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0HAPT.2;R I

INTRODUCTION

It has been the observ~ tion of the writer durins

the pEtst six years that in many cases little attention

has been given to the teaching of readinc' except in

classes in which reading was the designated subject •.
Since reading is a fundilln~ntal subject of the

school curriculum, and in the modern world of today

is becoming increas i.ugly important, it was f el t that

this study r:rill demonstrate a .scientific way in which

read inG can be taught ,with: -ehe; sO c 'ull ~> tu'S.i e s i thou t

impairing succe",sful sO'ci'3:1 stuo.i'2s Hohiever,18nt •

. By the use of the techniQu es descri bed in this

study it is believed that more effective teaching in

these fields can be achieved with sreater ease and

economy.

I. PURPOSE OF STUDY

The purpose of this study was to determine

whether or not a carefully planned instruccional pro-

grill,. in a fif th-grade hi s to ry class VI ould increas e

both reading and ::;ocial 2.tu.'.ies 8.chieveL'1ent m.or~; than

could normally be expected.
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II. JUS'rIFICATION OF THE STUDY

The teaching of reading is one of the most im

portant tasks of the elementary teacher. It is important

because it requires more time and expense than the other

subjects in the elementary school and beca~se it is also

the major cause of retardation.

It is evident that reading ebility is necessary for

success in most school subjects. This statement is espe

cially true in the social studies field. The child must

get meaning from the printed page. The searching for mean

ing requires reading ability.

In this study an attempt has been made to increase

both reading and social studies achievement through a care

fully planned instructional program in a fifth-grade history

class. It was hoped that this plan viDuld have some value by

saving time and effort on the part of the child and the.teacher

in accomplishing proficiency in reading and history.

III. DATA AND IJLAE OF 'rHE STUDY

In this investigation the data were collected from _

twenty-seven fifth-grade pupils. The plan of procedure

was to give one form of the achievement test at the begin

ning of the study and six months later to give another form

of the same test in order to measure the progress made

'during the period. The program of instruction included
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testing, using the Morrison Plan of Teaching, meeting
-

individual needs of-the pupils, developing reading skills,
I

and providing free reading. .An Enalysis of the:::e data

justified the final conclusions.
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CHAPTER II

REVIEW OF 'ERE LITERATURE

Introduction. Many books have been written on

methods of teaching reading and history. In this review

an attempt has been made· to picl\: out pertinent sug~'eE:;tions

froLl au thori ti es in the fi eld of reading and soci al s tudie s

and to sUDMarize studies which are· closely related to the

one at hand.

The child must. [et meaning from the printed page

before he is a successful reader. Traister found that

by simplifying children's histor~T textbooks by vIord sub-

stituticms and word e~~planations his experimental groups

obtained significient gains in 70 per cent of the compari-

sons of equated groups. He concluded that from three to

six months gain can be expected in a semester when textbook

vocabularies are simplified. l

Some fundamental standards should be consi dered 1Hhen

planning a successful reading program. In this cOErection

the latest edition of the Elementary School Guide said:

11 successful reading program systematically
planned and well rounded makes adecIuate provision

lHarold W. Traister, The Effect of Adjustment of
~!Iaterials .9.!l Pupil Accom-iJlishi1ieii"t in History in the Eiddle
Grades, Unpublished Master's thesis, University of Pittsburg,
Pittsburg, Pennsylvania, 1939.
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for the use 01' (1 ) literary andinforma tional tY'.Des
of reading, (2) for the development and maivtenance
of efficient or61 and silent reaaing skills 8nd,
(3) for the systematic crowth in re6ognition and
meaning vocabularies. 2

~rousing and maintaining R high decree of motiva-

tion is an essential part of a gael reading program.

Cray suggested that in'planning special §,uitlance in

reading, teachers should recognize that a reQuisite of

first inportance is a stimulating purpose, a motivating

drive, on the part of the learner that leads to vigorous

application, along with such guidance as will insure

rapid progress and optimal achiE:!verrlent. The materials

used should be intriguing to those taught. Furthermore,

he continued, they should be truthful, wholesome, and

enlj.ghtening; the content should be worthwhile in itself

in terms of the pleEtsure or information contributed; and

the materials used should be so selected and prepared

tha t they promote co ntinuous grovTth in s.;.) eci1'ic phases

of reading. 3

Studies of this nature should have standards by

which to deteThiine their success. Regarding this,

2Elementary School Guide, (state of Indiana Depart
ment of-Public Instruction, 1944), Bulletin No. 150, p. 14.

3~iill iaro S. Gray, ItA Decade of Progress, It The
Teaching of Reading: A Second Report, (The ThirtY-Sixth
Yearbook, Bloomington, Illinois: Public School Publish
ing Company, 193?), Part I, p. 20.
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Durrell said that a teaching plan or procedure is by

na ture an experiment. To judge its 'success in the teach-

ing of readine, he continued, two factors must be consid- .

ered: (1) its efficiency in iEproving reading abilities,

and (2) its power to establish the desire for reading. 4

'rhe importance 'of' choosinG the ri:;ht kind of

material for the poor reader is stressed by Dolch, who

said that poor readers in the middle E'tilcl u:pper grades

must be given books that are at'their real reading level.

They cannot be ,-;,:iven"baby stuff." Anythin:" at the first-

grade level will do, he continu~d, so long as there is n0

mention of small children in it. He recomIllended Ly ;.ieekly

Reader for Primary Grades 1:':hen i tso happens that no

mention of small youngsters is contained in it. 5

rJIost authorities agreed that word mastery is an im-

portant part of readj,ng l)rograms. Reed sug~;ested that

a way to help reach this objective is to encourage the

children to bring in and read pertinent paragraphs from

such current materials as magazines, newspapers, railroad

folders, and the like. 6

4Donald D. Dur,rell, Improvenlent of Basi c Heading
Abilities (New York: World Book Company, 1940), p. 4.

