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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

In recent years the consolidation and reorganization of schools
into larger units has been brought into the foreground in the thinking
of educators and lay citizens ‘alike. Claims have been made that this
consolidation will bring about more adequate school libraries than have
heretofore existed in the smaller schools, many of which have had sub-

standard library service for the students.
I. THE PROBLEM

Statement of the problem. It was the purpose of this study to
learn what had been done and what plans were made for the merger of
school libraries and the establishment of new school libraries in schools
where consolidation had taken place to determine (1) how personnel for
the library was determined; (2) what library facilities were planned and
made available; and (3) what plans in carrying out the necessary proces;ses
for the merger of the existing libraries were used and found successful
and what pit_.falls may be avoided by schools planning library mergers in
the i‘utufe. >It has also been the purpose of this study to outline a plan
or plans which with local adaptations may be used for facilitating the

carrying out of the process of library merger effectively and efficiently.

Importance of the study. This problem has become significantly
more: important since many schools either already have begun plans for
consolidatiori or are in the process of studying plans for reorganization,

many of which will involve consolidation. Improvement of school libraries

!
|
?
!
!
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and school 1ibfary servicé:has long been a recognized ﬁeed of schools,
especially the smaller high schools and almost all elementary schools.
How the merger of existing school libraries and the establishment of

new school libraries can be most effectively and efficiently accomplished

has become a problem of increasing importance.
IT., SOURCES OF DATA AND METHOD OF PROCEDURE

The source of data has been the librarians in twénty-five cases of
consolidated schools where the library merger had been completed, was in
vprocess. or was in the planning stage. These twenty-five cases involved
ninety-nine schools, sixty-six of them including high schools (grades 9-12)
before consolidation. Ai‘tér consolidation, there were twenty-five high
schools, sixteen of which were operating in new buildings or had made
plans for the construction of new buildings. The information was ob-
tained -‘t:hrough a personal interview of the researcher with the librarians
using an ;tnterview form prepared in adv%nce to assure covering essential
data and obtaining the same information in all cases ivhenever possible,
One of these was a public librarian and had charge of three schools inso-
far as supplying library materials and equipment was concerned.

This study has been limited by two significant factors. In cases
of ‘oldef‘consolidations where the library merger had been completed for
‘several years, because of turnover in personnel, the librarian at the time
of consolidation and J.ibrary merger was no longer with the school and was

not éfaiiéble. ‘The new librarian was not always able to supply all of the

X :ﬂasirgd’infomatioﬁ; .In cases of more recent consolidations, a number of
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schools were-either in the process of the library merger or only in the
planning stage. Again complete data were not available. In compara-
tively few cases were data on all items available.. Not all the items

were applicable to every library situation.
III. DEFINITION OF TERMS USED

School library. The definition of school library reflects the
heritage of the word "library" rich in trédition, meaning, and usage for
many years.

A school library has always been, and will continue to be fléx-
ible in its program of services and in the scope of the materials of
communication contained in its collections, as it meets the changing
needs of the school that it serves, A school library does not have
to change its name to embrace new materials and new uses of all types
of materials any more than a school has to ecall itself by some other
name to indicate that it is a continuously growing social institution,
Services, not words, portray the image of the school library. The
school library is a materials center, an instructional materials
center,:an instructional resource center, or any of the equivalent
terms now springing into existence.

Consolidation. Consolidation is the process of uniting or com-

bining into a single unit several independent school corporations.,

Libré;x permit. As used in this paper, library permit means
hours of training sufficient to qualify for a permit subject to renewal

on the basis of additional hours of training. This exclﬁdes the "blan-

ket licénse" and the "emergency permit,"

ooy

. American Library Association, Standards for School Library Pro-
grams (Chicago: American Library Association, 1960), p. 13.




IV. ORGANIZATION OF THE STUDY

This study has been divided into four major divisions: (1) person-
nel; (2) fa.cilities; (3) the collection; and (4) finances. In this re-
port each of these major divisions has been treated in a separate chapter.

In the chapter on personﬁel. consideration has been given to the
number of licensed librarians in the schools concerned before consolida-
tion, the training of the librarian in the .sch.bol after consolidation, and
by whom and on what basis reassignments were determined whenever necessary.

The location of the library, the number of rooms in the library
quarters, the seating capacity of the reading room, and the facilities
provided in the workroom have been treated in the chapter on facilities.
Shelving space, library furnishings, miscellaneous library equipment, and
audio-visual equipment and materials have also been given consideration
in this chapter.

The éhapter on the collection has been devoted to a consideration
of the moving and re-organization of the collection. Problems in dis- .
cé.rding, pfeparation of the collection for physical moving, shelving in
the new library quarters, synthesizing the library records such as the

card catalog, shelf list, and accession records, and plans for building

up the collection for the new library were alsc considered.,

A Finances. an ever present but very important 11brary problem, has
been treated in a separate chapter giving cons:.deration to the initial
expenditure for building up the collection and the maintenance allowance

/'o'

af‘ber the initial approprzation.
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. CHAPTER II
REVIEW OF THE LITERATURE

On the problem of library merger and the bringing together of
collections, constructing the union catalog from the various catalogs
of the schools being consolidated, and the synthesizing of shelf lists
and accession records, this researcher found little or nothing had been
written, thus making it necessary to do research on this problem at the
grass roots., However, before there can be a moving and merger of the
coilections. adequate space and the necessary physical facilities for a
school library must have been provided. On this subject have been writ-
ten several articles with valuable suggestions which have come to the

attention of this researcher,
I. LITERATURE ON THE PHYSICAL PLANT

'Accofding to some authorities, the recommended size for the high
scﬁool library hés been increased from that of being able to take care of
‘ten per cenf of the student body to fifteen per cent. Some authorities
have recommended twenty per cent to allow for expansion. For a library
roam that must also be used as a study hall, there should be room to
seat thirty-five per cent, For elementary grades, it has been recom-
manded that the library be equipped to take care of the largest class
plgg twenty students to provide for voluntary attendance even when a
class hag been scheduled in the 1i‘brary.1

SR

1Azile‘be£ord, Mdhither School Libraries," American School Board
Ly GXXIV (July. 1957), 33-34.

