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CHAPTER I
INTRODUCTION

‘The poet, the painfer, the writer of prose, the dancer,
the sculptor, and the philosopher are able to communicate
their artistic genius in a direcﬁ manner to the reader or
the observer. The musician, the architect, and the dramatist,
however, are forced to transmit their artistic expression
by means of an interpretative medium. The composer's music
is interpreted by one or more muscians; the architect's
blueprint is interpreted by the contractor and those who
work for him; the playwright submits his play to the producer,
the director, the techg;pigpg@ggng ﬁhefggﬁqrs, vho interpret |
1% for the audience.  : oo . . o s

‘The play is not a:ééﬁﬁiéééé:ﬁéikiﬁf art until it is
produced; hence, a portion of the total worth of a drama
depends upon these mlddle mem. These dispensers of the
playwright's art are often able in many ways to enhance that
art ih clarity and beauty. There are, however, many problems
iﬁvolvéd~in the transformation of the written play into an
aetuallperfdrmanée of it.

One such problem is that of non-verbatim representation

. of the script. A change of words during a performance of
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any pla§ Qf merit mést‘necessarily demége the effectiveness
and the'unity‘of that pléy;} Any good play has been carefully
Written and rewritten by the playwright, Each word has been
meaningfully chosen. Fach Speeeh, as it has been written,
has a purpose in fulfiiling the total effect of the play.
The duty of the playwright is to write the play; the duty of
the aeter to the playwright is to "Speak the speech, I pray
you, as I pronouneed it to you . . ."1 |

P 'pésé of this research. This research‘is the result
of the cu11031ty of the writer to learn the extent of ver-
batim memorization and the nature of those departures from
the verbatim, fto discover the relationship between verbatinm
memorization and the rehearsal schedule, and to see the
relatlonshlp of various factors which may: 1nfluence the degree
of perfection of verbatim performance in the Indlana State
Teachers college theatre program.
In se far as is known, this is the first 1nvest1gatlon
of thls nature ever conducted. The purpose of this thesis is
to repoit the findings of the analysis of these problems.
Progédures of ihis Research. The procedure used to
; gather data in solution of these problems briefly stated,

was to 1isten tc recordlngs of publlc presentations of

1 Williem Shakespears, Hamlet, III, ii, 1-2,

o b sl o B
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fourteen fﬁll—length,plaYS by the Sycaﬁore Players, the -

dramatioc organization of Indiana State Teachers College,

and to compare the spoken lines as heard on the recordings

with the written lines as found in the soript included

in

the production books for each of the recerded plays. ZXach

6f the fourteen recordings was completely heard at least

twice. Each line was checked onm a tabulation sheet as

being the correct or incorrect verbatim delivery of the play,

o

Standards used in judging correctness of speech.

It was necessary to set up a list of standards to deter-

mine whether or not a speech was correct before listening

to the recordings. The following was a list of those

standards used:

i

trary but consistent.

1. The standards set up by the writer were arbi-

2, A speech was defined as being an uninterrupted
sequence of words spoken by one of the characters

* in the play.

3. Orowd noises or indefinite speeches were not

considered.

4, ‘An addition or omission of an exclamation
a gasp was not considered to be incorrect.

or .

 be If a section of the play was omitted because of

imperfect memorization, the actor whose mistake

~caused the omission was credited with an error, and

the portion of the play omitted was not further
- comsidered. FAE S S ‘

6, ‘Recorded speeches inaudible to the listener

. . were not considered,
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7. Each speech recorded was considered correct
or incorrect as a unit. If an actor had a particu~
larly long speech, it was broken down into eight
line units; each unit was then tabulated separately.

8., In the évent of more than one error in the
same speech, the actor was charged with an incorrect
speech only for the first error.

9. In case of disagreement between the two sep-
arate tabulations for each recording, a mean was ,
computed on the basis of one-third strength to the
first tabulation and two-thirds strength to the second
tabulation. The second tabulation was given greater -

- weight because of the writer's more thorough under-
standing of the play during its second tabulation.

10, In case of doubt as to the correctness of any
speech or group of speeches, the listener replayed
that portion of the recording.

11. An incorrect speech was placed into one of four
categories: substitution, addition, subtraction, or
rearrangement. ‘

12, The error was termed addition if the actor added
a word or group of words not included in the script.

. 13. The error was termed subtraction if a word or
- a group of words included in the script were omitted
by the actor. X

14, The error was termed substitution if a word or
‘& group of words included in the script were replaced
by another word or group of words by the actor,

15, The error was termed rearrangement if the actor
- uttered all of the words included in the script but in
. an incorrect~Sequence. _ '

Source of data. The recordings were collected over

a‘period of nearly six years and were, of course, the primary
"‘souroe_of data for this survey. Other necessary data were

‘ J_ihformation;about,the'plays recorded and information about the
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actors appearing in those plays. Information about the plays,
such as date of performance, number of rehearsals; number
of days in rehearsal, and names of the actors in the cast, was
gathered byﬁinvestigating the production booke on file in the
office of the director'of dramatiecs.

Actors having fewer than ten lines were considered as
miéceilaneous; their speeches werewconsidered in computing
thé verbatim memorization percentages of the plays, but |
their percentages were not computed individually. However,
there were one hundred and five actors and actresses, apﬁearing
in éne hundred and sixty-nine characterizations of ten or
moré speeches, who required investigation. Data concerning
those actors! percentile scores on the American Council of
Educatidn Psychological Examination, their scholarship indices,
and their previous experience in the Indiana State Teachers
College theatre program were gathered in the offices of fhe
déaﬁ 6f instruction, the registrar, the director'of>research,.
and the head of the speech department at Indiana Staté Teachers
College. - Specific procedures and sources of data will be
 discussed in more detail in subsequent chapters,

“Limitations of the research. Before reporting the

findings of ‘this survey, several genmeral limitations should
- be noted.  Although it is believed that fourteen recor@ings

* $€£€@\3§¢é‘éﬁfficient number to obtain reliable data as %o
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‘the verﬁatim memorization situation at Indiana State Teachers
College, it would be unwise to assﬁme that this local ’
situation might be transformed into an accurate national or
world picture of verbatim memorization in the theatre. There
is a possibility that suéh might be the case, but there is
no certainty; hence, the writer will limit himself to local-
ized conclusions from his localized evidence that may
possibly, but not conclusively, be true on a wider scope.
Some of the retordings were almost six years 0ld;
some of them have been played many times. Furthermore, the
ﬁroduotions were recorded under good but by no means ideal
conditions. Therefore, the recordings were not always clear,
An honest attempt was made td minimize errors due to
imperfect recording by refusing to consider any speech that
was iﬁaudible or unintelligible,
» Although each recording was heard at least twice;
there is almost certain to be some inaccurécy in tabulating
the comparison between script and recording. An effort was
,made,té'keep this error at a minimum.
.~ The practice-of counting a complete speech or an eight-
- -line unit of a speech correct or incorrect is not wholly
‘,#alida.ﬁA speech‘of several words was giﬁen the same degree
’i of,importanceuas,aﬁ eight-line speech. In order to avoid

[ thiskigvalidity,‘it;Would have been necessary to count each
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individual word as verbatim or otherwise. This seermed to be
an almost impossible task. Furthermore, it would seem tha%
the memorization of an idea is more significant than mere |
accuracy of words.,

Fach speech unif was judged either completely

correct or completely incorrect. Consequently, a speech

having in it more than one error did not receive its proper
emphasis. This procedure was necessary, however, in order to
compute verbatim memorization percentages.

Several factors, believed to have a great influence
on verbatim memorization, were of such subjective nature
that they could not be treated reliably in an objective
manner. These factors are to be examined briefly in Chapter
V. Amdng them is the actor's degree of willingness %o
memorize hies lines verbatim. Consequently, the conclusions
of this research are based on the actor’s actual memori-
zatioh;achievement and not on his ability to memorigze.

The purpose of this study ie to show the extent
6f verbétim memorization, the nature of non-verbatim repre-
sentation, the relationship of rehearsal schedules to i

verbatim memorization, and the relationships of verbatim

memoriZation to the ability and experience of the actorse-

. to analyze verbatim memorization as found in fourteen




productions at Indiana State Teachers College,

Pr——



OHAPTER II

PRESENTATION OF DATA

A, THE EXTENT OF VERBATIY MEMORIZATION AND THE NATURE
 OF NON-VERBATIM MEMORIZATION AT INDIANA STATE
| TEACHERS OOLLEGE

Extent of verbatim memorization. The first problem
of this research was to discover the extent of verbatim

memorization in the theatre program at Indiana State

Teachers College. Table I shows the findings of this in-
| vestigation{ A verbatim memorization percentage was
computed for each of the fourteen recorded productions.

