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I. AR OBJECTIVE TEST FOR UNITED STATES HISTORY
' A. Needs for an Objective Test

1, Providing a Test Baged Upon the State Course of Study.
During the last several years, the Department of Education in
the 3tate of Indiana has been endeavoring to improve the teach-
ing of United States history in Indiana high sohools, through
the introduction of new and the improvement of old cowrses of
gtudy. These new courses of study, unlike those used ten,jears
ago, are quite detalled, comprehensive, and specific in their
organization and content. Included in these new courses of
study are general objectives for the entire course in United
States history, general objeotives for esch teaching unit, and
specific objectives or desired cutcomes for the various divi-
aions'of each teaching unit. It is generally agreed that these
new oourses of study are built upon sound and basic principles
of- pedagogy that make for a higher type of 1natruotion than
exists in many high schools of the State at the present time.
Therefore, the conclusion can be drawn that if théee new
courses of study were to be prOpeil& used by the teachers of
United States history in the state of Indiana, the teaching
of this subject would show a remarkable improvement, if

there were some way by which the improvement could be measured.




’

However, it is at this point that fpé teacher who attempts to
use these"new‘couraeé enoounteratdifficulty, for at the present
time there 19 no definite means by which the teacher can check
himgelf to see 1f he is . teachimg the subject matter set forth
in the state course of study or to ocheck on his pupile to see

- 4f the outcomes set fofth.in the State course are carried over
'1nto‘pupil_attainmeh£; Conaequantly, a_soientifically_don— |
structed new»typg_obleotiéé feat, béseﬁ upon the Indiana State
Course of Study in United Stgtes}’histqr‘y,r should offer the
‘progressive teacher, (who dééxreé‘a fairly accurate measuring
stick) 8 means of measurement not now available.

3. Ergv;d;ng an Q_igg_;zg Tegg o be Used _5“5 Iegoh;ng

Ald. "Teaohing and not measurement 1e the dominant purpose of

examinations."1

Examinations are being re—evaluated in the light
of certain marked advantagee that result from the objeotivity
of the new—type test. “Purposes are conceived 1n broader terms
than merely to measure aohievement the primary purpose of an
examination is to serve as a direct means of instruction as well

as to measure progress and to raise the standards."a‘Ruch groups

1Elene Michell eacgigg Yalueg in New—Txge History Tests.
(Yonkers~on-ﬂudeon, World Book Co., 1830), p. 7

2Ibid., p. 39




Included in a long list of reasons why measurements are being

A used in high schools, Symonds lists the following purposes:?

'UnitedVStates hiato:y. In summary, then, it can be said that |
“%he'use of new-type objeotive tests raises the‘stahdard of stu~
’dent accomplishment by supplying a goal that is clear and def&-

~n1te, by emphasizing self-measurement and by rewarding effort in

O T . g SR s

- 4Peroiva.l M, Symonds Measure ent gondary Fducation
‘(New York, The Maomillan Oo., igzaf, pp{L% g !

the teaching aids derived from written examinations into four
" .

groups, as follows:

’.

a. Motivation of the learning of pupils.

. b, Maintenance of standards of accomplishment.
c. Training in the use of the mnglieh language.
d. Measurement of accomplishment.:

¥

‘a. To inform pupils of their achievement.
b. As an incentive to study.
6., To gromote competition

(I) Between groups, |

(II1) Between individuals,

(III With one's past record.
d. To determine promotion.
e, To determine the quality of 1nstruction.
f. Educational and vocational guidance.
g. To rate teachers.
"h. To predict a pupil's success..
i. To study the efficiency of the eohool.

From ‘the above it ocan be seen that one is justified in reaching

the oonclusion that a scientifically constructed new»type objec~

tive ‘test is an 1mportant factor in improving 1nstruct;on in

study. For the teaoher, the new-type objective test furnishes

a teaching device "that puts upon the student the responsibility

for learning certain basio facts and allowe the teacher freer

use of the recitation hour for study guidance and discussion."5

34, M. Ruch, The Objective oz New-Tyne Examination. (Chi-
cago, Scott Foresman Oo., 1929), p. 10.

5
Elene Michell, Teaching Values in New-Type Historz Tests.
(Yonkera~on—Hudson), World Book Oo., 1930), PP- 9-10.




3.  Providing New Information and Data Qg,gbjgct;ve Tests.
Authorities on tests and measurements are well agreed that the
ground has been séardely broken in the setting up of solentifi-

cally constructed objective fésts}1n'Un1ted States history.

Dawson states that there is need of a definite foundation for

our teaéhihg and testing of facts which may be considered basic.®
He further stﬁtee‘tyat with euch a stabilized list of basic
elements will doubtieéé Ye associated standardized tests on parts
6f'the whole course and comprehensive examinations for the end of
eaoh'ciélé,7'9ymonds obgerves that there are few standardized
tests for the high school teacher of history. History, he
states, seems to present stumbling blocks to the test maker
because there are no recognized definite aims or objectives for
the etudy of history.® In 1927, Ruch and Stoddard pointed out:
(1) that adequate standard tests have not appeared in the group
of soolal séud&%ﬁ and (2) that such tests,éannot be developed
until inetructional units, courses of study, methods, and aims
are better understood and definite programs become more univer—
sal1y established.® o

However, since the above observation was made, much progress

P ey ST TR S ———T—

8gdgar Dawson, Teaching The Social Studies. (New York,
The Macmillan Co., 1928), p. 380. '

7Ibid., p. 360.

Speroival M. Symonds, Measurements in Secondary Education.
(New York, The Macmillan Co., 1928), p. 162.

%G, M. Ruch & Georgs D. Stoddard, Tests and Meagurements in
h _School Inetruction. (Yonkere-on-Hudson, World Book Co., .
1927), p. 178. q‘ : . |
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has been made in the formation of new compreliensive courses of

study, 'such as those found in Indiana, Denver, Saint Louis, and

in various other states and cities.. These new courses of study

include the basic historical knowledge to be taught, objectives,

general and speocifio, and desired outcomes for each teaching

unit. While. these new courses do not agree on all points, they

dqlagree,on many basic principles;‘ Consequently, material 1is

now available for the oonstruction of new-type objective tests

Qq'a,more reliable and standard basis than has been possible in

the past. It is with these facts in mind, supplemented by the

statement of Michell that "better tests will come from the

experimentation of actual teachers in the new-type examination,"lo

that this study 1is undertaken.

4. Summary. From the foregoing analysis, a definite need

for a new-type objeotive,test‘in United States history is set

out, for: (1) at the present time, there is no soientifically

constructed new—type‘tgst gvailable based upon the Indiana State

course of study in United States history; (2) authorities are

agreed that a properly constructed new-type objective test is

a distinct and valuable aid for the classroom teacher who de-

sires to lmprove his teaching; and (3) one of the best ways to

obtain better new-type objective tests in United‘States history

is for the classroom teacher of United States history to ex-

periment in the construction of new-type tests in this field.

10 ing ¥
Elene Michell, Teaching Values in ug ju
(Yonkers~on—Hudson, World Book. Oo., 1930), p,

10

g;storz Tests.
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AN e s o e s Mo T

B. New-Type Objeotive Tests now Avallable.

1. Tests Constructed in Indiana: Two attempts have been
made in' the State to provide the teachers of United States

history in Indiana high schools with new-type objéctive teasts.

 The first attempt was launched four years ago when a State High

School Test‘cdmmitteé was set up.ll ﬁndér:the‘direotion of thie

6omﬁitteé, three new-type objective tests have been constructed.

_For the school year of 19311932 and 1932-1933, tests were

prepared covering the year's work. These tests were designed
to be‘given‘at the end of the school year instead of at the
end of each semeatep.' They were not built upon a scientific
baais, sq,(consequently, no item analysis was made of the State
course of study, no statistioal analysis of the items to eatab-
1iathH11dity,,and}no statistipal measures ugsed to establish
réliasxlity."noﬁevé:; for the'aéhOol year of 1933-1934, the
téet-of~Uhited'8tates history was bréken into semesters, the
ﬁeqts':eéulting,_1nqpart, from this study; ;Although the tests
for 1933-1934 aré an improvement éver the ones of previous
years,‘ihen‘viewad from: a scientific basis, they yet lack in-
formation as to their reliability.

- The second attempt to provide an objeotive teet for United
States history teachers in Indiana was made by the Department

of Education of Manchester College. The Manchester College

11The membership of this Committee is as follows:
H. H. Remmers, Pro!easor of Education and Paychology, Purdue
University.
J. W. Jones, Dean of Oollege, Indiana State Teadhers Gollege.
Ralph Noyer, Dean of College, Ball 8tate Teachers Oollege.
Wendell ¥. Wright, Professor of Education, Indiana Universaity.




tests have begn,available;sinoe‘the school year of 1931-1833.
However, like tﬁe-teafs sent out by the State High SOhool‘TEst
Oommitteq,‘these tests are not baeed.ﬁpon the Statg course of
study, and no attempt haé bgen made tovimprove their validity
thrdugh 5 étatistioal study. No information is given concern-
ling the reliability of these‘teats; 80 evidently little has
‘been done fo wbrk o@t,their rel;abilities,‘ |

2. 22533 Qutside Indiana. There have been several
.attempts tb develop néw~typé.tests in United s£§tes history.
However, only a few of these testé.are available, as many never
emergedwfrom the éxperimental stage. Useful United States
history tests that are now available include the following:
Background Tests in gooiél-goienoe, 12parr Disgnostic Tests,13
Qndgggtaggihgvg; Agg;icgn ﬁisto:x.14kggg Wagenen American
g;gfg:x §gg;ea’(nevised),15‘and Gregory Tests in American
Hiatgrz.;e These tests are largely historical in content, of

the factual type, and are not divided into semester tests.

;x‘w;lgTyler Kepner, d Teats in Social Scienge.
(Boston, ®inn & Co., 1924).

13y, 8. Barr, Barr Diagnostic Tests. (Bloomington, Ill.,
Public School Publishing Co., 1820)..

: 14L.vw. Pressey & R. C. Richards, Understanding of American
History. (Bloomington, I1l., Public School Publishing Co.).

15y, J. Vah'Wagenan Yan Wagenen History Scales (Reviged).
(New York, Columbia Univéraity, Teachers College, Bureau of '

Publications).

165, A, Gregory, Gremor erionn History

. A, gory, Gregory Tests in American History.
(Cinoinnati, University of Cino%nnati, Bureau of Administrative
Research, 1923). ‘ L :




Little information is given as to how the material included
in the ‘tests waé obtained or how the conclusions reached in
many instances were reached. Ruch gives the most complete
data.on‘ﬁhe reliability of these tests. Table I, adapted.
from Ruch, gives this 1nformation.
~ TABLE I
RELIABILITY OF OCERTAIN HISTORY TE9T817

Oregory Barr  RISESS¥;  Kepmer V8B3enen

79 .m .8t 719 .78t

+Computed by method of "odds" vs. "evens", stepped up
by the Spearman-Brown Prophecy formula. All other
reliabilities are form ve. form.

