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CHAPTER I

THE PROBLEM AND DEFINITION OF THE TERM USED

For many years most educators falled %o see the
need for guidance, or at least failed to comprehend its
importance., While generélly thought of as_something akin
to recent times, reedgnition of the need of guldance goes
back many centuriess Cicero, in his essay "On Dutiesh
(Book I, Chapters 32-33) in the first century B.C., states

that "We must declde what manner of men we wish to be and

what calling in life we would follow; and this is the most

d1fficult problem in the world",l

Our changing complex society makes urgent a pro-
gram‘of guldance designed to aid the individual not only in
His vocational' pursults, but in all phases of desireble
living. B

o, S

T. THE PHOBLEN"

Statement of the problem. It was the purpose of

- this study (1) to show pfesentfday patterns of American

‘ life‘makihg guldance necessary; (2)’to disclose factors
“ créating necessity for greater stress on guldance, espec;
' {’_?ially in the secondary school; and (3) to show why guidanee

";programs are neoessary,'as revealed through a comparative

I John M. Brewer, History of Vbcational Guidance

':ﬁj(New York' Harper and Brothers, 1942),p, 13.

e




‘questionnaire and standardized test'studi.
- Method. In showing present day patterns of Aﬁefiean

1life making guidance necessary, and in attempting to die—

close some of the‘important factors creating a necessity

for greater'stress on guldance, the writer used library

procedure by drawing on the wrlitings of recognized

educators and professional Writers to substantiate his

own observations in both industry and educatlion over a

period of nearly twenuj _years.

In the third and final phase of the study a group .
~of students was selected and giveh a questionnaire and two
standardized testss The first, the Initial Occupational
Inquilry, was devieed by the Writer to secure data eoncerne

ing the students!' unguided occupationsl cholces and thelr
\future educational plans.

‘ The second step ef the third phase was the admin-
igtration of the Kuder Preference Record t0 determine by
2 standardized test the occupational interests of the stud-
ents, and to compare the resuits of this preference record
with those of the questionnaire.

The third step was the administration of aptitude

"teets; “These'were'given the individual students 1in the areas .
*indicated'byitheir*occupationel choice on the Initial Occupa-
jetional Inquiry with the results of the three steps being

eftused to prove or disprove the 1mperat1ve need for guldance.




(Importancé of the study. The ‘school of today is

' ‘ - . L 3 - N ) L] l ) y
not only an institution providing instruction in languages,
science, literature, history, fine arts, and vocational sub-
jects, but it must also be, egqually as much, an agency for

hélping students to studyfﬁhemselves, to undgrstand their

interests, needs, and capacities, gnd‘the‘educational and
51 vocational opportunities open to them that they may adapt

themselves to pursuits mostflikelf to lead to sucéess and
‘happiness. | - .

In contributing to Ericksen and Happ?, F. N. Johnston
states that the ultimate objective of guidance as a function
" of the modern school is:

. To equip students with an outlook on life which
will enable them to become socially, mentally, and
vocationally well-adjusted 01tlzens of our modern
society.

\ The_purpose of this study is to show the need for
,comprehehsive guldance in our secondary schools and at the

same time suggest the loss of use of potential abilities and

italent through lack of proper guidance of the youth of today.
- II. ‘Definitions of Guidance

. Guidance. Before any attempt is made to outline the

‘fresponsibiliﬁies‘f@r,guidance of pupils in our schools, some

: 2 Cllfford E. Erlckson and Marion C. Happ, Guldance
~ Practlces at Work (New York: McGraw&Hlll Company, 1946), p. 8.




_which;a guidance program might be built.

v -

aefinitidnnof guidancé’should be accepéedfas a basis upon
There have been almost as‘many different definitions
of guidance as there have been writers on the subject. Some
few differ rédically froﬁ oﬁhers as to what constitutes good
guidance; however, it will be found that most guidance-
minded educatorslagree, at ‘least fﬁndémentally, on what
guidance is and upon its implications and functions.

Typical of the définitions of guidance is that given

by Carl M. Horn3 who days:

- Guidance is the process of assisting the indi-
vidual in determining, analyzing, and understanding his
interests, aptitudes, abilities, limitations, opportun-
ities, problems, and needs, and in the light of this
knowledge to make wise choices and adjustments in oxder

~that he may better serve society and live more happily.

Throughout the reporé of this investigation, the term
"guidance" shall be interpreted on the basis of the defini~
given above. o .

Limitations. All the testing was done in a single

school. However, students from two different grades, and
u: both,sexes"tookfpart. Also, the writer had to interpret
- some énswérs given on the Initial Occupational Inqﬁiry and
lpérsgnally seleet the aptitudé'tests which, in his judgment,

‘“q  best fitted thé\occupations chosen by the subjects.

. B:.Carl M. Horn, Wartimé Guidance in Vocational Education

~ (Chicago: American.Technical Society, 1943), p. 5.




CHAPTER II

'REVIEW OF THE LITERATURE EMPHASIZING THE NEED FOR GUIDANCE
I. RESPONSIBILITIES FOR GUIDANCE OF PUPILS

One of the more recent listings of the funotions of
guidance 1s the following by Hamrin and Erickson.l

s I. CGuldance attempts to help the individual students
i learn more of theilr present educatlional opportunities,

# II. It strives to help them become adjusted to thelr
o present educational situation.

ITI. It endeavors to help them learn more of them-
: . gelves, their interests, abilities, possibilities, and
! linmitations,

IV, It alds them to learn of possible future educa-
tional and vocational opportunlities.

: V. It assists them to plan wisely, both for the
- immedlate present and for the future, by stimulating them
i to relate themselves in thelr thinking to possible

- . educational and vocational opportunities,

VI, It tries to help them to become adjusted to their
new environment whether it be in school or at work
- after they have left the educational unit with which
they have been connected.
If a guidance program 1s to be developed in our
“schools that will adequately meet its responsibilities to -
pupils it must oontain oertain aotivities which are char-
‘ facteristic of effioient guldence, These are:
,f’ﬁfi.““; 1. Study of the individuel through observation,
. interviewing, and testing to determine: w

Inuelleetual oapacity

“p:i“*‘ l Shirley A. Hamrin and Clifford E. Eriekson, Guidance
i;,f,rin the Secondary Sehool (New York: D, Appleton—Century Company,




B. Achilevement

C. Personal characteristiecs
De Interests and aptitudes

E, Soclal adjustments

Fo. Home environment

II. Cumulative recording of pertinent data about the
individual,

IIT. Maintensnce of adequate health facilities.,

IV. Orienting the student to-the activities and
policies of the school. 5

V. Adequate educational and vocational guidance.

VI. Opportunity for help and advice on personsal
problems, particularly clinical.

VII. Instruction in occupational information.®

Today's modern secondary school must face demsands
which‘a few years ago were elther the responsibility of the
home, the chureh, or some other agency, or were completely'
unrecognized. |

If the secondary school of today is to meet these
demands, our conception of education and the philosophy in
support of it must change. Along with, and partly created
by, the increased demends made upon the mode?n secondary
- school thére has grown an ever increasing need for guidance;
:dRecent‘changes ih,América have developed the present day

(ébmpléx pattern of 1life which clearly shows the imperative

e & New York State Oounselors Assoclation, Prectical
- Handbook ‘for, Gounselors (Chicago' Science Research Assoclates,
‘_i1945b p. 16, S




. ‘need for greater stress on guidance,
' The school of today must concern itself not only

with educational and vocational guidancé, but with guidance
for living in the political, social, and religious world of
today,‘as well as guldance in health, morals, and civie
£ | responsibility and leadership. )

| In the present era changes occur so rapldly that we -
have scarcely adjusted ourselves to one custom of 1ife When.
| that becomes’outmoded. wBeeause of this situstion the school
| 1s foced with the responsibility of guiding youth so that esch

immatufe and bewlldered adolescent mey meake appropriate ind-

ividual adjustments to the changed social and economic cond-
itions. | ‘
| Many of the trends and‘conditions of our present day
;i sééiety make mandatory tﬁe responeibility of the school for
gﬁidgnqe‘of pupils,

e




 .g&ted"jaéénc§ cannot escape 1ts task of guldance.

II; CHANGES CREATING A GREATER NEED FOR GUIDANCE

Changes in the home., All recent sociologles hsave

emphasized the changes in the general character of family
life producedfby'modernvéonditions. The home, which was
once a self-gufficlent unit, had in previous generations

furnished the child with the rich experiences of sharing

occupational tasks with parents. Today young people seldom

have many chores or family~tasks)and responsibilities, and

- have as &a result lost certailn values which were a hatural W

part of the earlier patterns of family life,
True, some gain is linked with the loss. Americans

point with pride to the commercial and social agencies

which have taken over some of the responsibilities of the

home, They buy things which were formerly made with much
difficﬁlty~by the members of the family, but too resdily
forget'that the.making of these things created a common
oore of shared and essentlal experiences. Where modefnr

conditions,-eépeeially in urban 1life, have deprived the

1k‘childuof these experiences, the school must supply others,
.such_as constructive activities, and training in individual

- responsibility and soclal cooperation.

