344

)
o

gg




IV. SPELLING

Table III-A and -B shows the scores made in spelling.
The totals placed it second in English and.third in the
gsoclal science. This consistently seemed to be due to the
students' poor pronunciation and inability to identify varts
of speech. The greater number of errors in spelling in the
history shows less consciousness on the part of the student
in this subject when self-directed. The point in spelling,
'"Dfopping the final consonant or last letter"” stood out so
much that the writer inserted it as an item. It is not
listed in the "Century Handbook of Writing.”z This iten,
236, alone constitutes almost a fourth of 987, the total

for spelling.

ZGreever and Jones, Op.‘cit.




TABLE III-A

TYPES AND FREQUENCY OF ERRORS MADE IN SPELLING BY
FORTY-SIX STUDENTS IN WRITTEN COMPOSITION IN '
ENGLISH IN ONE SEMESTER (18 weeks)

First Second Third
Six Weeks Six Weeks Six Weeks

2 0

doubling of
final consonant

dropping of
final consonant

compounds
plurals

other words
misspelled

Total




TABLE III-B

TYPES AND FREQUENCY OF ERRORS MADE IN SPELLING BY
FORTY-SIX STUDENTS IN WRITTEN EXPRESSION IN THE
SOCIAL SCIENCES IN ONE SEMESTER (18 weeks)

Spelling First Second Third Total
Six Weeks Six Veeks Six Weeks
ie - ei 1 o 1 2 1 4 2 7 0o 2 1 3 12
doubling of ’
final consonant 3 4 3 10 3 7 0 10 - 1 1 3 5 25
dropping of ' L
final consonant 283 17 17 57 11 16 13 40 20 12 13 45 142
compounds 0 0 0 0 0 0 0 0 0 0 o) 0 0
plurals 2 3 13 18 8 2 8 18 3 2 3 8 44
other vwords |
misspelled 42 41 48 131 44 29 31 104 42 36 23 101 - 336

Total 71 65 82 218 67 88 54 179 - 66 &3 43 162 889

G2
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V. DICTION

In diction, as indicated by Table IV-A and =B, there is
a difference of ninety-three in the totals, 201 in English and
108 in history. This can be explained by the fact that the
‘terms in the letter subject are seen and studied in a text
while those used in English composition must be created by

the students themselves;




TABLE IV-A

TYPES AND FREQUENCY OF ERRORS MADE IN DICTICN BY
FORTY-SIX STUDENTS IN WRITTEN COMPOSITION IN
ENGLISH IN ONE SEMESTER (18 weeks)

Diction First Second . Third Total
S-_ix Weeks Six Weeks Six VWeeks
wordiness 3 1 10 14 8 5 4 17 7 6 1 14 45
exasct word 22 12 18 52 16 18 26 60 21 11 12 <44 156
Total 25 13 28 66 24 23 30 77 28 17 13 58 201

4




TABLE IV-B

- TYPES AND FREQUENCY OF ERRORS MADE IN DICTION BY

FORTY-SIX STUDENTS IN WRITTEN EXPRESSION IN THE
SOCIAL SCIENCES IN ONE SEMESTER (18 weeks)

o—————— .
e e

Diction First Second Third Total

Six Weeks Six Weeks Six Weeks :
wordiness 2 2 3 7 1 2 3 1 4 2 7 17
exact word 13 10 13 36 7 4 18 12 13 12 37 91
Total 5 12 16 43 8 © 4 21 13 17 14 44 108

82




' VI. SENTEWCE STRUCTURE

’

The mistakes in sentence structure, as shown in
Table V-A and -B, for both English and history, constitute’
the greatest number of all errors made. The totals, 860 in
.English and 1,113 in history, present_255 more.errors in
sentence structure made in the social science work than in
the English work. luch of the faulty sentence structure lay
in the omission of necessary words to complete a construction
which had been begun, and the omission of verbs. The mis-~
takes tabulated as faulty references were compiled from the
unnecessary use of the indefinite 1it, you, and they; the use
of the pronoun to refer broadly to a general idea; and the
divided and Weak‘references.

The lack of unity of +thought was due to the excessive
coordination and the comma splice or blunder. Clearness of
thought was also defeated by the shift of tense. The
difference of 83 more in the English than in the history
on this point of shift of tense was due to the use of the

vivid present tense.