5Edward W. Dolch, A Manual for Remedial Reading
(C~ffinpaign, Illinois: The Garrard Press, 1939), pp. 74-75.

6Mary D. Reed, "Developing Word I,ias tery Skill S, It

Education, 56:28, September, 1935.
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Individual differences are always present in all

groups. lvlany ways have been attelillJtedto meet individual

needs. Harris said that wi th the recogni tion of the

significance of individual differences have come all

sorts of attempts to adjust the school ~rogrRill to the

varying abilities of the pupils. These methods frequently

include classifying pupils into instructional ~roups on

the basis of reading ability, and ~lans which attempt to

provide complete individualization of the readi n.s program.

The aim of the teacher, he continued, should be not merely

to help those who are poor read~rs but rather to help

every pupil, the good as well as the poor, to develop

the maximum power in reading of which he is capable. 7

The habit of wide reading helps the child in many

ways. Binning stated that many advantages are to be

gained from the proper use of col:_ateral, supplementary,

source and fiction reading. Good reading habits and

tastes are developed, he continued; a colorful under-

standing of the past may be achieved, and on the basis

of relatively wids reading, opportunities are afforded

for developing an intelligent critical attitude, for stiTI:~~

lating independent jUdgment, and for training in independent

7Albert J. Harris, How To Increase Reading Ability
(New York: Longmans, Green-an~Company, 1940), p. 46-47.
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reading and thinking. He added that durinc the period of

adolescense, when interest can easily be aroused, vhen

good habits can be developed, vhen attitudes can eusily

be buil t up, wh en the capaci ty for forming ideal s is

strong, and when the mind is wide open to impressions,

the child should have his natural desire far reading skill-

fully directed, and a foundation laid for his wide use of

books. 8

Pupils are expected to use facts in a reading

article. They cannot. do this unless they recall accu-

rately and completely the main points and the sup~iorting

statements in an article. Durrell suggested the follow-

ing steps 1.Jhich will iLlprove this abili ty:

1. r.~atching paragraphs wi th to pi c or que s ti ons

2. Selecting main topics and su;porting statements

3. Finding and composing topic sentences

4. Using a modified outline

5. Mel\:ing oral or wri tten surilll~aries based upon

the modified outline9

SArthur D. Binning and David H. Binning, Teaching
the Social Studies in the Secondary Schools (New York:
McGraw-Hill Book COlilpany, Inc., 1935), p. 292.

9Durrell, £E. cit., p. 234.
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SUliLlary of a closely related experi-,-,~ent. Lauten

schlager found tha ttly setting up a prograLl of instruction

by testing, dividing the class into groups to meet individ-"

ual needs, providing reading materials, developing skills

of work-t~)e reading, ill1d providing free reading, the

instructor increased the ability of the pupils to use

fundamen tal silent reading skills in a re1ati vel y short

period of time. The reading abi1i~y of the pupils was

improved by wide reading and by giving special reports;

providing free reading developed wide reading and developed

the habi t of reading for enjoyrne,nt; working individually··

Vii th pupils improved the ir progress in readi ng abi1i ty,

as well as their attitude toward school and their general

outlook on life; provi di ng reading on th e readi ng level of

each child promoted indivudua1 growth in reading ability,

and measuring reading ability by the use of standardized

tests aroused the enthusiasm of the pupils for learning

'to re·ad. 10

The review of tl~e 1i tera ture in the fi e1d of read-

ing and social studies justified the progr~l used in this

investigation. It has suggested the use of the folloDing

techniques:

lOHarley 1,1. Lautenschlager, Improving th e Teach ing
i, of Reading in the Sixth Grade of ~ Rural Consolidated
. School, (Contribution of the Graduate School Indiana

state Teachers College) No. 456.
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1. Testing and observing to determine abili ty

and achievement of each child.

2. Providing individual instruction for all

children who need it.

3. Developing study habits to increase reading

skills requisite for competence in social

studies.

4. Planning a program that-would meet both

the readinz- and the social studi es needs

of the pupils.

5. Providing materials ~hich would encourage

free reading.

10



CHAPTER III

"

rmE PROCEDURE

The purpose of this chapter is to explain the

instructional program planned for this study. It included

testing and analysis of test data, discovering the status

of reading skills and social studies achievement, provid-.
ing supplementary reading material; and planning the in-

structional program.

The data for this investigation were collected

from the fifth-grade cla~s of the r'.laple Avenue Public

School located at Thirty-second Street and Eaple Avenue,

Terre Haute, Indiana. There were twenty-seven pupils in

the class, thirteen boys and fourteen girls. The writer

taught the fifth brade in reading, social studies, health,

and physical educatio~ which teaching required about one-

half of the total school time.

TESTING PROGRA1\1

An intelligence test was given which was followed

by the first for~m of the reading and social studies test. -

The second form of this test vms given six months later

in order to measure as nearly as possible the achievement

in the two fields. These tests are cOlilllonly recognized

by research workers for use in studies of this nature.
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Intelligence test. The Otis Group Intelligence

Scale, Advanced Examination: Form A'was given at the end

of the third week of school in order to deter.mine as scien~

tifically as possible the mental ability of the pupils. It

was then feasible to assign work within the children's

mental capaci ties. It 'was also an eff'ectivB 'vYay of finding

the mean intelligence quotient of the whole class and,

therefore, helped the writer in determining what standards

of achievement to expect from the class. Perhaps a limi-

tation of this test was that it required reading ability

and, therefore, did not give an ,accurate picture of the

mental ability of the poorer readers.

Achie.vellent test. The Stanford Achievement Test,

Intermediate Battery--Complete Form E was given at the end

of the third week of school, an<J- Form F was given six months

later. The purpose of the first test was to discover the

advancement of the pupils in the various subjects and to

plan the instructional program according to the apparent

difficulties as shown by the results of the tests. The

purpose of the second test was to measure the progress made

during the period of the investigation.