3. Summary. New-type objective tests in United States
hlétory,.bééed‘upon'the 8tate course of study and other coursés
of study, are not avallable at this time. Tests in United
States histoty withAthe validity and reliability definitely
establiahed,#re fow 1n.ﬁumber. Most'new—type objective tests
‘in United éf&tes history whioh have their validity and relja-
bility established are of little value to the teacher because
they cover the entire field .of United States history as &

unit 1nstead of baing broken into semester tests.

R 17Adapted from G. M. Ruch, QObjeotive Examinations
Methods in the Sooial tud;g . Chicago, Scott, Foresman
& Co., 18287, on. V1. ’




1.
validated by the following methods: ' ’

a,

b.

f.

Q.

3.

field.

Coa.

b.

wherever it was poseible to do 50 with the material available.

C. - Brief Acoount of Procedure used in
Constructing the Test.

Method of Validating the Teést. The test was

‘By judgment of teachers of history.

By the computation of the percentagea of pupils
answering each item correctly in the "good" group
and in the "poor" group.

By an analysis of the Indiana State course of study,
By arranging the items in each division of the test
in their order of difficulty and arranging each
division in its order of difficulty.

By having no item passed by every punil and no

- item failed by every pupil.

By conetructing a long test of 300 items.

3 Method of Establishing Relisbility of the Test. The
reliability of the test was eatablished by the following methods:

By including only objective items.
By including 300 items in the test.
By breaking the test into two parts by the ohanoe

halves method and stepping up r by the Spearman-
Brown prophecy formula.,

Summary. ‘The test procedure used was that recommended
by Ruch and Symonds, two authorities in the new—type test

Procedures aet up by these two authoritiee were used




I1. CONSTRUCTION OF THE TEST

I3

A. Characteristios of a Good Test

1. Validity. The validity of a test is the degree to
which it meésures the ability it is designed to measure. Ruch
states that the néarést synonyms for validity are "goodness,"
*general mérit,"'énd "worthﬁhileheee.ﬁls A valid test, ocon-
sequbntly, will have the following characteristics:1®

| ‘a. Measure what 1t is intended to measure.
Have worthwhileness.

Incorporate only those elements which are of
- prime importance.

Parallel the curriculum and good teaohing practioce.
Measure specific abilities in an accurate fashion
and cease to have validity when used to measure
abilities for which it was not intended.
2. Reliability. As a oriterion of the worth of a test,
reliability ranks next to validity. Reliability 4is the corre-

lation between the results of two forms of the same test. "It

is the\accuraqy of a teat."20 Re11ability can be characterized
by the following:

The degree to which a test measures what it
does measure.

The degree of accuracy of measurement.

The amount of confidence that may be placed
in a test. : : ‘

183, ., Ruch, The Objective g;,NeibTxgé Test. (Chicago,
8cott, Foresman & Co., 1929 i.p. a8.

1°Ibid., pp. 27-28.

20 onde
Perclival M. Symonds, Mea mente in Secondary Edwation.
(New York, The Macmillan Co., 19887 b 287. =

10




d. The validity of a test.

e. 'The stability of an estimate of a pupil's
- abllity from one sampling to another.

Reliability is a much narrower term: than validity. A test
that is valid will have a fair degree of reliability, for'
‘reliability is one aspect of validity. It should be kept
in mind, however, that reliability of a test does not guarantee
validity. “ | o R o

3. Length. The loﬁgér the test the more vaired the
sampling becomes. By experimentation it has been determined
that the more extensive the sampling the higher the validity
and the reliability.®l A good test will be of such length
that an extended sampling of items is provided for.

4. QObjectivity. One of the best means of increasing

the reliability of a test is to make the teat as nearly as
bbééible'oﬁjéétivé in scoring. The objectivity of a test
may be determined by inspecting the form of the test and
ﬁﬂiing'whethei?judgmeht;is necessary in fhé'acdring.' In other
;6fdé;fif 6ﬁiy one correct anawer is admissable for eadh'itém,
and that answer is to be olearly set forth in some way by the
pupil, the test 1é highly objeotlve.‘

310. M. Ruch, in The Objective or New-Type Examination,
(Chioago, Scott, Foresman & Co., 1929), pp. 46~47 says, "The
more adequate the sampling, the more reliable the tegt.————

To inorease the validity of a test, ordinarily it is sufficient
to lengthen it, 1. e., extend the aampli?g.“ Percival Symonds
in Me rements in fecondary Education, (New York, The Macmillan
Co., 1928), p. 2%% says, "The effeot on reliabili%y of inocreas—
ing the number of questions is known mathematiocally—-—there

is a definite and precise relation between the reliability of
two memester tests of different lengths."




12

5. Ease in Adminietration and Scoring.  The instructions
should .explain in simple languggq.what the pupil is to do.

Difficult terms will be avolded in the instructions. Samples
. marked correctly should precede each‘different type of item
used in the test. Wherever possible checking, underlining,
A;nd encircling will be used as they are more economical than
are written words. The responses should fall in vertical
columns down the page. 4 good new-type test will save the

4teaoher'e,time wherever possible in marking.
"B. Construction and Improvement

1.‘ Detailg of Proocedure.
a. Validation. ‘

(I) sampling. The 300 items included in the
f;rét semester test and the second semester test were taken
from 488 gampl;ngs. The four preliminary test samplings were
made by ﬁeachers‘of history. One test of 100 samplings,.oover-
1ng:the entire year ot United States history, was oopstructed
by F. R. Hall of the Department of History, Purdue Uﬁiversity.
A seégnd teat{of.Qé samplings, covering the entire year of
Uuited States‘history, was constructed by Dr, Vernon Cooper,
Professor of History, Cotner College, Lincoln, Nebraska. A
thi;d teét 6{ 145 samplings, covering only the first semester
of United Statas history, wag oonstructed by the author.
Finslly, a fonrth test of 149 items, covering only the second
semester‘of United States history, wag construoted by the

author.




The Hall test, in its original form, included more than
the final 100 samplings, The test wag reduced to the final
100 itess by having a number of teachers of United States

hisfory strike out items which they considered unsstisfactory.

At the same time, these teachers offered constructive criti-

oiﬁmé on the remalning samplingn.

~ Dr. coopar used the same prooedure in oonstruoting his
_test of 94 items.

" The author used a like procedure 1n the selection of the
sarplings 1ncluded 1n his two preliminnry teatse. The items in-
cluded in these %wo teats, howsver, were originally selected
from a long 1ist of samplings made out over a.uniod of time
and recorded on 3" x 5¢ filing carda.

| . (11). Statistical Itenm Analysﬁa. The Hall teat was
given to 1,371 thtrd yenr high school punils, the Cooper teet
to 505 third year high achool punile, and the author's first
semestor tast to 200 third yenr high sohool punile, and the
socond semeater teat to mcre than 1,000 third yenr high school
pupila. In making ] statiatical 1tom analysis for the Hall teut,
the second 800 scores from the top and the second 200 scoxes fron
the bottom wers used.33 For the Cooper test, the bighest 100
soores and the loweat 100 scores ware used. For the muthor's

teats, the acores wara split on the median to form the upperx

agrhe theory underlying the procedure used on the Hall
test was that out of 1,371 pupils, the upper 300 scores and the
lower 200 scores would be too select a group in the one oase and
too poor a group in the other case to be representative of a
gocd and & poor group.




group and the lower groun. In eaoh case, as applied to the
four tesgts, thé dpper group waa callerd the "good group® and
the lower group the "poor group." Tabulations ware then made
of the number of purils passing or failing easch individual
test item, the author keeping separate tabulations for the
'“good.group“ and the "poor group.* Tabulations were also made
of the total number of the comb;ﬁed tgood group" aﬁd‘"poor
group* #asaing and failing each individual teét item. Numbers
were then transferred to per oent. |
 The method used to obtain the above 1nformétion is
$llustrated in Table 11 page 15, and Table 1Y pnge 18.

A oareful snalysia was then mada of each table to obtain
the following: (1) the best}itema,iar in other worde the items
which showed thevlargesf differences in guccesses in favor of
the "good groﬁpja (2)'£ha difficulty of the items, that is,
the peroentage of the cgmbiged "good group* and “"poor group*

- passing a&oh itenm,

The Mhod used to select the bast items is well 1llus-
trated by Table III. prge 16. Item 2, tor example, wag pasaed
by 96.3 per cent of the "good group, " by 88.4 per cent of the
"poor group,® and by 77.4 per cent of the combined "good group®
and poor group." This item differentiates betwaen the "good
group" and the "poor group® and is of average difficulty dut

well within the range of the poor pupil., Item 7 was passed

by 98.3 per cent of the "good gronp;" by 87.5 per ornt of the

"poor group" and by 98.9 per osnt of both grouos. This item




TABLE II
TABULATION SHEET "GOOD® GROUP AND "POOR" GROUP

OF DAWALD FIRST SEMESTER

PRELIMINARY TEST
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"PABLE: III

PER CENTS OF "GOOD* AND "POOR® PUPILS
' ANGY¥ERING INDIVIDUAL ITEMS OF:
" DAWALD PRELIMINARY
- FIRST SEMESTER
TEST

PER CENT OF CORRECT ANSWERS

GOOD GROUP® = "POOR GROUP" BOTH GROUPS

98.8 . 89.9 94.3
'86.3 ) 88.4 77.4
.z ~ 50.8 . 81.0
87.5 80.8 74,2
7.8 | 32.9 55.3
63.8 . 47.4 . 56.8
98.3 97.5 96.9

O NP LI

80.8
51.9
79.8
49.4
35.4
85.8
54,4

-




is very easy,vand.baékﬁard purils do better on it thﬁn superior
pupils., Oonaequbntly, this 1tem was thrown out, as it would
be a detriment to the validity of the test. Table ITI like-
wise illustrates the method used to determine the difficulty
of each good test item. Item 2, for example, wae passed by
~77.4"pér cent of both grdups, 1tém 3hby 60 per cent of both
groups, and item 5 by 55.3 per cent of both groups. Of these
items, item 2 1s the least difficult and item 5 the most dif—
ficult, o B I }
 After the best items had been'aelebted from these four
tésté, the best items from the Hall test and the Oooper teat
were split into semesters and arranged in order of diffioculty.
With the author's two tests, it was neoeséary to)arrange only
the beat items in order of diffioulty, as the items had been
split into semesters when the tests were made.

(III) Analysis of the state course of study.
Aipfhia'pbint, an analyeis of the objectives of the state course
of study fh”Unitedrstafes history was made. The objectives of
the state oourse were listed by gemesters. The items found
'atatistically valid from the Hall test and from the Cooper test
were then checked with these objectives. Then, in order to
have thg test cover as many objectives of the state course as
possible, statistically valid items from the author's tests

were added to each semester wherever there seemed to be an

objdctive from the state course not covered properly by test

items.