- While thephome may, elther consciously or uncon-

 @scious1y,‘evade its reéponsibility, the school as a "dele-




Recognizing that modern 1ife oalle for specific
- and general.tfaining, and realizing that in a great many
instances the home falls to do, or is incapable of doing,
its share, tﬁe modern school must fulfill its obligation
by providing a definite ﬁrogram of guidance,

The dutles of the guldance program imposed by the
vast ohange in the charaotervof famii& life are not oon—‘

| @ | fined wholly to youth. Not only is the school reepOnsible,'

for the guldance oflpupiis, but it must alsc help parents
%o realiZe and understend the chenges which are taking
place in the modern socisl order and undertake their train-
ing in underStanding the demands which soclety mskes on all

of the agencies which act on pupils,

Chanced conditions givindustry and labor. Industry
aﬁa commerce have made, and are still meking, vast changes.
Amerioan industrial expansion has been marked not only bj 4
a tremendous increese in the amount of production, but also
‘in the number of 1ts different products,

'~ steel production in the United States, which has
 for years been called "the barometer of American industry",

‘increased from 6,500 tons'yearly in 1950 to 188,325 tons

‘yearly in 1900 and is now in excess of 25 ooo 000 tons

- annually,5

: 3 Joseph Te Ryerson, 100 Iears of Peace and VWar
: (Ghicago’ The Ryerson Steel Company, 1942), p. 12.




‘ ‘AMany ocoupations once classed as skilled work and highly

10

Wﬁile industré in general has éxﬁerienced this seme
-ﬁhenoménal growth, many newer industries have been created
énd added to the emazing industrial expension of América,
creating new occupations, causing ebandonment of many older
_ones, and having a far-réaéhing effect upon our soclo-economic
order,

| The creation of new Industriés has accelerated the
demand for workers in certaln occﬁpations and at the same time
brought about a decline "in the need forvworkers in other
- occupations., The automobile industry has, for instance,
had & marked effect upon the labor merket. It has tremend-
‘ously increased the need for skilled workers, especlally in
the flelds of skilled metal work, but has, at the same time,
‘virtually made non-exlstent the skilled occupatiohs of
harnéss maker,'carriage fittér, wagon builder, and similar
'tfades. ,

'Another;of the newer industries that is repidly
cﬁanging our'occupational make-up 1s the plastics indﬁstry,
which has:already heavily invaded the area of the woodworker
‘andidertain'types of metal and glass work.

 Mass production has had a.marked effect on occupations.

»

"?~fdesirab1e ‘as such, have been reduced to a status of semi—

’3;skilled occupations or in meny instances even less than

. _"semi-.sknled. |




The physioal state of most industries has changed

‘ tremendously in the last century.‘ Fifty to one hundred years
ago smell family unite were the rule rather than the
exception, with only a few employees and manufacturing
their products by direct methods, largely handwork., The
Crane COmpany4 1s a good example of typical American indust-
riasl expansién. ‘

In July 1855 theJR.'T. Crane Brass and Bell Foundry

began operation in Chicago, The business was housed in a

;{ smali one room wooden bullding, staffed by the owner and

f? three employees, and equipped with crude and meager equipment,

ifg Progress and modernization have developed this simple hand-
@perated factory tb ﬁhe present Crane Company, world's larg-
est manufacturers of valves and flttings. The.original one
‘room bullding has grown to an array of forty seven bulldings
é;‘ cbveringf160 acres of ground, with more than 3% million
>: square feét of floor space. The original force composed of
b theiéwner and three employees has grown to 20 OOO'employees,

‘representing hundreds of different occupations in place of
'i‘the single original occupation of brass casting.

) Supply and demand have caused an expansion of our

economic system making possible the growth of industry in

| ‘ 4 H. A. O@untryman, Valve World (Chicago' Crane
fCompany, 1944LP . 9V




““““

such méasure as shown by the Crane Company: However, sﬁch‘
1ﬁdustr1a1 growth would have been impossible without mass
production; new machines, improved techniques, and contin-
ually expanded knowledge.

Forkexample, consider the iron industry one hundred
years ago (1848). Few men in those esrly days knew that
iron is a metallic element which crystéllizes in the iso=-

- metric system, usually in the form of cubes, sometimes es

| 6qtahedra. Few of them knew thet iron is chemlcally a

| ayed or & tried, that 1ts symbol 1s Fg, that it comblnes

| with oxygen to form FeO, FeoOz, and Fez04. For the most
part all they knew was that if they heated it right and
hammerea 1t long enough they would get something they could
wbrk-with. So they began investigating, experimenting,

and trying the results of their expériments. New occupa-
‘tlons were created in the iron indugﬁfy; Chemists, metal-

' lurgists, and heat-treaters were added to the ligt of

”“~,of ifbh‘ahd steel, As new types of iron and steel appeared
” ‘many new uses were found for them and meny occupations were

“”‘either created or expanded, thus adding to the growing list

‘;f:i‘of established occupations.

Industrial modernization and expansion has not beenn
lsolely confined to its effects upon the occupational ed-

fjustment of America. It shows vivlidly in every phase of

L;f occupations, and they 1n turn developed new and different'kinds‘




our moderﬁ soclal and:economic order. It is reflected in
f our higher standard of iiving, increased lelsure time,
’and in courfless other ways.

’All ef this industrial growth and expansion besrs
tremendous 1mplications'fof guidance. Not only must the
youth be directed into occupational flelds best suited %o
his needs and natural qualifications; but he must be given
as much information as possible cencerning the establisgh-
ment of new occupations, the stability or leck of stability
and future prospects of others, and whether or not his
ehosen field of work ls in demsnd or in decline;‘ He must

be made aware of the possibillities of other fields of

endeevor'if his first choice 1s unstable or unsuited to his
ebilities. |

g;; | Another important function of the guidance program

| ie that of directing the youth into the proper attitude of
‘éf' ‘social'reiationship and cooperation. The time when individ-
;§;~  ‘ua1s worked alone or with only a few assoclates 1s gohea

Suocese in almost any endeavor depends upon the ability of

ionships.

It has been estimated5 that sixty percent or over.

e B John M. Brewer, “Causes of Discharge, " Porsonnel
{fJournal 9 63 October, 1929 o E

! S 13

‘the-individual to understand and exereise fundamental relat-"




'Amerioa. The United States contains less than seven per—
‘o eent1of'the world's population, but this seven percent poss-
‘;’o,GSSééféﬁd uses thirty five percent of all the world's rail- ;

"ﬂ;“roads and;sevanty percent of all the automobiles; In the

7(Chioégo~ The Ryerson Steel Company, 1942L$pp. 10-24.

of the discharges from business and industf& are oaused;
hot from lack of sgkill or technical knowledge, but from
lack of right attitudes and of the understanding of fund-
amental relationships.

To attempt to list all of the major industrial
developﬁents'of the last one hundred years would be a
voluminous task and certainly too great a list for a study
of this type. However, the writer felt that some attention
should be called to at 1e;st a part of the developments
that have had a telling effect on 1ﬁdustry and labor in
the last century.

The list on page 15, Table I,6 shows a few of the
major developments 1n industry that have affected not only
our occupationel interests, but in many instences other
phaseg of American 11fe.' |

' Changes in transportation. New and'expanded means

of transportation heve had a merked effect upon modern 1ife

in nearly all countries of the world and especielly in

6 Joseph T. Ryerson, 100 Years of Peace and War




TABIE I
AMER ICAN INDUSTRIAL DEVELOPMENTS

1840
1841
1844

1850

1851
1852
1856
8 1858
o 1859

: 1859
1860

1866
1867
1867
L 1869
Ll 1871
¥ 1873
g . 1876
B 1878
1878

1880
T 1884
1886

1895
i ..1898
B 1898

’3?;°*"«1907

- 1928
© 1930

1845

1862

1879 .

- 1l892

1903

L e aioe
1920

John Roebling manufactured the first iron rope.

The first fire brick was developed.

Goodyear first vulcanized rubber.

Fitch developed the turret lathe.

William Kelly developed the pneumatic process of
steel manufacture.

Brass and copper seamless tublng first manufactured.
Otis developed the elevator.

Bessemer steel process developed.

Atlantic cable completed.

Pullman built the first sleeping car.

Edwin Drake drilled the first oil well,

Zinc produced commercially for the first time in
America.

The first steel analysis laboratory established.
Nobel invented dynamite.

Open hearth steel process developed. .

Brown and Sharpe brought out the micrometer caliper.
Westinghouse patented the air brake.

‘Sand blasting was invented.

Janney developed the automatic car coupler.

Alexander Bell's first telephone was completed.

The first moving picture shown in public,

The first phonograph invented. :

James Ritty built the first cash register..

Edison patented the first incandescent electric llght
Page started the woven wire fence industry.
Merganthaler invented the first linotype.

Hall developed the electrolytic production of aluminum.

The addressograph was invented,

Gillette introduced thin flexible razor blades.
-One cylinder automobiles placed on the market.
.Radium was discovered.

The Wright brothers first flew at Kitty Hawk,
DeForrest: invented the audion tube.

Carbon tetrachloride first manufactured.
Bakelite opened the field of plastics.

The first radio broadcast for public use.