‘444“4
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According to the new minimum standards fér the school library

adopted by the American Library Association and published in 1960:
If a1l students and teachers are to receive library service,
the library area or areas must be large enough to accommodate them.
This means that the reading room has a seating capacity for 10 per
cent of the enrollment in schools with more than 550 students and
a minimum seating capacity for 45-55 students in schools having
200~550 students,2
It is furthermore recommended that never more than 100 and
preferably no more than 80 students be seated in cne reading room,
but that multiple reading rooms or special library areas be provided
in the lérgef schools.
In the reading room 30-35 square feet per reader should be
allowed.*
The trend in school libraries has been toward becoming more
functional. TIn addition to the reading room, a workroom is needed which

provides storage space in the way of built-in drawers and cabinets under

the counter for keeping libréry supplies and for storage of posters and
materials for bulletin board displays. Cabinets above the sink also .
provide eitra storage space. A trained librarian, if consulted early |
in the plans, can give valuable suggestions for provision of storage

space needed in the workroom which would vary according to the materials

to be stored.

—

L ZAmpricén Library Association, Standards for School Library Pro-
gramg; (Chicago: American Library Association, 1960), p. 93.

" 31p4d.

Mg, p. 129,

§
Sy
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H Adequate ‘storage space for library materials has become another

feature of the modern school library., By providing shelving in the ‘
workroom on all walls not needed by the sink and cabinets, storage space |
for books waiting to be processed, unbound magazines kept for reference, |
discarded books or little used duplicates, and books waiting to be

mended or rebound can be provided, w‘

Space for group conferences has also become a recognized need as
has also adequate housing for non-book materials circulated by the
library.

| There has been a trend toward more colprfui school libraries,
Shades of blue, green, blue-green combinations, yellow or tints of pink
;§ and rose where light is needed have been found on library walls. Some
ié form of tile floor covering with pleasing colors or patterns has been
ti favored.
Regigters have been placed high on.the walls above standard shelv-

ing or on ceilings of one floor schools replacing the old radiators which

W

were such robbers of needed shelving space in the library,

e » &

< e R e - R s MR IR

Some type of florescent lighting has become the presently favored -

type of lighting for the school library.5

Principle could be employed with slight alterations whether the- new li-

brary was, to be for one new school or for a new school resulting from the

A report was given on how one school planned a new library. The ‘ l
!
‘ééﬁéolidation of two or more schools, ‘

S i A 1 St

i1y, The library along with other depaft’ments ﬁas invited by the pPrin~

S
e

SWofford, op. cit., p. 34.




cipal and superintendent té:snbmit preliminary layouts, sketches, and
specifications indicating needs. The librarian for this school reported ,
that every feature suggested for the library was considered and insofar
as was possible was incorporated into the final design. The architect
reported that the librarian had worked with them from the beginning,
had submitted a detailed program of requirements, and had made many
valuable suggestions during a series of_conferences.6

This story was told from the.architéct's point of view in an
article entitled "An Architect Speaks": The librarian can best help
fhe architect by thoroughly analysing her needs and writing a complete
program from which the architect can work. The librarian needs to con-
sider how many feet of book shelves, how much exhibit space, how much
work space she needs and the relation of the audio-visual rooms to the
library. These requireménts should be definitely outlined to give the
architect,a good basis on which to design the library.

., The architect needs to plan the library so that it will be well

related both to the school as a whole and to the outdoors. Function is

- most important, but it should slso be beautiful. Both the librarian and
the architect must Be willing to listen to each other in order to create
; beaﬁtifnl as well as functional libréry.7

it

é"wa Newport Planned Its New School Library," Library Journal,
nxxx (MAy. 1955). 1225-1226

. ' 7J' R.'Wilkinson, “An Archltect Speaks," Library Journal, IXXX
(May. 1955). 1229-1230, - , T




II. LITERATURE ON THE COLLECTION

Moving the collection. An experience of actually moving a school
library from one building to another was reported by Teresa Compitello. |
Three thousand books were moved in one hour. Approximately five hundred

b students carried an average of six books to the new school library

seven-eighths mile away.

The school included grades 7-12, Librgx;y books for grades 7-8
were removed from the shelves and placed on tables. This provided an
excellent opportunity for discai'ding useless and out-of-date books.

Markers were placed on shelves desigriating the number of books to
ir be carried by each stﬁdent. The date for moving was set. Student Council
members assisted in the organization of the moving. Council members as-

k signed numbers to home room students so books would be kept in order.

Council members checked their groups for numerical order and books were

placed on the shelves in the proper order. Students were orderly and

: }“
the procedure saved hours of packing and u.npack:i.ng.8 ;
|

¥
4
pt
g
Fes
Evs

This method of moving has obvious limitations as only one collec-

R

tion was moved and the new library was within walking distance from the ‘

I
old one. ‘

- Demonstration libraries. Demonstration libraries, a county li-

brary service; were developed in the South aided by the Julius.Rosenwald
Fund, Schools ' homes. places of business, and the book truck were the
most frequently employed agenc:.es for book distribution in the rural

, ﬁareas of the demonstration cou.nt:.es. The data in a study made of these *

. | | |
®reresa c°mpit°11°- "Moving A Bigh School Library," Wilson Li- i
Bulletin, XXX (January, 1956), p. 402. ;
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Aibraries seemed to indicate that the population and wealth of most coun-
ties in the South were insufficient to support adequate library services.
entirely out of local funds. These factors seemed to indicate the neces-
sity for assumption by the state for increased responsibility for library
service to schools, the adult population, and the individual scholar.
The suggestion was made that schools should place greater emphasis
on the "use" than on the "ownership of books.- While books could not be

used unless available, availability did not necessarily mean ownership

by the individual school library. The following advantages to schools

through pooling their books in a central library were offered:

1, The library is enabled to maintain a large central collection
from which each school may draw books 3s needed,

2, Certain reference materials such as encyclopedias and diction- f
aries which are required in varying quantities by elementary and high ]
schools will ordinarily be placed in the school permanently. ?