The parts of the tests considered in this study were

the following:

Reading test

paragraph meaning
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word meaning

Social Studies test

history and civics

geography

Perhaps a limitation of the achievement test was

that it did not disclose either individual or group needs.

Nany of the child's needs were discovered only by careful

observation of his reading. Diffi~ulties such as poor

vision, hearine; loss es, and poor physi cal co ndi tt 011 "live re

not revealed by the tests, but ",'{ere discovered by consul-

tation and observation.

DISCOVERING READING SKILLS AND SOCIAL STUDIES ACHIEVElvlEHT

Work-type reading. The tests revealed deficiencies

in vocabulary and comprehension. The lack of these skills

is common to most poor readers, and, therefore, an abundance

of teaching techniques are available to develop these specific

skills. In planning the progrron the writer used the techniques

explained below.

Recreational-type reading. Creating a desire to

read was a necessary part of the program. Several things

were done to create this desire. Maong these were the tell-

ing of stories that were read ~rom books, increasing reading

efficiency, maintaining a high degree of motivation by

enthusiastic teaching, providing both reading material
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and time, and creating a desire to learn.

>

Social studies achievement. The results of the

achievement tests disclosed serious deficiencies in

general knowledge of the social studies. Each child

was taught from his own achievement level rather than

all being taught fifth-grade books. Poor readers were

as signed les sons from textbool\:s.w i th easy vocabularies.
-

These books Vlere secured through the trustee. This method

will be explained later in detail.

Examination of cumulative records. Permanent record

cards were found to be valuable in discovering pupil interests.

The cards were studied to find the subject areas in rmich

good grades had consistently been made by individuals. It

was aSSl,med that if good grades were made in a particular

field, more interest would also be shovm if reading were

directed in that area. If a pupil had made good grades.

in t4e social studies, for example, he was encouraged to

read social studies books. If he showed an interest in

literature, he was directed accordingly.

Observation of oral reading. Kany pupils showed

deficiencies in fluency, phrasing, and expression. These

deficiencies were detected by having the children read

given unprepared selections of easy reading materiel.

After the trouble had been found and the diagnosis made,
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f?teps were taken to correct the difficul ty. J.emec1ial

treatment such as )'rrone tic prac ti ce, . reacUne; aloud sl OYily,

and practice in word recognition were given freQuently.

PROVIDING READING :,.:.ATKRIAL

Books in the~ library, 'rwo roorr libraries vrere

accessible to the fifth grade. The m.un'oer of 'o,)o1\:s in the

tyro libraries was approximately on8 thousand. ~i=any of these

books were goo d books, but others were not. .All '0 oaks that

were considered worthless were shelved together and labeled

"Worthless Books. II .All other bqoks were divided and shel ved

according to subjects as social studies, science, physical

education, etc.

Perhaps the chief lil!li tation of this sel ected library

was not the number and Quali ty of bo01(s but the vocabularies

used in them. They vrere uri tten on fifth and sixth-grade

reading levels. 'fhere were m.any PU1)ils Ll th e fi fth grade

who were not reading on that level 13.3 was revealed by the

achievement tests. A few were reading above the fifth-

grade level and many below. This situation made it nec-

essary to find books on the correct reading level from

other sources.

Books bought through the township trustee. TVlenty

five new Uni ted states history books were purchased throue;h

the township trustee. These books were carefully selected
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on the basis of ease of vocabularies. These ~ere books

ITritten especially for poor readers,' yet the interest level

was high. The books were chosen to parallel the units to

be taught. rI'he oi bliogra)hy of bo oks Hi th easy va cabu

lar1es for almost any subject and grade level, which was

secured from the World' Book Company, Yonkers-an-Hudson,

New York, was a most helpful source.

Books borrowed from other rooms. Books were borrowed

from the firc:;t, second, third, and fourth-grade rooms. The

types used were workbooks, textbooks, and story books. The

li:u~i ta t ion to thi s source seemed to be that it di d not

maintain the correct interest level.

Books borrowed from the Fairbanks :.Iemori9.1 Library.

The class vms asked to borrow books frol!l the Fairbanks

Memorial Library of Terre Haute. With the help of their

parents and the city librarians individual pupils borrowed

several books. This source ~as more helpful to the average

and above average }.'upils tha.Y1 it ViaS to the slovl learners

since only those with ability borrowed books.

L=agazines brought from home. An old-magazine

collection was started at the beginning of the year for

a room collection. A shelf was provided in the class

room upon umich to put the magazines. These were mainly

used for recreational reading. Sometimes, however,
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articles were found that contributed to class assignments.

Through this media wide and varied. ihterests were fostered.

PLANNING THE IHSTRUCTIOEAL PROGRA1:v~

Uni ts taught. The uni ts l)lanned for this study were

till(en frotl the state adopted history text for the fifth

grade. They were as follows:

1. Europe Again Becomes Activ@
a. Early Explorers ,
b. People Change Their ~ays of Thinking

2. The Old World Explores the New
a. Spain In Anlerica
b. EnGland and France In America

3. Homes are Built In a Nerr Land
a. Settlers Cowe 'ro Our 3astern Coast
b • Different ~lays of Livine Gro1il Up In The Coloni 8S

4. A New Country Is Born
a. The EnSlish Colonies Learn Their strength
b. .'rhe Hevolu tionary ~lar BrinGS Independencell

Since this was a reaC:ing pr02:rar[l in the social

studies, it was fel t that some well-lcno-rffi pls.n of teaching

would be appropriate, because it would be more easily imi-

tated by future teachers wishing to use this program.

Therefore, the :r:.lorrison Plan wi th it s "Mastery F'orraula ll

whcih is pre-test, teach, test the result, adapt procedure,

teach, and test again to the point of actual learning,

llj£dna McGuire, A Brave Young Land (New York: The
MacMillan Company, 1938T, pp. v and vi.
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was used. The ori3inal l,,~orrison Plan12 was modified sone-

what to meet individual and class needs.