'The first autogyro was successfully flown. '
i oo ~First experimental television transmitter developed.
jlo,QBQj

Birdseye invented quick freegzing.
America contained 50 million radios, 32 million motor
vehicles, 23 million homes with electricity, over half

- of the world's telephones, and half of the world's
iron. - . v . .
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 United States there is’an,automobile for é%ery five pefsdns.
There can be no question but that transportation by
auto and bus have had a tremendous effect for good in our
educational scheme., I% has made possible the abandonment
of small ineffilclent schools, and the transportation of
- pupils to larger, more effective,'and efficient schools
with far broader and richer educational programs. But the

common and casual use of automoblles has added to the demands

f; on the school for an adeéﬁate guldance program,

g{, ~ Automobiles have in a greaf many instances removed -
soclal contact between boys and girls from the home and
church to the seclusion of side roads and similar places.
The school cannot fully complete 1ts function 1f it falls
_ﬁ‘ to compensate fqr this educationally, andyit ig in the area

of social, ethical, and moral guidance that the school can

do much for the young people in thig particular phase of
modern life, | | | ‘ |

sf | . Aviation 1s another field whereln the potentials of
| expansion are so clear that even the least imaginative

'pefébné are stirred by the perspective. The pressures of

 the recent war served to crowd decades of ameronautical

’:%J? improvement 1nto‘a‘few years. Many of the inventions and

 developments wrought for destructive purposes are belng

ﬁ';édaptedvtquonstructive peacetime purposes. Electronic

?j ﬁgvicesldéSigned t6?d1re9t desdly fire, to detect approach-




' to make ocean and serial travel safer and eaéier, and to

next day at destinations almost on the other side of the

‘as 1t was revolutionized by the automobile a generation

-as an array of new trades, professions, and industries

‘serviecing aviation,

- principle of "reactive pr0pulsion“ commonly called rocket
| V~pfopulsion.r It was used %o fire-guhs, propel gliders, and
’~Ymadecpossible the anti-tank “b&zooka“. . Jet propelled air-

fplanes are already in production and use, bringing the

f;The American Weekly,,57 11 August 29, 1943.
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ing planes, and to locate invisible targets are béing-uéed R

make accldente less likely.
Great systems of passenger and freight service
through the skles now girdle the globe. One may now go to

a local alrport one day, board an alrliner, and arrive the

world.
There 1s little gquestion but that 1t will be only
a short time until Indie, Chine, Austrslis, Africa, or
any poilnt on the face of the earth will be a 1little more
“than an overnight trip.7
Alr transportation is not limited to commercial
alrlines alone; the growling thousands of privately owned

small planes are altering the quality of modern 1life, much

ago. New industries are emerging from aviation, as well

rWorld War II served to bring into wider use the

“*‘%gMaJor Alexander P. DeSeversky, "Alr Age,"




. speed of plahee up to Wﬁere they now fra&el’faster than . -
; the speed of a bullet. |
|  On August 20, 1947 Commander Turner F. Caldwell
2 P - UsS.N. flying a Navy Jet-propelled D-558 Douglass Sky-
b streak set a new speed mark of 640.7 miles per hour.t
|
j The speed of a bullet fired from a large caliber
| ' ' ,
. automatic army plstol has been measured at approximately
!
|

574 miles per hour.

Science and modern life., Of all the factors con-

tributing to the changes affecting modern 1life the advance-
ment of sclence 1s outstanding. New sclentific discoveries
have affected practically every phase of 1living in modern
America.

Scientists inform us that there has been only &
beginning in the exploration of new frontiers, not only

of chemlistry but of medlcine, light metals, and synthetics.

| laterials for new varieties of textiles drawn from

V' coal, alr, natural gas, cellulose, casein, glass, soybeans,

éﬁ potato starch and milk are already available,

Fats and oils for commercial use have alreedy been

. made from coal and petroleum, and sclentists have indicated
;#f.the almost certaln use of edible fats to be made from these

‘/'base materials. ‘ ~

L 8 Golonel Albert Boyd, U.S A. A.F. "7 Flew Faeter |
fThen a Bullet L Coronet 233 11 December, 1947,

i v Eric Johnston, Americs Unlimited (New Yorks:
;Doubleday, Doran -and Company, 1944),p. 128 A
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A new branch 6f science called chemﬁrgy is convert-

ing familisr farm products into industrial materials. This

conversion 1s now providing the raw materials for dozens of

manufactured items., Farm products such as the peanut, which

has found use as the base material for over Tifty manufact-

ured products, both edible and industrial, have added a new

dimension to the opportunities of fermihg occupations.
The extension of the milracles of radlo and television,

the science of electronice; offers almost inexhaustible
possibilities for business and occupational ventures.

_ Devices are already in use for measuring speed,
matching colors, measuring end controlling temperatures
and humidlty, detecting flaws in metal of almost unlimited
thickness, detecting gas and smoke, sorting and grading
various objects, providing burglar alarms and signal sys-
'tems, opening doors, automatic calculations, and fulfilling
a long array of medical and diegnosﬁic purpeses. A eingle
1dea or invention mey double the nation's sources of wealth,

bringing abundance and occupational opportunity to many

e peoples

Research chemists have proved the practicablility

of the use of" vitamins, hormones, and other 1ngredients

‘,and powers that will extend and enlarge immeasurably the

:health and vitality of the human body, and their use 1n

»the productivity of livestock 1 now being explored.




~Feﬁ people, today, have not’héard of the splittihg

. of the atom., Accomplished after years of trial and error,
the splitting of the atom has brought into view of all
people the terrific force of the atomic bomb, The sclence
of atomic energy, however, is still in its infsncy. The
mind of mankind is staggered by contemp}ation of the unknown

© | power s6111 locked away in the atom and the endless and

| amazing uses to which it may be put as a peacetime source

,z'of energy, power, and heat; Eléctric power has already

revolutionized existence for millions of people, and

properly used, there 1ls every reason to believe that atomic

| power may well complete the process.

One of the best summaries of the change and effect
1in transportation has been made by William Fielding Ogburnlo-
when.he wrote:

The railroads made possible the growth of cities
‘and increased our urban population from fifteen o
sixty percent., We called 1t the railroad era. Then
. came the automobile which dispersed our population
C into the suburbs and created the metropolitan era.
= ; Now comes the airplane, wlth its possibility of
~creating "one world", .

—TIo William Fielding Ogburn, "Air Age Tranmsportation,
kSurv_yAGraphic, 34 55 February, 1945,




ITI, EDUCATIONAL EXPANSION

Increase in school enroliment. Table II shows the

increase in enrollment in the elementary and secondary .
schools of the United States as compared to the general

increase in the population of the nation.




TABLE IT

POPULATION AND SCHOOL ENROLLMENT 1890-19401L

e

1939-40

6,601,444

18,832,098

_ Elementary
School year High school school United States
‘ : enrollment enrollment population
1889-90 202,963 12,519,668 62,947,714
1895-96 380,493 15,998,585 -
1899-1900 519,251 14,983,859 75,994,575
1905-06 722,692 15,919,378 |
1909-10 915,061 16,898,791 91,973,266
1915-16 = 1,456,113 18,895,626
11919-20 2,200,389 19,277,927 105,710,620
1925-26 5,757,468\ 20,984,002
1929-30 4,399,422 21,278,593 122,775,046
1935-36 5,974,537 20,392,561

121,669,275

11 Leslle . Chisholm, Guldlng Youth in the

Secondary School (New York: American Book Company, 1945),
p 165 Sl




While the total population of the United States has

incréased 209.1 percent in the fifty year period 1890-1940
the secondary school enrollment in the United States has

increased 3,257.00 percent;




TABLE III

INCREASE IN SCHOOL. ENROLLMENT IN THE FIFTY
YEAR PERIOD 1890-1940

188.797-90 ‘ 1939-40 Increase Percent_
i ~ High school )
' 'enrollment - 202,963 6,601,444 6,398,581 3,257.0%
Eleinentary
enrollment 12,519,668 18,832,098 6,312,430  150.4%
% ’ ‘I’ ‘ UoSo » )
b population 62,947,714 131,669,275 68,721,561 209.1%




“It, has been eStimated thaﬁ'neérly seventy percentlg
of the youth of high school age are attendlng our secondary
schools. This apprqachtto universal education of young
people is of treﬁendqus'sigﬁificaﬁce in studying the,problem
of guidance aﬁd thé'faétérs making it -1e) neeessgry in our>
secondary schools ﬁoday.
Whatever one may believe should be done, it seems
B e frestly expanded sonstivapnay 15 PP
¥ expanae v

 There .is no doubt that much of the responsibility

for this %"greatly expanded constituency™ lies with the educa=-

tors of America, who have in conjunction with our legislators
created compulsory attendance laws in most states, However,
Sl there have been pressure groups\wofking toward cémpulsory_
attendance which have ﬁbtkalwéys had the best interests of

‘ the youth in mind. Chief among these groups. have been some

labor organizations who were interested in keeping down the
flow of'wbrkers to £he labor markets. Whatever reason,

s  61ther construct1Ve or selfish, the individuals or groups

‘  '§“may have had there is no doubt but that these laws have

~‘f§been a large factor in the 1ncrease 1n secondary enrollment.

Althouvh the compulsory attendance laws in effect

7nfat the present tlme, in most- states, require attendance at

C 1g ‘Harl R. Douglass, Secondary Education for Youth
'f(Washlngton, D. C.. Amerlcan Council on Education, 1957), Pe 30,

13 Ibld., De 30.




,.(New York' Rinehart and Company, 1946L P. 45,

26

school. up to sixteen years of age, there has been an‘incréas—,
ing exertion of influence to ralse the'compulsofy attendance -

age to elghteen years, which 1f, and when, put into effect

‘will make secondary education practlically universal.

Soclo-economic changes have also had a merked effect
on the increasse in secondary school‘enyollment. The shift
from an agrarian to an urban nation and the shift from small
family businesses to giantkeorporations and "big busihess"
demanding experienced workers has made it difficult for the
immature youth to secure employment.

Expanded curriculum, Most high schools have looked

upon multiplication of courses as a means of program modern-

ization, and few people would contest thls as a step forward,

- However, without proper guldance, this becomes at best a

confusing array of subject matter toc many students entering,

‘and even completing, high school.