3+ Elimination of duplication of titles in the individual school
libraries will make it possible to build up a large central collec-
tion with relatively high turnover,

b, . . . As old titles wear out more rapidly at a higher rate of !
turnover, new titles may be substituted from time to time . . . ]

5. As books are returned to the central library, they may be
repaired and kept in good physical condition.

E

6. . . . The central library . . . can assist schools in pro- E
viding materials essential to curriculum revision, prepare - {
bibliographies and reading lists, supply material for special oc- !
casions, and distribute other teaching aids -- charts, maps, g
globes, slides, etc.?

9louis R. Wilson and Edward A. Wight, County Library Service in |
the South: A Study of the Rosenwald County Library Demonstration i
- A(Chicago_z Chicago University Press, 1953), pp. 213-214, :
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These Suggestions ar2 not especially valuable for the synthesizing

of the collections in a new library, but if the elementary grades 1-6 or ’

1-8 remain in the original school plants and the high school library

serves as the center for ordering and processing materials for these
elementary school libraries, these suggestions for services to be ren-
dered by the central library may be valuable for suggesting services
which may be provided by the new high school library for the elementary
schools whigh remain in the old plants in the local communities but

are nevertheless a part of the consolidated school district.
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- CHAPTER III
PERSONNEL

The peréonnel includes the school librarian or whoever has been
assigned the duty of having charge of the school library and library
materials. In many cases in the smaller schools a teacher was assigned
to this duty in addition to her other duties even though she had little
or no library training. Personnel in a few cases included the public

librarian in a city or town who had charge of library materials.

I. QUALIFICATIONS

Before consolidation. The average number of schools involved per
consolidation was 3.96 and the median was four whereas the average nume
ber of high schools involved was 2,71 while the median was two. In most

cases where elementary schools were involved in the consolidation, the

high school students (grades'9-12) had been transferred into one of the

high schools involved or had had an option of attending one of two high

.8chools, Sixty-six of the ninety-nine schools before consolidation in-

cluded high schools (grades 9-12) and were usually made up of grades 1-
12, Twentyhone licensed librarians, either Option I or II, and six with
1ibrary permits were employed in the ninetyhnine schools involved in the
twenty-five cases of consolidation in this report. In the remainder of

teachers without library training were as31gned to library duty,

orin cases of- elementary-schools (grades 1-8) no one was assigned,
R T

L A;ter consolidation. Ih the twenty-five cases of school consoli-
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dations studied, sixteen of which had or had conpleted plans for new

facilities, it was found that among the personnel had been employed
ten school librarians holding an Option I license representing twenty-
four or more semester hours of training, ten holding an Option II or
Provisional license, three holding a library permit but working toward
a license, and two having less than eight semester hours of training in
library science. Of these two teachers, one was an Engligh teacﬁer and
the other a social studies teacher who had been assigned library duties,
In one of these cases the teacher serving as a school librarian had
charge chiefly of the distribution of materials with an option for mak-
ing requests‘for materials through the public librarian of the city-
county library who was in charge of supplying the schools of the county
with books and other library materials excluding films and filmstrips.
In this county all books for schools of the county exclusive of the city
high schoqls were ordered and processed through the public library and
delivered to the respective schools., This public librarian was certi-
fied and held a number one certificate.

Six of the school librarians were found to bé members of the
Indiana School Librarians Association.

While it has not been the primary purpose of this study to con-

sider the merits or demerits of consolidation, it was impossibie for

the researcher not to note that in the schools represented in this study

before consolidation only 30.8 per cent of the school :librarians employed

were licensed, and after consolidation this same figure was 79.2 per cent.

‘_Whilq,the‘numbgrquvlicensed librarians employed was not changed to any

;‘§}g§§£icanﬁﬁqxxent,.morebstudents were being served by a trained libra-
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'school.,. Apparently, there was no problem..

ih
rian., However, not all elementary students were served in consolidated

school districts.,
IT. SELECTION OF LIBRARIAN

In the majority of cases the determination of which of the libra-
rians in the consolidating schools was to become the librarian in the
new school did not constitute a problem, The problem was one of secur-
ing a licensed librarian for the new school rather than one of selection
from among those in the system., This was true because there were COm-
paratively few of the consolidations included in this study in which more
than one licensed librarian was found in the consolidating schools.