This was done by dividing the number of verbatim lines

of the play by the total number of recorded lines of the‘
play.‘ Fach production was assigned a letter in Téble I;

ﬁ . These code letters are identified in Appendix A., on Page 69,
O Thé humbér of verbatim speeches was placed in the first
column; the number of incorrect speeches was placed in the
g,  , §§99nd7cblumn; the tota1 number of recorded speeches was

! '“piééed in'thé thiid colﬁmn; and the verbatim memorization
“xperoentageiwas placed in the fourth colwumn. Totals,formeaéh

¢

o -column @ppearvat the'bottom of the table.
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TABLE I

THE EXTENT OF VERBATIM MEMORIZATION AT INDIANA
 STATE TEACHERS COLLEGE

_PLAY _ VERBATIK _INGORRECT TOTAL __ PEROENTAGE

1051 213 1;64 83,15
1188 293 1kl 80,22
586 173 759 77.21
390 114 508 76.77
638 201 839 76.04
617 197 g1y 75.80
975 318 1293 75.41
800 269 1069 7h. 84
769 291 1060 72.55
gl 187 681 72,54
708 298 1006 - 70.38
912 U69 1381 66.04
o go2 43l 1256 65.45
¥y 1o hgs 1264 61.63
TOTAL 10,729 3,946 14,675 73.11

E PR &6 H E @ "9 R " e W
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The perceﬁtage of verbatim memoiization for the four-

teen ptoduotions inecluded in this study Was‘73.11‘per cant.
Nearly three of every four speeches que delivéred verbatim.
Nearly five of every six speeches, or 83.15 per cent, were
delivered word for word in production "A%: nearly five df
every eight speeches, or 61.63 per cent, were verbatim in
production "N".

Nature of non-verbatim memorization. The second

problem was to discover the natu;e of inaccurate speeches

in the fgurteen recorded productions, Tables II and TIT
analyze the fiﬁdings of this investigation. Each incorrect
speech was classified into one of four groups: substitution,
addition, subtraction, or rearrangement, terms that were
defined in Chapter I. Table II lists the frequency with
which each type of error occurred in each of the fourteen
recorded productions. Table III, on Page 13, lists the
percentage of each type of error of the total incorrect
speeches for each production. These percentages were computed
by dividing the number of each type of error by the total

number of errors for each production,
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TABLE II |
FREQUENCY OF FOUR TYPES OF NON-VERBATIYM SPEECHES

~ SUBSTI- R ~ SUB- “REAR- R
_PLAY - TUITION ADDITION TRACTION RANGEMENT = TOTAL

86 70 35 22 213
103 73 n 33 293
64 43 4o - 26 173
31 .39 34 14 118
62 hg 59 32 201
by yo " &3 27 197
106 114 71 27 318
104 77 65 23 269
126 ol 43 28 291
75 37 b1 34 187
134 92 I3 29 298
178 158 87 | U6 . )
165 121 112 36 L3y
N 178 R 1k 52 485
TOTAL 1457 1149 911 b29 3946 -

2 o R 4 H HEB @ = B o Q Wb

L
b
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TABLE III '
PERCENTAGES OF FOUR TYPES OF NON-VERBATIM SPEECHES

. SUBSTI- — _BUB-  RE-AR-
_PLAY  TUTION __ADDITION __ TRACTION RANGEMENT _ EOTAL
A 40,38 32,86 16,43 10.33 100,00
B 35,15 24,91 28.67 11.26 99.99
¢ 36.99 2l 86 23,12 15.03  100.00
D 26.27 - 33,05 28,81 11.86 99,99
I £ 30.85 23,88 . 29.35 15.92  100.00
F 22, &l 21.32 42,13 13.71  100.00
G 33.33 35.85 22,33 g.u49 100.00
H 38,66  28.62 24,16 8.55  99.99
I 43,30 32,30 14,78 9.62  100.00
J 40,11 19.79 21,93 14,18 100,01
X 1,97  30.87 443 9,73  100.00
! L 37.95 33.69 18.55 9.81° 100,00
E; u 38. 02 27,88 25,81 £.29  100.00

TOTAL.  36.92 = 29.12 23,09 10,87 100,00 °




H o ’ SN , 1L
EH v Substitutlon, with 36.92 per @ent was the most pre-
g‘ valent type of departure from a verbatim representatlon of »
| the fourteen plays., Substitution was  the most common type of
erroi in eleven of the fourteen plays, second ﬁost common in
two others,‘and third iﬁ the remaining production. Percentages
of subétitution for individual plays ranged frém 22,84 per

cent t0 44;97 per cent., Addition, with 29,12 per cent, was

‘second only to substitution; it ranked highest in two pro-
duotidns, second in eight productions, and third in four

It productions. Percentages of addition for individual plays

i ranged from 19.79 per cent to 35.85 per cent. Subtraction,

I with 23.09 per cent, ranked third; it ranked first in ome

f production, second in foﬁr ﬁroductions, and third in the
rémaining nine productions° - Subtraction had the greatest

ii rénge of percentages, fiom in.87 per cent to 42,13 per cent.
i Rééfrangement, with 10°87 per cent, was the least common form
of misrépresentation of the soript in each of the fourteen

productlonS‘ its peroentages ranged from &.29 per cent to

I 18 18 per cent.

B, RELATIONSHIP OF VERBATIM MEMORIZATION AND THE
. REHEARSAL SCHEDULE

The competent director of today's theatre must care-

;:fﬁlly plan his rehearéal gchedule on the basis of many cone




cast can most conveniently attend.

presentation of the play?

of a production?

15

siderations. He must choose a time forTrehearsals when the

'He must plan his reheaisals
far enoﬁgh in advance so that his actors and actresses can
have a clear enough undérstanding of the play and of their
individual character to give a convincing interpretation.
Should hé also prepare his rehearsal schedule in consideration
of verbatim memoriéation? Is there“an optimum number of
rehearsals which will effect a more nearly perfect verbatim

Is there an optimum number of

days between the first rehearsal and the first presentatién

Relationship of verbatim memorization and number of

rehearsals.

enough to allow his players sufficient time in whieh to

memorize their lines,

best memorization results?

the number of rehearsals for each of the recorded produsctions.,

The purpose of this chapter is to answer these

questioneo The director, obviously, must cast his play early
The rehearsal schedule must consider
verbatim memorization at least to that extent. TIs there,

however, an optimum number of rehearsals that will achieve the

Table IV lists the verbatim memorization percentage and




TABLE IV

NUMBER OF REHEARSALS

RELATIONSHIP OF VERBATIM MEMORIZATION AND

| = VERBATIN UZIORIZATION N0, OF
A PLAY  PEROENTAGE REFEARSALS
{; A 83.15 23
it B 80,22 14
; ¢ 77.21 22
i D 76.77 15
| E 76.0b 22
| p 75.80 28
i g 75.41 19
35 i 4. &l 16
. 1 72.55 25
; J 72.54 2k
X 70.38 19
é; L 66, Ol 15
i M 65.45 19
N 61.63 19
73.43 20




of days in rehearsal for each recorded production.

17

Table IV indicates that there is very little or no

¥

relatidnéhip between the number of réhearsals and the
verbatim representation of the production. The number of
rehearsals ranged from fourteen to twenty-eight; productions
with many rehearsals and pfoduotions with few rehearsals
appeared among both the highest and the lowest percentages.
A coefficient of correlation was computed between verbatim
memorization percentages and numbers of rehearsals, and this
coefficient substantiates the fact of little or no relation-
ship between the twd factors. The coefficient was .164, with
a probable error of plus or minus .175. This coefficient of
correlation was so low that it clearly shows no relationship
of any significance.

Relationship of verbatim memorization and pumber of

days in rehearsal. Table V shows the relationship between
verbatim memorization and the number of days between the
first rehearsal and the first performance of the play. Table V

lists the percentage of verbatim memorization and the number




: : T TABLE V -

.~ VERBATIM

73.43

ERBAT DAYS I¥

__PLAY _PFROENTAGE ___ REHEARSAL
A 83,15 33
B g0.22 2l
; o 77.21 28
| D 76.77 g
{ E 76.0L 25
| F 75.80 28
6 75.41 26
| H 7. 84 31

I 72.55 31

! J 72.54 31
f, K 70.38 ee
L 66. 0l 15
f_ u 65.L5 20
i N 61.63 19

18

RELATIONSHIP OF VERBATIM MEMORIZATION AND NUMBER OF
DAYS IN REHEARSAL
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'Tablelv indicafes-that there is some relationship ’
bétweén verbatim memoriﬁation and the number of days in
rehearsal. Of the eight productions that have‘percentages

about that of the mean percentage, six had more days in

rehearsal than the mean number of days in rehearsal. Of

the six productions with percentages below the mean, four
had fewer days in rehearsal than the mean. However, there
ate departures from thig rule. The coefficient of corre-
lation between verbatim memorization and the number of

days iﬁ rehearsal is 409, with a probable error of plus

or minus ,150. This coefficient is of sufficient size %o
be termed significant, but it is so small that the
relationship is slight. There is a positive relationship
between high percentages of verbatim memorization and high

number of days in rehearsal, but only a slight one.

o MGO‘OBJEOTiVE ANALYSIS OF POSSIBLE INFLUENCING FACTORS
ON VERBATIM MEMORIZATION OF THE ACTOR |

Do intelligent actors memorize more exactly than less

"infeiligent ones? Do actors with high educational achievement
”';‘memorizé more exact1y1than ones with lesser achievement?