Hodifi ed forr,,_ 0 f the l.=orri so n 'reach ing Cycl e. 'rile

follorJing is a ItlOc1ified forl;, of the 1.=01'1'i30n rreachinz

Cycle:

1. Preparation

a. To tie up the new VIi 1;h the old

b. 'ro set the s ta[;e for. the new

c. To start interest

d. To start wi th the child's experience

2. Presentation by teacher

a. Name of unit

b. Boundary dates

c. Large divisions

d. Interesting characters

e. Interesting events

3. Overview Quiz of what teacher s&id

4. Assimilation Period (methods and devices)

General objectives. The objectives of this study,

as already stated, were to deterruine whether or not a

carefully planned instructional program would increase

l2Henry C. Morrison, The Practice of Teaching In
The Secondary School, University of Chicago Press, Chicago,
Illinois, 1931, p. 79.
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both reading and social studies achievement more than

could normally be expected.

These obj ec tives were accomlJli shed by (1) ma};:ing

provisions for individual differences, (2) providins

specific training in the development of a rich, nleanine

ful vocabulary, v10rd recogni tion, and paragraph meaning,

and (3) using an organized plan of teaching the social

studies.

Eaking provisi ons for individual di fferenees. The

range of reading ability revealed by the aChievement tests

was from second to sixth grade. Finding suitable reading

material to meet the needs of all pupils was a difficult

problem! As before stated, the j.nterests, habi ts, and

abilities of each child had to be considered. Most of

the primary reading books were within their ability level

but did not hold their interest. It was found that books

whi ch had nothing to do wi th small children held their

interest better than others. lily Weelcly Reader vIri tten

for second Graders was helpful to the poorer readers.

The easy-vocabulary history books nhich were ordered

through the township trustee were used in the class assign

ments and daily recitation. ~hen a particular probl~l was

beins studied, the poor readers were given special assign

ments from these books. The rna terial assigned for the
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class was the same as that conti-uned in the special books;

hence the retarded:reader c·Juld get- the same content as

the ;.;ood reader. The studyin€; of these boo}~s had a hie:h

motivating influence.

'rhe gifted children were not overlooked in this -pro-

gram. If the intelligence test showed a child had special

abili ty, he was 2;i ven ass igrunents from colla teral books

which V'lere more difficult to read~

'rhere was not enough tillie in t he day to do all th i s

individual work alone. There was more to be done than was

hwuanly possible for one teacher to do. This situation_was

met by choosing the most capable members of the class and

allowing them to help as tutors. The tutors were enthusi-

astic about their work and had some good ideas on how to

help their pupils. The plan v~rked like this. The teacher,

tutor, and pupil selected a book together. Sometimes the

whole bool~ was assigned, and rometimes a spe cial assigmQen t

was.made. During the free reading periods all tutors sat

with their pupils, and the pupils read aloud. All words

that were missed during the first reading were jotted down

on a pad by the tutor. :-lhen the selecti on was completed,

the reader was given the vords to study. After he had

mastered the words, he reread the selection. IThen he

could read it, he was permitted ~o go ahead.
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'The developnEnt of ~ rich-lil8cminc vocabulary.

1. Enri;ched curriculum.· A" good reader r,ust

be able to understand and interpret vmat he reads. One

of the Iirst prereQuisites to understanding is a meaning-

ful vocabulary. Interest in pictures iias fostered through

classroom study. A sixteen-millimeter projector was pur

chased by the township trus tee for' use by t:'1 i s class. 'rhe
.

writer was permitted to select the films for the machine.

Eost of the films selected were about United states history.

Films were shoiJm only Tihen the topics beine; studied corres-

ponded to some pictures on hand.

The pictures in the textbooks all illustrated his-

tori cal facts or events. Class time was always taken to

look at and discuss pictures in the textbook. t=any mean-

ingful exreriences were gai ned throu=h th iss tudy. For

example, \Ihile the class vms studying the Revolutionary

~lar 1 a :r>ic ture was found of the persecution of the 'rori es.

One .child asked why the Tories were treated badly. It

was explained that the Tories did everything that they

could to prevellt the colonists from winning the VTar.

A method used to stimula te interest in pictures

was having pupils dra-w pi c tures 'which reQuired knorrledge

gained through reading. Pictures were dravm of scenes or

events in stories. If the pictures did not come up to

specified standards, they were not accepted.
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2. Providi ng a free reading pro gram. 'rVJO

PUl ils were chosen {'rom the fifth grade to act as librarians

throughout the entire year. They became e1ficient at thei'r

vJorl~ and often offered suggestions tha t helped in the program.

Each child had a library card and a pocket for it aD

the bulletin board. On this card the reader wrote the

ti tles of the books and the number of paCes read. Once

each vJeelc the cards were collected. and charted on a larc~e

reac~ing chart. 'rhis chart can t'm nect the nances of all the

children in the class. For each two hundred pa[;88 that

vere read a block was c~lored beside the reader's name.

The children were each al:i owed one block per week. The

reason for liIi~i tine the nmber of blocks per vIee1\: was to

avoid eye strain or 80m,;? physical impairment caused by too

much readinc. In sp i te of thi s res tri c ti on many read two

and three times more than was expecteec of them.

Two books could be taken from the library before

ei ther was returned. If a th ird bo ok was des ired, one had

to be returned. One of these books could be kept at the

desl:, and the other c auld be taken home. If a 1":/:; ok was

kept out over two weeks va thou t being renewed, a small

fine was charged.