Table IV, pages 19-20, and Table V, pages 31-32, show
the final oufcome of this procedure. As will be noticed
some of the objectives are much more general in nature than
others and as a result they have more 1tems from the test
Agovpringwtham‘thanidovsome:of,the objeotivas\which are more
specific in their'nature. It will.also be noted that many
of fhe itemsléovef moné than|pne‘objective, some govering as.
many as three objectives. | L , o

‘ (IV). Final Arrangement of Items. The items
Appear 1n;thq test in the order of difficulty, the easiest
item gppearing first and the moét‘difficult item last in
each difterent division of items. The different divisions .
of items are also arrahged‘in order of difficulty, the true
false groupe:appearing fira£,and the recall groups last.

'(v). Length. Enough good items were available
to build a test of 300 items, a first semester test of 150
items and a second semester test of 150 1peme. |
b. Reliability. | -
(I). Reliability Obtained in Validation. Ruch
~ says, “reliability is one aspect of validity. A valid test is

necessarily reliable, #23 Granting that the above statement is

23G. M. Ruch, The Objective or New-Type Examination.
(Chicago, Scott, Foresman & Oo,, 1929 , p. 41.




TABLE IV

OBJZCTIVES OF STATE COURSE OF STUDY,
FIRST SEMESTER, AND ITEMS =
COVERING EACH OBJTCTIVE

OBJEOTIVE| . ITEMS COVERING OBJECTIVE

o i, 2, 3, 5, 8, 1%, 14, 17, 19, 20, 23,
23, 28, 30, 33, 38, 37, 28, 4% 44, 48,
1 48, 49, 51, 55, 58, 60, 73, 88, 83, 94,

102, 103, 104, 115, 119, 127, 133, 134,
135, 139, 140, 145, 147, ' ‘

| 1, 2, 3,.6, 8, 16, 24, 28, 30, 34, 40,
3 48, 57, 71, 73, 75, .78, 78, 79, 81, 87,
91, 98, 101, 102, 104, 106, 109, 121,
124, 128, 137, 143, . :

3, 4, 8, 10, 14, 15, 26, 41, 52, 58,
3 64, 69, 79, 82, 83, 82, 118. »

i : i

UNIT I

1, 3, 15, 21, 24, 28, 29, 30, 34, 49,
1 57, 77, 81, 84, 93, 89, 109, 118, 120,

14

| s, 20, 24, 28, 32, 38, 40, 52, 77,
2 81, 99, 107, 120, 138. |

o 2, 5, 23, 19, 42, 48, 88, 127, 134,

UNIT II

2,6, 8, 13, 17, 19, 21, 23, 28, 32,
4 3%, 43,’ 44,48, 50, 51,55, 57, 61
- 83, 73, 88, 113, 114, 133, 134, 135,
138, 143, :

| 7, 18, 39, 47, 68, 70, 83, 85, 89,
1 92, 103, 111,112, 117, 122, i23.’

2. W e i BT, W, >R Ao m W s
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TABLE IV CONTINUED

35, 62 65 66 eé7, 68, 70, 80, 85, 89,

Irr

UNIT

2 101, 125, 130, 136, 148.
4, 8, 14, 18, 17, 32, 33, 34, 37, 39,
3 43, 48, 50, 51, 54, 60, 74, 90, 112,
118, 117, 123,’129, 14i.
| 17, 21, 25, 27, 29, 33, 80, 91, 95,
4 o6, 108, 1lo, izs, 132,
3, 18, 31, 43, 47, 53, 91, 103, 111,
5 149,
| 18, 19, 31, 32, 238, 32, 43, 43, 47, 51,
8 111, 112, 132, 123, 129.
9, 10, 11, 12, 18, 17, 35, 37, 33, 36,
7 45, 50, 54, 55, 53, 59, 61, 83, 63, 86,
70, 78, 100, 108, 110, 116, 126.
1z, 64, 78, 80, 125, 130, 131, 136,
8 82, 98.
9, 12, 21, 31, 36, 47, 51, 53, 59, 89,
9 85, 97, 110, 118, 117.

10

7, 11, 18, 31, 82, &8s, 87, 68, 70, 80,
_85 89 103 111 188 125 110 ize.




TABLE V

OBJEOTIVFS OF STATE COURSE OF STUDY
SECOND SEMESTER, AND ITEMS
COVERING EACH OBJECTIVE

OBJECTIVE . . . .. Irmus GOVERING OBJEOTIVE :

| 80, 101, 109, 121, 128,
130 is

4, 77, 80, 81, 95, 100, 101, 102,
103, 121, 129 120 135.

4, 77, 80, 81, 95, 100, 102 101,
103 105 121, 138 130 135 143
: 144 145.

77, 80, 81, 95, 100, 101, 102, 103,
131, 123, izo, 143, 144, 145,

'8, 22, 29, 61, 82, 70, 77, 95, %,
89, 11?

1

32, 58, 81, 83, 70, 99, 104, 111,
‘ 189 141.

8, 16, 20, 28, 32, 33, 54, 58, 82,
83, 65, 99, 111, 141.

4, 8, 22, 23, 50, 83, 99, 105, 108,
111, 117, 135, 141, 143, 144, 145.

3, 8, 9, 10, 12, 17, 24, 38, 42,
69, 74 78, 118 180 127 "133.




TABLE V CONTINUED

2, 3, 7, 9, 12, 15, 17, 36, 27, 39, 41,
44, 48,°49. 84, 65, 69, 73, 92, 93, 109,
131, 148. -

2, 7, 17, 18, 27, 35, 43, 45, 47, 49,
53, 57, 59, 86, &7, 79, o1, 97, 107, 134.

, 7, 13, 18, 35, 40, 41, 43, 46, 48,
89, '74,'9%,"105, 125, 131, 138, 139.

2, 3
57,

2, 3, 10, 17, 18, 19, 20, 28, 31, 35, 39,
41, 43, 46, 48, 53, B4, 57, 65, 86, 67,
69, 74, 78, 79, 91, 97, 107, 120, 147.

1, 7, 13, 13, 15, 17, .19, 24, 28, 30,
38, 40, 42, 44, 48, 47, 50, 51, 54, 56,
57, 59, 84, 65, 88, 87, 69, 74, 90, 91,
97. 112, 120, 122, 142.

5, 10, 11, 25, 30, 55, 68, 71, 73, 85,
89, 98, 106, 110, 119, 126, 148.

1, 3, 11, 21, 25, 30, 55, 68, 71, 72, 85,
88, 89, 98, 108, 110, 126, 139, 148,

8, 11, 21, 25, 30, 38, 62, 68, 72, 73,
75, 85, 96, 115, 124, 146, 150,

UNIT III

3, 7, 14, 15, 19, 45, 47, 44, 57, 59,
84, 88, 86, 91, 94, 112, 13, 137.

1, 8, 11, 4, 21, 31, 38, 43, 43, 55,75,
79 78, 84, 97, 116, 125, 1%2, 133, 134,
148, -
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true, then the reliability was improved by the whole process
of validation, which inocluded the -procedure used in item sam—.
pling, statistical analysis of items, analysis of.the'stafe

gouree of study, arrangement of items, and the selection of

- enough 1tems to make a long teat..

(II) Objeotivity. The test was made as nearly

objective as possible in that a definite response is required

for each item. To reduce the'subjeotivity further and to

inorease the objectivity, sooring keys of the completed test
were consftructed for each. aemester, thus eliminating all |

evaluation by personal omn.".on.z4

(I11I) Statistical Treatment. The completed
test was given to 140 high school juniors‘and then correlated,
the odds vs. evens.®S r was then atepped up by the "9pearman~
Brown Prophecy Formula" to find the coefficient of correla-
t1on.%® For the first semester test r was found to be +.947

and for the second aemester +.945.

. 247nage scoring keys will be found on page 47 and 9 of
the appendix.

257he following formula was used to find r:

Ixty? x! tz

T

‘+Yzrx13 - Szx'zgﬁfvﬁyuv' - Siﬁ'zz

28 The Spearman-Brown Prophecy fgrmulg is:

rnns= nr
1+ (n~-1)r
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As an experiment, the first semester test wag split into
two parfs, Form O and Form E. These two forms were then given
to the same high school juhiore to whom the test was given

~‘wheén the chance halves édorés wére obtained. Allowance was
- made for fatigue, copying, etc. by alternating the forms as
' they were given. The scores obtained were then used to find

- r. By this split test procedure r was found to be+.907.




I1I. RESULT3
A, Validity._

’

It is difficult to pass judgment  in an objrctive way on
the validity of any test in United States history, for there
1stno definite agreemeﬁt a§ tb what oriterion ehéuld be used
for this purposc. Therefore, in this study it is necessary
‘tovpass judgment on the validity of the tegt by analyzing the
results obtained in light of the oritaribn net’up earlier in
thie study, as being necessary to give a test of validity.

1. Judgment of Teachers of History. By the use of
thié ﬁrboedure,.mahy 1tem§ that ware worded poorly wers re—
worded in a}bétter wa& and used. A large number of items.
which appeared to be of value to the teat maker were thrown
ou£ b¢cause they wére "gatchy,” of 1little 1mnortance,’outside
the range of high school punila,.etd. New items were suggested
that iafe of importance. This was especially true of items

that had as their purpose the testing of the teaching being

dohe 1n United States history along the lines of the seven

'cafdinglrprincipiée'of education.
2. QComputation of the Paercentnges of Punile Answering
Each Item Qorrectly. Thie procedure resulted in 183, or 39

per oent of the 483 original test items, which were included
tn the four preliminary tests, being "culled" out. Only iteme
which differentiated to a marked degxee37 between the ®good
grbup“ and the "poor group" were retained in the finished test.

, 270 1tem was used which d1d not show at leaat a difference
of 12 per cent in favor of the %good. groun® over the ﬁpoor group. "

28




Information was also nrOVIded by this 6onputation which
made it nossible to "tOp& ‘the test off; that is, items were
1ncluded at the beginning of the tests that a high percentage
of n}l pupils paas_while at the end of the test‘items werg
,inélnded'wnichybut‘a émaii percentage of only the best pupils
' ﬁaés. ‘Sndh‘an arranggnent makes it poszidble for the poor  
pupiinto‘do hié bestbefore,becoming'd;sconraged, and, at the
same timé,vif'p:ohibits ﬁhe,making of perfect scores by the
‘best pupils. - : | |

3. gglzsgg gi,__g,ggggg gggrge gu,ﬁ__ﬁx,v As a result
of this analysis, every objective set out in the state course
&9 oovered by & variety of test items, as shown by Table IV,
pages 18-20 and Table V,‘pages‘21~42. Of the specific desired
cutéomea listed in the state course, 80 of the 88 for‘theln
firet semester, and. 77 of the 86 for the second semester are .
definitely covered by test 1tems. Although it wag the inten-
tion to cgver every desired outcome by test items, it was
fonnd;imponsible_to do so béc&use in the 188 items throvn out
for ‘one :easdn or another were items designed to test‘éome
Bpecific'Outoome. To have substituted new items to cover
these desired outcomes was impractical, for no statistical
information would have been available for them. Consequently,

no attempt was made to add new items, which would have, in all

probability, done more to destroy validity than to raise

validity.