Do experienced actors memorize more exactly than less ex-

‘perienced ones? Do actors with leading roles memorize more




~-and the percentile score on the American Oouncil of Education

20

exactly than actors with small roles? Do girls memorize

¥

more exactly than boys? Do actors of college age memorize
more eXactly than juvenile actors? The purpose of this
chapter is to answer these questions.

Procedure of analzsis. A percentage of verbatim
memorization was computed for each actor who had ten or
more speeches in the fourteen recgrded productions., These
percentages were then correlated with such aspects as the
actor's score on the American Council of Education
Psychological Examination, his scholarship index, the nurber
of his previous characterizations in productions of the
Sycamore Players, the size of his role, his sex, and his age.

There were one hundred and sixty-nine characterizations
by one hundred and five actors studied in this research.
These characterizations were placed into five catégories, on
the basis of number of speeches recorded.. This was done A
because it would have been unfair to compare the memorization
of an actoruwho had ten speeches with one who had foui‘hundred
and fort&athree speeches. Each correlation was computed five

times, once for each of the five groups.

Verbatim memorization and intelligence of actor.

Tables VI, VII, VIII, IX, and X show the relationship between

wverbatim memorization percentages of each characterization
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Psychéloéical Examinétion of the actar who played the -
éharacterization. Only one hundred(and forty-three of the!
‘oﬁe hﬁndred and sixtymnine characterizations of the fourteen
récorded productions were played by actors who had percentile

scores recorded for them. Consequently, this section of the

chapter treats only that group of characterizations.

‘Table VI compares percentile scores and verbatim memo-

rization percentages of characterizations of one hundred and

j‘ thirty-five or more speeches. Table VII treats character=

ﬂ ' izatioﬁs of from eighty~five to one hundred and thirtwaoﬁr

speeches. Table VIII is concérned with characterizations of

from thirty-nine to eighty-four speeches, Table IX examines

% characterizations of from twenty-one to thirty-eight speeches.

N  Table X treats characterizations of from ten to twenty speeches.

N' | | The organization of each of these five tables is the

same. The first column indicates the number representing

ﬁ the actor who performed the role. The second colunm lists

iy the letter &f the production in which the characterization was
included; The third column gives the verbatim memorization
percentage of that characterization. The fourth column givéé
thé percentile scére of the psychological examination of the

' aétor who played fhé role.

o The mean verbatlm memorlzatlon percentage of each of

(.the flve groups and their mean psychological percentile score
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are listed at the bottom of the tables. The coefficient of

correlation, with its probable errof, between those two
factors is also listed at the bottom of the tables,
Tables VI, VII, VIII, IX, and X follow on successive

pages.,
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TABLE VI .
RELATIONSHIP OF VERBATIM MEMORIZATION PEROENTAGES
AND PSYCHOLOGIOAL PERCENTILE SCORES

j (135 PLUS)

| .

— — —— VEmeATIE  PERGEL

| ACTOR ' PLAY _ PERGENTAGE TILE

S

| : B 7. 42 &8

1 B 87.12 Ly

i 5 B - glt, 2) 53

8 & H £0.17 98

i 10 5 sg.gg %?

| 11 G 78.83 36

, 12 A 78.50 67
13 P 77.86 &3
-
1& 1 733270 g
15 N T%+.67 1
16 L 73.42 86

| 18 B 71,0k 96

| 19 T 69.32 7
20 B 68,78 2
21 L bl 20 69

\ 16 E 63 .52 86
22 K 60.87 80
15 L 60.6 43
& ¥ 60.5 98

> 23 N 60.3 &5
23 L 54.59 8
b2k 28132 2

| 26  u 431 8
MEAN . 70.85 70.%3

plus or minus .125




TABLE VIT
RELATIONSHIP OF VERBATIM MEMORIZATION PERCENTAGES :

AND PSYOHOLOGICAL PERCENTILE SCORES
(85-134)

{ B 93,02 5
19 A 90.08 7
28 J g, 64 39
29 H 88,24 91
16 Mo 88,18 86
31 B 87.61 17
14 J 86.3%6 98
33 ¢ 84,00 91
f 2 D 82,91 79
35 B 81,51 72
! 13 N 80.90 &3
36 0 79-79 99
{ 38 L 18.79 12
: 39 H 78.70 87
i 1 D 77.06 31
I 3 M 75,00 a8
5 42 A 7. 24 6
ﬁ 3 0 72,94 2
b I} 0 0.18 76
| : 1 69.i7 Io
) 2]'6 L 6204 ) 8)']'
‘BT
42 I 5.63 85
§ MEAN ; 76.49 70.08

r -.032 plus or minus .135




RELATIONSHIP OF VERBATIM MEMORIZATION PERCENTAGES ’
AND PSYCHOLOGICAL PERCENTILE SCORES

TABLE VIII

(39-84)
VERBATINM PERCEN-
___ACTOR  PLAY PERCENTAGE _TILE

1 I 92.73 . 94
51 B 92.68 g
53 K 91.11 2
Bl F 90.20

5 B 90.00 42
3 K 88.37

6 K 86.59

6 D 86,00 59
57 J g6.00 gl
9 G g2,14 3
43 G g0.77 2
58 K 79.10 47
sg é 77 7$ %g
16 H 7Z 19 6
12 ¢ 76 19 g
60 M E 30
33 K 91
36 F 99
8 E 98
42 E ZO oo 65
61 D g 61
L5 J 67 70
62 G 66 og 1
42 N 65 2 5
1 D 1

22 D 36 ZS
63 1 61
26 N 7 06 0
63 J 31.71 61
MEAN 74.72 58.53

.O42 plus or minus .123




RELATIONSHIP OF VERBATIM MEMORIZATION PERCENTAGES '

TABLE IX

AND PSYCHOLOGICAL PERCENTILE SOORES

(21-38)

o ~ VERBATIM PERCEN-
ACTOR __ PLAY PERCENTAGE TILE
66 I 91.18 . 60
67 B 87.50 34
68 T &7.10 50
6% I gg.eg 73

I . 7
e 1 &7 fs
28 I 80,00 39
23 E 78.13 &5
72 K 77.78 22
7 H 77.42 8
Z I T4.07 3
3 M 73.68 61
75 H 73.68 4
13 I 12.97 83
13 K 12.73 83
76 E 72.41 1
71 M (1.79 6
g b3 B
[s 3 R S
79 H 69.23 99
5 N 68.57 3
78 H 66.67 2
7 N 65.38 66
2 H 6L, 29 4o
35 N 62, 86 72
25 H 62,50 55
43 K 61.54 31
&1 N 57.58 63
55 L 50.00 I5
MEAN 72.61 55.80

r -.065 plus or minus .123




i ' oL 27
N » . TABLE X . | |
RELATIONSHIP OF VERBATIM MEMORIZATION PERCENTAGES -
i AND PSYCHOLOGICAL PERGENTILE SCORES
i - (10-20) |

~ VERBATIE  PEROEN-

e ACTOR ~ PLAY ~ PERCENTAGE _ TILE

0 101
‘ SR %6
g 12
‘ S
102
| 184
105
Tt

Ns)
HHEPRR I e ey O g o 2 B b b b e
~l~d
o
4
N
W
o

MEAN 72,35 73.97
r .103 plus or minus .124




”wizatlon and a ‘measure of intelligence.,
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The verbatlm'memorizatlon percentages were arranged
in deecendlng order. If there had been a close relatlonship
between the final two columns ef figures, the psychological
percentilee Would also have fallen in an approximate
desoending order. This was not the case. In fact, there
seemed to be almost no order of any sort in the arrangement
of the psychological percentile scores. ‘Furthermore, the
eoefficients of correlation were so low as to be completely
Wifhout significance, ;ndicating almost no relationship
befween verbatim memorization and psychological percentile
scores.,

Percentile scores on the psychological examination
were diecovered for eighty-three actors who appeared in ten
or more recorded speeches. Total percentages of verbatim
memoriZation were computed for each of these actors by
dividing each aoter's total verbatim speeches in every
charaeterizatioh ih which he appeared thfoughout the fourteen
recorded‘prdductiens by his total number of recorded-speeches
in every characterization. The total percentages of the
eighty-three actors were then correlated with the percentile

score of the actors. The coefficient of correlation was .012,

‘Wlth a probable error of plus or minus .O74, The "whole" ~
- correlation relteratee the contention of the "part correlatiens

e:that 11tt1e or no relatlonehlp exists between verbatim Memor--
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Table XI summarizes the informatlon of the prev1ous
five tables and of the preceding paragraph ‘The mean verba—
tim memorization percentage for each of the five groups is
listed in the first column; the mean psychological percentile
for each group is listed in the second column; the coefficients
of.correlation are listed in the third column; and the probable
errors are listed in the fourth golﬁmng The mean of each
column for the five groups is listed at the bottom as are

the total computations ‘explained in the preceding paragraph.