During any study period, providing the pupil had

all his assignments in the content subjects, he was per-

mitted to read a story book.
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3. Dictionary and ref.erence 11lOrk. The dic

tionary'vJas used fo.1.' loo}~ing up new.1ivords found in the

text. The pupils were asked to underline all new words

and write them in a notebook. At the end of the week these

words Viere looked up in the (:_ictionary. During the follow

ing recitation Deriod,a teacher's list was written on the

blackboard, pronounce6, and discussed. If any of the words

had been missed by the pupils i~ their readings, they could

bring their notebooks up to date by copying from the black-

board.

Reference books Viere mainly used for SlJeci al rep arts

and outs id e reading assignmen ts. Valuable i monna ti on vms

obtained from this source. Topics that could not be found

any place else could often be found in reference books.

'rhe main objection to reference books in this study was

the inabili ty of the PUlJils to use thelll. It required a

lot of practice before to~ics could be looked up without

help..

4. Directinp; reading through children's interest.

As already stated cumulative school records were beneficial

in finding children's intere~ts. If a child had consis

tently made better grades in a particular subject than he

had in others it would seem that he had a special interest.

in that sUbject. It was from this aSSUTIlption as well as

from hobbies and newly developed interests that free read-
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ing was directed. Pupils who ?howed a specia~ interest

in the social s tUdi,BE were encouraged ~o read more in

that field. Enough books and magazines were available

in all subject areas to furnish the class wi th an adeQuate

amount of reading material on the correct interest level.

The development of word recognition

1. Developing skill, in syllabication. Several

methods were us ed to develop s.1c ill-s in th e recoGni ti on of

words. In the 6iscussion that follows a few of these

methods are given.

FreQuent drills in sylla~ication were given by

writing a number of CODlffion polysyllable TIords on the black

board to be copied by the pupils. The first four or five

were hyphenated and pronounced to gethe r, an d t he res t were

hyphenated by each individual. After all words were

divided, they Vfere checked for accuracy, and. drill was

then given on phonetic sounds taken from these words.

2. Correlation of words with spellin~. Numer

ous investigations have proved the wisdom of spelling by

syllables to increase skill in word recognition. This

method was made a part of each spelling or vocabulary

lesson. As already' explained, new words VJith more than

one syllable were hunted out of the text and written on

the blackboard. They were first pronounced by syllables,

then spelled by pronouncing each syllable separately.
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3. Drill on thought units through flash cards.

Two pupils in the class had trouble 'in,getting the thought

of words or phrases as revealed by observation of their

oral reading. The class tutors were asked to drill them

with flash cards. When each card was shown, the pupil was

asked to read what was shown and give the meaning of the

word or phrase. This drill was continued until improve-

rnent had been made.

It should be stated that all cases drilled by this

method were very poor readers.

The development of paragraph meaning.

1. Reading 1£ get the central thought. The

ability to get meaning from paragraphs is the most impor-

tant goal of reading. This ability can be increased by

the use of certain teaching techniQues.

Lessons were often assigned for the purpose of

developing skill in getting the main idea of paragraphs.

One plan was having the class write titles for each para-

graph in a given selection. The writer also prepared

titles for the same assisru.i1ent. During the class period

the wor};:: was di scussed, and recommendations for improvement

were given.

Another plan was to have a selection read to the

audience aloud. Volunteers were asked to give the nmin

thought of each paragraph.
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2. Reading 1£ follow sequence of event~.

Devices such as asKing questions, arra;nging parts of a

story in the right sequence, and guessing what happened

next were valuable aids in the development of straight

thinking.

My Weekly Reader is written especially to improve

reading. Following its sug~estions made it possible for

the students to develop many of these skills.

3. Reading to note details. Specific assign

ments were made to increase ability to note details. In

this type of assignuemt particular attention Vias paid to

the insignificant events in a story. During the recitation

period pupils were called upon to reproduce as many details

as possible.

Frequent tests were ,::i ven that required one- to tVlO-

word answers. These Questions were made from details of

the class assignment.

4. Reading!£ follow directions. Each day the

history and reading afsignments were clearly written on

the blackboard. The children were held responsible for

knowing what they were supposed to do for the assigmaent.

The class assignment afforded opportunities for the develop~

ment of more proficient readers because the pupils were

required to read specific directions each day.
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5. Reading to discover cause and effect.

Thinking was stim:ulated by asking questions. 'rests were

sometiJ11eS prepared vlhieh reCluired reading to find the

an2wers. ;'~hel1 Dlaking the tes ts the Fri tar tooL care always

to ask Duestions of a thought;ul nature. For instance)

while the pupils were -stUdyinG early colonial history,

guestions of this na ture were asked) rr~ihy did the colonists

object to the ,~uarteriI~g Act'?" or .111./hy did the eolonhts de-

cide that they would n:.ther be independent?"

Achievement of voals in the social studies. It=--"'----- - - , - -- -=~;;..::.= ..:...;;.:;;;.::..::...:..:::.
would ,seem that the devices use'd in the development of

word mec.ning and para':-Ta~)h meaning helped. in the achieve-

ment of social :c;tudie:3 goals. HOIr! much eacb method or

device helped can not be determined accurately.

It wa2 fel t that a sci.entifie and cri tical atti tude

toward any topic under discussion should be taught.

Opinions bad:ed by good reasoning weTe welcomed. \1hen

reIlorting data, accuracy was stressed. If there were

differences of opinions, each pupil was asked to [ive

the source of his information.

The pupils were trained to hold themselves to the

point under discussion. If a contribution was made that

Vias not to the point, it was immediately discarded.

Developing a genuine interest in the topic helped to

eliminate this trouble.
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.... sUl;~,"ar,)T of 'the di cues.ion was nlvIays necessary

to brinG out the mai.n points. SometiI:el$2, the SU::lJJlary was

made by the writer and sometimes by a pupil.

1. Outlinin§'. Sill1.ple oU"vlining was tauGht

as a mec:ms of' develoi)ing understandings. The first :::~ tep

was to give practice in locatinc. the central thought of

the whole selection. After thi:i knoHlsdge '.'ras acquired,
.

attention was called to the cen~ral idea of each para-

graph. .As proficiency developed, SUljI'0rting ideas to

paragra1jh heading s wei-e in tro du c ed. 'rhe makine of

formal outlines was prac ticed uhtil profi ciency was

aCQuired.