LeonardELstates that in 1890 the average publiec high

‘school offered twenty or less subjects, those subjects being
:¢f des1gned almost exclusively for students preparing to attend
‘”  jcollege. While today the average public high school offers
i[![fortylsixtsepara;tegubjeets, and these are subdivided into

| e multitudinous array of subject courses.

514 J. Paul Leonard, Developing the Secondary Curriculum




« ,Los Angeles affords a good illustration of the
large number of separate subject courses offered in
a metropolltan high school system. The high schools
‘of that city in 1931 offered a total of 469 separate
subject courses.-

With an even smaller number of subjects and subject
courses the average high school student is likely to find

himself at a loss in selecting the proper subjects and

courses adapted to his needs, interests, and abilities.

To turn a pupil loose, unguided, with a modern
curriculum of a hundred courses, or even twenty-five
and expeet him to get what is best for him is like
turning a child loose in a modern delicatessen., He is

- apt to die of indigestion before he discovers or even
stops to consider what constitutes a balanced meal,l6

Vocational and professional schools. Various types

of vocational and professional schools and institutions have
arisen and multiplied in such tremendous numbers that it is

é‘flgnow pbssible,to find some kind of fermal preparation offered

for nearly every form of vocational and avoeational activity.
' More often than not the unguided youth is bewildered
| 'w1th the extent and array of the selection and fails to make
ﬂﬁ%f anynse;eqtlan-at‘all, or, if he does, his selection may often
#Wﬁ%? resg;t_ip~wastedmeffort‘ The inevitable result is,that many

| ~of thesé‘undecided.young people drift aimlessly along in spite

i;{of‘unaéualbabilities7that many of them possess for certain

occupations or activities.

15 Ibld., P. 48.

R 16 Leslle L. Chlsholm, Guiding Youth in the Secondary
‘  School (New York~ Amerlcan Book Company, 19257, p. L0.
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\ . Properly guided, these young people could. be directed
to an activity or an occupation in which they might use their

talente to best advantage, both to themselves and to society.
Parental sttitudes and the school. Although most

high schools may Justly boast of the increased opportunities
they offer, there still has been no system devised where-

by the student may be completély edﬁcated without some
influence on the part of parents. The everage student is
under the direct influence of his instructors six hours

a dey for 180 days per year, which means that much more than
ohe-half of the child's time 1z spent outside and away from
the direct influence of the school. This fact alone should -
place upon the parents or guardlans some responsibilities
for'earrying on the edﬁcationai proéesses being attempted
by the‘sehool. Some 6f the more important responsibilities
of parents and mature individuals close to the students |
‘shoﬁld be the development of proper attltudes, responsibility,
in cooééréfion; and sefiousness of'purpose in life within thé
"student. |

Many parents of today, through lack of understanding

/i*#f-of the aims of the gschool or through either lack of interest or

”‘=neglect, have entirely shunned this responsibility which ‘ ‘

;older generations were more willing to agsume,

N




study, the Regents' Inquiry into secondary school education

in New York stateld concluded that:

4 failed to provide an adequate guidanee progran.

vparents alike is. the aspiration of young people to "White'“

~ Our forefathers did not expect education to make
up, at public expense, for their private deficiencies.
They expected it to strengthen and broaden the . . .
training which they, at home, were giving their ehildren,17
The changes which have occurred in the‘home have
eliminated many of the eppOrtunities for guidenee,'and the
changed attitude of many parents, who expect the school
to do its job of training and theirs as well, places a
greater stress on the need for orgenized guldance in the

school,.

This need 1s clearly shown by the findings of the
New York State Board of Regents. In 1939, after three years®

'In spite of the fact that New York's schools are

as good as those in other states, we are turning out
a vast number of boys and girls each year who are not

~ ready for adult life, They have no idea what work means,
what sorts of opportunitles there are, how to look for -
work, or how to work when they get a job. They are not
prepared to be useful citizens or to enter community or
home l1life, They do not know how to take care of their
own bodles or minds., Few have implanted in them any -
- seeds of individual inner life and growth, or any skill

' “in working with others.

' There ils no reason to believe this statement Would be

1ess true in any other state or community whose schoolsg have

One of the most prevalent attitudes among pupils and

L I7 Stanley High "our. Schools Need More Than Our Money,“
ers Digest 51 16 December, 1947 v '

P
1

18 Ibid., p. 16.



‘;of such Jobs available or to the qualifications of the youth '’

1946 worked in manufacturing, trade, or agriculture--twenty -
seven percent in manufacturing alone., Even more significant;
- thesge chafts show that most Americans work with thelr hands,.

"semi—skilled made up sixty percent of the labor force. ~

)"ual‘O§p@rtunity for'allvpeople, every individual 1s free

]Educational Forum, 12: 161 January, 1948.

 Magaz1ne, 54 129 November, 1946. L

collar®™ jobs, without consideration eiﬁher,to the numbers

for those Jjobs.

When parents arbitrarily decide for their off spring
that they are goilng to be teachers, doctors, or ministers,
they are forgetting to consider the following things:

(1) whether the chlld's own interests and desires lean
toward these professions, (2) whether the child's person-
ality and abilities lie in those directions, and (3)
whether the child!s progress in school, as determined by
the school, 1s sufficiently rapid to Justify his contin-
uing in the field for which his parents have chosen.l

This prejudice against working with one's hands and

;he indisceriminate glorification of clerical and professional
work is entirely out of balance with the oocupational oppor-

tunities of our nation.

The November 1946 issue of Fortune Magazinegjcontains
e series of charts compilea by its editorial staff which
show that three fifths of 21l civilians employed in July

At this date the manual group --skilled, unskilled, and

~ As citizens of a free thinking nation based on individ-

i

18 Je Ko Stoner, “Vooation or Vacation (without pay), "

20 Editorial Staff "Yhere People Work, ¥ Fortune




.~ to choose his own life work and to foster ambition Tor his ’
e ehildren, but for parents to unduly influence thelir children's
- cholece of a career without consideration for the childls own
interests and abilities 1s an injustice to the child and to
the soclety in which it must live. ° ;
If we are to achleve anything like efficient manage-

ment of human resources 1ln relation to the jobs to be

done and if we are to achieve it wlithin the framework

-of demoeratlic procedures, not an inconsiderable part of

a plan of actlon must include an informative program

o looking to the education of both youth and adults in
o . the realities of the oecupational world.

panr i 21 A, M.(Turrel "Vocatlonal Guldance and Education,
"w\ﬁmerican Assn. of College Registrars Journal, 21:212 January,
1946. v




b turnever.

CHAPTER III
PRESENTATION OF DATA
I. THE SURVEY

Since the purpoee of this survey was to show the
need for guidanee in the public schools 1t was necessary to

ednductvthis‘type of survey in a school whose students had

: noﬁfbeen of fered the benefits'of a guldance program.

John Greer High School of Hoopeston, Illinois, was
selected for seversal reasons.

I. It is a first class commissioned high school
in the state of Illinois.

II; In the annual statewlde testing program for

scholastic achlevement, conducted by the University of

. Illinois in all public high schools in the state, this school

renked in the upper half in the 1946-47 school year.
III.,. With a faculty of‘twenty teachers there has been

 “ in the lest five years an average of less than ten percent

»

‘1eIV. This school offers curricula in the areas of

P‘ff;cellege preparation, commerce, and vocationsl education,

: V. This school is organizing a comprehensive guid—

| ence program, but the studente participatlng in this survey -

had, at the time the survey wa.s eonducted no contact With

jany formal organized guidance program."




”;were dropped after the Initial Occupational Inquiry was

It was the lntentlon of the Writer'to have not less

than one hundred students of the original group participating

When the final tests were given, To insure this 142 pupils
Were given the Initial Occupaficnal Inquiry shown on page 34,

Although this survey 1s largely concerned with occupa=~

- tlonal guidance the need for educational guidance ig also

clear since the accepted procedure in guidence is to attempt
to isolate each student's Interests, needs, and abllities, and
having in so far as is possible, determined hils occupational

interegts and ebilities, give him the educational and curricu-

- lar guidance necessary for the fullest realization of his.

interests and the most profitable use of his abilities.

The Initisl Occupational Inguiry. This questionnaire

wa.g devised by thé writer of the study in an attempt to

‘1earn the limits of the students' knowledge concerning

‘their occupational cholces and the educational requirements

necessary to those cholces. It was necessary, algo, to

" learn the sources from which the students received thelr
‘i?-occupational'information'1n order to determine the valid-

' {;ity of such sources.

Of the original 142 answering the Inquiry, seven had

Vgivenﬁno consideration-to their future oocupation, and as a

result stated no choice of occupation for pursuit after :

leaving school This group of approximately five percent




o~

INITIAL OCCUPATIONAL INQUIRY |
: ‘1. ‘Do you intend to finish high school?
5. Ave you goling To college?
U@ 3. What occupation do you intend %o follow after,finiéhing
-~ school? , ' '
1, Firet Choice:
: 2., Second Choice:
b
’EJ
i

4, What do you know about Gthis occupation? .

e

 Where dld you learn about THLis oooupation?
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checked. However, they constitute the firét definite prob- ,
lem in attempting to show the need for guidance.

These students were accepted by the school, their
aﬁtend&nce being elther voluntary or required by law. In
elther case there 1s a definite need for guldence shown.
'Without some definite direction being given them there is
iittle ehénce that thelr abilities will be put to the best

use, and advantage possible or that their interests will be

| satisfied sufficiently.