4. A Test of 300 Items, 150 for the First Semester and
150 for the Second Semester. The 488 items included in the
qrigih§1 four preliminary testb,.the Hall test, the Cooper
test, and the author's tests, made kt possible to secure sta-
tistically valid items for a test of 300 items, 150 for the
- first gehester and 150 for the second sehester. The length
of the test secured because of the wide sampling undoubtedly
causes tﬂe test to have increased validity.

B. Reliability.

1, YValidity. The care used to make the test valid in-
oreased the reliability, for reliability, as stated earlier
in this study, is but one phase of validity.

2. Chance Halveg Procedure. This procedure resulted in
information that made it posaible to determine mathematically
the reliability of the firet semester test and the second
semester test.

3. Statietical Treatment of Information Qbtained from the
Chance Halves Procedure. The information obtained by the chance
halves scores was substituted in the proper formula and r, the
reliability coefficient for the halves, was found to be .8989
for the firet semester test and .896 for the second semester

test.

- To obtain rlgze the Spearman—-Brown Prophecy Formula was

used to step up r obtained by the preceding formula. ryp was

found to be +.947 for the first semester test andr.945 for the

second semester test.

’ ’ ' o
2Bueaning the correlation which would be expected between
the whole examination actually given and a aeoond hypothetioal
examination of the same length. o




O. Frequency Distribution, Mean, Median,

Quartile, and Standard Deviation.,-The frequency distributioné,

means, mediang, quartiles, and'standard,deviations for the

first semester teet and the second semester test are given in

---Table VI; page 29, and Table VII, page 30. Histograms for
'the first aemester test and for the second semester teet are

| "given 1n Figure 1, page 60, F‘igure 2, page 61, and Figure 3,

| ‘page 62, in the appendix.




TABLE VI

FREQUENCY DISTRIBUTION; HEAN 'MEDIAN, QUARTILE, ARD
" STANDARD DEVIATION OF FIRST
SEMESTER TEST

(a) ()  (e)  (a) (o)

OLASS-INTERVAL .

%

£d - £48

=
L)

150-156
143-149
138-142
-129-1385 .
122-128 .
115-121
108-114
101-107
94~100
8793
80-88
7379
66-73
58-65
52-58 -
45-51
38-44
31~-37
24-30
17-33
10<18
39

11
81
88
182
222
220
288
207 |
186 332, Qz=85.56
112
o
=108
208 -
. -366 =47.75
.. =356 et
- =350
. =270
=175
- 56
-18

U U L b
DOIRNPRAVHOF NI BUTNRIDVOO M

Z@mﬂ 1u4‘,‘ ~=328

Mean - 66 SQPE! 51 ‘Modianaesgoa.

Quartile DeviatiénAa\+18.91

3tandard Deviation = 28.04




TABLE VII

FREQUENCY DISTRIBUTION, MEAN, MEDIAN, QUARTILE,
AND STANDARD DEVIATION’OF SECOND
SEMESTER TEST

@ () (o) () (o)

OLASS-INTERVAL f fa fda~

143-149
136-142
129-135
122-128
115-121
. 108-114
101-107
94-100
87-93
80-88
73-79
66-72
58-85
52-58
45-51
38-44
31-37
| 24-30
- 17-23
10~18
3D

d
13~
11
10
9
8
7
8
5
4
3
2
1
0

£ (Sume) 150 +117 1,361

Mean=37.461PI1. 14 Median=38.7

Quartile Deviation= 15.3

Standard Deviati on= 20.37




IV. SUMMARY AND CONOLUSIONS

A. VWhat was done.

From this study resulted a new-type oﬁjective'test,
“baged upon the state course of study, for the first semsster
and the second semester of United States history. In the
oonstrubtion of‘the‘fest, modernvprocedures for new~type
test construction were ﬁsed throughout. ' The statistical
inforaation used in the study wae obtained from a wide range
of high school juniors in Indisns high schools. Inc}uded
in these high echools were short.term schools and long term
schools. The finished tests were given to a large group of
students, and from these scores the reliabilities, means,

medians, quartiles, and stondard deviations were computed.

B. Findings.

From this study several findings were obtained. Thesge

tindings were: |

" 1. The mean score of astudents in long term schools 1is
higher than the mean score in short term schools when punils
are measured by tests basged upon thefstate course of atudy.

2. The Indiana State Course of Study ia United States
history offers adequate objectives and desired ocutcomes for
the building of new-type objective tests.

3. The chance halves method of establishing reliability
of a test yields & higher coefficient of reliability than doeé
the split test equivalent form method. Under identical condi-
tions the chance halves procedure yielded a reliabiligy of .847

31




for the first. eemester test, while the split test equivalent

form procedure yielded a reliability of only .907.
| 4, It is impossible to detect ‘and cull out poor items
without making a statistical item analysis of every sampling
.eoneidered for the test. | R
| 5. PFew new—type tests are available in United States
history that have their reliability scientifically established
8. Use of a detailed procedure to secure a valid test
nill result in a teet with a gOod degree of reliability.
7. Teachere of United States history are interested in
better neﬁ?type tests, as evideneed by their interest and
. willingness to 000perete in securing material to be ueed in
"this etudy.
{ 8. Muoch is to be done in the conetruotion of new-type
teete for the improvement of teeohing in United Statee history.
8. Little past experience is to be found dealing with
the oonstruotion of new-type tests in United Btatee history.

0. Oonolusions.

1. Time. The construotion of a valid and reliable new-
type test is a task that should not be undertaken in less time
than an entire school year, or better still, two school years.
Such a lapse of time is necessary for constructing a good test
because of the great amount of time involved in sampling, giving

preliminary tests, scoring papers, making statistical analysis




of items, a nalyzing courses of study, etc. Tests construoted

in a short time will in most cases lack validity and reliability,

as time is required to give a test these two important elements.
‘2. gg;g.v Oare must be exercised in all phases of the

conatruetion of a new—type test. All prooedures, instructions,

and minor details must be followed minutely 1f ‘the highest

validity and reliability are to be expected A amall ‘error

made because of the absence of care is likely to destroy or

tear down the usefulness of the oompleted test.

‘3. Egpense. A great deal of expense is involved in the

oonstruction of a valid and reliable neWbtyoe teet. This ex-
pense is a result of the many tests that must be given, time
reqnired to make item analysis, tablee; etc. In general, it
can be truthfully stated that the more refined the test the
greater the expense. COnsequently, because of the expense
involved new-type tests having high validity and reliability
will come, for the moet part, from colleges, universities, and
large city schools where funds are available for the carrying

on of such research ag is required in test construotion.




V. APPENDIX
A. Bibliography

Dawgon, Tdgar, Teaching The Social Studies, New York: The
Maomillan Co., 1937. Pp. xvi, 405,

Garrett, Henry E., Statistics in Psychology and Education. New

York: Longmans, Green and Co., 1928. Pp. xiv, 318.

Holzinger, Karl J., Statistical Methods for Jtudents in Edu-
oétion. Boston: Ginn and Co., 1927. Pp. vii, 266.

MoCall, William A., How to Measure in Education. New Yorkﬁ
The Macmillan Co., 1922. Pp. xiii, 416.

Michell, ®lene, Teaching Values in New~Type History Tests.

Yonkers—-on-Hudson: World Book 0o., 1930. Pp. ix, 179.

Monroe; Walter Scott,’Measuring the Results of Teaching. Chicago:
Houghton Mifflin Go., 1918. Po. xviii, 297.

Monroe, Walter Soott, The Theory of Educational Meagurements.
Houghton Mifflin co}, 1923, Pp.ﬁxf/, 383,

Ruch, G. M., The Objective g;_gggﬁizgg‘zxaminat;on. Chicago:
3cott, Foresman and Co., 1929. Pp. x, 478.

Ruch, G. M. and Stoddard, George D., Tests and Measurements

in High School Ingtruction. Yonkers-or-Hudson: World
Book Co., 1927. Pp. xix, 381.

Symonds, Percival M., Memsurements in Secondary Educa tion.

New York: The Nacmillan Co., 1928. Pp. xvii, 683.

Tiegs, Ernest W., Tegts and Measurements for Teachers.

Chicago: Houghton Mifflin Co., 1931l. Pp. xx, 470.

Wilson, G. M., and Holke, K. J., How to Meagure. New York:

The Macmillan Co., 1928. Pp.v:i , 597.

34




B, Tests
1. First and Second Semester Tests.




Form A . ~
First Semester \ o , Total 8core

American History Test

| Name A | Boyt Girl 'Age

;lSchooll o _Teacher . . .  Date

¥Mailing Address_

Directions
Each of you should have a sharpened pencil. If your

-pencil point should break during the test, hold up your hand
and your teacher will give you another pencil:
: When your teaoher says, "Ready! Begin," start working

on the teet at once and continue working until you have
completed the test, unless your teacher says "Stop," before
'you have finished it. If the teacher says, "Stop," before

you have finished it, stop at onge. The working time for
~this test 1s‘£§;m1nu§es. o : : o .

STATE HIGH SCHOOL TESTS
. for
INDIANA

ENE |
Bistory. Test prepared by

Victor F. Dawald, Department of History, Peru High School,
Peru, Indiana '




.
!
I
!
i
;

~ Yes No

irections:

] |

37

Part I

This part consists of a number of statements,

about one half of which are correct and one half incorrect.
Encircle the Yes before eacn correct statement and the No
before each incorrect statement. The firet item has been done
correctly to show you how to proceed.

‘HDP la.

1.
Yes No 2.
Yes No 3.
Yes No 4,

.Yes No 5.

Yes' Ho 8.

Yes No 7.
Yes No 8.

Yes No 9.
Yes No 10.

Teb No  1l.

Yes No 12,
Yes No 13,

Yes No 14.

Yes No 15.

Yes No 16.
Yes No 17.

Columbug was sent on his voyage of discovery by
the king of England.

Royal governors and colonial assemblies func—
tioned in harmony.

The Albany Plan of .Union was & sucgcess.

England was in favor of colonial paper money.
During colonlial deys, newspaper publishers
enjoyed the right of freedom of the press.

The slastic ¢lause has been important in making
1t possible for Congress to meet new situations
in government as they arise.