In twelve of the twenty-five cases studied, there was only one
licensed librarian in 'the schools of a consolidating school district.
Five of the‘se had bptipn I and four had the Master's degree. In four
cases none was licensed, but there was one with some t’raipihg who was

willing to secure the necessary additional training in order to qualify

- for a license, In three case8 a new librarian who had not previously

been employed in the school district was employed, In two cases a
teacher was serving with no attempt to qualify for license. One of
these was an English and the other a social studies teacher.

ot v»In only four cases was there more than one licensed librarian in

the: schools before consolidation. In three of these cases one qf the

librarians qualified under Option I and the other under Option II. The

| . Adbrarian qualifying under Option I became the new librarian in the new

e e
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In the 6ne case wheré:there were two librérians. both qualifying
under Option II, the librarian in the school who had been purchasing and |
processing books‘for the four elementary schools in the township as well
as serving as high school libfarian became the librarian in the new school.
The other librarian had shown no iﬁterest in moving to the new school.
From these few cases there seemed to be an indication that training

and experience constituted the basis for selection when a decision as to

which of the librarians was to serve as librarian in the new school was made.
III. REASSIGNMENTS

In the twelve cases where there was only one qualified librarian,
reassignments constituted no problem. In cases where reassignments
were necessary, of those not assigned as librariansiseventy-five per

cent remained in the school system as teachers and twenty-five per cent

. left. Of those leaving, some left for other reasons than the reassign-

ments. Since these were teacher-librarians, the new assignments were not

campletely reassignments. In those cases where new'assignments héd to be

~made, these were determined by the superintendent or jointly by the

superintendent and school board.
. The ‘time between that when new assignments were made knOWn to

librarians and teachers and the effective date varied from fbur months

: tg ;hgee years but was usually one or two years. In cases where the

p§§§an§:librarian was not in the school systém at the time of consoli-

?gtigg;“tpig information was notkavaiiéble; in cases involving no reas-

‘g?igp@epts, it was not applicable.

e R T ——

|
|
!
|
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4 : :  CHAPTER IV
FACILITIES !

Sixteen of the twenty-five cases either had new buildings com- |
pleted or had completed plans for the construction of new buildings.

Nine were operating in presently existing buildings awaiting results of

the current school reorganization study now being conducted throughout
4 the state of Indiana before planning further construction or remodeling
of existing buildings., Of these nine, one had plans for adding an

eiementary library to the new elementary building as a part of a five-

Year construction plan.

I. LIBRARY QUARTERS

Location of the Library '
There was a significant difference in the location of the school

library in those schools operating in new buildings and those operating -
in old or existing buildings.

- Ihe library in old or existing buildings. In those schools opera-

F ting in existing buildings, most libraries were located in the study hall

and on the second floor of the building near a stairway. Seven of the
nine were on the second floor. One library was on the stage in one end
of the study hall, this room formerly having doubled for a study hall and

R uditorium.: Another could best be described as shelves across the back

of ‘the ‘study hall., Another had folding doors between the library and the

' ‘??'i‘.‘;tﬁiv hall which could be closed or opened as needed, One library having !




’ o ' 17
separate quarters and located across the hall from the main study hall

i e

had the back of the library room separated by counter height shelving

thus converting this portion of the room into an additional study hall,
In another case the opposite situation existed. In a room that was

primarily a study hall, library quarters had been proﬁided by dividing

the room with counter height shelving to separate a library reading area
é from.the study hall. The counter height shelving also served as a check~
4 out center. Only three of these schools had small separate library rooms,
one of these being so small that it could serve only as a lending library.
Little improvement in library quarters has peen shown in consolidated : !
schools operating in their existing buildings. Little change was in evi-

y; dence except the addition of counter height shelving to provide additional

@; shelving space and separate a library reading area from the study hall,

3
£
#
I
F:

Ihe library in new buildings., In the sixteen schools having new

buildings. all libraries were located or planned to be located on the

first floor. Only four were designed as library-study hall combinations

and two of those se designedfhad folding doors between the two sections
of the roam so that the 11brary section and the study hall section could

be separated One school operated on a seventy minute period and had no

large study hall No study hall was provided in the building. Class- %
rboms were used for small study halls and occasicnally a few unassigned

'}sfndents were assigned to the library for a study hall period. In this

'1ibrary the seating capacity was adequate to take care of these extra

"Eﬁﬁdeﬁfé.‘ In only one case was the library used permanently'as a study

ﬁ311 TWO librarles were located near a 'stairway. Many of the new
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buildings consisted of onlyfone floor.

Two libraries opened into the front hall and were centrally loca-
ted between the elementary and high school wings of the building. One
was centralized in the.classroom area with classrooms all around the li-
brary, the library using skylights for lighfing. Another librarywas
designed to be a featured part of the new school. It is to be a circular
library located in the lobby between the.main entrance and the cafetorium
with separate entrances to the library from the junior high and high
school sections of classrooms.. This library is to be in one of the new
buildings planned but not yet built. A floor plan of the library
quarters taken from the drawing of plans for this new school building is
shown in Figure 1 on the follewing page. All the other libraries in new
buildings built or to be built with one exception were located either ad-
Jacent to classrooms, near, or adjacent to the study hall if one was plan-
ned for tpe building, or centrally located in regard to the classrooms.
One library was located on the first floor adjacent to the home economics
room whereas the study hall in that building was located on the second
. floor,

The trend in the location of school libraries in new buildings
as indicated in this study is toward location on the first floor, and
either centrallynlocated in the classroom area or near tﬁe study hall
or both if the library is in a building serving high school students
only, or centrally located between the two wings if the building houses

both elementafy and high school students and the library is to serve

.. both of these groups.
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Rooms in Library Quarters -

14

It has been generally accepted that rooms other than the reading

room are necessary in the library quarters if the library is to function

well and serve students and faculty effectively and efficiently.