TABLE V-A

TYPES AND FREQiJENCY OF ERRORS MADE IN SENTENCE STRUCTURE
BY FORTY-SIX STUDENTS IN WRITTEN COMPOSITION IN
ENGLISH IN ONE SEMESTER (18 weeks)

Sentence Structure Pirst Second Third
' Six Weeks Six VWeeks Six Weeks

split construction 1
generalvincoherence 22

incomplete :
const?uction 17

‘faulty reference 9

fragment : 2
misplaced word 6
is where - is when 2
comma spiice 11

excess coordination 9
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TABLE V-A (Continued)

TYPES AND FREQUENCY OF ERRORS MADE IN SENTENCE STRUCTURE
BY FORTY-SIX STUDENTS IN WRITTEN COMPOSITION IN
"ENGLISH IN ONE SEMESTER (18 weeks)

Sentence Structure First Second Third ~  Total

7 Six Weeks Six Weeks Six Weeks

causeorreasm O O 0 O O 1 4 5 1 0 0 1 6
;dangling

participle o 3 2 &§ 3 1 =2 6 2 0 2 4 15
shift in voice ©o o o o o o o0 6 o ©o0 o0 0 o0°
shift fnsubjeet O O O ©O © © O O O 0 ©O0 0 O©
shift in person ©o o o o o o 2 2 0o o0 o0 o =2
shift in number 0 0 0 0 0 ] 0 0 0 0 0 0 C
shift in tense 16 6 4 26 6 14 8 28 28 10 7 45 99
subordination © 3 7 19 7 6 4 17 4 1 6 11 47
Total 104 86 105 205 94

83 892 266 131 66 102 229 860

~- -
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TABLE V-B

TYPES AND FREQUENCY OF ERRORS MADE IN SENTENCE ‘STRUCTIBE BY
FORTY-STIX STUDENTS IN WRITTEN EXPRESSION IN THE SOCTIAL
SCIENCES IN ONE SEMESTER (18 weeks)

Sentence Structure ‘First ~ Second Third Total

Six Weeks Six Weeks Six Weeks

split construction 3 1r 1 15) o} 4 & 1> 1 1 0 2 16

general
incoherence 9 16 1°) 4 8 3] 10 »24 12 11 13 36 o4

incomplete con- ‘
struction 53 46 82 181 37 32 33 102 27v 22 27 76 322

faulty reference 21 18 14 53 17 29 13 59 10 21 14 45 187

fragment 7 53 6 18 12 4 4 21 & 4 5} 14 &3
misplaced word 18 14 11 43 7 16 10 33 i3 24 26 63 139
is where - is when 11 4 5 20 5 9 5 19 1 8 6 15 54
comma. splice 16 8 6 30 51 11 7 23 12 8 11 31 &4
excess

coordination 12 5 19 8 12 6 12 30 7 11 5 23 89

4%




TABIE V~-B (Continued)

TYPES AND FREQUENCY OF ERRORS MADE IN SENTENCE STRUCTURE
BY FORTY-SIX STUDENTS IN WRITTEN EXPRESSION IN THE
SOCTAL, SCIENCES IN ONE SEMESTER (18 weeks)

arit——

S p————

Sentence Structure First - Second Third Total
Six Weeks Six Weeks Six Weeks

cause Or reason 1 l‘ 0 2 0 0 Q 0 1 o] Q 1 3
dangling

participle '5 4 1 10 5 4 1 10 3 1 0 4 =24
shift in voice 1 o o 1 3 2 1 6 0 0 0 0 7.
shift in subjeet © 1 2 3 1 ©0 ©O0 1 © ©0 2 2 6
shift in person o o 0 o o o0 0o o0 o o0 o0 o o
shift in number ©c 1 o 1 1 o e 1 o o 7 7T 9
shift in tense 4 0 0 4 0 0 4 4 0 4 2 6 14
subordination 1 4 6 11 5 3 7 15 =2 3 4 9 35

Total
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VII. NECHANICS

Again, the total scores, Table VI-A and ~B, in the

totals of the mechanics of writing, the history work shows

more carelessness than does the English work. Iistakes in

capitalization came primarily from the too frequent use of

the capital letter both in English and history. The dif-
ferénce of 66 more in the scores in English than in history
in paragraphing may be accounted for by the fact that the

paragraphs in history were indicated by the questions.
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"TABLE VI-A

TYPES AND FREQUENCY OF ERRORS MADE IN MECHANICS BY
FORTY-SIX STUDENTS IN WRITTEN COMPOSITION IN
ENGLISH IN ONE semester (18 weeks)