‘ ' Without some method being uéed to determine thelr
possibilities, the mosgt effective educational program for
‘them cannot be applied. The implication in the case of these

students is for a guldance program that will offer them
}f oceupational information, help them in selecting a possible

future occupation in keeping with their needs and ablllties,

and direct thelr educational program in the light of their
interests and potentialities.

%V‘ ' Future educational plans. There were 135 students

b Who‘repiied to the questions concerning their future educa-
“tiona1 plans. In this group 93.33 percent were planning to
_ finish high school.  However, investigation of permanent

“ﬂ'ﬁf rechdsjin this high school reveels that the graduating class

f,éfdehe 1946,represented_on1y 51.11 percent of the ninth grade

‘éiQSSVeqﬁering,this seme high school four years previously

 in 1942. Some slight exception must be considered in using
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‘ this 1942-1946 class for comparative purposés because of the '
?* faot that three students entered the military service in
{ 1945 and a few others were attracted to jobs in war plants.

The fact remalns, however, that many entering high
school with the intentlon of gradusting fail to complete
the required four years' attendance.‘ Many df these drop-outs
may leave‘sohoal because they have abhieved‘little or no

success in studies 1ln which they have insufficient interest.




| TABIE IV

. FUTURE EDUCATIONAL PLANKS OF 135 NINTH AND
TENTH GRADE STUDENTS IN REGARD TO HIGH SCHOOL

Number Percent

Planning to finish high ‘school 126 93.33

Uncertain about finishing high school 4 2496
Not intending to finish high school 5 3.71

Total 135 100,00




Some . students feel that they are misfite and leave
school because they believe they "just don't belong%. These

young people are in need of a comprehensive guldance program,

not only to help them in to the right educatlonal and vocationsal

path but to help them adjust soclially lest they become
misfits in society after their formal e€ducation is ended.
The 2.96 percent who were unéertain about finishing
high school comprise a comparastively small group, and home
conditions, especially financial, could easily affect this
small percentage of the original 135 students. However,
since 1% 1s always possible that some students may be
uncertain about their fubure occupation, and as a result
be likewise uneertain about any educational plans; need
of a guldance prégram is 1ndicaﬁed that will give more valuse
to tﬁe gense of direction of these students.
Five students, or 3.71 percent of the entire group,
expressed themselves as definitely not intending to finiéh

high school. Home, financial, or other conditions beyond

o ~the control of the school may have influenced these individ-

' uals in thelr decision to leave school at the minimum legal

*:i fthémse1veS, and will need immediate guldance to avail them-

L/ age. The need for guidance is not 1essen¢d in these cases,
-but ls possibly even greater. BSince the students in this

’ gréUp will be in school a shorter length of time they w111 
EjhéVe leéékaﬁboftunity to discover their potentialities
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selves of the educationsl opportunities ﬁoésible, as well

as %o diécover their occupationsl abilities even though
there may be 1little time for training ;n the line of these
abilities.

Although the figurés bertaining to college attendance
are in thémselves nbt striking, end probably sbove average
go far as\college attendance is conéerﬂed, there is a defin-

ite implication for guidance shown in Teble VI.




TABIE V

FUTURE EDUCATIONAL PLANS OF 135 NINTH AND
TENTH GRADE STUDENTS IN REGARD TO COLLEGE

Number Percent

Planning to attend college 31 22,96

Uncertain about attending college 44 52,59
Not planning to attend college . 60 44,45

Total




TABIE VI

PUPILS SELECTING OCCUPATIONS REQUIRING COLLEGE
i ATTENDANCE

Number  Percent
Planning to attend college 25 42,37
Uncertain about attending college 23 58.98
Not planning to attend college 11 18.65

Total

100,00
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Eé Fifty nine pupils expressed themselves as desiring :
§ to follow occupatlons which requlre college training, yet

éh eleven of the fifty nine had not planned to attend a college
| or university. This group shows a lack of occupational

5 information as well as educational information concerning

| the occupations they desire to follow. If there sre valid

35 reasons why these pupils, and those in the uncertain group,
j cannot attend college, @he guldance program must attempt to
5% seek out some other abilities in the individuals and help

them direct their‘efforts toward other lines of endeavor.




TABIE VIT

SOURCES OF INFORMATION ABOUT OCCUPATIONS

CHOSEN BY 135 NINTH AND TENTH GRADE STUDENTS

| Compléte absence of information

Number Percent

. 'Members of the family 17 12,59

Occupation pursued by a member of

the family 12 8.89

Observation of persons engaged

in the occupation ' 13 9,63
| Limited experience in the occupation,

vacation, after school work, etc. 14 10,37

Information.secured at school 11 8,15

'Talking to persons engaged in the

occupation ’ 6 4,44
? ‘Readingfbooks and periedicals 25 18.52

Movies and theatres 3 2.22

34

25,19

}Total‘
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1 Students' sources of occupational information. It

. is significant that the largest of‘the“nine groups listed

under sources of occupational information, Table VII, admitted

| a complete lack of information concerning the occupation
5‘ they selected. The figures in Table VII show that 25,19
| 'perCent,of the subjects in‘this‘survey Selected and
expressed a desire to follow occupations about which they
had no real information. The school, which unqueétiénably
must accept the responsibility for the guidance of its
' pupils, was the source of occupational information for
wJ?; ohly 8,15 percent of the students in this survey. |

| The figures in Table VII also show that the largest
single source of occupational information was books and
;f‘ periodicals, -6f the entire group, 18.52 percent secured
information from -this source. Increased amount and
”fél‘broadened scope of reading material on occupations, plus
group oral presentation of occupational infofmation would
reduce materially the 25.19 percent who select occupations
'Iﬂ without real information concerning them, and may well
;.réplace’some other'sourqes of occupational information

*;;é;[Which‘Will, later in this study, be shown to be invalid or

. at least ill-advised.

StudentS‘ knoWledge of chosen occupations. There

,w1ll be a seemlng confllct noted between the flgures given "

1n Table VII’and those given in Table VIII. In Table VII the




" he would 1like to learn more about it.

figures Were‘compiled from direct statemenﬁs nade by thé
subjects in answer to question Number 5 of the Initial
Occupational Inquiry. In the compilation of Table VIII it
was necessary to interpret and evaluate the answers given
to question Number 4. The apparent confliect arises from
the fact that in Table VII a total of thirty four subjects
directly stated a complete absence of information regarding
thelr chosen occupation, While in Teble VIII eighty ohe
subjects are indicated as haviﬁg no real knowledge of thelr
chosen occupation., Examination of fhe Initiel Occupational
'Inquiry‘reveai; many completely filled in Inquiry blanks

in which the student had made a cholce of occupetlons and

- stated that he hed learned‘about the ogcupation'from obser-
vatlon of someone pursuing it, or from a relative, or some

rather vague and uncertaln source and although they had

- selected the occupation on this basis they still knew

nothing about it.
A good example of this occurs in the case of John B, ,
who is one of the tenth grade subjects of this study. This

 i?w_boy has'expressed a deslre to become a draftsman. In answer
" %0 question Number 5 he states that he lesrned about the
4 ~Lﬁ oceupation in the mechanlcal drawing class in which he is

 now enrolled, but in answer to question Number 4 he states -

that he knows nothing about drafting as an occupation but

.

¥
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In this case the writer checked on thieg boy beféré\ ,
making an evalﬁation of the answer to quéstion Number 4 and
found him to be an YA" gtudent in mechanical drawing. The
intenpretationywas made in the following menner. The sub-
jeet finds mechanical drawing interesting, he is learning
‘the mechanics of it and some of the theory and related in-
~ formation, but he does not know the occupational factors
. of drafting such as salary, demand for\draftsmen, hours
erwdrk, classifications of skill, types of draftsmen, etc.

This student was placed in the category of having

learned about his chosen occupation at school, but listed
as having no real knowledge of‘the occupation.

-~ Personal investigation similar to that mentioned
abqve-wéé not made in all of the eighty one cases of individ-
ual:subjects vho had no reai knowledge of theilr chosen occu=-
'pation, but in all cases concerning guestion Numberké the

writer interpreted the answers in a similar manner.




AR LA Ao,

TABILE VIII

KNOWLEDGE OF OCCUPATIONS CHOSEN BY 135
.. NINTH AND TENTH GRADE STUDENTS

Number Percent

Pupils having no real knowledge :
of their chosen occupations 81 60,00

Pupils having extremely limited
knowledge of chosen occupation 31 22,96

Pupils having limited knowledge ‘
of their chosen occupations - 21 15,56

Pupils indicating definite know=-
ledge of their chosen occupations 2 . 1.48

Total 100.00




concerning the occupations they have selected.

The following, Table IX, eompiled,éolely from the
information given on the Initial Occupatiocnal Inquiry shows

the number of students who voluntarlily expressed a desire

to learn more sbout the occupation they had chosen.

Although the number of these students is relatively
small, it 1e elgnificant that even fourteen percent of them

should voluntarily state a degire for additional information




TABLE IX

NUMBER OF STUDENTS DESIRING ADDITIONAL
OCCUPATIONAL INFORMATION . .

Number Percent

Students selecting a certain
occupation : 135 100,00

Students expressing a desire
for additional information 19 14.00
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IT. COMPARISON OF OCCUPATIONAL CHOICE AND INTEREST

The second step 1n the survey consisted of the admin-
istration of the Kuder Preference Record, the scores of
which were used in meking a wmmparison of the students!
choice of occupations as stated 1n the Initial Occupational.
Inguiry and thelr occupational interests as shown by’the
Preference Record. .