Iibrary quarters in old or existing buildings. Most libraries in
old buildings had only one small reading room or a small reading room area
in a part of the study hall, Three of the ni-he had nc reading rooms or
reading areas but had only shelving space and check-out areas in the

study hall. Workrooms were either non-existent or inadequate. Four

had no workrooms or work areas. One had a small work area in one end '

of the reading room divided from the reading area by a magazine rack,

Another had an inadequate workroom converted for this purpose from a 5;
former stage dressing room., Another had one corner of the library par-
titioned foi- a work and storage room but was found by the librarian to
be very inconvenient because the librarian was unable to observe students

in the library from this workroom,

Workroom facilities were almost non-existent or represented make-

shift arrangements. Only one of these workrooms was provided with a ‘
|

sink and hot and cold running water, shelving and storage space, a work- ‘

table, typewriter, and electrical outlets. One had no workroom but had

a sink closed off from the reading area by a screen. Small desks or

‘-i.p:;r;k Aol o

tables served as worktables and steel cabinets or small open shelf book-

SNRINC

|
|
.cased or ‘even charging tables constituted the available storage space |
: |
v for supplies., Five of the nine libraries had electrical outlets and {

' three-had typevriters;
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Library guarters in new buildings. All libraries had reading

rooms only two of which had to be used exclusively in combination with
the study hall. Two could be combined or used separately as study hall
and library. Only two libraries in new buildings were witﬁout a work-
room or some combination of workroom-storage-librariants office. These

two had their work areas in one end of the reading room separated by

counter height shelving from the reading area. Seven had a conference
room with one having two conference rooms. Four had pre-viewing or

audio-visual rooms ahd one was provided with a library classroom in ad-

dition to a pre-viewing room and a combination librarian's office and %
workroom., Generally the schools with the larger enrollments had the

larger number of rooms in the library quarters, but this was not always ‘

true as is shown in the table on the following page showing grades ser- i
ved, enrollment in those grades, and the rooms in the library quarters.
Workroom facilities in the library workroom in new buildings . o

were in most cases adequate. Twelve of the sixteen or seventy-five perA

cent of the workrooms were provided with sink and running water, one of

' these having cold water only. Four libraries or twenty-five per cent

were without sink and running water. All but one had storage space for
supplies.. Thirteen had worktables and one had cabinet tops to be used
for a worktable. Two were without work space. All but two had shelving

space for books and materials awaiting processing. All had typewriters

and electric outlets,

In none of the twenty-five cases represented in this study was the

library responsible for the distribution of free or rental textbooks so
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TABLE I

ROOMS IN LIBRARY QUARTERS IN RELATION TO
GRADES AND NUMBER OF STUDENTS SERVED
IN SIXTEEN CONSOLIDATED SCHOOLS
WITH NEW BUILDINGS

A e et P . P D St R S O e S ST T D S S S i Al S e S g ST s G SO 2 4 UM S VP SR <At g 1 SO S i e s e S A D e St S
R R S S S S N N S S S s R o mn=== — s S e o i S S i e S e S S i S S s e R

Grades Enroll- Reading Work- Lib'n Storage Conf. Combi- Audio-

Served ment Room room Office - Room nation wvisual

9-12 222 X x x

9-12 250 x=-sh x

9-12 289 b'd X x

9-12 300 X x x x X

9.12 310 x-sh

7-12 325 x x x

9-12 376 x

P-12 467 x X x x

7-12 500 x X x X 2

7=12 560 x x x library classroom x

7-12 600 x x x x x ,

7-12 645 x-sh x x x x
1-12 733 x x
7-12 7o x - x x ;
*1.12 1076 -  x-sh !

1-12 1219 x x 1

s e v e S vt e s, A e it S e S s iy e St St

* This is a remodeled rather than completely new building.
x-sh _ library-study hall combination
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. the nine schools operating in existing buildings, six were operating

average seating capacity of the library reading room combined with the

23
the storage space for these.did not constitute a problem,

Seating Capacity of the Reading Room
Each school had its own particular library situation with respect

to seating capacity. Some were organized so as not to have study halls
or at least very small study hélls. Some served grades 9-12 or 7-12
only, even though the building housed grades 1-12. In some of the new
buildings, only grades 9-12 or 7-12 were hous;d in the new building.

In some cases the reading room in the library was for library purposes

-only and in some it had to take care of the overflow from the study hall

on certain periods or unassigned students in cases where no regular study
halls were provided. Some had separate library and study hall quarters
in one room with either counter height shelving to divide the two areas
or folding doors between the study hall and the library areas which

could be opened or closed as neéded. In other cases the library was in

the study hall with no division of areas, ,

Seating capacity of library reading room in old buildings., Of

under some form of library-study hall combination, Those not operating
under a library-study hall combination had very small quarters and the
reading room could seat only four to ten per cent of the students en-

rolled in the grades served by the library.

Seating capacity of library reading room in new buildings, The
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study hall was twenty-four ber cent of the enrollment. Only one library;‘
study hall combination was able to seat the recommended thirty-five per ’
cent of the enrollment and was rated by the librarian in charge as ade-
quate. The others were rated inadequate by the librarian. One libra-
rian stated tﬁat the seating capacity of the present library quarters
would be adequate if devoted exclusively to library purposes, but the
study hall was so well filled each period that the folding doors intended
to separate study hall and library had never been closed, The overflow
from the study hall to the library quarters had made it impossible to
schedule classes to come to the library in groups. In each of these
cases involving the library-study hall combination, the schools were
made up of grades 9-12 or 7-12. Ironically, the school with the small-
est enrollment of the group, an enrollment of 250, and second to the
smallest in enrollment of all the schools included in this study, had the
thirty-fiye per cent of enrollment seating capacity in the library-study
hall combination.