Mechanics First - Second Third Totdl
Six Weeks Six Weeks Six Weeks
capitals 4 14 9 37 28 5 5 38 13 7 6 26 101
abbreviations 0O o 3 3 o0 1 0 1 3 0 0 7
syllabication 0o 1 o0 1 0 0 0 O 3 o0 3 a4
. paragraphing 8 16 3 27 10 13 4 27 23 6 4 33 87
Total . 22 31 15 68 38 19 9 66 32 16 10 65 199

1




TABLE VI-B

TYPES AND FREQUENCY OF ERRORS MADE IN MECHANICS BY
FORTY-SIX STUDENTS IN WRITTEN EXPRESSICN IN THE
SOCTAL SCIENCES IN ONE SEMESTER (18 weeks)

Mechanics First Second Third Total

Six Weeks Six Weeks Six Weeks
capitals 20 34 18 81 23 36 20 79 22 25 21 68 228
abbreviations 38 o0 o0 3 1 1 o0 2 0 0 0 0 5
syllabication 0 0 0 O o 0 0 0 1 1 1
paragraphing 2 0 2 4 5 3 3 11 1 4 1 6 21

x.

Total _ 34

20 8 29 40 23 92 23 30 22 75 286
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VIII. IMPROVENENT BETYEEN TW0 MEASURING FERIODS

- Table VII shows there was improvement made between the
Tirst six weeks and the last six weeks in all phases except

grarmar in both English and history, and sentence structure

"in English. In this case the loss in-number of errors

meant gain in training. The English shows an .11 loss and

the history a .15 loss in total errors.




TABLE VII

PER CENT OF GAIN OR LOSS IN ERRORS
TO INDICATE IMPROVEMENT BETWEEN
FIRST AND LAST SIX WEEKS

—t——

History

English

First Third Per cent of First Third

in Errors

Per cent of
- 8ix Weeks Six Weeks Gain or loss Six Weeks 8Six Weeks @Gain or lLoss
in Errors

‘ Punctuation
Grammar
Spelling
Diction

Sentence
Structure

Mechanics

Total

«17+ loss
«101 gain
427 loss
.121 loss

044 Joss

«11- loss
.104 gaiﬂ
.256 loss
«023 loss

.208 Joss
.147 loss

«11 1loss

.15 loss




IX. DIFFERENCE BETWEEN NUIBER OF ERRORS

Table VIII, the tabulation of the total scores, indi-
cates comparatively little transfer because in all phases

except diction the history papers contained the greater

number of mistakes.
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TABLE VIII
DIFFERENCE BETWEEN NUMBER OF
ERRORS MADE IN ENGLISH AND
HISTORY IN ONE SEMESTER
Difference Be-
English History tween Number of
Errors
Punctuation 336 726 389
Grammar 323 344 21
Spelling 428 559 131
Diction 201 108 23
Sentence Structure 860 1,113 253
Mechaniecs 199 2565 56
Total‘ 2,352 2,768 416

g e e
‘‘‘‘‘‘‘‘‘‘‘‘‘‘
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¥. PARALLEL IN TOTAL SCORES

When the total scores are placed in descending order,
Table IX, they reveal an almost exact parallel in the six
phases of English usage in these two content subjects.

Sentence structure in each subject stands first; spelling,

second in English, and third in history; punctuation, third

in English but second in history; the grammar is parallel;
diction appears last in the history column but opposite

mechanics on the English side.

i
i



TABIE IX

. TOTAL NUMBER OF ERRORS IN

EACH OF THE SIX PHASES
OF ENGLISH USAGE IN
- DESCENDING ORDER

English Number of History Number of
Errors Errors
Sentence Sentence
Structure 860 Structure 1,113
Spelling 428 Spelling 559
Punctuation 336 Punctuation 725
Grammar 323 Gramzﬁar 344
Diction 201 Diction 108
Mechanics 199 Mechanics 255
Total 2,352 Total 2,768
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XI. CHANCES FOR SIMILARITY I SIMILAR EXEERIIENT

.

Tlhie difference in the means, 50 and‘59.4, Table X,
indicates that there are 99 chances oﬁt of 100 of a true:
difference; that is, this group shows a tendency to make
more English errors in social studies than in English
corposition.