TABLE XI
SUMMARY OF RELATIONSHIP OF VERBATIM MEMORIZATION
PERCENTAGES AND PSYCHOLOGICAL PERCENTILE SCORES

MN. VERBATIM MK, PER-  OOEFF. OF »
GROUP __PEROENTAGE COENTILE __CORRELATION  P.F.

135 + 70.85 70.83 - .061  *,125
o g@5.13h 76,49 70.086  -.032  *.135
'. 398l 74,72 58,53 .02 t,123
21-38 72.61 55.80 -~ 065 +.,123
10-20 72.35 73.97 .103 - *.i2h4
MEAN  73.40 65. 8l .022 *,126

TOTAL 73.16 6l, 06 .012 1,o7uﬁ
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Vérbatim memorization and edudational achievement

Qi‘jgg;ggiggh The second question to be studied in this
chapter is whether or not actors with high educational
achievement memorize more exactly than actors with mediocre
achievement. The scholarship index at Indiana State Teachers

College was used to represent educational achievement, and

the percentage of verbatim memorization was used to indicate
the exactness of memorization. One hundred and forty-nine
characterizations were by actors who had attended Indiana
State Teachers College and hence had on record a scholarship

ij index. These characterizations were also divided into

five groups on the basis of number of speeches,

i Tables XII, XIII, XIV, XV, and XVI, which appear on
successive pages, show the relationship of verbatim memori-
zation and educational achievement. The number of the actor

appears in the first column, the letter of the play in the

sécond, the verbatim memorization percentage of the character—
: ization in the third, and the scholarship index of its actor
8| in the fourth. The means and the coefficient of correlation,

with its probable error, are listed at the bottom of the tables,
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TABLE XIT . |

RELATIONSHIP OF VERBATIM MEMORIZATION PERCENTAGES )
AND SCHOLARSHIP INDICES (135 PLUS)

T I T S R I AT
R DAL L e T TS

VERBATIM SCHOLARSHIP
AGTOR  PLAY - PERCENTAGE  INDICES

%375
87,82
.12
gl 2l
80.17
#0.00

79.52

o 3 L ®

e @ ® o o L] -+ L R4

£ ? 3 o L]

e 0

63.52
60.8
60.6
60.5
60,3
Bht. 59
24,39
8.36
ug, 31

MEAN  70.85

L4 L a

@ o

\'
&
n

=

=

71
EERrEErRNBroHurEH QY- RmunwesQ

-4

o

Jiwn
AN
@ °

-
'
°
2

!

T 100 plus or minus .124

oA 5NN



PABLE XITI

RELATIONSHIP OF VERBATIN MEMORIZATION PERCENTAGES

AND SCHOLARSHIP INDICES (85-13L4)

T VERBATIN

SCHOLARSHIP

_AQTOR __PLAY  PERCENTAGE INDICES
27 B 93.02 5.0
19 A 90,08 9.3
28 J 82, 64 64.5
29 H 88,24 78.6
16 M 8%.18 92,2
31 B SZ,bl 56.6
14 J - 86.36 82.3
33 C gl 00 55. 7

2 D g2,91 50,0
34 0 81.90 70.0
35 B 81,51 61.5
13 N 80.90 93.8
36 ¢ 79.79 80.2
38 L 78.19 sE,f

9 H 78.70 6l.5

1 D 77.06 Z6.7

3 M 7E°OO 1.0
42 A 75,24 62.5
gi c 72.94 69,6

' c 70.18 39.E

g M 69.27 a5,
15 1 69. 87.7
1) L b4 L 6%.8
LY B 64, o4 90,0
L ] 61.54 72.1
81 2% 8

, , M S .5
42 1 5.63 62,5
MEAN 71.09 75.6

r .073 plus or minus .127

(=]
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| | TABLE X1V . |
RELATIONSHIP OF VERBATIM MEKORIZATION PRROENTAGES ,
o AND SCHOLARSHIP INDICES (39-8k)

VERBATIN  SOLOLARSHIP
. AOTOR PLAY. PERCENTAGE  INDIOES

92,73

1 I 88.1
51 B 92.68 - 31.2
5 K 91.11 63.3
5 F 90,20 79.4

5 B 90.00 26.@
+3 K . 88.37 - 09.
56 K 86.59 58,4
16 D 86.00 30.0
57 J 86.00 63.4

9 G g2,14 66.6
4z G 80.77 69.6
58 K 79.10 53.6
-9 A 77-18 66.6
59 H {7.27 ol 7
16 H 76.19 70.3
12 0 76.19 92,2
§§~ M 7E;Zg 64,6

K . 55.7
36 F 72.46 80.3

8 E 71.70 83.5
42 Z 0.00 - 62.5
61 D 7.65 56.5
b5 J 66,67 87.7
62 G 66,07 8.1
42 N 65,52 2.5
19 D 65,12 69.3
26 D 55.56 53.3
2 i e 205
47 H 3;.84 : 90.0
63  J 31.71 55.2
MEAN 73.16 68.74

r -.084 pius or minus .120

S N —




TABLE XV

RELATIONSHIP OF VERBATIM MEMORIZ)ATION PERCENTAGES

AND SCHOLARSHIP INDICES (21-3&)

| AQTOR PLAY

“VERBATIM _ SOHOLARSHIP

_ PERCENTAGE __ INDICES
6 J ol,12 42,6
6 I 91.18 777
67 B 87.50 69.8
68 I 87.10 62,0
69 I 85.29 Zé.7
70 I - s3,3ﬁ 802
56 I g2.1 58,
28 I 80.Q0 64,2
23 E 78.13 50.
72 K 77-78 67.1
7 H 77.42 50.0
g I 74,07 54,0
3 M 73.68 55,2
75 H 3.68 56.2
13 I {2.97 93.8
13 K 72.73 93.8
A R
M L] L3
A
E ] &
8 1 g% 2
H 90‘ o ©
- 6857 66. 2
&0 o] 68,18 71.8
78 H 66,67 35.7
77 N 62.38 56.9
26 H 64,29 53.3
35 N 62.86 61.5
25 H 62.50 53.5
U3 i§ 61.54 - 76.7
&1 N 57.58 Lo, g
5 L 50,00 56.7
MEAN _ 73.25 62, gl

'~ 'r .086 plus or minus ,118

3L
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 TABLE XVI

RELATIONSHIP OF VERBATIM MEMORIZATION PERCENTAGES :
AND SCHOLARSHIP INDICES (10-20)

VERBATIN SCHOLARSEHIP
_ACTOR  PLAY PERCENTAGE  INDICES
g2 I 100,00 93.6
; g I 100,00 - 3609
8 I 9k, 12 18,3
63 E 93.75 55.2
| 77 E 92.31 56.9
’ . Ss E 92031 2901
i - 86 E 86.67 65.2
‘ &7 I 85.71 g6,9
dd K 85.71 .8
&9 I 42,35 76.9
79 N €1.25 88.8
90 H 75.00 6l, 6
91 J 75.00 4h, 2
f &5 B% B
95. I 72.22 ug. L
| 12 I 70.59 70.3
; 16 J o.gg 98.2
: I 9. 50,0
| % 3 TR I
100 1 61.5U 67.3
101 I 57.89 45,0
i) 82 H 5 ,g gg.g
1’ K 5 L i
| 91 X 5k.55 76.6
K 102 A 5k .55 L. 2
: 104 E 0.00 73.9
105 I 0.00 g b
n2 H 40.00 2,5
MEAN 72.34 66.20

r .082 plus or minus .124
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The five previous tables reveél’that there is very

¥

little relationship existing between verbatim memorization-

and eduoationalkachievement. The coefficients of correlation
are far toé small to be considered significant,

Scholarship indices were discovered for eighty-eight
actors. These were cofrelated with their corresponding
total verbatim percentages which were computed by dividing
the verbatim speeches of every characterization by each actor
by the total number of speeches recorded by the same actor.
Thié coefficient of correlation was .024, with a probable
error of plus or minus .072. So the "total" correlation once
again agrees closely with the correlation of the five groups.
A mean of verbatim meméfization percentages, scholarship
indices, coefficients of correlatién, and probable errors
fbr the five groups was computed. These means appear in Table
XVII as a statistical summary of the relationship between

verbatim memorization and educational achievement.
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S o TABLE XVII B
| SUMMARY OF RELATIONSHIP OF VERBATIM MEMORIZATION

PERCENTAGES AND SCHOLARSHIP INDICES

N, VERBATIN NN, 800, GOErF. OF
_GROUP ___ PERCENTAGE _ TNDICES _ CORRELATION P.E.