2. :L~ap male ige. 'rwo hundred outli ned fiap s of

the United states were hectographed at the beginning of

the school year to be used as needed. Early colonial

settlements, forts, nEi,tural si tes, and stetes vrers the

types of assisnments tha t vrere of pcrticular value. 'rhe

children were taught the si2:nificance of keys, scales,

marl'i:s representing tOl,ms and capi tals, and they were e.ble

in a short time to use this knowledge in completing the

outline maps.
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CHAPTER IV .

PRESEFTA'rION OF FINDINGS

The results of the investigation are given in this

chapt8r. The discussion includes (1) findings from the

intelligence test, (2) :findigns from the achievement tests,

and (3) correlations of parts of the data.

In all of the tables and F~gures of this study,

the pupils are ranked according to mental ages. Pupil

Number 1 is t.t:.at pup.il with the highest mental age, and

Pupil Number 27 is the one with the lowest.

Findings from the intelligence test. The Otis Group

Intelligence Scale, Advanced EXOOlination: Form. A was given

to the class a t the end of the third week of school. The

results of the test, livhich are Sl',own in Table I, page 30,

show the class to have average intelligence. 'rhe median

for the group is an intelligence Quotient of 98, with a

range from. an intelligence Quotient of 118 to an intelli-

gence Quotient of 83 as can be seen from Figure 1, page 31.

The third column of Table I shows a range of ability from

a mental age of 8-0 to a mental age of 12-8. It is evident

from these data that when planning the instructional program

provisions should be made for individual differences.
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TABLE I

RESULTS OF 'IDE orrIs GROUP INrrELLIGENCE 'rEST

Pupil Chron. ~.1ental Intelligence P.R.
number* age age quoti.ent in I.Q.

1 11-8 14-2 109 77.5

I
2 10-3 13-:LO 116 91.1
rz 9-7 13-1 118 93.55v,
4 10-0 12-9 113 86

[- 5 10-0 12-7 110 80
6 11-8 11-11 101 53
7 10-1 11-5 106 69
8 10-1 11-2 105 66
9 10-0 10-10 104 63
10 10-1 10-10 103 60
11 11-7 10-8 96 37
12 10-11 10-6 98 43
13 10-10 10-5 98 43
14 9-9 10-1 102 57
15 10-2 10-0 99 47
16 12-2 9-11 90 20
17 9-11 9-7 98 43
18 12-11 9-7 86 12
19 13-8 9-6 83 7.6
20 11-0 9-5 92 25
21 11-6 9-4 90 20
22 12-7 9-3 86 12
?3 9-11 8-11 95 34
24 10-1 8-8 92 25
25 10-10 below 8 84 8.9
26 10-9 below 8 83 7.6
27 10-0 below 8 83 7.6

Medians 10-3 10-i 98 43

*rn this table, and in all other tables and figures in this,
study, the pupils are ranked according to mental ages.

,..
-!



I f•• •
I •.. .
I t

• •
I ••.1._-1

I I
L_~

I
I
I
I
I
.....-1'---.

I

I

•...._-

I
I
I
•I
I
I
I
I
I
I__ ..J

31

t.~
•I .•

I
I

I II __ .J

'.

Figure 1 •.

Distribution of Intelligence Q,uotients
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Findings from the achievl:;ment tests. 'rhe Stanford

Achiev~ment Test, fntel~lediate Battery--Form B was given

to the class at t he end of the th ircl. week of school, an d '

Form F of the Sallie test was given six months later> in

order to measure the progress made durin; the instructional

period.

The grade eQui valents, ac tual rr:onths of gain, and

ezpe c ted months of gai n are gi ven_ in Table II, page 33, for

both the reading ill1d social studies test. Colu~ms two and

five indicate that the class was below fifth-grade achieve-

ment in reading and social st~c1ies at the time of the first

test. Figure 2, page 34, discloses a difference between

the actual median and the expected median in reading of 6.5

months. Only three pupils were reading on a higher level

than. the norm. 'rwelve Vvere reading below the fourth-grad.e

level, and two were reading as low as the second-grade

level. The results of Form E of the social studies t~st

Figure 4, page 36, show that the median is lower than on

the reading test. The median of the test was 4.2, which

was nine months below the expected median of 5.1. Only

five of the twenty-seven pupils in the class had reached

the expected median, and thirteen had not reached the

fourth-grade level. These res~lts indicated a need for

better teaching.



Pupil- Grade Equiv. Grade ~quiv. Actual Grade Equiv. Grade Equiv. Actual Expected
Number on Form: E- on Form: F- Mo. of on Form: E- on Form: F- Mo. of Mo. of

Reading Jt_e_~ding gain* S.S. S.S. gain __gain

*For conveni~nce, in this study, the school year was divided into tenths

~ABLE II

01
CN

6

6

6
6
6

6
6

6
6
6
6
6
6
6 . >

6
6
6
6
6
6
6
6
6
6
6
6--
6
6

6.5
4.5
3.5

10

12.5

12
20.5
21
16
14

7
24.5
18.5

3.5
22
16.5
17.5

5
21

6
23
12.5
10.5
20
2.5

.12.5
9

1 '" hv.o..I

3.6
4.95-

3.7-

5.45

3.8-
4.55
4.15
4.7
4.25-

6.3
7.25
7.6
6.3
6.2
5.35
7.2
7.25
5.1
6.9
7.8
5.7
4.5
6 •. 3
5.5
7.0 ...
4.85
4.45
5.45-

4.2

5.1
5.2
5.5
4.7
4.8
4.65
4.75
5.4
4.75
4.7
6.15
3.95
4.0
4.2
4.9
4.7
3.6
3.4
3.45
3.55
3.3
3.25
3. ~,5
3.6
3.25
3.25
3.85-