The average seating capacity of library reading rooms not com-
bined with study hall was found to be 14,7 per cent of the enrollment,
the largest being 30 per cent and the smallest 7 per cent. Even though
some did not meet the minimum new standards of ten per cent of the en-
rollment if over 550 students or a minimum seating capacity fér L5-55
students in schools'with an enrollment of 200-550 students,1 with one

exception, (seating capacity ten per cent), all were rated by the

¢ w lpmerican:Library Association, Standards for School Library Pro-
- grams , (Chicago: American Library Association, 1960), p. 93.
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librarians as having proven.-to be adequate to meet the school's needs or

estimated to be adequate to meet the school's needs. Four opinions had

" to be based on past experience with library use in old libraries because

there had been no opportunity for experience in the new library quarters.
In two cases the moving into the new quarters was scheduled to take
place before the 1960-61 school year, and in two cases buildings were yet
to be built. The two yet to be built were planned to seat 25 and 13.5

per cent of the enrollment respectively based on present enrollment

figures of the consolidating schools,

II. AUDIO-VISUAL EQUIFMENT AND MATERIALS

Audio-visual equipment. All but one of the schools had at least
one 16mm. movie porjector. Three schools had two and two had four. The
school having none was in its first year of operation as a consolidated
school, a’r}d those owned by the consolidating schools had been left in the
old buildings now occupied by grades 1-6 leaving the new high school with-
out a projector during the first year,

Nearly all schools had at least one filmstrip-slide projector
and several had more than one. One school with an enrollment of over
one thoueand students had six and another had ten of these projectors.

Approximately one-half of the schools had opague projecfors. "Two
sohools had more than ohe of these projectors.

| Eighteen had ‘tape recorders mth four hav:.ng more than one.

Nearly all schools had record players. Seven had more than one,

v

| and one mth enrollment over one thousand had twenty record players.

;ui: ) ,,

Other audio-visual equipment owned by one or two schools included.

e e L

i

i
;.




"“mountedvvpictures, could be borrowed by the schools from the public 1li-
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a dry press, a movie camera, wire recorder, overhead projector, filmstrip

viewer, and a Kodaslide, a machine showing slides or filmstrips and at

' the same time playing accompaning records.

Almost all schools had one or more screens either portable or roll
down type. The portable type of screenwas owned by most schools. A few
had both types. Two schools were equipped with roll down screens in all
rooms used for viewing. One school had as many as twenty-two roll down

or portable screens. One school had planned to use one room for all

" classes viewing films and this room was equipped with a roll down screen,

Itwas the first year of operation for this school.

Audio-visual materials, Only two schools owned 16émm. films.
Five schools participated in a county film program in which the films
were owned by the county and handled through the office of the county
superintendent. These schools used films from the county film library
or rented films. Most schools rented the 16mm, films used. Two had no
f£ilm budget at present so used only free or free-for-postage films. |

Most schools owned their filmstrips., Three both owned and rented

| filmstrips. A few schools had access to county owned filmstrips.

-Fourteen schools owned records., Several librarians stated that
records owned by schools were few in number and consisted of records to
accompany texts in literature or records for the music or physical edu- '
catloh departments. Several librarians indicated that most records used <
were-borrowed, usually belonging to teachers. In the three schools se-

curing their library materials through the public library, records and



27

brary but were not added to.the school library collection.

Administration of audio-visual materials. In schools having
planned an audio-visual program, the library was or was to be responsi-
ble for the cataloging, charging, and housing of such materials as films,
filmstrips, and records in slightly more than one-half of the cases. In
twelve cases, these materials were stored or were to be stored in the 1li-
brary. In one case the library was responsibie for the records on these

materials, but the materials were stored elsewhere. In seven cases, the

library had no responsibility for these materials.

Plans for the administration of audio-visual materials were in-

complete in a school having planned to concentrate during the first years
of operation on the building up of the collection of books, magazines,
and other library materials and later to bulld up the audio~visual ma-
terials. The building of the audio-visual program is to go into effect
during the 1960-61 school term with additional equipment being purchased
partially through the N,D.E.A. Science Program. In another school hav--
ing no regular audio-visual program during the first year of operation,

~ the librarian thought that the library would probably be responsible for
these materials and equipment after the program had been worked out and
the materials and ‘equipment acquired.

In seven cases, the library was or was planned to be in the future

¥93ponsible for audio-visual equipment. In two cases, the library pro-
vided storage but was not responsible for operation and maintenance. In

eleven cases, the library had no responsibility for audio-visual equip-

ment, In seven cases, equipment was stored in the library or adjacent
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to the library such as the pre-view or audio-visual room. In one case
pPlans were not definite. Storage for this equipment was to be provided !
for in the future either in the library or the book store. In twelve
cases, equipment was not stored or planned to be stored in the library,

In about one-half of these cases, storage was near the library either in
an adjacent room or directly across the hall. In some cases it was
stored in the office of the audio-visual director or in a room off the
office of the school principal.

In schools where the librarian was not responsible for audio-visual
méterials, either an audio-visual director, sometimes called the audio- -
visual coordinator, or a teacher assigned to act in these capacities was
in charge. In a few cases the school principal had assumed this respon-
sibility. In several cases there was divided responsibility, a teacher
in charge of the machines and the librarian in charge of materials.

Abgut the only consistency found in the handling and administra-
tion of audio-visual materials was that of inconsistency. Equipment was-
stored in the library, but the librarian was not responsible for its use
.and maintenance. The librarian was responsible for use and maintenance,
but since there was inadequate space for storage, it was stored elsewhere.
However, more librarians were responsible for materials than for equip-
ment;ffSomé were responsible for both. Few schools had audio-iisqal di-

- rectors or coordinators. Where the librarian was not responsible; some

teaclier 'was given the responsibility.