XIT. CORRELATION

When the rank of the scores mede in history were comni-
pared with those made in English, the renk orders were sorne-
what similar. According to the Spearmsn formula, the

correlation was .51.

i
|
i
!
1
+
{
i
f
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TABILE X

DISTRIBUTION OF TOTAL ERRORS IN
ENGLISH AND SOCTIAL STUDIES

IN ONE SEMESTER

44

English Social Studies
Interval £ Ihterval £
100-120 1 %20-130 1
90 -99 1 100-119 1
80~ 89 1 90; 99 2
70~ 79 5 80~ 89 4
60- 69 5 70- 79 7
50~ 59 6 60~ 69 7
40- 49 17 50~ 59 9
30~ 39 6 40~ 49 9
20~ 29 1 30- 39 2
10- 19 3 20- 29 4
10- 19 0
Total 46 46
Mean 50 59.4
Median 48 59
S. D. , 19 21.3’
Difference in means
Cood avor of 9.4
Chances in 100
99

o-of a true difference




CHAPTER III
CONCLUSION

It may be said that not enough material has been used
as the basis of this-survey to determine accurately the
kinds and amount of errors found in the written work of
the pupils. It was found that the number snd kind of er-
rors committed by the pupils in the exercises described
did not vary greatly. There were few cases in the final
scores in which the per cent of loss or gain in number of
errors was very noticeable. This is sufficient to confirm
the fitness of the material.

Of course, a comparison in the amounts of the errors
and of the improvement made does not tell the whole truth,
because in the course of the term the student may have
developed in his ways of expression and thus have increased
the possibility of certain errors. He had varied his
sentences, replacing simple with complex, or correcting
excess coordination with subordination. But the results

- secured are sufficiently detailed for the purposes of this
study.

According to this investigation there is great need
for much stress in instruction and practice in the writing

" ofcsentences that esre clear in meaning, generally coherent,

and complete in construction. Much of the faulty construction

oA b s Ak, I o o s M o Yo
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was due to very necessary words-being omitted. This was very
true in the case of the verb. This evidence leads the writer
to conclude that some method of developing better sentence
structure should be used, and the approach should be made
with the idea of the synthesis of thought into sentences
rather than to the analysis of the parts of speech, etc., in
a.given sentence., The inability to distinguish between the
principal parts of a verb would call for much drill in this
phase of grammar.

More emphasis might be placed on oral reading in an
effort to have better articulation which no doubt would
make for correct spelling.

The findings of the study reveal a considerable amount
of sameness in the kinds of errors in English usage in
these two subjects. And, too, there is not sufficient
evidence of transfer of learning, which fact could no
doubt be attributed to carelessness and lack of conscious-
ness on the part of the student in the expression of his
thoughts in clear, correct form at any time. The student
should be made to feel a certain pride in the use of his
mother tongue.

"Whether this study of the errors in English usage
of forty-six pupils,indicates.insufficient traiﬁing, improper

training, lack of native ability, or some other deficiency,

- the wpriter believes that much efficiency in this phase of
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educatﬁon could be accomplishedaif,every teacher would
assisthin helping the student to bé conscious of good Eng-
lish usage and to form better English habits. A deep re-
spect for this common means of communication should be
held by every individual and especially by every teacher.
Meny students say, "She's or het's not particular about our
English," and until they believe and know that "she is
particular”, similar studies will reveal comparatively
the same results.

However, since the English teacher is responsible
for instruction in English, the following table, according
to this experiment, should be taken into coysideration.

Order of increase in emphasis on the classes of
error:

l. Incomplete construction of thoughts into clear
sentences.

2. Mistakes in punctuation.

a. Comma
b. Apostrophe
3. Mistakes in spelling.

a. Words that sound alike but are spelled

differently.

‘b. Dropping of final letter.

4. Mistakes in cases--especially the possessive.

8§, Mistakes in principal part of verbs.
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6. Mistakes in paragraphing.
Aﬁother similar study conducted in the same manner

but in another school or even in the same school would bé

~very helpful in conserving of time and the placing of em-

phasis. Other of the content subjects than history should
be used in other investigations.

Respect for grammar outside the English composition
class, pride in clearness of expression of thought at any
time, desire to permit a transfer of training in written
expression should and could be consciously directed at
first but unconsciously fostered later by a consistent
effort on the part of all teachers to do so. The writer
with the cooperation of the teachers of social science
collected all essay-type test papers of her composition
students in another school than the one used in this
study to supplement this study. However, in this work the
students were told of the collection of their history
papers by their fnglish teacher. The result was that
they soon began to question their history teachers about
improvement and the use to be made of the improvement.

If this little plan made these students conscious of a
checking, a more determined effort on the part of all
instructors would soon resulﬁ in better English usage.

Clarence D. Thorpe says, "A distinet step toward

- .economy will be taken when all courses where there is
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writihg to be done become classés in composition."t When
this is done the great principle of education--growth or

development--will be accomplished.

lClarence D. Thorpe, "Economy in Teaching Composition,"
English Journal, High School Edition, Volume .20, 1931, p. 282.
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