‘r

1354 70.85  71.83 .100 1124
85-134 71,09 75,61 .073 t127
398U 73.16 68,78 —, 094 r.120
21-38 73.25 62.gl .086 118
' 10-20  73.24 66.20 o082tz
UEAN 72,14 69,05 051 T.123
| TOTAL 72,88 65,45 .02k T o072

~ Verbatim memorization and experience of the actor.

Do experienced actors memorize more exactly than actors with

' ﬂ; 1itt1e'or no experience? Unfortunately, it was impossible to

ez

obtgin\d&ta on all theatrical expefience of the one hundred

and five actors who had one or more characterizations in the

i
L
Ly
8
i
P
}

:

'fou;teeg recorded productions. It was possible, however, to
gsgertain in how'many produgtions of thé Syeamore,Players

eaéh‘acfor had éppeared prévious to the characterization on
- ‘?a recording. Ivery production book on file in the office of

ifAthefdifébtor of dramatics at Indiana State Teachers College
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was caréfully examiﬁéd,wand under thé name of each of the
oné hundred and five players ipciudéd in this study were ’
listed every production in which he had appeared, its,daﬁe,
and the role he had played., 1In such a manner, the number of
previous péfformanoes,frahging from zerd to ten, was listed
opposite each of the one hundred and sixty-nine character—
izations of over ten speeches, |

The relationship of verbatim memorization and previous
experience was then studied by comparing verbatim memorization
percentages with their respective number of previous perfore
mances in which the actor of that,oharacterization had
appéared at the time of the recorded production in question,
This information has been tabulated in Tables XVIII, XIX, XX,
XXI, and XXIi, 6ne table for each of the five‘groups of
characterizations established on the basis of number of
speeches. .

" In the first column was listed the number of the actor;
in the second column, the letter of the play; in the third
column, the verbatim memorizatiéﬁ percentage; and in the fourth
column, the number of previous_péiformanceS‘in productions
of the Syca@@re Players, Thefﬁeans, the coefficient of

correlation;fand thekﬁrobable;érrbr were listed at the bottom.
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- TABLE XVIII .

RELATIONSHIP OF VERBATIM MEMORIZATION AND PREVIOUS .
EXPERIENCE (135 PLUS)

VERBATIM '
- ACTOR ~ PLAY PERCENTAGE EXPERIENCE

93.9¢
93.73 -
87.88
87.12
8l au
83.96
82,18
80.17
80,00
79.52
78 83

oooOoWmH

°
U'l
oD

H\N-F\JT\J'I\J'I\IOQ
s .8 o o o o a
Ul FOoN\W ova

=t
O

I~
O F - PO~I=JOI\N

©

o
09.\0
-\l\‘,.j
oo

64, 20

60.4
e
6034
54,59
Bk, 39
P22
&.36
hg. 31

MEAN f 71,16
ja 328 plus or minus o105

=
EEZeNrEsEtrRErURUQrE-HQR bR RNERE IO WEQ
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" TABLE XIX
RELATIONSHIP OF VERBATIM MEMORIZATION AND PREVIOUS

EXPERIENCE (85-134)

VERBATIH

ACTOR - PLAY PERCENTAGE EXPERIENGE
27 B 93.0; 2
19 A 90.0 5
28 J 88,64 1
29 H 88,21 0
16 M 88.18 3
30 G g8.00 1
31 B 87,61 0
1L J 86.36 2
32 J gl., sl 2
33 c gl, 00 1

2 D 82,91 b
34 ¢ 81,90 0
35 B £1,51 2
13 N 80.90 0
36 c 79.79 1
37 A (9.32 0
38 L 78.79 0

9 H - 78,70 0

0 H 77.88 0
b3 D 77 .06 0

3 M 72.00 1

32 A 74.24 b
s ¢ 2,94 2
!} - ZO.l% 1
« I - 69.4
,42 L 63;46 2
47 B 6k, ol 1
g G 61.54 0
3 i 25 3
42 T »25.63 5
o .. 3 3407 0

. MEAN. oo 75,31 1.64

r -,112 plus or minus .116




| - TABLE XX
RELATIONSHIP OF VERBATIM MEMORIZATION AND PREVIOUS
' EXPERIENCE (39-84)

: AGTOR : PLAY PERGENTAGE EXPEHIE.NGE

OOOO\J‘IOHHH\NOOHOHHHOHONO

El
@
I
B
D
X
F
r
X
K
D
J
!
G
X
A
H
)
i
X
P
E
E
D
J
el
N
.
D
I
N
H
J .

31 _7,1
75.21

. 46 plus or ﬁinﬁﬁ;.093

M OONMOFNOWNF M




| : TABLE XXI i
RELATIGNSHIP OF VERBATIM MEMORIZATION AND PREVIOUS
EXPERIENCE (21~3$)

T .~ VERBATIHM B '
. ACTOR PLAY PERGENTAGE EXPERIENCE
64 H 5.8 1
65 J 82013 2
26 I g% .18 0
{ B 50 3
68 I 87.10 2
69 I 85,29 0
70 I g3.3 0
56 I 2.1 0
71 E g1, 82 0
28 I £0.00 2
23 E 78 13 5
Loof e
H
f ; ﬂ | 0
3 ¥ 73 68 e
75 H 73.68 0
13 1 72.97 2
13 - K (2,73
76 E 72,41 0
77 M {1.79 3
5 E 71.43 1
78 E. 70’2& 2
18 E 69. 1
79 H 69.23 0
5 N 68.57 2
g0 ¢ 68.18 1
78 H 66.67 1
7 N 65.38 2
2 H 6 029 l
35 N 62.46 3
25 H 62.50 1
43 K 61.54 1
g1 N 57 58 0
‘55 _ L 50.00 2
MEAN s 73. 96 1.44

X 0611- plus or minus 0115

b2
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| TABLE XXII
- RELATIONSHIP OF VERBATIM MEMORIZATION AND PREVIOUS
EXPERIENCE (10-20)
i VERBATIN
| ~ ACTOR PLAY  PERCENTAGE  EXPERIENCE
l 82 1 100.00 - 0
i 83 1 100.00 0
gL 1 94,12 2
63 E 93.75 0
77 E 92,31 0
&5 E 92.31 0
' 7 M 91.67 2
7 J 90.00 4
&6 B 86,67 2
a7 1 85,71 0
| 28 4 85,71 0
g9 1 42,35 s)
\ 79 N 81,25 1
| 90 H 75.00 1
91 J 75.00 1
92 H 75 00 1
} 9 E 5 00 1
| 9L J ZB 2
; 95 I 0
| 12 I 70 59 1
16 J 70.00 10
! 96 E Zo go 8
97 I 9.23 5
| - 98 J 68,142 0
| 99 J 64, EZ 1
‘ 100 I 61@5 3
101 I 57 .89 0
86 'H B56.25 2
12 K 55.56 3
91 K 5 .55 1
102 A 54,55 3
10 1 50.00 0
10 E 0,00 0
1105 I 0.00 1
- b2 H 40,00 0
7 MEAN 72.51 1.26
r -.046 plus or minus .114




The most important information to be observed in the
five foregoing tables is that the coefficients of oorrelatlon
were all negatlve and all small. It would be entirely
justifiable to state that an actor with much experience
does not memorize more exact1y than one with less experience.
But is the reverse true? Not to any great extent. Al though
the coefficients take a definitely negative trend, they are
very small. Only the coefficient of the group of charac-
terizations of from thirty-nine to eighty-four speeches is
significant, and even that coefficient is far too small t6 be
termed highly significant. Therefore, it might be concluded
that there is a very slight indication that actors with little
or né experience in the productions of the Sycamore Players may
memorize more accurately than acté&s with greater experience.

The meaﬁs of verbatim memorization percentages for
the five groups ranged from 71.16 per cent to 75.31 per ‘
cent.‘»This‘would seem to indicate that the size of the role
only slightly influences the degree of verbatim representa-
tion'of>the script.

| It was significant to note that the means of the numﬁér
of previous characterizatlons at Indiana State Teachers Gollege
1isted in the flve foregoing tables decreased as the size of the
: }characteriZation decreased. Quite understandably, aotors wth

‘g;greater experlence were apparently given the more lengthy roleso




S IR ks
. Table XXIII summarizes the information found in the
previous five tables. Included in thls table are the mean
verbatim memorigzation percentages, the mean number of previous
performances, the coefficients of correlation, and the probable
error of each of the fivé groups. Included also are the means
of each of these four columns. The "total entry at the bottom
of the table was computed by findifig the total verbatim memor-
lzation percentage for each of fhe one hundred and five acétors
and correlating those-figures with the total number of %times
that the respective actors had appeared in a Syeamore.Pléyers“
production; Therefore, the "total" correlation is between
verbatim memorization and total experience, not previous
experience. The total coefficient of correlation was mlnus

.125, with a probable error of plus or minus ,065,
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TABLE XXIII

SUMMARY OF RELATIONSHIP OF VERBATIM MEMORIZATION
AND EXPERIENCE

; MN, VERBATIM MN, EX-  CO=FF OF -
_GROUP ___PERCENTAGE _ PFRIENCE _ CORRELATION P.E.