At the time of the French and Indian War, fear
of & common enemy dxrove the colonists toward
colonial nationalism, *
Following the Revolutionary War, large tracts of
western land were bought by land speculators..
Hamilton argued that all national and state

‘debts should be declared null and void by the

new Federal government.

The conduct of President Jackson disturbed the
business and finances of the country.

The South argued that the tariff was a tribute
laid on them for the benefit of the Northern
mill owners, for whom it raised prices.

The Missouri Compromise declared that Congress
had no right to 1nterfere with slavery in the
territories.

Intercolonial commerce was forced to follow
water routes olosely.

After gaining their independence, the colonies
began an adventure in povoular government such as
the world had never geen.

‘Thomas Jefferson was a firm believer in

Hamilton's United States Bank.

The ory of the coloniste, "No taxation without
representation, was based upon the theory that
Parliament represented only Englishmen residing

‘in England.

The church assumed a small role in the intellec-
tual life of the early American colonists.

As the amount of Continental currency increased,
its purchasing power decreaaed and a rapid rise
of prices set 1n. *

G2 on $o the jext page
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Yes

Yee

Yes

Yes

Yes

Yes

Yes

Yes

Yes
Ies

Yes

Yes

Yes:

tea
Yeg

Yee

Yes

Yes
Yes

Yes

Yes

Yes

No

No
No-
No

No

No
No
¥o
No

No

No

No
No

No

No.

No

‘No

No
Mo

No

No
No

18.

19,

20.
21.
22.

23.

34,

35.
38.

27.
28.
29,

30.

S 8l.

33.
33,
34,

35 3

38.
37.

38.
39.

38

A large portion of the people who filtered into
the western lands between 1800 and 1930 were
1ndiv1dunls dissatisfied with conditions in the
Tast.’

.The President of the United 8tates is elected

by direct popular vote.

'The Declaration of Independence was our first

congtitution.

Most of the Furopean immigrants to the United
States from 1800 to 1880 settled in the North.
The only individuals to whom the right of suf-
frage was not extended in the colonies were
indentured serVants and slaves.

Senators and representativea are eleoted by
direct ponular vote.

The English unanimously support°d ‘their govern—
ment after the American Revolutionary War began.
Many factories sprang up in the South from
1800-1860. .
Wherever tried in the colonies, communism
regsulted in failure, for it took away the
spirit of personal gain.

The manufacturers opnosed the protective tariff
following the war of 1812,

Jamea Otis becams known in the colonies because
of his opposition to the Writs of Assistanoce.
The development of textile factories in the
colonies stimulated the growth of the English
textile 4industry.

Beoause of their control over finance, colonial
agsemblies were, in part, able to hold the royal
governors in check.

At the time of the Revolutionary War, the urban
population exceeded the rural.

Universal manhood suffrage was established by
the Revolutionary State Constitutions.

The Tariff of Abominations was satisfactory to
the South.

Virginia was the stronghold of the English
system of church and state.

At the close of the War of 1812, Great Britain
ceded considerable territory to the United States.
Andrew Jackson was 1nterested in promoting the
United States Bank.

All the people in the New England colonies were
required by law to be members of the Congrega-
tional Church before the American Revolution.
The New Tngland Confederation was organized for
the purpose of protection against the Indians.
One of the outstanding characteriastics of Jef-
ferson's administration was *Republican
simplicity." '
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Yes

-Yeé

Yes

Yes

Yes
Yes

Yes

Yes
Yes

Yes

Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yeé

No
No

No

~No
" No

No
No

‘N¢e

No

No
No

No

No
Yo

No -
TNo
No

“No

No

No

' 41- A;
42,

43,
44‘

45,
Co "early abolition movement in the South to lose

46.

47.

48,

49.

50.

53,
B4.
' B5.

.

57‘

58,
59.
' 80.

39

- The patriots were those peonle who remained loyali

to England during the Revolutimary War.

The naval stores, an important product of the
Southern colonies, were important in colonial
shipbuilding.

Hamilton, who had faith in the common paonle,
believed that government offices should be filled
with people from the ocommon walks of life.

The Puritans were a tolerant people in matters
of religion.

Senators are proportioned among the several
states according to their respective porulations.
The profitable cultivation of cotton caueed the

strength.

The Constitution is easily kept up to date be~-

cause of the ease by which i1t can be amended.

The nationalism of Hamilton was democratic.

Religious freedom was granted to all people in

{gegmnglieh colonies by the Toleration Act of
4

Colonial courts had final appellate jurisdic—-

‘tion regardless of the citizens involved.
‘ " Dorr's Rebellion occurred in Rhode Ialand.

63.

Andrew Jaokson believed in the power of a

state to nullify a national law,

The Americans, at the close of the Revolution,
kept their promise not to make a geparate treaty
with Great Britain.

Jefferson was especially eager to develop the

‘Democratic foreces of urban workers.

A general decline of price is advantageous to
the holders of government bonds.
Hamilton's financial policy provided that each
gtate should be responsible for its share of
the national debt.

e Papal Line of Demaroation gave most of
South Amerioca to Spain.
The Aots againet Manufacture stimulsted colonial
manufacturing because of the limitations that
they placed upon English industries.
After the death of John Msrshall, the Supreme
Oourt allowed state banks to issue paper money.
President Jackson encoursged Federal expenditures

. for internal improvements.

The Constitution nrovided that all citizens
over twenty-one years of age should be allowed
to vote. ,

-Soore‘(Numbgr right minus number wrong)

Go on to the next page




Directions: ,
Each of these exercises consists of a list of descriptions and

below that a list of fifteen items in alphabetical order.

Part II
This part 1s made up of matching exercises,

Read

each descriptive sentence, look through the 1list of items until
you find the one that is described, then write the number of

this item in the space to the left of the statement.
has been done correctly to show you. how to proceed,

[_6la,

61’

The first

A résolutioh demanding that Spain sell Cuba to the .
United Statesn.. - ,

Excise tax on liguors,
. 82. 389 30'. : ,
83. Aotion of South Osrolina to prevent operation of
‘ tariff laws.
64, Prohibition of American vessels to s=il for foreign
ports. ‘
65. Acquisition of Oalifornia, New Yexico, and Arizona,
—..56. Inhabitants of a given territory to decide whethey .
that territory should be free or slave, =
67. 8lave trade, but not slavery, to be prohibited in
the District of Columbia, : >
88. sSlavery not to be permit%ed in any territory acquired
in the Mexican War, : : .
—689. Closing the parts of Burope to British goods.,
1. American System = 7. Mexican War 13. United
2. Compromise of 1850 .8, Missouri States Bank
3. Constitutional . . Compromise - 14. Whiskey
Union Party 9. Monroe Doctrine - Rebellion
4. Continental System 18, Nuliification. 156, Wilmont
5. Embargo Act 1l. Ostend ¥enifesto Proviseo
; 8. Emancipation 12. Squatter. ,
1 Proclamation Sovereignty
70. The ocongquest of Mexico. -
’ 71. The founder of Maryland colony.
73. The founder of Rhode Island colony.
73, The Father of the Constitution.
74. Freedom of the Press. ‘_ i
75. An important English statesman during the French and

- Indian War. . ,
- 78 The History of Plymouth Plantation.
~ The Firebrand of the Revolution.

1. Adams, Samuel 8. De Soto

11.
2. Baltimore, Lord - 7.

Penn, William
Jackson, Andrew 12,

Pitt, William

3. Bradford, William 8. lLa Salle 13. Washington,
4. Clark, Geo. Rogers 9, Madison, James \ George
5. Corter . 10. Otis, James 14, %Williams, Rogr

15. Zenger, Peter

T o SQQ{O‘(Nﬁmber Tight)
Go on o $he mext page




D;geotione(

with four possible answers to each guestion.

41

Part III

Thie part consists of a number of questions
For each question

you are to deoide which is the best answer, then write the
number corresponding to this answer in the space to the left

of the 1tem.
you how to proceed.

2 _78a.

78.

79.
80.

81.

83.
83.
84.
85.

86.

87.

883.

The first item has been done correctly to show

The firet Secretary of Treasury of the United States
was (1) Adams, (2) Jefferson, (3) Hamilton;
(4) Gallatin. ,

A three-cornered trade grew up between the Colonies,
the West Indias, and Africa, of whioch the most im—
ortant product was (1) iron, (2) ships, (2) slaves,
?4) tobacco. , ‘
The English refused to help Spain recover her colonies
beoause (1) the United States objected to restoring
Spanish authority, (2) Russia ghreatened to extend
Alagka to the South, (2) Spahish control would restrain
English trade, (4) Spain had ceded her colonies to
France, ' , :
By virtue of the Louisiana Purchase the United States
added a region now noted for its (1) manufacturing,
(2) lumbering, (3) fishing, (4) agrioulture.
The colonists united ageinast Great Britain because
(1) they were prompted by common interests, (2) they
had learned to co-operate against thefrench, (3)
sographical conditions united them intimately,
4) they desired to help the French. ,
When the English crossed the Appalachian Mountains,
they came into conflict with the (1) Duteh, (2) French,
(3) Germans, (4) Swedes. |
Ag a result of the last French and Indian War, the
(1) French, (2) Bpanish, (3) English, (4) Dutch were
driven from North Amerioca.
A plot to turn West Point over to the British was
entered into by (1) Pdlaski, (2) Lee, (3) Gates,
(4) Ainold. | o
The first territory to be surveyed and divided into
rectangular divisions was (1) Texas, (2) Oregon,
(3) Northwest Territory, (4) Louisiana Territory.
The office of Prime Minister in England most nearly
corresponds to that of (1) Secretary of Treasury
(2) Secretary of State, (3) Secretary of War, (4
Attorney General, in the United States. ‘
Virginia was settled by & {1) religious congregation,
(2) proprietor, (3) trading company, (4) group of
adventurers. .
The Constitution of the United 9Jtates was made in
(1) 1778, (2) 1787, (3) 1818, (4) 1823,

G0 on to the mxt page




89.

1.

82.
93,

94.

95.
96.
87.
98,
99.

—100.

101.

102.
103.

90,

(3) James Otis,

The United States had a dispute over the Oregon
territory with (1) Great Britain, (2) Mexico, (3)
Spain, (4) Rusgsia.

Jefferson's attitude toward war is best described by
the term (1) militariast, (2) aggressor, (3) pacifiet,
(4) war loving. - '

The theory that the colonies should engage only 4in
agriculture and the vroduction of raw articles, and
be forced to buy their manufaotured products from
England was known as (1) communism, ?2) mercantilism,
(3) bounty atimulation, (4) mationalism.

The ‘3gotch-Irish were (1) Methodists, (2) Catholics,
(3) Epliscopalianas, (4) Presbyterians.
With the coming of Georgs III, (1) Pitt, (2) Worth,

(3) Townshend, (4) Grenville, was made Prime Minister

of England,

The importance of the Bupreme Court decisions during
John Marshall's term as Ohief Justice was that (1)
they reduoced the nower of Congrass, (2) they strangth-
ened the power of the Fedsral government, (3) they
dininished the powar of the Presidant, (4) they
extendad slavery. '

The most important occupation in the English colonies
wag (1) manufaocturing, (2) lumbering, (3) fishing,
(4) farming.