Between the time of the administration of the
Occupational Inquiry and that of thé Preference Record one
subject was lost to the survey because of withdrawal from
school and two were elimineted because of extremely low
scores on the interest profile. These low scores may have
been’caﬁéed by error or lack of interest on the part of the

subjects. In either case the writer did not consider them

'valid information in compiling the results of the compar-

igson. Consequently 132 subjects were used.
The decision to use some standard interest inventory

was made by the writer because 1t was felt that quite often

' V,.~young~beople choose occupations as a result of some chance
~influence. GChapter VI of this study is based upon a desire
- to determine thegrelationship_of occupational choice made

by students who have had no contact with formal guidance, -

:éﬁd theirZ£ntepéét as shown by a standardlized interest




- _Inifia1 Occupationa1'Inquiry sheet. (2) Borderline cases

‘“t'bf1the“seven areas of the Kuder Preference Record but not

It was the intention of the writer to show the |
varlance, if any, between the gub jects! casual choice of
occupatlons and the occupationsl areas which appear to be
particularly promising in the light of their interests.

At the present time there 1s to the best of the
writer!s knowledge, no method of proving or disproving the
validity of the several interest inventories available, The
Kuder Preference Record was chosen because it 1s the most

widely used interest inventory, being used by all three

Branches of military service, schools, business, and industry.
Upon completion of the profile sheets, comparison
of areass of interest and occupational choice wag made and
an sttempt was made to show those sources of occupational
information which appear to be valid and those which appear
to be invalid or 1ll-advised.
Three degrees of comparison are shown in Table X
(1) Complete agreement, wheréby the Preference Record shows
the subjectts i@terests completely, or sufficientiy, in accord

with his expressed occupational choice as glven on his

”@;?Whéfé the studentis interests show sufficiently hilgh in one o

sufficiently high in enother ares necessary to success in -

'tﬁérchoséﬁfg¢onpétion.‘ For example, one student may express

 afdes1ré'to'Eeéomé‘an electrical engineer, and show by his




i preference record an interest in the mechaﬁical area ofi85

o on his Initial Occupational Inquiry.

percentile, but his interest in computation, which is a
necessary part of successful engineering, scores only to
the 45th percentile, |

Another example of.borderline cases 1s the student
who expresses a desire for a certain occupation on his inquiry
sheet but shows only a falr degree of interest in all the
areas of the interest profile. The writer placed those
étudents whose interests all fell in the 60th\to 75th |
percentiles in this borderline grouﬁ. In this same group,
where all the scores of a student's preference record profile
are near the mediang, it is possible that the étudent has
no reslly wéll—developed interests or that his interests are
‘80 evenly balanced among all nine aress that no one area
stands out. Scores in the 60th to 75th percentile s, accord-
‘ing to Kuder, have some’significancevbut cannot be regarﬂedi
With as ﬁuch confidence as higher scores. Careful aﬁd
personal counseling is indicated as necessary 1ln these

cases, along with added occupational information. (3) The

;f ‘th1fd degree of comparison is that in which there is total

' disagreement between the interest shown on the student's

'Preference Record and his choice of occupations as given

There might have been one other degree of comparison

used that 1n which the seores of the Preference Record
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were extremély,low. “However, since there Wére only two
cases of this kind appesring in the entire group and since
Kuder gilves little value to these scores, along with the fact

that 1t is quite possible they were 1n error, the writer

?; decided to discard them from the survey.

' The division of borderline, agreement, and disagree-
.ment cases wes 80 nearly even as to cause suspicion of error;
? however, they were re-checked by the writer and found to

be correct.




TABLE X

COMPARISON OF INTERESTS AND OF OCCUPATIONS
SELECTED BY 132 NINTH AND TENTH GRADE PUPILS

Number  Percent

Complete agreement _ 38 28,79

Borderline cases 40 30,30
Complete disagreement ,‘ 54 40,91

Total - 132 100,00




- Those of the group whose Initisl Oécupational
Inguiry and Kuder Preference Record are in accord are
probably the least‘in need of guldance, However, even in
thelr case twb important steps remain., Aptitude tests would
be highly desirable, in go far as they are procurable for

the occupations indicated, and there remains a definite

need for educational or curricular guidance.

For those students who have definitely established
the coordination of their inﬁerests and occupational desires,
4some occupational information 1s still necessary. They
should be given access to facts that will indicate whether
or not their chosen occupation is stable, growing in demand,
or receding. They should bevgiven Opportunify to learn
- what they may expect ofvit‘socially and fineneislly, and
what demands it will make upon them. And finally, they
should be guided into the curriculum most édvantageous to
‘the promotion of their interests and the establisghment of
their chosen occupation.

 Those students whose cases fall into the borderline
gfoﬁp”ﬁresent 2 larger problem for the counselor and
" accentuste the need for a'comprehensive program of guidance.
These, for the mosgt part were students who expressed
‘a desire to follow soms - occupation which required a combin-
fation 0f 1nterests, generally two, such as the case of one

_  sﬂbject; Fred G., who indicated on his Initial Occupational
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Inquiry an intention of being a mechanieal‘engineer. ﬁié

¥

Preference Record shows hig mechanical interest score at

the 94th percentile, which is very high, but mechanical
engineering réquires a mechanlcal-computational combination
and this student's interest score in computation is below

: ;y the 50th percentile. Thilis does not“nepessarily mean the

: student 1s unable to carry the mathematics necessary to
prepare for an englneering career, but it indicates a need

53 for more informetlon concerning the boy's ability in math-

ématics. This might bé secured by examlnation of past grades
" 1in the subject, from present mathematics teachers, or by
mafhematioal aptltude tegts. In any event it seems certain
that this student should have a thorough study made of his
case, ihcluding,the acquisition of additional information,
and possibly he should be éiven more occupational inform-

ation, er in the event 1t becomes reasonably certain that

' he has insufficlent ebllity in mathematics, or that his

scholarship index indicates he i1s not college material,

he should be guided into the selection of some other field

. of endesvor.

' The third group, those in which the Occupational

: ihquify_énd°the‘Preference Record are in complete disagree~

méntlﬁfeséntépthéléreatest challenge to guidance and accent—

~f£aféé’t9;fhé‘}éfgést extent the need for counseling.
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These students have indicated a desire to pursue a
chosen oooupetion as shown by their Occupational Inquiry,
but the scores of their Kuder Preference Records show that
their 1nterests in the areas perteining to these chosen
occupations is too low te,be‘valid whille those interests
scoring high on the Preference Record are not related to
the chosen occupations. |

This group constltutes, 1arge1y, those bewlldered
students who do not seem to know where they are going'and
what they wish to do in life, and who probably account for
a 1afge percentage of the failures and consequent drop-outs
in the secondary school. ,

Also, it is unfortunately true that many young people
are unduly influenced in the selection of occupatiohs and

sehoel subjects by well-meaning parents and relatives

,althoﬁgh the young people themselves may have little inter—-

est in these pursulte. This 1s shown later in Table XI.
There are many other reasons for unwise selection

of ooeupatienal pursﬁits. The glamour attendant upon

- ‘eertain occupations 1s accentuated by movies, books of

'*ig‘flction, and other forms of commercial entertainment Some

pupils 1n answer to gquestion Number 5 on the Occupational

”'Inquiry indicated that thelr selection was mede after a

eingieleenﬁectiWith, er‘observation of, the occupation.
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‘ Over-zealous church workers have sometimes attémﬁted ,
é' to influence the choice of &oung pecple in the selection

E  of careers., In the cagse of Guinivere S., & tenth grade
student and one of the subjects of this survey, 1nfluence
came from her Sunday school teacheb and from information
gained at chufch. She had indicated & desire to become a
missionary. To be valid her dinterest score should be high
in the literary-social serﬁice area, but her score éhows

'\ & litersry interest to the 60th percentile, which is low,

| vwhile her interest score in social gservice ig at the 40th
‘percentile, which is much too low to be wvalid in determining
| interests, At the same time this student made a score up

éﬁ to the std percentile in mechanical interest and the 75th

percentile in music. Without proper guidance and addltional

occupational information this student might attempt prep-
aration for a career in which her interests were definitely

not considered.

§ Validity of sources of information on occupations.
" Table XI shows that in the case of students who
Lseleeted occupations upon information gained from members of

,  the'family only three showed<agreement between thelr choice

' as given on the Initial Occupatlional Inquiry and their

,1ﬁ£erests,as‘indicated‘by their score on the Kuder Preference

"Record. i




Of the borderline cases, thdse~in'which there Waé ’
neither complete agreement or complete disagreement as to
the occupations selected and the interest shown, five students
had gained thelr information from'some member of the family.

‘The most pertinent figure in the category of those
students Whoée occupational informatioplwas secured from
members of the family is shown in the column under éomplete
disagreement between choice of occupation and indicated inter-
est. Nine students show a high degree of interest in asreas-

of activity entirely unrelated to the occupations chosen.