5
1.5
2
4
3.5
6

3

9

2.5
5.5
4.5

11
3

10.5
1
8

18.5
2

20
12.5
11.5

6
4
8.5
7.5
6.5
7

10.5

5.05

6.9
7.45
7.0
6.6
5.4
4.9
6.3
5.6
5.7
5.5
5.65
5.2
3.5
3.8
5.05
5.2
4.0
4.1
4.55
4.2
5.7
3.75
4.0
3.2":'
3.1
3.2
3.45-

RESULTS Oli" T'~10 FOm.:.s 0]' READING f ..ND SOCIAL
, STUDIES TES'r GIVEl'J SIX 1.IOlJTHS iiJ?.ART

1 6.0-
2 5.45-
3 5.75-
4 4.95-
5 4.8-
6 4.5-
7 4.45-
8 4.85-
9 5.05-
10 4.8-
11 4.6-
12 4.9-
13 3.25-
14 3.25-
15 4.6-
16 4.1-
17 3.7-
18 3.05-
19 4.45-
20 3.4-
21 3.85-
22 3.55-
23 3.5-
24 3.05-
25 2.9-
26 2.8-
27 3.1-

l;'edians 4.45

-"t~""""';:.1~.. ;,.:: ._,,~:-:;:';"'i-'ft>'*· ~,~---",.--:," -~~'<t,',.,.-.,.
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!)upl1 Number

figure 2.

Results ot Form E of Reading TeBt Given At The
End of The 'third Week ot Sohool
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Figure 3•

- Results of Form E. of Soci,al Studies Test Given at The
End of The Third Week of School
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Ex ected Mdn. 5. t __._--

Figure 4

, Results of Form F af Reading Test Given Six Months
Later Than Form E.
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Figure 5.

Results of Form F of Social Studies Test Given
Six Months Later Than Form E
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The results of Form F of tJ:ie reading are shovm in

Fi~ure 4, page 36.' ~lhen this test \vas given six months

lEtter than Form .2, it Ivas found that tte cl&.ss median V!2'. 8'

5.05 grade equivalent or exactly the same amount below

the norm as it was when the first te::::t VIaS given. This

inc1icGted thElt the no-rmal gain of six m.onths had been

achieved. Instead of three PUIJils reao.ing above the norm

as revealed by the first test, Figure 2, pac:'e 34, EeVUl1

hat reached or TIere above the norm. Seven were reading

below the fourth-grade level, and none were beloIT the

third-grade level.

~ critical r&tio of .318 was found between the

median gain of both fornill of the reading test. The diff-

erence of six months is less than four times the FE (diff),

and, therefore, the difference i~ unreliable.

The results of Form ]' of the social studies test

are given in Fisure 5, page 37. The actual median on

this test was a grade equiv81en t of 5.45 as comlJe.red to

an actual median grade equivsli-ont of 4.2 on the first

test, Figure 3, page 35. This is 8. 'aiD. of 12.5 months.

Al thoue;h the class had not reached the eX}.iec ted median

of 5.7 on the second test, it can be seen tbat much pro-

gress had been made. Twelve pupils scored as high or

hieher than the expected median. Only three pupils were

below the fourth-grade level. The hi~hest grade equivalent



pupils at least doubled the expected gain.

four and one-half months to two and one-half months. Sixteen

expected median of six months. The gains ranged from twenty.-

reading. This was also six and one-half month s above the

one-half months, vmich was more than twice the gain for

Figure 7, page 43. The median class gain W0S twelve and

The months of social studies gain are shown in

see where the most geins were made and also to see the

studies II measures geogral')hy achievemen t •

studies I measures achievement in history and Bocilli

reading test measure parac;rapl1 and, word meaning. 80cie(1

39

times the ~E (diff) in this case, and, therefore, the dif-

The follovring formula ,\:YE'.S used in finding the cri tical

The amount of 6<:1in8 on the 1Hhole test ,and on each"

difference or actual gain of 12.~1 months is more than four

Table III, page 41. The first and second parts of the

amount of gain of each pupil. These gains are shown in

part of the test were considered ~eparately in order to

.
ratios for both reEtding and: social _studies gaihs:

A'critical ra1io of .271 was tou~d between the dif

ferences of both fauns of the soctal studies tests. ,'Hle

.
was 7.8 or more than t\i1[O years above expectancy.

fBrence is reliable •.,
i

. '\
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of more than ten months, and three showed no gai n. Pupil

The second part of the social studies test, SociEJl

times the expected gain of six months. The hil=::hest single

gain was th i rty-four months, and twelve pupi 1 s made gai ns

The median gain was sixteen IllOnths, ~h ich is more trian three

page 47, discloses the largest gain on the entire test.

studies II, measures geography ach ievement. Figure 11,

of as much as five months •

gains as hiGh as fifteen rllonths, and only six did not gain

The first l)art of the social stLldies test, rm.ich iB

Number 21 shov,red the s€ccnd hic;hest gain of the class.

the six months expected of them. Four pupils showed a loss

;ain exactly doubled the expected median. l~ine pupils made

The clasE median gain was twelve I,Ionths. 'rhe actual median

gain for the class on this test was e:~actly the sarne as the

"ilord l\:eanin[;, are shown· in Figure g, page 45. 'rhe median

given in Figure 10, page 46, measures achievement in history.

expected median gain or six months.- Fine pUl,ils made gains

~ The results of the first part of the reading test,

•:i which is sho"m in Figure 8, page 44, measure paragraph
.. ;
':,j,j llle8.i~ine;. There was a median gain of fi VB i~10nths 1.'lhich
1
t VlaS one mon th below expe c tancy.