The Hartford Convantion hopalesaly discredited the
(1) Republicans, (3) Whigs, (3) Democrats, (4)
Federalistsa.

In order to add an amendment to the Constitution, it
must be ratified by (1) one-half, (Z) two-thirds,

(3) three-fourths, (4) all, of the states.

~The French were given the right of claim to the
‘Migelgsippl Valley by the exglorations of (1) Lagalle,

(2) Oabot, (3) Champlain, (4) De Soto.

'The "¥Writs of Assistance® were publicly denounced in

a fiery speeoh by (1) John Adams, (2) Patrick Henry,
{4) Banjamin Franklin.

The fiouth Oarolina mullification controversy was

adjusted by (1) the Supreme Court's declaring the

tariff unconastitutional, (2Z) the abolishment of the

tariff, (3) forcing South Carolina to submit, (4)

enacting a compromise tariff,

The end of the French power in America war marked by

the battle of (1) Quebec, (2) Ticonderoga, (3) Fort

Duguesne, (4) 9aratoga.

The most numeroue colonies in America were (1)

corporate, (2) royal, (3) proprietary, (4) democratic.

Indizna entered the Union under the orovisions of the

glg Articles of Confederation, (2) Weetern Land Act

3) neclaration of Independence, (4) Ordinance of 1%87.

9o on %o the next page




The firat attempt to bring about colonial union was
(1) the Albany Plan of Union, (2) the Declaration of
Independence, (3) the First Continental Congress,
(4) the Stamp Aot Oongress.
The man who gave great encouragement to scientific
investigztion and practical exploration during the
fifteenth century wne (1) Vasco da Gama, (2) Henry
VIII, (3) Prince Henry of Portugal, (4) Diaz..
The Anglican church was the most important in (1)
Pennaylvania, (2) Virginis, (3) Rhode Island, (4)
Massachusetts, \ : ' : :
The treaty that recognized American Independence was
signed in (1) 1783, (3) 1776, (3) 1783, (4) 1737.
The Demogorats pamssed the protective tariff of 1818
- because (1) a post war weve of nationalism swept over
the country, (2) manufactures established during the
war were favored by the Democrats, (2) Jefferson had
long supported protedtion, (4) Federalists opposed
protection, . :
The Intolerable Acta were pasced by the Britieh Par-
liament (1) to out off New Fngland from the Middle
golonies, (2) to dissolve the New England Confederation,
(3) to punish Boaton for the Boston Massacre, (4) to
punish Boston for destroying the tea. :
110. The author of the "American System" was (1) Webster,
| (2) Hamilton, (%) Galhoun, (4{ Clay. ‘

Score (XNumber right)
Part 1V

- Directions: This part consisgts of a number of queationg
with four possible anewers to each question. For each question
you are to decide which is the best answer, then write the
number corresponding to this answer in the space to the left
of the item. The first item has besn done corractly to show.
you how to prooeed. , ‘

4_11la. The Westerner, in view of the little known facts of
medicina in the early 1300'sg, kept hin hezlth in a
fair atate of preservation because (1) he had a rugged
physique, (?) he used whiskaey as a stimulant, (3) he -
was immune to the diseases of today, (4) he ate simple
foods, exercised freely, nnd bre~thed plenty of fresh
air. ’ '

The cheapness of 1land and the scaroity of lrbor in
the Teat created (1) an aristocratic olass of land.
owners, (2) a largs class of wage earning men, (3)
a system of servitude, (4) a large class of small

- freeholders. -

Qo on %o the next page




A charaoteristic which caused the Western people to
make the West an iaportant part of the United States
was (1) selfishness for their own cause, (2) a will-
ingnees to go through any hardship to accomplish an
object, (3) a belief in religious toleration, (4)
‘perfect obedience to the nationzl laws.
We admire George Washington because (1) he was a rich
man, (2) he was the first President of the United
States, (3) he possessed the qualities of leadarship,
(4) he was a common man.
Thomas Jefferson was successful in politics becauge
1; he was a handsome man, (2) he was a good orator,
{3) he was a Republiocan, fd) he knew how to handle
men.
- The Constitution 1s a document setting forth (1) the
principles of state government, (2) the principles of
national government, (3) the'rights of the peonle,
(4) the rights of the national government, the states,
and the peopls. i}
The following etatement, "It was a time when the
debtors pursued their creditors and paid theam without
marcy" desoribes the money situation during the early
days of our republic. This atatement menns that (1)
the currency of the United States was in a sound con-
dition, (2) the government was using gold and silver
for currency, (3) the currency of the government was
greatly depreciated in value, (4) everyone was honest
because they were trying to pay their debts.
Jacksonian Democracy secured its followers from the
(1) small freeholders of the West, (2) capitalists -
of the East, (3) slave owners of the South, (4) immi-
grante who came to America to make their homes.
. At the outbreak of the Revolution, the Americans sent
an army into Canada because (1) they wished to show
that they could fight, (2) they feared that the French
wight regain Canada, zs)‘they hated the French Cana-
dians, (4) they believed that the Oanadians shared
" their feeling toward Great Britain.
The English constitution is (1) a written document
petting forth British principles of law, (2) the
established princinles of English law, (3) the beliefs
and the will of the king, (4? the will and beliefs of
the English people.
The Stamp Act Congress was imvortant, for it (1) was
a revolutionary body, (2) onposed the will of the
¥nglish king, %3) marked the rise of & new agency of
government to express the will of America, (4) peti-
tioned the king to repeal the Jtamp Act,

score (Number right multiplied by 2)
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Part V

Directiong: Fill in the blanks at the right of the fol-
lowing’ incomplete sentences with the word or words whioch make
them correct. The first item has been done correctly to show
you how %o proosed. _ : o

121a. The company that settled Jamestown wan thezg ménz (2._1

121. Before any organization could colonize
in America, it had to secure a document
from the king called a . . . . . . . . .

122. At an early date, Daniel Boone passed
through the Cumberland Gap and explored
the present state of . . . . .

123. The outer fringe of civilizatioﬁ, where
' the pioneer met the Indian, was called
the » L ] - ‘ » L ] . L *

124. The highest officisl in a royal colony
'&8 theo « & o - T e . .

135. 1In order to keep the ﬁiésisnippl ﬁivei
- open to American commeroce, Jefferson
purchansed. . . . . ' -

. *

133. In order to keep fdéeigﬁ éoéd; irém.
o flooding American markets, Hamilton
proposed a . . . . . . o . o o

127. The two houses that mak;‘6u£ iaws a;e
together called, . . ., .

~ 128. The people in the coloniss who ;uﬁpar%eé
the policies of George ITI were called .

128. Coloniasts who bound themselves to pay
their pasaage to America were onlled . .

130. During the second administration of Jef-
ferson, the newly acquired Louisiana
territory wag explored dy. . . . . .

131. An industry located along the New Fngland
coagt that did muoh to stimulate ship-
building was that of . . . . . . . .

133. The Supreme Court has power to declare
national and state laws which are in
oonflict with the Constitution . . .

133. A Chief Justioe who did much to make the
Constitution the supreme law of the land
was. Ll L ] i ] . L . [ 3

134. The firstftén.aéeﬁd&enta to the Consti-
tution constitute a. . . . .

135. The number of amendments that.hévé ﬁeén
added to the Constitution is . . . . . .

136, During the Revolutionary War, the 01d
Northwest was oaptured by a leader named

137. The Albany Plan of Union was drawn up
MALRLY DYe 4 ¢ ¢ ¢ o ¢ ¢ & 6 o o o o o o
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An American patriotic song that made
ite firet appearance during the War
of 1812 was . . . i

At the head of our aystem of Federal
Courts stands the . , . . . .

In order to keep each departdent.of the
National government within the limits of
its power, there wag deviged a system of

The founder of the "New York Tribune"

'as ] - . . * L L * . * * - - L] » L * L

The series of newspaper artiocles pub-
lished by Hamilton and Madison in de-
fense of the new Constitution was called

After the Boston Tea Party, to cure the
unrest in America, the English Parlia-
ment passad a series of laws known as
the L ] K L L] [ ] L L] L] L ] L] . . . . * » .
The first important nation of Turope to
make intensive exploratione in the New
wOrld 'B-B . [] [ * . . - ] L} . L] nb
The first legielative assembly in
America was the . . . . . . . . . ..
A trading company was made up of
individuals ealled. . . . . . . . ., .
The introduction to the Constitution
18 oalled the L] L ] L] L . L ] * . . L4 L] »
The treaty that settled the disputed
boundary between Maine and Canada

'&B thﬂ - » ." [ L] - [ [ » . - . . . -
De Tocqueville vigited the United
States and wrote a book called. . . .
The shifting of commerce from the
Mediterranean Sea to the North Sea
during the last half 6f the fifteenth
century and the early part of the '
sixteenth oentury is known as the . .

Score {Number right)




DIRECTIONS FOR SCORING
¥irst Semester

Use a colorad pencil in scoring, and mark as follows:

If the response to an item is correoct, draw a
horizontal line (-) through the number of the item.
If the response to an item is incorrect, draw =z cross

(x) through the number of the itenm.
If the pupil has not attempted an iten, draw a circle
around the number of the ltem. '
Boore Part I: Wumber right wminus number wrong.
If the difference is negative, the score is zero.
Score Parts II, III, and V: Number right.
Score Part IV: WNumber right multiplied by 2.

Total possible score 180




Form A . :
Second Semester L Total dcore

Ameiican History Test
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Directions

Each of you should have a sharpened pencil. If your
pencil point should braak during the test, hold up your
hand and your teacher will give you another pencil.

When your teacher says, "Ready! Begin," start work—-

~ing on the test at once and continue working until you
have completed the test, unless your teacher sayes "Stop,*
‘before you have finished it. If the teacher says, "S8top,"
before you have finished 1t, gstop a2t onge. The working
time for thie test is .Q,EARE_QE

8TATE HIGH SCHOOL TE3TS
for

INDIARA

History Test prepared by

Victor F. Dawald, Department of History, Peru High 8chool,
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Part I

t This part oonsists of a number of statements,

about one half of which are correct and one half incorrect. En-

circle the Yes

before each ocorreot statement and the No bafore

each incorrect statement. The first iten has been done correctly
to show you how t0 procead. .

Q= wo

Yee

" Yesn

Yeg
Yes
Yasa

?es
Yes

Yes

Yes

Yes

Yen

Yes -

Yen

Yes

Yes
Yen

Yes

XNo

No

No

No
No
No

No

No

No
No

No
No
No
No

Ko
No
Ro

1a, The period following the (0ivil War was wmarked by

8.