TABLE XI

: é‘ ‘ COMPARISON OF INTERESTS AND OCCUPATIONS SELECTED
e _ AFTER ACCESS TO CERTAIN OCCUPATIONAL INFORMATION

i Sources of information ' Complete Borderline Disagree- Tot al
H for occupations selected agreement cases ment cases
‘ ' No. % No. % Wo. % _ No.
Members of the family Z 7.89 5 12,50 9 16.67 17
. Occupation pursued by
a member of the family 3 7.89 4 10,00 5 9.26 12
Observation of persons
engaged in the occupation 3 7.89 2 5.00 7 12.96- 12
Limited experience in
the occupation 2 5.26 2 5.00 10 18.52 14
i Information secured
f at school 6 15.79 1 2,560 4 7.41 11
: Talking to persons engaged
o in the occupation 2 5.26 2 5.00 2 3.70 6
Reading books and
fperiodicals 10 26.32 9 22,50 5 . 9.26 24
Movies and theatres 0 0,00 2 5.00 1 1.85 3
Complete absence of : '
Qccupational.information 9 23.70 13 32,50 11 20.37 33
40 100.00 132

___Total 38 100,00

100,00 54




| Well-intentioned but too often ill—advised deslires of parents

'~'shews that, of those subjeets who received their occupational '

‘?many subjects failed to agree on their chosgen occupations’

tffand indieated interests as the number of ‘$hose who did agree.

‘(Soranton, Pa.: International Text Book Company, 1957),P. 5.‘

6l

)

Teble XI 1s a composite of Tablee‘VII and X and is
intended to show the validity of esources of information, In.

compiling this teble two subjects, whose lnterest scores were

so low as to be questionable, were dropped from Table VII and
Table XI was compiled from the records of 132 students. .

Educators have for years had to reckon with the

who want something better for their children than thelr own

opportunities had afforéed.

The tendency 1gs for parents to encourage theilr child-
ren to choose occupations requiring more education and
treining than thelr own, and leading to supposedly higher
soclal stetus. Such tendency indicates the inability
of the majority of parents to give the unbiasged inform-
ation to guide children wisely.

It 1e not uncommon for fathers, especially among

the professions, to express a deslire or even demand that

their sons follow their same profession Without regard
to the interests and abllities of the youth.

Whetever the reason for influencimg the youth in
his decision concerning the selection of an occupation may
be; it is clear that members of the famlly are not a valid

eonrce of oceupational information and guidance, This study

1nfermation from members of the family, three times as

1 Mildred E. Lincoln, Teaching About Vocational Life




kv 'of cholce to indicated interest.
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Of the subjects whose occupational,1nformationlWas

¥

" gained from a member of the family engaged in the occupation,

three were in complete agreement in choice and interests.

four were borderline cases, and those 1n complete disagreement

had dropped to five, While only one fourth of the subjects
fall into the agreement column, the percentages are better
than those of the pupils who were influenced by members of

the family not engaged in the selected occupation. There

i1s a natural tendency to increase the interest of the sub-

Ject if the person giving the infofmation is engaged in the
occupatlion and knowg both its adwvantages and,limitations.
However, no matter how well such information about a single
occupation may be presented i1t cannot begin to fill the |
need for a complete comprehensive guldance program. The
youth should have access tb information concerning other
occupations, he should have the begefit of'standard;zed
interest inventories and, if possible, aptitude tests.

THe nﬁmber‘pf sub jects whosge choice of occupatioh
was made upon 1nformation galned through observation of
:persens éngaged in the occupation shows a decided drop in
the~bordefline cases, but agsin indicates a better than two

to one ratio of disagreement over agreement in relation

o The most striking figures in Table XI are those
” 1relative to the subjects Who gained their occupational

R

Only




information from part-time work experieﬁce in the océupatiop.

any great sighificance sttached to this source of occupa-
' tiOha1 information so far asg this survey is concerned.
. However, it has occurred to the writer that this source of

 _occupational,infOrmation might well furnish a wealth of

17 had not influenced these participantso
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Of the fourteen subjects in this group only two indicated a
complete agreement of interests and dccupational cholce,
while ten choSe occupations at which they had had some limited
experience in the occupation but indicated by the score
of their Preference Record that thelr interests were in
some other area of work than that of thelr chosen field.
. When young people are faced with the problem of
choosing a vocation, they gquite naturally turn first
to the familiar occupations with which they have had
gsome contact and about which. they do possess some sort
of information.& \
The first apparently valid source of information
on occupations is indlcated on Table XI as being the gchool?
since the greater_number of students who gained occupational

information at school were in accord in their choice

of occupations and their 1ndicated interests.

~In the category of those subJects Who gained their
informétion by talking to persons engaged in that occupation,

the small numbers and equal divielon of subjects reduces

3 Ibid., P 2.

5 At the time of this survey organized guldanoe




"‘dicatioﬁ for the need of guldance in the secondary school.

material if presented to young people under the direction
of a competent guidance organization in the school.
Books and perlodicals are also shown in Table XI és

epparently valid sources of occupational information since

~ the subjects who obtained their ocoupaﬁional'infdrmatién

from this source, end are in complete agreement as to occu-

pational choiece and indicated interest, outnumber those

.of disagreement ten to five. Since the school and books -

and periodicals seem to be the most reliable sources of

occupational information, 1t seems imperative that the
school assume a positive role in presenting occupational
information to 211 students.

In the group of 132 students only three stated that

- they had received occupational informetion or influence

from movies or theatres. One was a borderline casekand‘
two were dlsagreement cases, The{gignificant aspect of
this category is that not one constructive or sgreement
case is shown for movies or theatres., Even those boys |
who desired to become girplane pilots had received their
infofmation from o?hér sources.

In the last category, that~bf comple te absence 6f

anykoccupational_1nformation, there 18, of course, no

':QHestion of reliability or validity since there was no“a

figcurce}éf;infofmation given; however, there 1s strong‘in—

. 1

64
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of théAgroup of 152‘subjects, twénty five percent ’

have selected occupationé without any epparent access to some

B type~of occupational information, and as a result only nine

out of thirty three invthe*group have elected to follow .
occupations in keeping with thelr indicated interests as
shown on the Kuder Preference Record_scores.

The over-all figures in Table XI show that out of
a group of 132 ungulded students only thirty eight, or
approximately twenty nine percent? could be expected to find
themseives following the occupational career ofktheir own

choosing which would be in harmony with thelr interests.

‘Approximately thirty percent would flounder between a chosen

career and interests which, though partly, were not entirely
in harmony. And forty percent would attempt to pursue

vocations entirely outslide the scope of thelr indicated

interests.4'

—3

" Note: Sée‘also\Table'X.
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IIT,. GOMPARISON OF OGGUPATIONAL CHOICE AND PREDETERMINED
; - - APTITUDES - . . !

Selection of aptitude tests. In the third and. finsl

step of the survey standardized aptitude tests were given
eaeh‘of the participating_students, and the scores of these
aptitude tests were compared with the original occupational
choice made by each partieipating student. The comparison
of chosen occupations and indiéatéd interests as shown in
the previous chapter reyeals‘a decidedly low correlation.

In view of these results gnd’feelinguthat this study
would Ee incomplete and inclusive without a similaf comparison
of ocoﬁpational choice and predetermined eptitude, the writer
examined seversl well kﬁown aptitudé tests.'

| After careful consideration the Differentisl Aptitude
Tests published by The Psychological Corporation of NeW'York

>City were selected. These tests seemed to provide an inte-

grated, scientific; and Well-standardized procedure.for
measuring the abllities of both boys and girls for purposes
of educationel and vocational guidance. , '

By the use of combinations of the seven areas in ﬁhem

complete tests it was possible fo secure pertinent information

. covering‘a greaterfnumper of different occupations than most
_other messures of abllity afforded. The tests provide for

;;measuringwdptitdéeinfsévenareas, which in some cases were

f:‘used singly ‘and in. other cases used in comblnatlon. For

Wiexample, ‘a boy choosing to. be a8 machlnist was giVen only

the mecﬂanical reasonlng test, while the several who chose




mechanical engineering were glven tests in mechanical réas— !
“oning, numerical ability; and epace relations. Those who
elected to follow occupations of a scientific nature were
‘given a eombination of verbal reasoning, numerical ability,
and abstract reasoning. Girls who expressed a desire to
become secretaries were given the combination of clericsl
speed and accuracy and language usage. Upon the recommend- .
ation of the authors of these tests two students who chose
to become newspaper‘writers were gilven only the language
usage fests.

The seven followihg areas are included in the com-
plete tests from which the administretor may form a great
many combinations covering many occupations:

VerbairReasoning . Mechanical Reasoning

Numerical Ability Clerical Speed and Accuracy -

. Abstract Reésoning ‘Lénguage Uéége, including

SpacefRelations Spelling and Sentences _

" Administretion of the aptitude tests. In the admin-

isffétibn of the aptitude teste several of the original

participants were dropped from the survey. The writer

e bcnld‘find'no apfifude tésts which would serve satlsfactorily

+6 meééﬁre‘aptifuaé'in,the area of general farming, end silnce
‘itawas high1y desirable to obﬁain, a8 nearly as pdssible;
ffé”validf5§ntfé9f'betWéén the éubjéct'%‘choSen occupations.

\ ‘féﬁd7their aptitudes in those occupations, those students
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who had specifically cgésen farming were ﬂbt included in’
‘Part Three of the survey. Two of the originsl group had
moved to other oities, three had dropped out of school, and
one student failed to participate in the final tests because
of prolonged absence from.school. Of the original group
105 students participated in the last part of the survey.

‘ The figures on those,studentsmwho were iﬁtentionally
dropped or lost to the final part of the survey for other
reasons were not removedhfrom the tables dérived from the
“interest inventory since it seemed'wasteful ﬁo exclude caseé
which were valid so far as they had participated. In the
case of those who were purposely discerded it was felt that
their removal from Part Three of the sﬁrvey‘would add to
rather than detract from itse accuracy; consequently they
were retained up to the point ‘o:f’ the administration
of the aptitude tests. .