135+ 71.16  2.39 . -.328 1,105
85-134 75.31 1,64 -.112  F116
39-84 75.21 1.4 - 446 *, 093
21-3% 73.96 1,44 —,064 *. 115 -
10-20 72.51 1,26 -, 046  E,114
MEAN 73.63 1.63 —.199 %109

TOTAL 72,99 3,13 —.125 +,065

Verbatim memorization and size of role. The fourth

problem to be studied in this chapter is the relationship
between verbatim memorization and the size of the role., TI%
was’ndted éar1ier in the chapter that the range of the mean
verbatim percentages for the five different sizes of role
groups Wés very slight, 4.15 per cent. An examination of
Tablé XXITI disoldses an interesting pattern inAregard to the

mean verbatim percentages. ZTach of the five groups included

1from thirty-three to thirty-five characterizations, approx-

f imately the same number. The range of these means is foo
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too sliéht to be cSﬁclusive, but thé pattern is somewhat ,
regular. The group df characterizations of from eightymfive
to one hundred and thirty-four speeches had the most exact
memorization; the thirty-nine to eighty-four speeches
group was second; the twenty to thirty-eight group was third;
the ten to twenty group was fourth, and the group with the
most lengthy characterizations had the least exact memori-
zation, |

The one hundred and five actors were then placed into
seven groups on the basis of the total number of lines they had
recorded in all of their characterizations in the fourteen
recorded productions. A total verbatim memorization per-
centage was thén computed f&r each of the seven groups by
dividing the total number of verbatim speeches of every achtor
in each group by the total number of speeches recorded by
every actor in the same group.

Table XXIV shows the relationship between the verbatim
Amemorizatlon percentages and the numbers of speeches recorded.
‘The first column places the limits of speeches on the seven
groups' the second column lists the verbatim memorization peT=

eentage of each group.
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TABLE XXIV :

RELATIONSHIP OF VERBATIM MEMORIZATION AND NUMBER OF
SPEECHES RECORDED

sty
—————

TOTAL VERBATIM

CROUP PERCENTAGE
500 63.10
L00-499 | 71.75
300~399 72.34
175-299 - 76.99
100174 75,40
ho-99 7757
10~39 76.55

MEAN 72,99

The group having the most speechés were least exact
in théir performance of the script, 'The three groups having
the most speeches were below the mean in verbatim pércentage;
the fbur groups having the fewest speeches were above the
mean, The difference is too slight to be conclusive, but there
is»a definite indication that the larger roles require additional
time, éoncern,‘and concentration on the part of the performer,

: résulting.in memorization difficulties.
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 Yerbatim mesmorization and différence of sex.

¥

A~miscéllaneous consideration of this study is the relatibn»
ship‘betwéen vérbatim memorization achievement and the
difference of sex. Table XXV reports the findings of this
investigation a rather pérenthetioal inclusion in this
analysis. The number of males or females appearing on the
fourteen recorded productions is listed in the first column;
the number of recorded characterizations of over ten speebhes
for each sex is listed in ﬁhe second column: the total number
of verbatim speeches is listed in the third; and the ‘
verbatim mémdrization percentage for each sex is listed in the
fourth column. Totals or a mean for each column is listed at

the bottom of the table.

TABLE XXV
RELATIONSHIP OF VERBATIM MEMORIZATION AND DIFFERENCE OF SEX

= OHARAOTERI~  TOTAL  VERBATIM VERBATIM
GROUP ' NO. . ZATIONS _SPEECHES SPEECHES PERCENTAGE

. FEMALE L9 71 6244 4676 7h. 89
uAlE 56 0 98  ge21 5882 71.55
TOTAL 105 169 11465 10558

72;99J
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The female group showed an appreciable superiorlty
in verbatim memorization performanoe. There is no assurance
that this fact indicates that women have a greater ability to
memorize. Their achievement in memorization was, however,
3.34 per cent more exacf than that of the men. This superi-
orlty is probably due, in part, to a keener degree of compe-
tition for parts among the wémen;hconsequently, they may
try eagerly to perform their roles industriously and to
reproduce their lines more accurately.

Verbatim memorization and difference of age. The final

problem of this chapter is to show the relationship of
verbatim memorization performance and the age of the actor.
This rélationship can be shown only crudely. The large
ma jority of actérs in the fourteen recordings wére of college-
age, befwéen eighteen and twenty-twa years., To compare the
© verbatim mémorization percentages of age groups within such
a narrow range would be pointless.

| However, sixteen of the characterizations were played
by*actdrs younger than college-age. Table XXVI comparesk
the verbatim memorization percentages of these Juvenile
players with those of actors of college-age or older.,  The
'numbérkbf'actoré included in each group is shown in the firs%

column ‘the total recorded speeches of each group are shown

~;£ in the second column; the total verbatim speeches of each group

“'V"are\shGWn in the third column; and the verbatim memorization
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percentage for each group is shown in the fourth column,

The total or mean for each column is given at the bottom bf
the. table.,

TABLE XXVI
COMPARISON OF JUVENILE AND COLLEGE-AGE ACTORS' VERBATIM
MEMORIZATION ACHIEVEMENT |

A; T TOTAL VERBATIN  VERBATIH
_GROUP _____NO, _SPEECHES SPEECHEE__PERCENQQQE
- JUVENILE 16 1459 11k 76.83
OTHERS &9 13006 ok1y 72,44
TOTAL 105 14465 10558

MEAN | | | 72.99

The juvenile group showed an appreciable superiority
over: the college-age group in respect of verbatim memori-
zatioh. It cannot be logically supposed that the child or
;adoleSCent has superior memorization ability; the measure-
ment: of ability and attitude can not be measured in this
\survey;;mTheir achievement was, however, k.39 pér cent
‘highér;than that: of the college-age group. It would seem

that, in part, this difference was caused by a greater

degree‘of?enthﬁsiasm”on~the‘part of the juvenile playei'ée
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D, SUBJEOTIVE INFLUENOES OF VERBATILM MEMORIZATION IN THE THEATRE

¥

It was stafed in Chapter I that one of the chief
limitations of this study is that some of the moet significant
factors causing good or bad verbatim memorlzatlon are of
such subjective nature that they can not be objectively treated.
The purpose of this chapter is to examine these factors briefly
in order to present a more thorough analysis of verbatim
memorization in the Indiana Stete Teachers Gellege theatre
pregramo

Attitude of the actor. The first of these factors,
generally’stated, is that of attitude. It appears almost
toe obvious to be mentioned that an accurate word-for-word
presentation of the ecript depended considerably upon the
actoris intentlon in that regard° The actor who intends to
be other than verbatim is all too well known; he is the ad-
libber° He thinks that it is clever to rewrite the play
during its'preduction. He is usually clever enough to es-
eepe ehy;of the dangers of this practice, and he is often
ﬁereonally admired by his audience. However, he causes ex-
treme angulsh to the director and considerable unea81ness ami

ten51on to the other mewbers of the oest Furthermore, as was

i

'stated before the play is certain to suffer in unlty and

effectiveness if the speeches are not presented exactly.“

N The‘wilter dld not personally know all of the one
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hundred and five aétors who appeared iﬁ one or moré df the
fourteen recorded productions. Therefore, it was impossible
for him to determine which of them were the ad-libbers, who
infentionally misrepresented their lines, or to what degree,
Oonsequently, it was futile to consider s statistical analysis
of the relationship of verbatim memorization to intention of
delivering the play verbatim. However, those actors with‘whOm

the writer was acquainted and who were notorious as ad-libbers

‘almost invariably achieved low verbatim memorization PeB~

centages. Intention or lack of'intention to memorize word-for-
word almost pOsitively influenced verbatim memorization
achievement.

There is another aspect of the actorts attitude which
probably influenced verbatim memorization percentages. It is
that of industry. An actor may intend to memorize his 1ines
accﬁrately—mand never get around to doing it. This type of
actor is not an ad-libber by intention but because of lazi-
ness or lack of determination and persistence. The actor who
is willing to devote considerable time to learning and re-
learning his lines is almost certain to have a higher verbatim
memorization percentage than the actor who is content to learn
his lines at thé’rehearsals, The latter actor may reproduce

his 1iﬂesféXaéf1y through some fortunate coinéidence, but he

e isfféﬁijTé likely to be guilty of many errors due to his
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uncertainty in his state of quasiwmemorlzatlon of hlS role. '
A thlrd aspect of the actor's attitude is his
‘j profe881ona1 ambition. It would seem probable that the
actor who had ambition of entering the professional, ed-
ucational, or civic theatre in a serious manner would make
a greater effort for accurate memorization than the actor who
appeared in college theatre produotions as a means of gaining
attention or having a good time. Once again, there is no
way to0 prove thie contention statistically, for what actor
would admit that his purpose in the theatre was not a serious
one,.