9.
10.

11.
12.
13.
14,

15.
16.

17.

numerous and costly Indian wars,

The activities of the American women in war have
alded them in securing oivil and political liberty.
The adminietrstion of Theodore Roosevelt witnessed
the extension of the nationsl forest areas.

The Grangers of the West desired Federal regula—
tion of the railroads.

Lincoln was a Demoorat before he joined the
Republiocan party.

The FPilipinos accepted American rule with little
protest.

Southern states hava been deprived of a portion
of their representatives in Congress as a penalty,

provided by the Fourteenth Amendment, for dis-
franchising the negro.

The government found 1t neoessary to pass laws
regulating the railroads because the states were
unable to provide for uniform railroad rates.

President Roosevelt stretched the ¥onroe Doctrine
to include restraint upon Furopean countries
olteoting debts owed by our nezighbors to the
South.

The Homestead Act hastened the settlement of

the West.

Columbia offered to give the Canal Zone to the
United States if the United States would oonstruct
the canal.

The "irreconcilables® in the Senate oprosed the
ratification of the treaty of Vereailles.

The free coinage of ailver in 1886 would have
increased the value of the dollar,

Jamas J. Hill promoted the settlement of the

far Northwest.

The demand of the Progrescsives in the period

1808 to 1918 was for less direct demoormcy in
government,

The paesing of the American frontier tended to
lower the price of farm lands.

Chinege born in the United States are citizens

of the United States.

The Populist party was an outgrowth of the
Farmers' Alliance.

Go on to the nest page




Between 1865-1912 the Republican party advooated .
- strict governmental control of all business. .
The Republican party eplit in 1812 becsuse of
conflict between a conservative wing and a
liberal wing. 3 :

The Federal government allowed individuals and
states to buy land from the Indians.

The United States is pledged by treaty not to
ocharge foreign ships tolls which discriminate
against their using the Panama Canal.

Europsans hed so much confidence in the victory.
of the Confederacy that they bought their bonds.
The Confedernte Government had to resort to
congoription to reoruit the full man power of
the South. ’ '
If free coinage of silver were to be adopted,
farmers with mortgages on their farme would be
expactad to benefit, ’

Fear of entangling alliances kept the United
States from becoming & member of the Hague Oourt.
The "old immigration® gseldom reached the volume
of the "new immigration."

After 1890 the bulk of American immigrants came
from northern Turope.

The Panama Cansl ghortened the route from

Cuba to New York City. = o \

William H. Seward was the American minigter to
Great Britain during the Civil War.

President Harding withdrew the American forces
gent by Wilason to the Oaribbean countries.

Carl shurgz was a vigorous opponent of the

- 8poils aystem. ' :

- The memory of the Civil War stimulated the people
of the North to vote against the Democrats for
years following reconstruction.

The restrictions which the United States placed.
on ownership of land by Japaneae violate rights
guaranteed them by the United States in treaties.
Following the Civil War, the West wnas rapidly
settled because of the gold rush to California,
Hoat of the membere of the "old immigration®
found homes in industrial oenters of the United
The Hawalian Iglands were acquired by the United
gtates through s treaty with Spain.

John W, Davis wns the Demooratic nominee for the
Presidenoy in 1924. .

- President Cleveland advooated the annexation o
Hawaii.,

9o on %o the pext page
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39. Third parties in the United Statese have had
. little effect bacause they soon die out.

40. " A.protective tariff is to the disadvantage of
. farmers who have & surplus to export.

Score (Number right Q;nue number wrong)

Part I

D;rectigng: Thie part consists of statements completed by

. three causes or results or purposes, some true, some falge, some
more important than others.

Write in the space to the left

the number of the most important cause or result or purpose. .
The first stotement is correctly done to show you how to proceed.

1l 41,

41.

42,
43,
44,
45.

46.

After the Civil W¥ar, the South witnessed the conming
in of (1) orop diversification, (2) the one crop system,
(2) the growing of grain on a large scale.

The coming of the factory system to the Uinited States
brought with it (1) problems of oapital and labor, ,
(2) the demand for free trade betwesn the linited States
and Furope, (3) the widening of the space between
business depressions.

With the advent of the machine age, man has had (1)

longer hours of work, (2) inoreased leisure time to

make use of, (3) a continued rise in prices. ,

UInder the Civil 3ervice, individuanls are selected for

government positions bacause of (1) their political

beliefs, (ag their qualifications and fitneas for the
office they seek, (2) their views and beliefs concern-
ing civil liberties,

Invisible government usually results in (1) bettar

governuent, (2) the pasecage of legislation beneficial

to the pubiic (3) corrupt and wasteful government.

At the_preaen% time %enators of the United States are
1} appointed by the governors of the several statew,
2) elscted by direct popular vote, (3) appointed by

the legislatures of the several states. ,

Political and economic iscues during the last half of

the 19th century centered around (1) atate rignhte,

(2) big business, (3) slavery.

The chief purpose of the Federal Peserve Act was %o

(1) provide a place for the safe keeping of Federal

funds, (2) force all banks to become National Banks,

(3) provide the country with an elestic system of

ocurrency. r .

The Greenback party desired (1) inflation, (2) defla-

tion, (3) a lowering of prices.

During a financisl panic, such as that of 18383, prices

(1) rise, (2) fall, (3) remain on a constant level.

8o on %o the next page
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50.

53.

53.

54,

55.

58.

57.

88.

59.

80.
81.

82.

51.

¥ B

52

One of the chief arguments in favor of a protective
tariff is that it (1) makes American goods cheaper,
(2) aids Amarican industries, (2Z) raises the nrice -
of goodas manufactured in ths United States.

The United States recognized Rugssia in 183% because
(1) she feared the Ruscianm military power, (2) she
desired to trade with Rumeis, (3) Russia had rdopted
socialistic princirles of government. ‘
Tammany Hall hes as 1ts chief objective (1) fraternal
associntion, (2) eleotion of the governor of New York
state, (3) control of the New York city government.
Douglas proposed to settle the slavery cuestion in
the territories by having (1) Congress legislate on
this question, (2) the inhabitants of a given terri-
tory decide, (5) all torritory in the Louisiana
territory made free, :

In order to combrt the employer, labor unions some-
timeas resort to (1) blnoklists, (2) the lookout,

(3) the boycott. .

The Demooratic party advocntes (1) enrly independence
for the Philippines, (2) permsnent control of the
Philiprines by the United Stntes, (3) selling the
Philippinea to Japan,

The princinal development in retail marketing since
1920 has been (1) growth of mail order buying, (2)
quantity retaill aelling, (2) growth of chain stores.
Theodore Roosevelt's attitude toward truste and
monopoliea wae that (1) the government should en—
courage the formation of large scale industry, (2)
they should be allowed to develop, but be regulsted
oarefully by the povernment, (3) they shonld be owned

by the government.

The body that dominnted our reconstruotion poliocy
after the 0ivil War wns (1) Congress, (2) the states,
(3) the supreme Oourt.
The most persistent political issue between the
Democratic and Republican parties from 1884-1924 was

1; the League of Nations, (2) the protective tariff,
prohibition.
The size of farms increased nfter the Civil ¥ar because
of (1) the invention of new machinery, (2) the develop-
ment of agricultural colleges, (2) the discovery of
new farm ¢crons,
The alaves declarad free by the Emancination Proclama-
tion ware (1) all alnves in the strtes in arme mgainst
the Union in 1883, (2) those in all southern states,
(3) all slaves in the border states.
The Trent affair almost brought war between the Notrth
end the foreign state of (1) Germany, (2) Mexioco,

(3

(3) "ngland.

Go on to the next page
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Johnson's plan of reconstruction was to (1) follow
olosely Lincoln's ten percent vlan, (2) keep all

_ sgoeded'states out of the lUnion, (3) follow Sumner's
plan. .

- The American Federation of Labor is composed of (1)

- many olasses of organized labor, (3) reilrond em-
pleyees, (3) employers of organized labor.
The leader of the American Socislist party was (1)
LaFolletts, (3) Debs, (3) Gompers. ,
The philosophy underlying the “New Deal" of Franklin
D. Roosevell centers arcund (1) laiesez fzire, (2)
government ownerehinp and operation of business, (3)
a planned sooial and aconomio 1life. ¥
Franklin D. Roosevelt agked Congress for power to .
revalue the gold dollar because he believed that such
aotion would (1) cause prices to rise, (3) lower the
cost of 1living, (3) cause gold to circulate fresly
again, ‘ :
Imperialism means (1) the obtaining of territory by
force, (2) the seeking of world wide trade, (2) the
making of secret alliances.
The first great national organizztion of lebor was
the (1) I. W. %., (2) American Federation of Labor,
(3) Enights of Labor.
The Cnrpetbag governments of reconstruction daye (1)
oaused southern land values to decline, (2) built
meny faotories in the 8outh, (3) disfranchised the -
Confederates who had taken pert in the Civil war,
The ohief issue of the campaign of 1500 was (1) tariff,
(2) conservation, (3) imperialism. L :
Haiti ie sometimes called a protectorate of the
United Stntes because (1) it protects the Panama
Cenal, (Z) the United States intervenes in its
affaira, (2) the United States protects it agsinst
foreign invasion, . :
A great advocate of World Peace was (1) Hanna,
(2? Mellon, (3) Carnegie. ‘
Clevelnnd's attitude toward esllver coinage after his
election in 1892 was to (1) replace silver coin with
greenbacks, (2) have free colnnge of silver, (3) rapenl
the Sherman Purchase Act.

Score (Number right)
Part I1II

Directions: Following are sets of items to be matched.
You are to write in the space at the left the number of the .
item on the right that defines or refers to the left-hand item, .
The first one is done correctly to show you how to procead,

Go on to the next page




¢_75a, A Supreme Court Justice prior to 1830.

—5, 8teel manufaoturer, 1. Oalhoun, John C.
78, lhLeader of American Federation 2. Carnegie, Andrew
of Labor. 3. Clay, Henry
77. Compromise maker, 4. Dougias, Stephen
78. Engineer of the Panama Canal 5. Goethals, G. W.
construction. 8. Gompers, Samuel
79. Administrator of the National 7. Iokes, Hnrold
Recovery Act. 8. Johnson, Hugh
Set forth the Freeport doctrine. 9. Marshall, John
. Leader in the temperance 10. Reed, Thomas B.
movement, 11. Taney, Roger
Stnte rights advoonts. 12, Wallace, Henry
Author of the Nred Scott 13. Webster, Daniel
" Necision. 14, Villard, Frances
A Becretary of @tata., '

INIRNIN

Inaistence of the nited States Adamson Act

to maintain the righ* to inter- . Bland-Allison Act
vene in Cuba, Clayton Act

An act that strengthened and in- Fach-Cumming Act
creased the powarg of the Inter- Fordney-¥cCumber Act
state Qommerce Jommisaion. Hepburn Act

Civil Service Reform. National Industrial
'The re-establishment of private Recovery Act
management of the railroads after Joneeg Act

the World War. . Pandleton Act

A law that set up territorial ™  10. Platt Amendment
government in the Philippinea. 1l. Raeconstruction

A revision of the tariff down- : . Winance Corpora-
ward during the administrantion “tion

of Wilson. 12. Tnderwood Act
Law granting the government more 13. Wilson-Gorman Act
control over trusts and mono— 14, Young Plan.
polies. ‘

Law providing for the purchzse of

silver for coinage.