‘III. FURNITURE AND FURNISHINGS

»“ikﬁﬁéhélgigg.« Thé‘average shelving in the twenty schools where this
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information was available was 404 linear feet. ' The largest amount was
850 and the smallest 100 linear feet, In some schools shelving had not
been installed or in some casss the buildings had not been built so this
information was not available at the time of the survey.
Adjustable shelving was provided or planned for in fifteen cases,
Three libraries had some adjustable and some stationary shelving. Seven
had no adjustable shelving. Only two libraries in new buildings and
one in a remodeled building were entirely without adjustable shelving
‘indicating a definite trend toward the inclusion of adjustable shelving
in new school libraries.
All twenty-five libraries had or had planned for wall shelving,
Eleven had or had planned additional counter-height floor shelving.
Some had low double-faced shelving down the center of the room and others
used this type of shelving to separate the library area from the study
hall area where both were housed in one room. If the side toward the
study halltarea was used for shelving, encyclopedias were housed there.
‘Only one library had a part of its collection shelved in stacks. Two
. were planning the addition of counter-height shelving for more space,

- The amount of shelving space was considered adequate by the libra-
rian in nine cases, adequate for the present in six cases, and inadequate
in seven éases. This information was not available in three cases. In
three cases shelving space in the libraries in new buildings had already
proven to be inadequate for the collection, and in two cases was adequate

for the present without provision for expansion. In two cases it was

B ,noted that special provision for expansion of shelving space had been

: included i3 the plans.
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Card catalog., The largest number of drawers provided in the card

catalog was thirty and the smallest was two with an average of fifteen,

The average number in new school libraries was eighteen. Again this
information was not available in all cases as some of the new card catalogs
had not yet been ordered. With one notable exception, all but the very
small card catalogs, those consisting of two and four drawers, were on a
table base, The small catalogs were on the charging table or desk. The
.unique arrangement was that of a ten-drawer card catalog on a two-drawer
vertical file base. This was the only example of this type of library
rfurniture found in the survey.

Iwenty of the twenty-five cases, or eighty per cent, had or had
planned to have the card catalog near the charging desk or table. Two
very small catalogs had been placed on such desk or table. In one case
where counter height shelving had been installed separating library area
and study hall and where the top of this shelving served as a check-out
area, the éard catalog had been fitted under the counter on the library-
side near the entrance from the study hall. One card catalog was placed
. in the center of the library, and one was placed in one end of the li-
brary near the main wall shelving and stacks but not near either the
charging desk or the librarian's desk or office. In six of the above
cases.'thé card catalog had been so placed as to be near both thevcharg-
ing desk and librarian's office. In eighty per cent of the cases,
sectional cabinets had been provided so that additions to the card cata-

log could be made when this became necessary.

zﬁ; Charging'desk, Fifteen schools had or had planned for a regular
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charging desk three of which were sectionals with provision for additions,

One was designed by the librarian and built for the library by the shop

classes in the school. In one case the charging desk was connected with

a book chute in the hall for the return of books. In three schools hav-
|  ing materials supplied by the public library, the charging desks, card

catalogs, and shelving were also supplied through the public library

from public library funds. The schools supplied the tables and chairs
- for the students.

Regular office desks served as charging desks in two school li-
bfaries. Tops of coﬁnter height shelving served as charging units in
two other libraries. A shelf under a window of the librarian's office-
workroom served as a charging unit in one school. In the other five

schools, tables, some small and some long, served as charging units.

The charging unit was located near the entrance or near the main
entrance from the hall ifvthe library had more than one entrance in the
majority of cases. In two cases the exact location in the new library
remained to be established. In two library-study hall combinations,

. the charging unit was located next to the study hall., In other cases
:{;‘ the charging unit was located in a variety of places such as near the
‘back center of the room, in the reference end of the library, near the
. ‘librarian's desk because charging materials were stored in tha£ desk;
or elsewhere. . Some of these were not near a library entrance. ' 5
O T | ' .
o Miscellaneogg g gment. Atlas racks were provided in seventeen

R “ .
A

of the school libraries, two of whlch were combined with the dictionary 3

‘tand. In one case the atlas was kept on top of the card catalog. In y
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the other libraries no special prbvision for atlases had been made.

A magazine rack had been provided in twenty-three of the schools,
three of which were built in with the shelving.

Newspaper racks were provided in only fourteen cases,

Dictionary stands were found in seventeen cases.

Book trucks were also provided in seventeen of the schools with
three libraries having more than one.

Little provision had been made for the housing of filmstrips.
These were housed in boxes, metal cabinets, shelves in the workroom, or
in.drawers of some sort, Special housing for filmstrips had been pro-
vided in only two schools. One school had special cabinets on order.

Storage space for large, odd-size items such as maps, charts, and
posters was less adequate. In eighteen of the schools, no provision for

such materials had been made. Four had adequate storage for these mate-

rials, one had planned some, and two had some but it was inadequate.

Color photographs of library facilities were taken and are shown

¥ on the following pages. Figures 2 and 3 on page 33 show the shelving

d : and high school reading area in a combination elementary and high school

i i 1ibrafy. Figure 3 shows the 1ibrarian's office~workroom which partially
iﬁseparates the high school ffom the elementary reading area. Figure 4 on
; page 34 shoés a library separated from the study hall by a foldihg door.
;‘The card catalog; a;seétion’of‘shelving; and a part of the reading room
‘are shown, Figqre.s on page 35 shows another éfficeaworkroom combination

ﬁﬁith-thélshelf under the window serving as the charging unit. Figure 6

owshé library-study hall combination.



LIBRARY A. SHELVING AND HIGH SCHOOL READING AREA

J FIGURE 3

LIBRARY A. LIBRARIAN'S OFFICE-WORKROOM
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FIGURE 4

LIBRARY B. SECTION OF READING ROOM, SHELVES, AND
CARD CATALOG. A FOLDING DOOR DIVIDED
LIBRARY FROM STUDY HALL
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FIGURE 5

LIBRARY C. LIBRARIAN'S OFFICE-WORKROOM
AND SECTION OF READING ROOM

l FIGURE 6

COMBINATION LIBRARY-STUDY HALL
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CHAPTER V

THE COLIECTION

Moving of the library collection or a part of it was involved in
seventeen of the twenty-five school consolidations included in this study.
In cases where moving or partial moving of a collection was involved, the
planning for the moving was initiated from three months to three years in
advance of the moving. Data in some cases were incomplete because the
moving of the collection had not been completed at the time of this study.
Iﬁ some cases plans had been made or were in the process of being made
i but had not been completed.

t The librarian in most cases initiated the planning and had the
major responsibility for the plans for moving and reorganizing the col-
lection in the new school. In some cases superintendents, principals,
and in a'few cases teacher-librarians in the consolidating schools parti-
cipated actively in the planning and carrying out of the plans, but it
was largely the responsibility of the librarian in the new school. In

_ several cases the State Director and/or Field Consultants were invited

i for suggestions and help.