The attitude of the actor, therefore, was probably
very instrumental in shaping his verbatim memorization pPET—
centage. The degree of this relationship, however, can not
be discovered,

Psychological forgetfulness. The second general
g subjeotive factor which probably influenced verbatim memori-
zation in this study is that of psychological difficulties.
The aoﬁor may have had a peyohological aversion to a particular
word or word sequence, The writer is not an advanced student
of psychology, and is, therefore, not qualified to analyze tois

s ; problem in relation to its effect on verbatim memorization.

The oplnions of recognized psychologists in the field of

. memorlzatlon are, consequently, briefly stated so that “the
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study may be a more complete one.
A. A. Brill, M. D., lecturer on psychoanalysis ang’
abnormal psychology at New York University, has this to say

about forgetfulness:

People generally regard forgetting as a common occur-
rence and I hear a good deal about it from patients,
who very often irnform me that they are very nervous and
that they are forgetting all the time. TWhen I sometimes
ask the person to give me an example, he stops and thinks
for a long time and then declares that last week he had
to do such and such a thing at such and such a place, but
forgot. Now imagine a person who is forgetful, remembering
what happened last week! In the final analysis there is
but one kind of forgetfulness, organic forgetfulness. If
one forgets in any real sense of the word he hasg some
‘organic brain trouble which can be diagnosed by a physi-
cian or neurologist in about ten minutes. If there is
no organic condition, his so-called forgetting may be
ultimately reduced to two causes: first, that he really
did not wish to remewmber what he claims he "forgot";
secondly, that he either never knew it or that he never
considered it important enough to know. Eliminating the
second factor, we find when we ask ourselves why we have
forgotten to do something, that we did not wish to do
it, that there was something inlthat particular act that
was unpleasant or disagreeable.

To relate Doctor Brill's argument to this particﬁlar
study, it can be seen that his second reason for "so-called
forgetfulness", that "he never knew it or that he nevér Con=-
sidered it important endugh to knéw", has been treated earlier

in this chapter under the topic of attitude of the actor.

Certain actors included in this study did not forget their

14, A. Brill, Fundamental Conceptions of Psycho- '
analysis (New York: Harcourt, Brace and Company, 19%15;'pp, 49..50




. 56
lines; rather, they were not willing to expend sufficient
time and energy to know their lines well enough in the first
place. This influence of verbatim meworization was not
treated statistically because it would have been impossible
to know which of the one hundred and five actors who appeared
on the fourteen recordings could be said to fit into this.
category.

Doctor Brill elaborates on his first reason for so-
called forgetfulness, "he really did not wish to remember
what he claims he 'forgot!", by stating:

‘Thus what we generally look upon as forgetting is

not that at all; certain things are merely pushed into
the unconsciousness, because of something unpleasant
‘associated with them; we are not aware of them con-
sciously and so we naturally presume we have forgotten
them. The mind is always protecting us from pain by
pushing whatever is disagreeable and unpleasant into
the unconscious . » . We may crowd out something from
~ consciousness, but Je never forget it; it always remains
~in the wunconscious.
~ Relating Doctor Brill's argument to this research,

1t ean be readily seen that many actors will not present their
speechéS‘exactly because of an unpleasant association with a
‘particular word‘of speech or scene; they will claim, and
‘actually believe, that they have forgotten. Perhaps an un-

7plédéant’ohildhood'experienCe or an unpleasant rehearsal in-,

-cident will cause a scene or portion of a scene to be

2 Ib id,, ;pp.' 77-1».»75
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extremeiy painful to the'actor; his'mihd might easily choose

to send the correct words, which were once known, into
Doctor Brill's state of so-called Torgetfulness, into the

uneconscious mind,

Edward L. Thorndike, an eminent American psychologist,
modifies Brill's theory on forgetfulness Dby stating:

Some have argued that if satisfying after-effects
strengthen connection whereas annoying after-effects
weaken them, we ought to remember satisfying and forget
annoying experiences . . ., The Law of Effect would not
lead us to remember experiences that were pleasant and
forget experiences that were painful, but to remember
experiences that have been pleasant to remember, and
forget experiences that have been painful 5o remember,

& very different matter., To be reminded of the pains of
past diseases is an obvious delight to many persons,

who describe them with gusto. How far people do recall
those matters whose recall gives them satisfaction rather
than those whose recall annoys them has not, to my know-
ledge, been measured. The nearest to such a measurement
which I have found is by Zeigarnik, who reports that boys
who failed in a orocheting task remembered the task
among others which they had done, but that girls who
failed often forgot it. Zeigarnik found in general that
subjects often forgot those tasks in which they had -
failed and felt ashamed of failing. Only 32 per cent of
such were rememgered as compared with a general average
of 68 per cent.

Thorndike's corollary to Brill's proposition is pre-
sented for two purposes. First, it substantiates more comp;etely
what was said‘earlier in the chapter about the ad-libber. The

usually painful experience of forgetting lines was, ne doubt,

‘ 3 Fdward L. Thorndike, The Fundamentals of Learnin
(New York: Teachers.Oollege, Golumbia University, 1932),
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an experience "pleasant o remember' to the ad-libber. Second,

it should be kept in mind that the actual pleasantness or un
pleasantness of any experience, by repetition or association,
i does not serve to cause remembrance or forgetfulness. The

most serviceable criterion is that a person is more likely to

i remember "experiences that have been pleasant to remember, and

forget experiences that have been painful to remember."
I |
Franklin J. Shaw recently conducted an experiment in
which each one of a grotp of students was given a list of

adgeotlves alleged to have been prepared by their classmates in

deeoriotlon of them. After a period of one week, Shaw tested
their recall of these adjectives. He found that in each case,

the percentage of errors was smaller when the evaluation made

by the alleged rater wag favorable.

| It is probable that psychological forgetfulness is an
e important factor in determining the degree of verbatim memori-
i zation in the theatre; but it was impossible to determine that
degtee of influence. 1In order to measure peyohologleal forget—
1 fulneee in a study suoh as this, the study would have had to
I - have been made by a competent psychoanalyst who would have had
'to have had an Opportunlty to examine personally each of the

{@;“ ‘ one hundred and five aotors included in this study.

; 4 Franklln J. Shaw "Two Determlnants of Selective
o Forwettlng", The Journal of Abnormal and Social Psychology,
3 537, October 19




OHAPTER ITI
SUMMARY, CONOLUSIONS, AND REGOMMENDATIONS

The purpose of this concluding chapter is to summarize
the findings of this study and to suggest studies that
ﬁould further analyze verbatim memorization in the theatre.
| Sumiary of extent of verbatim memorization. The first

problem of this research was to discover the extent of

- verbatim memorization in the theatrs program of Indiane~8tate

Teachers College. This was accomplished by comparing fourteen
recordings of actual productions by the Sycamore Players with

the actual seripts of those pPlays. A percentage of verbatim

memorization ‘was compuﬁed for eaeh production. These

percentagee ranged from 61, 63 per cent to 83.15 per cent, and

: the mean was 73. 11 per cent. Nearly three of every four

speeches were dellvered word for word in the fourteen recorded
productlons at Indlana State Teachers College which were

included in thls study.

Summarz of nature of nonmverbetlm memorizati ‘Thé

second problem was to discover the nature of imperfect

'represenﬁatlons of the scrip‘tee Thie was done by claesifying

these 1mperfections 1nto four groups~ eubetltutions, edditlons,
eubtractlons ‘and rearrangementso Subetituiions comprised
23,09

36 92 per cent° addltions 29, 12 per cent' eubtractions
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per cent; and rearrangements, 10,8] per cent of the total

non-verbatim speeches. | ¥

Summary of verbatim memorization and the rehearsol
schedule. The third problem was o learn what relationship
B existed between verbatim memorization and the rehearsal
schedule. It was discovered that very little relationship
existed betwéen the number of rehearsals of a play and the
verbotim memorization percentage of that play. The coef-
3 ~ ficient of correlation between those two factors was .16%,
f It‘was further discovered that there was a significant but
small relationship between the.number of déys from the
first rehearsal of a play to its final dress rehearsal and
the verbatim memorization percentage of that prlay. The
coefficient of correlation was ;409, significant but Qery

slight.

| ' Su ummary of objective analysis of possible influencing

ofactors on verbatim memorlzatlon of the actor. ‘The fourth

rssae STILDCAET et ST

consideration of this survey was to determine the relation-
éhip that existed between verbatim memorization in the
theatre of Indlana State Teachers College and such varlouam
ﬁ ‘ factors as intelllgence educational achievement, prev1ous

theatrical experlence (at Indiana State Teachers College),

31ze of role dlfference of sex, and age. These various

faotors were compared W1th the memorization achlevement

of the actors and not with their ablllty t0 memorize.
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'There was o significant reiationship between the
verbatim memorization percentages of characterizations ah&
the percentile scores achieved on the American Council of -
Education Psychological Examination by the actors who played
those oharacterizatidns; The characterizations were placed
into one of five categories according to the number of speeches
of the characterizations. The mean coefficient of the five
cdefficients of correlation coﬁputed, one for each size of
role category, was .022, indicating almost no relationship
between verbatim memorization percentages and percentile
scores.