‘ReSﬂltS of the aptitude te;ts. The scores of the

Differential A@titude Tegts were compared to the original
~ occupational choices of the subjects and each individual
 cage placed in one éf‘thrée oategéries. The first category
was thet in which there was a definite correlation between

'the‘student'é original occupational choice and his predeter-

o mined aptitude in that occubation. In the second;categoyy

;ﬁéorrelat;qn betWeen.ocoupational cholce and aptitude wa.s

* questionabie, Most of these cases occurred where seversl




"fgfwere‘réquired to show abllity in several areas.
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~areas of aptifude Wére necessary to»suGEess in the obcﬁpation"
and where the student showed a sufficiently high percentile
in only part of them. An example of this category is shown
in the case of Michael‘s., a tenth grade student who chose
mechanical engineering as his desired occupation. The three
principal areas of aptitude for this type of work are
indicated as being numerical abilit&, space relations, and
mechanical reasoning., This boy made a score of percentile.
70 in numerical ability, percentile 83 in space reletions,
but only percentile 17 in meehanical reasoning. It is not
"possible, therefore, fo conclude definitely that he has or
has not chosen the right occupstion in the light of his
abilities.
Thére is a definite implication in these cases for
a guidance program that is extensive enough to be sure as to
Whéther or not these young peoplq have chosen the best
occupation for themselves and if not to help them-to,more
‘occupational info;mation and other interests whereby they
may select an occupation more in keeping with their abilities
and more likely to bring thenm suécess. “
\ The writer does not wish to con&ey the impression
 that 11 of the doubtful cases were the cases of students
Vkly’who needed aﬁtitude in several areas. Mény of those stgdénts V

‘3f Wh¢;shpwedLgood~correlation between choice and sptitude
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The third category was that in which there was

¥

complete disagreement, or totel lack of correlation, between

occupational choice and predetermined aptitude.,




St e L e

- TABIE XII .

COMPARISON OF OCCUPATIONAL CHOICE AND |

PREDETERMINED APTITUDES OF 105 NINTH.
AND,TENTH GRADE STUDENTS

Number Percent

Cases of complete agreement 47

Cases of questionable agreement 27
Cases of complete disagreement = 31

44,76
25.72
29.52

Total =~ 105 100,00
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On the basis of the figures shbwn in Table XIi only
44.56 percent, or 1eéslthan one-half, of the participating
students have, without the ald of some formal guldance,
selected bccupations in which thelr test scores indicate
a sufficiently high aptitude for success in the occupation
ﬁhosen. |

One-fourth, or 25,72 percent, may or may not have
the necessary abilities. These young people need the benefit
of more and extensive counseligg‘after Turther investigation
and iﬁdividu&l study has been made of each case,

Theré may be extenuating circumstenceg which have
;affected,kin part, the abilities necessary for success in

their chosen occupatioen.. Ih view of this and other possible

‘unknown féctors, it would be deemed unwise for them to

"~ atbtempt the pursuit of these occupations, and at the same

time 1t might be altogether unfair %o offer them discourage-
ment in attempting these chosen vocations until more‘facts
coﬁcerning their cases have been established.

“The remaining 29.52 percent have chosen occupations
1f6r which they cleariy have no aptitude., The pursult of
such occupations could only result in little or no measure

of 'success, dissatisfactlion, and wasted time and effort.

i




CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary. Much has already been written in regard
to the neéd for guidance in the public schools. MNMost educat-
ors have recognized this grdwing need for many years, but
have in too many instances found themselves handicapped by
diginterested parents and unsympathetic public authorities\
who either willfully or ignorently falled to recognize the
value of scientifie counselinglfor the youth of today.

This étudy was made in an effort to isolate and
emphasize some of the changes in modern Americen life which
have placed new and additional obligations upon the school.

The approach to unlversal secondary education hes
‘resulted inrmultiplication of the subjects and coursges offered
in the secondary schools. Since the tremendously inc reased
enrollment has changed the student bodies of our high
schools from a select few students, most of whom were pre-
paring‘for’college, to youth of &ll rarnges of abilities and
needs, this increase in the number and types of sublects
aﬁd courses ié necessgary. However, unless the individual
students are directed into the educaﬂ.on&l and vocatlonal
channels best suited to thelr needs, interests, and abilities'

this extended range of subject matter will not have served

| itSfpﬁrpo$é;




_or univefsity work after 1eeving high school

It was the further purpose_of'ihis study toAdéterminé
by scientific methods of testing, the probable extent of
the lose of potentlal success and satisfaction in the future
vocatlional pursuits of students who do not hive the benefit
of an adequate guldance program.

In the last phase of the study, the figures derived
from the Initiel Occupationsal Inqoiry and the Kuder Prefer- .
ence Record strongly indioate the lack of reliability of‘
most of the sources of occupational information which influence

young people in the selection of vocations and educationsl

‘courses.

On the Initial Occupational Inquiry each student
wag asked what ocecupation hé intended to follow after leaving
gchool and where he receilved the information that influenced
his decision. All the sources of information were compiled
and it was found that there Were eight different sources
named. This occupational questionnaire also revealed the
fact that out of a total of 132 students thirty three had
oxpressed a defioite desire to follow occupations about
which they had no‘ooeuPational information whatever.

The questionnalre also reveels the misapprehension

>

of many students regarding the eduoational preparation necess-

"ary for, oertain occupations. Pifty nine students seleoted

ocoupations which definitely required college training, yet
eleven of this group hed not planned on doing any college




:~:many oases they are prompted solely by ambition for the

The questionnaire wa.s follawed by the admiﬁiétration
of the Kuder Preference Record to determine the students?
interests. Comparison of the questionnaire answers and the
interest gcores show that out of the group of 132 unguidedk
high school students only thirty elght had selected occupa-
tlions that were fully in harmony With thelr interests.

The last part of the survey Waé given over to estab-
lishing the correlation between the students! occupationél
choices and their prédetermined aptituaes in the vooatiqns
chosen. On the basis of the figures shown in Table XII
only 44.76 percent of the group tested have the necessary
aptitude for success in the particular vocations chosen, when

the choice was made without the beneflt of counseling and

guidance,

Conclusgiong. AThe figures in Teble XI definitely

show that most of the prevailing gsources of occupational

information are not valild or desirable and that the dissem-

inatlon of occupational informstion as well es the determin-

ation of each iﬁdividual studentls interests and aptitudes

must become & function of the school if there is to be any

~;éort of efficliency achieved in the use of human resources.

Parents, relatives, and friends are both

unjustifiea and’ unsafe as influential factors in furnishing

b Young people with occupational 1nformation because 1n too




young people without proper regard for the interests and

¥

abllities which WOuld,qualifj these young people for euccess
ln the areas of endeavor chosen.

Observation of people engaged in an occupation and
talking to people who‘are following a certalin occupation

would seem to be a good source of occupational information,

yet it again fails to quaiify as feliable, or et least as

complete, sgince these sources can only influence choice

but cannot determine either interests or gbilities., This
i is true also of experience in &an occupation where the pérson
receives insufficlent experience to determine his gptitude
for the job and his interest 1in it to the extent of
; making it his life's work.
i Movies and theaters are not acceptable as sources
% of occupational information because they are too often in-
;E | tentionally glemourized and colored for entertainment pur-
posés. |

In view of the facts brought out in this study,
the‘author\arrivéd.at the conclusion that the school must
become the 1nfluencing factor in helping youth to select
occupatlons. Whe school is the only 1nstitution whlch can

present occupational 1nformation and also determine the

extent of the3young peoples! interests and aptitudes which

‘are vital to success in any chosen occupation.

It wa.s not the intention of the author to disqualify

;allxsources of occupational information except,the sohool
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but if other sources are an influencing factor in the selec;
tion\of occupations’fhe‘school must still attempt to felate
thesge choseﬁ occupations to the interests of the youth and
correlate them with his or her abilities.

In the 1ast'anaiysis, a good guldance program in
the school can furnish not only occupational information,
but 1t can furnish it in far more areas than any other single
gource, thus_h51ping the student to choose an occupation in
the light of his lnterests, needs and abilitles, and direct
him to information in keeping‘with those interests and
abilities.

Recommendations. The recommendations made by the

writer are:

I. The educational systems of America should equal-
ize theilr expanded cufricula with competent programs of
guidance in order that these e;panded'curriculg mey fully
‘serve their purpose.

II. The school should supplement the home ahd other
4idnjustifiable.agenc1es as the source of occupsational info?m—
ation for its‘stﬁdents.

IIT. The school should make use of the best aveil-
able standardized tests and other scientific means in ap
' efforfktokcofrelate each.student's occupational_desires,
intergst§;’and aptitudes in order to insure, so far as is

_possible, his setisfaction and success in life both to him-




self and to the sobiety in which he must live.

1

IV. The school ghould prbvide adequate occupational

informatlon in a number of areas in order that each student
o might be able to gain an understanding of several different
vocational choices and in doing sc select one in keeping
with his interests and predetermined gptitudes, and within
the limits of his educational possibililities.

The writer recognizes the limits of a stﬂdy of this
! | kind made within a single school. Howéver, the resultsyare
believed to be at least indicafive of those which similar
studles would produce anywhere in America today.

The fullest realization of potential oecupationél
efficiency oannoﬁ be achieved if one half of our young people
attempt to enter oceupationa1~areas in which they have neither

the interest nor ability necessary for success, FSinee this

is thé‘possibility indicated by‘lack of proper guidance,
it seems imperative that the school assume the task of help-

ing its students tb enter the vocational paths mostklikely to

lead to success and satisfaction.
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