Republican upwrrd revigion of the

tariff after the World wWar, :

The fixing of hours of labor on

interatate railroads.

Go on %o the next page




95. Fugitive slave law, 1. Alabama Clajims
96. 549 40' or fight. 3. Compromise of 1850
97. . New Deal. 3. Congressional :
88. Big 8tiock. ‘ , Reconstruction
98. Restoration of white supremacy 4. Copperheeads
in the Bouth. o 5. Kansas Nebraskas
100. 389 20!, : Bill - ‘
0l. 3eventh of March speech, ’ 8. Ku Klux: Klan
102, Squatter Sovereignty. 7. Lincoln, Abraham
103. Higher law,. : 8. Missouri Compromise
104. 10 per oent plan of 9. Oregon territory
reconstruction. 10. Roosevalt, Theodore
11. Seward, William
12. Roosevelt, Franklin
13, Stevens, Thaddeus
14. Viebater, Daniel
Score (Number right)
i ‘ Part IV
Directions: This exercise is to test your ability to

recognize avents in sequence. Place in the blank the numbers

in the order of the ohronological or time seguence of the
evenis or men they represent. The first is correctly done

to show you how to proceed.

105a. 2,,.3 1  were Presidents of the United Stntes wrung
from the “bloody shirt.* (1) Harriason, (2)

Grant, (3) Hays.

106, _ _ were minor partiee of th? geriod 1840-~1918.
_ 2

gl) YBull Moose Party,"
3) Free Soil party.

Populist party,

108. were ateps in the gaining of a colonial empire
for the United States. (1) Purchase of Alaska,
(2) amecuring the Philippines, (3) Annexation

of Hawaijl,

107, ; were acts that gave the government power to
. ' supervige big business. (1) Sherman Act, (2)
National Industrial Recovery Act, (3) Clayton

Act.

108. were events leading up to the pascing of the
Ameriocan frontier. (1) Bullding of the Union
Pagoific, (2) discovery of gold in Californis,

(2) Homestead Agt.

109, were acts passed by the Federal government to

Hepburn Act. ' :

oA T R A N
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ragulate the railronde. (1) Lsch-Bumming Act,
(2§u1nteret&te Commerce Commission Act, (3)
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110.

111.
112,
113.

114.
116,

118.

were important events in Cuban hietory. (1)
Plat{ Amendment, (2) Spanish American ¥-r,

(3) militery rule of General Weyeler. '
were aots that placed the negro on civil equality
with the white. (1) Negro suffrage amendment,
(2) Emanoipation Prgolsmation, (2) passage of
an amendment defining oitizenaship. \

were monetary struggles upon which Congress
has legislated. (1? Gold standard, (2) Free
and unlimited ooinage of silver, (3) demand
for gresenbacks. - ,

were amendments added to the Constitution
since the Oivil war., (1) Income tax amend=—
ment, (2) woman suffrage amendment, (3) "lame
duok" amendment.

were three tariff acts. (1) Dingley Act,

(2) Underwood Act, (3) Fordney-McCumber Act.
were attempta to provide for world peace,

(1) Hague Confarence, (2) Briand-Kellog Peace
Pact, %g) League of Nations.

were outatanding events in the 1life of William
Jennings Bryan. (1) Oandidnte against William
Howard Taft, (2) Crosa of Qold Spaeech, (3)
Secretary of Jtate.

N

8core (Number right)

T e ————

Part V

Direotibtme: Fill in the blanks at the right of the fol-

lowing incomplete mentences with the word or words which make
them correct, The first item has been done correctly to show
you how to proceed.

117a.
117,
118,
119.
120.
121.

Another name for the Omnibus Bill was the CZezzﬁﬁu@zzzezéz/&fv f

In 1867 the United States purchased a
territory from Russias onlled . ., . . . .
The inventor of the first telenhone to
be used in the United Sintes wns . . . .
The American in command of the American
army in France during the ¥orld vWar was.
The eystem used to mnke the desert

grow is commonly called.c. . + . « o .« &
The firet slave astnte to secede from
the U‘nion was. ® L] L] L] * L L L ] L) L) . [ ] L ]
The Panama (Oanal Zone wasg acguired
during the adminietration of . . . . .
The control of a state by a political
btoss and his machine ia called ( )
government . . . . . f i 4 4 e e b 0 e »

o on %o the next noge




; 124. The United 8tates obtained the Philip-
} pine Islands as a result of the. . . .
125. Theodore Roosevelt became President of -
~ the Unifed States upon the death of. .
126. The country in which the Boxer
~ Hebellion occurred was . . . .i. . . .
137. Utah was settléd by a group of peovle
galled . . o e e i e . ¢ ¢ ¢ ‘e o o ®
128. The political party that split into
' two factions in 1860 was . the . . . . .
129. Northerners who went 'South after the:
‘ O0ivil War to seek their fortunes were
j ’ ealled . . . . . . o0 e .., . .
# 130. The :author of the 'Kansae Nebraska Bill
: WaBe © o v o 4 s s o 4 o 0 o o s o a4
131. The panie of 1893 broke forth during
the administration of. . . . . . . . .
132. The principle of saving and uging wigely
our natural resources is called. . . .
123, ngace Mann was a leader in the field
o .. . - L] L 4 - 0‘0 Ll 0' . . .. . . L] * L]
134. The federal agency which controls the
- rallroads is called the. . . . . . .
135. A party organized in 1854 to prevent
the further extension of slavery in the
territories was the. . . . . . . . . .
136. American socialists adopted the prin~
ciples of the German writer and aglta-
tor. . . . e e e e e e e e e,
137. ‘The Federal Reserve Banking system was
- greated during the administration of ;
Pregident. . . . . . . . . . .. . .. |
138. The use of silver and gold as coins ‘ :
of standard value is called. . . . . .
139. Aguinaldo headed a fight for the
independence of the. . . . . . .
140. The campaign manager for William
McKinley én 1888 wag . . . . . . . .
141. An electoral commission was created
. Qongress to settle the election of
President. . . . . . . . . . . .. ..
143. The independent Republicane who re-
fused to supvort Blaine in 1884 were

E
PE—

by

c&lled [ - [ ] - - [ 3 - [ ] - L * . * -
143. The editor of the "Liberator"
wa.s L] . . LY » - . 3 L] . L] . [ ] - [ ] [ 4 2

144. The author of the "Bigelow Papers" wrg

145. The Missouri Compromise was repealed
by the . . . . .. ... . ...,

Go on to the pext page




148.
147.

148 .

149 L]

150.

" e 3

The mediator in the Russo~Japanese
War was . . . .

The principle of government which
gives the citizens of a state the
right to introduce bills through
petition and then vote upon them
is called . . . . . .

The first revised sohedule of repara-
tion payments for the World War worked
out in conference with representatives
of the United States was the. . . . .

In 1878 the ( ) Act was passed
requiring the Secretary of Treasury té
purchase ailver to be coined. . . .

The legislative body of the League of
Nations is called the . . . . . . . .

Score (Number right)
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DIRECTIONS FOR SCORING
Second Semsster

Use a colored pencil in scoring, and mark as follows:
If the response to an item is correct, draw s
horizontal line (-) through the number of the item.

If the response to an item is incorrect, draw a cross
(x) through the number of the item.

If the pupil has.not sttempted an item, draw a circle
aroun¢ the number of the item.

Score Part I: YNumber right minue number wrong. If
the difference is neg-tive, the score is zero.

Score Parts II, III, IV and V: : Number right.

Total possible socore 150

59
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60

T 17 31 45 53 73 87 10T 115 129 1<

Figure 1. Histogram of first semester
test showing puoil distribution of long term

schools., Scale 1/16 inch per ounil.

151
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1 3 . 59 rS 87 101 115 129 143
Figure 2. Histogram of first semester test ...
showing pupil distribution of short term schools.
Scale 1/16 inch per punil.
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17 31 45 59 73 87 101 115

Figure 3. Histogram of second semester test
.-~ showing pupil distribution of long term school.
Scale 1/18 ineh per punil.




TABLE VIII

FREQUENCY DISTRIBUTION
HALL TEST

(a)

A

(b)

CLASS-INTERVAL S
100~103 -
96-99 1
92-95 3
88-81 8
84-87 7
80-83 5
76-79 11
- 72-75 15
88-71 12
64-87 19
80-83 35
56-59 43
523-55 56
48-51 58
44-47 70
40-43 88
36-39 115
3235 125
38-31 133
34-37 185
20-253 126
16-19 133
12«15 83
8~-11 25
4-7 13
0-3 6
£ _(Suma) 1,371

83




TABLE IX

FREQUENCY DISTRIBUTION

COOPER TEST

ot r——

e
e S et e re—sae

(a) (b)
OLASS-INTERVAL 4
100-103
'96-99
'92-85
88-91
84-87
‘80~83
7679
T72-75
-88~-71
6457 1
8083 1l
56-59 3
52-55 8
48-51 12
T 4447 11
40~43 15
' 36~-39 27
32~-35 3l
38-31 44
- 34-37 a7
80~-23 76
16-~-19 66
12-15 89
- 8=11 54
4-7 38
0-3 14
= (Sums) 505
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TABLE X

" FREQUENCY DISTRIBUTION OF DAWALD FIRST
SEMESTER PRELIMINARY TEST

() . . . (p).
OLASS-INTERVAL

T 144-147
1140-143
136-139
132-135
128-131
124-127
130-123
116-119
112-115
108-111
104-107
100-103

98-99
93-95
88-91
84-87
' 80-83
76-79
72-75
- '88-71
84~87
8083
56-59
5355
4851
4447
40-43
36-39
32-35
28-31
24-27
20-23
16~19

ol ol i
DOONOODBRRDROANGLHL | 1 | 1|+

fur
2]

‘ -
Pl -l DO Ooab©

¥ (Sums) ‘ : 161




FREQUENCY DISTRIBUTION OF DAWALD SECOND

o e

TABLE XI

SEMESTER PRELIMINARY TEST

@

et e et O S e o et S e,

u

CLASS-INTERVAL

143-149
136~142
129-135
122~128
115-121
108-114
101-107
- 94~100
87-03
80-86
7379
66-72
5985
52-58
45-51
'38~44 -
31-37
24-30
1433
10-18
3-8

Z  (Sums)

198

68
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