There was also no significant relationship existing

between verbatim memorization performances ana the scholar-

ship index of the actor at Indiana State Teachers College.

Five coefficients of correlation were computed, one for each
category; its mean coefficient was .051, indicating practi-
cally no relationship between vertatim memorizaﬁion and
educéti&nal‘achievement.‘ |

The mean of the five coefficlents of correlation
computed between verbatim memorization percentages and the-
ﬁumber of previous characterizations in the Indiana State
Teachers Gol1egeVtheatre program was minus .199. This coef~
ficient is larger than either of the preceding mean coef-

ficients, but it is yet far too small %o be termed




significant. ‘It s inﬁeresting, howsver, to note that

there is a slight indication that experienced actors did

not memorize so exactly as did the less experienced actors.
The mean verbatim memorization percentage of each of

the five S1ze-of~role groups was then compared. The group

of charaoterizations of from eighty-five to one hundred and
thirty-five speeches had the highest mean verbatim percentage,
lj 75.31 per cent. The thirtyanihe to eighty-four group, the
’ twentyaone t0 thirty-eight group, and the ten to twenty
group followed in that descending order. The group of -
characterizations of one hundred and thirty-five or more
speeches had the lowest mean verbatim percentage, 71.16

per cent. The actors were then placed into seven groups

according to the number of total speeches they had per-
fsrmed, in one or more characterizations, in the fourteen
recérdéd productions. There was a strong indication that the
actér with many speéches’does not memorize so exactly as the
) acféf who has fewer speeches., The three groups with the
most lines recorded were significantly inferior in memori-
zation perfbrmanbes to the four groups who had fewer linee
recorded.‘ o

There were two other miscellaneous relationships ex~’

vamlned ’ It was found that the female memorization per-

 oentage was 3,34 per cent higher than the male memorization
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percentage. It was found also that the juvenile actor's

verbatim memorization percentage was n.39 per cent highef

than the percentage of actors of college-age or older.
Summary of subjective influences of verbatim

memorization in the theatre. The fifth and final problem

of this research was to examine those possible subjective
influences of verbatim memorization that could not be
examined statistically. The two general influences,
attitude of the actor and psychological forgetfulness, were
studied in Chapter V;

The attitude of the actér is véry probably a signif-
icant influence on the memorization performance of that

actor. The ad-libber will intentionally reproduce his

- speeches inaccurately. The lazy actor will not use sufficient

~time or energy to learn his role; it is not that he forgets

his lines but that he has never thoroughly known them.

Furthermore, the actor who has a temporary and frivolous

interest in the theatre is less likely to memorize his speeches

exactly than the actor who has a permanent theatrical interest.

 Psychologica1 forgetfullness is a probable reason for

errors in regard to verbatim representation of the play.

Brill and Thorndike believe that a PEerson remembers exper-

B iénces«that‘are pleasant to remember and forgets experiegces
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association with a word, & speech, or a scene may cause the
actor to misrepresent the word or speech, or, temporarily,

to forget the word or speech completely.

Final Summary. In final summary, the following
conclusions should be noted:

1. Nearly three of every four speeches, or 73.11
“per cent, were delivered verbatim in the fourteen
recorded productions.

2. The most prevalent type of non-verbatim memori-
zation was that” of substitution.

3. There was no significant relationship between
verbatim memorization of a production and its number
of rehearsals.

L, There was a significant but small positive
relationship between verbatim memorization of a pro-
duction and the number of days in rehearsal of that
production.

5. There was no significant relationship between
verbatim memorization of the actor and either his
intelligence or educational achievement.

6. There was a very slight indication that expez-
ienced actors did not memorize as exactly as did less
‘experienced actors.

- 7. There was a definite indication that characteri-
. zations of few speeches were more verbatim than larger
characterizations.

| 8,‘ The meﬁoriéation percentage of the female sex
was 3.34 per cent higher than that of the male sex.

9. The memorization percentage of the juvenile
actors was 4.39 per cent higher than that of actors
covofi college-age or older. S
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10. The attitude of the acto? ig very probably a
significant influencing factor on the memorization
percentage of that actor.

1l. Psychological forgetfulness is a probable reason
for errors in regard to verbatim representation of the
play. '

Recommendatidjé,A Individual voice recordings have
become prominent in recent years as a helpful device to be
'used in speech instruction to improve the pitch, force, rate,
voice quality, pronunciation, and other fabtors of the
individual voice. The writer highly recommends that the
recording of plays be used to similar advantage. TFor eﬁample,
if the play were recorded when the production was in its
dress rehearsal stage, the actors could hear the recording
before the first presentation of the play; consequently,
’théy‘should be able to give a more polished interpretation of
their individual roles. Listening to the recorded play
could have another advantageous effect. It is conceivable
that part of the reason why more experienced actors did not
mem&rize exactly was due simply to carelessness; they did
-\not reélize that they were making errors. They could not
poseibly fail to realize the lack of verbatim memorization;
however, if they compared their speeches of the recorded play
with the script; The use of the recording as a device in the

direction of drama should become increasingly frequent.

~ The purpose'df this survey has been to analyze'vérbatim




nature,

o factors have on verbatim memorization would proVide

The importance of verbatim representation of

investigations into these and other of its problems.

66

: memoriéation in the theatre prograﬁ of Indiana State‘Teaners
College. Surveys of a similar nature conducted in the theatre
programs of other colleges, in the civic or community theatre

f' program, or in the professional theatre would be valuable. It

would be interesting‘to‘note whether the conclusions of +this

survey would coincide with those of other surveys of this

This survey has been a general analysis of verbatim
memorization. More comprehensive examinations of each of the
E objective influences of verbatim memorization of the actors
would be very helpful to a better understanding of the problems
- involved in verbatim memorization An 1nvestigation of the
s relationship of stage fr1@h+ to exact “eproduction of the
bl script might prove both ln+erestjjg and valuable Research of
| an experimental nature that controlled all of the variable fac-

i tors except one and measured the degree of influence certain

a nmore

thorough insight into the problems of exact memorization.

the written

. play in effecting good drama is sufficient to warrant thorough
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Bergson, Henri, Matber and Memory. - London: Swan Sonnenschein
and Company, 1911. 339 pp. ’ o |
This is a philosophically written book that primarily
concerns the nature of affective sensations, images,
and memory.

Brill, A. A., Fundamental Conceptions of Psychoanalysis.
New York: Harcourt, Brace and Company, 1921. 304 pp,
Chapter III, "The Psychology of Forgetfulness" is an
interesting and well written account of the authorts
experimentation into the psychology of forgetfulness;
it includes case studies that illustrate the author's
theories., .

Edgell, Beatrice, Theories of Memories. Oxford: Olarendon
Press, 19517 7% pp. ,
This book includes a brief description and explanation
of the following theories of memory: biological concep-
tion, behaviourism, new realism, psychological conception,
and Bergson's philosophical theory.

Meek, Lois Hayden, A Study of Learning and Retention in
Young Children. New York: fTeachers College, Columbia
University, 1925. 96 pp. v
This book includes an interesting correlation of results
of learning with mental age, educational rating, etc.

Shaw, Franklin J., "Two Determinants of Selective Forgetting,"
‘ The Journal of Abnormal and Social Psychology 39:43Hg&45,
October, 194
- An investigation of two possible reasons for forgetfulness.

Thorndike, Edward Lee, The Fundamentals of Learming. New
' Yggk: Teachers College, Columbia University, 1932,
- 522 pp. |

This book contains a valuable chapter, Chapter XVIII,

that ie entitled, "Alleged evidence as to the potency

of the repetition of a situation, the power of a connec-
tion to strengthen it, and the power of satisfying after-
effects to strengthen the connection."
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A

RECORDED ' PRODUCTIONS INCLUDED IN THIS STUDY

CODE NAME OF DATE OF
LETTER PRODUCTION PRODUCTION
A The Hasty Heart December 19, 1945
John Patrick
B Out of the Frying Pan October 29, 1942
Francis Swann ’
c She Stoops to Conguer February L4, 1947
Oliver Goldsmith
D Jim Dandy September 30, 1941
‘ William Saroyan
E Master Skylark December 10, 1942
John Bennett
F Angel Street April 2, 1946
Patrick Hamilton
G But Fair Tomorrow July 13, 1946
Douglass Parkhirst
H Eve of St. Mark November 12, 19u2
Maxwell Anderson
I Stage Door April 12, 1945
o George S. Kaufman :
Edna Ferber
J Qur Town June 1, 194k
Thornton Wilder
X Snafu February 26, 1946
Louis Solomon
Harold Bachman
L Ladies in Retirement January 21, 1943
Edward Percy
Reginald Denham
M On Borrowed Time March 23, 1943
Paul Oshborn
g Arsenic and 0ld Lace March 1, 1943

Joseph Kesselring
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