"I
. i The res1J.l ts of the second J;iart 0 f the read.i ng test,

i, of twenty-one months or more. Only fi ve pupils failed to

reach the expected gain of six months. The large gain made

.,
\
I
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LiON'rlIS OF G.aIN ON EACE ? AnT OF 'THE
STAtITORD ACRIEVEl,ililJT TEST

.TABLE III

~.

t

,
!,

Pupil Para. jiord Both Both
Number I;;:eaning Meaning Parts Soc. st. I Soc. 3t. II Parts

1 10 8 9 8 16 12
2 19 21 20 10 31 20.5
3 12 13 12.5 -20 22 21
4 20 3 11.5 22 10 16
5 5 7 6 16 12 14
6 1 7 4 14 0 7
7 2 15 ~. 8.5 20 29 24.5
8 -2 17 7.5 12 25 18.5
9 1 12 6.5 -1 8 3.5
10 3 11 7 23 21 22
11 10 11 10.5 7 26 16.5
12 4 2 3 13 22 17.5
13 ':l: 2 2.5 5 5 5v

, ). 14 7 4 5.5 15 27 21
15 6 ':l: 4.5 6 6 6v

16 8 14 11 12 34 23,
17 3 3 3 8 17 12.5' .~

\ 18 13 8 10.5 16 5 10.5
19 2 0 1 16 24 20
20 10 6 8 -5 10 2.5
21 20 17 18.5 17 8 12.5
22 5 -1 2 13 5 9
23 6 4 5 11 16 13.5
24 3 0 1.5 11 2 6.5
25 2 2 2 0 9 4.5
26 4 4 4 -2 9 3.5
27 7 0 3.5 -5 25 20

Medians 5 6 6 12 16 12.5
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Figure 6.

Gain Made on Entire Reading Test
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Pupil Number

Figure 7.

Gain Made on Entire Social Studies Test
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Gain Made on Part I of Reading Test: Paragraph Meaning
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Pupil Number

Figure 9.

Gain Made on' Part II of Reading Test: Word Meaning
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lPigure 11.·

Gain Made on Part II of Social Studies Test: Social Studies II
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p = 1- __6~_D=-2__

N(N2_l)

vious research on this problem.

the gain made in reading and the intelligence Quotients of

the pupils. These findings are more or less typical of pre-

48

The followi ng fornlUla was used for finding the above

correlations by the rank-difference method:

tile number of books read. '~lhile the latter correlati on is not

Correlations of certain parts of the data. As already

explained, credit was given for bookts being read vmen two

very high, it suggests the possibility that these pupils were

the war and new reading interests.

.
interests were developed. This fac~ was possibly due to

aided in social studies by wide reading.

A correlation of .70 t .07 was found to exist between

the number of books read and between the socj.al studies gain

on this test was probably due to the fact that lflany new

basis correlations were made between the reading gain and

books read was ten as shovll1 in Table IV, Column 22, page 50.

A correlation of .00 t .51 was found between the read-

and number of books read. The median number of supplementary

hundred pa{-=:es were read from one or more books. On th is

ing gain and the number of books read. A correlation of

.44 t .11 was found to exist between the social studies gain and'I,



~xyr -

49

A suu@ary of the data used in this study is given

The formula used to find'the Coefficient of Reli-

Scores on both forms of the tests were correlated

in Table IV, page 50.

ability of the test was:

in order to determi~e the reliability of the achievement

test which was used in this study. A correlation of .94

.
indicate very high reliability of ~his standardized test.

was found to exi st between the readi ng scores of ]'orm E

of the Stanford Achievement Test and Form F of the same

test. A correlation of ~87 was obtained in correlating

Forms E and F of the social studies test. These results

.,
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Slliillilery of Datb Used In This Stuuy



CHAPTER V

SUIvJ?::.ARY AND CONCLUSIONS

SW.illllary. It was the purpose of this study to de

termine whether or not a carefully planned instructional

program in a f~h-grade history class v~uld increase both

reading and social studies achievement more than muld

normally be expected.

The data fQr this investigation were collected from

twenty-seven fifth-grade pupils of a suburban township

public school. The plan of pr~cedure was to give one form

of a standardized achievement at the begim1ing of tile study

and then six months later to give another form of the same

test in ordeT to measure the progress made dur ing the. in

structional period. 'rhe program of instructi on included

testing, using the fuorrison Plan of teaching, meeting in

dividual needs of the pupils, developing reading skills,

and ·providing time and rl1a terial for free reading.

According to the Otis Group Intelligence Scale, the

median Inte11igence Q,uotient of the class Has 98, with six

pupils haVing an Intelligence ~uotient of 86 or less. The.

reading achievement of the class increased frolll a median

grade e~uivalent of 4.45 on FOYill E of ti1e Stanford Achieve-'

ment Test to a median grade e~uivalent of 5.05 of Form F

of the same test. This is e~uivalent to a gain of six
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months: There was an increase from a median grade equiva-

lent 01'·4.2 on Forri E of the social· studies part of the

Stanford Achievement 'rest to a median grade equi \Tal en t of'

5.45 on Form F of the same test. This is equivalentto a

gain of 12.5 months. 'rhe median number of supplementary

books read was 10. There was found to be a .00 ! .51

correlation between the number of books read and the gain

made on the readinc test. ~i:._ corre-lation of .44 ! .11 was

found betvreen the soci31 studie·s gain and the number of

books read • .t~ correl.ation of .70 ± .07 was found between

the reading gain and the intelligence quotients of the

pupils. Very high reliability coefficients were found for

the Stanford Achievement Test in the case of both reading

and social studies.

Conclusions. An analysis of the data justified the

following conclusions:

1. 'rhe to tal procedure for teaching reading in

connection with historyscie~~ to h~V8 ~e~~ ~ffective be

cause normal gai ns were made' by, a 'cle.:'sG: thatwas belo\r7

standard in reading.

2. The social studies achievement of the pupils

was improved greatly as a result of the total procedure.
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