é. " The material concerning the library collection has been divided

into two sections: (1) those not involving moving; and (2) those in-

f‘ volving moving of all or a part of the collection,

I. COLLECTIONS NOT INVOLVING MOVING

| 'To avoid confusion, three schools operating under an entirely dif-

. ferent system from all the others have been considered separately. i
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The materials in these school libraries were found to be supplied

by the city-county public library in the county in which they were loca-
ted. No moving of collections was involved upon consolidation because

all schools included in these three schools had been very small schools

and had had very small collections. Nearly all books in these small
collections were discarded by the public librarian having been given

charge of the library materials in these schools when the administration

of materials was taken over by the public library. The discarding was

mostly because of the poor physical condition of the books, but the

'liétings in Standard Catalog and Children's Catalog were considered.
After this change in administration Qf library materials, all

processing for these schools was handled by the staff of the public li-

brary including full descriptive cataloging, shelf list, and filing.

; Work in the public library was divided according to type, a staff member

performing only one specific task. A staff member visited these schools

i b S A T A

every sixty days for the purpose of filing and withdrawing cards from
the catalog and shelf list of the school library. The public library ac-
cessioned the books for the schools in order to have an accession number
for the shelf list card and book card, but no separate accession record

; has. been maintained.

No éynthesizing of card catalogs or shelf lists was involved. The
public library processed new books and materials purchased for the schools
§' from public library funds and these materials were permanently housed in

f the libraries of the individual schools. In addition to the shelf 1list
i !1n39d1¢5§alog cards prepared for the school's library, all these bocks were

B
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listed in the main catalog éf the public library with a different symbol
used for each school indicating on the card the school where the book
was permanently housed. A master shelf list was also maintained in the
public library. Selection of books was based upon recommendations of

the librarians in the schools, Basic Book Collection for High Schools,

Standard Catalog for High School Libraries, and Children'!s Catalog.
Requests made by schools for books were filled- if deemed appropriate.
Schools were required to register pupils and teachers as borrowers from
the public library and to maintain and tum in to the public library
circulation records, Furnishing materials was the responsibility of the
public library and circulating these materials the responsibility of the
school., The public library supplied school libraries with four standard

encyclopedias: Americana, Britannica, World Book, and Compton, none of

which were kept longer than five years., Dictionaries and a set of one of
these encyclopedias were also furnished for each classroom,
Annual inventory, selection of books for rebinding or discarding,-

and necessary replacements were done annually by the public library

.staff during the summer months.

Schools had the privilege of borrowing any books from the perma-
nent collection of the public library on a short time loan basis,
This was the only arrangement of this type between public library
and school library in the state that was found in this study.
. No moving was involved in five other cases either because (1)

the collection was composed of old material and was not considered worth

5f_maving,_or (2) the schools involved were largely elementary schools, the i
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‘high school students having-been transferred before the consolidation

because the consolidating townships had maintained only elementary schools

(grades 1-.8). Some of the classroom collections were transferred to the

elementary classrooms in the new school, but this did not involve the
library collection.

One case where a collection was considered not worth moving was
more a case of absorption than a combination of schools. The ma jor
problems were not synthesis of collections but librarian's time and

library space. The library was inadequate for the size of school. There

% was no work space for the librarian, and the shelving space for books and
the seating space for the students were both inadequate. The librarian
was responsible for guidance and two classes in addition to the library
in a school with an enrollment of 879 in grades 1-12, This school in-

volved the consolidation of one fairly large school, one very small high

school, and one elementary school. This case involved the addition of
two schools without provision of additional facilities.
In another case the present librarian was employed after the

. consolidation had taken place. Except for a few elementary books, no

evidence of books moved from another school was found by the librarian.

However, the reorganization problem was quite a task, apparently re-

. sulting ffom lack of upkeep. Large quantities of old and worn-out books
as well as undesirable duplication of science text books had to be dis-

t. carded. No system had been followed in filing cards in the card catalog

and: shelf list cards had gotten mixed with the catalog cards. The libra-

rian spent the first year checking catalog cards against books pulling
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those for which there were ne books and correcting or making new cards as

needed when there were books but no cards. This eliminated from the cata-
log and shelf list cards for which there were no books. The second year
books were checked against catalog cards and shelf list. Hand written
cards for later typing were made for books for which therewere no cards,
This insured having cards in the card catalog for all books in the
library,.

Complete reshelving was also necessary. All books were removed
from the shelves and separated into fiction and non-fiction. Fiction
was shelved first. Books correctly classified were shelved next, since

é these constituted no problem., Those with incorrect numbers on the spines

were reclassified and corrected before reshelving. Different colors of
tape were used on spines of children's books to make identification and
placement in the proper section easier. This library now served grades

1-12 with grades 1-6 coming to the library from the elementary building

by a weekly schedule and taking books to their rooms. A plan for mov-

ing the books for grades 1-6 to the elementary building has been con-

% . sidered, which, if carried out, would involve moving a part of the

| collection. No moving had been involved, but a complete reorganization
had been made over a two-year period. The major problem was time for the
reorganization work since the librarian had also been assigned classes.

Iﬁ two cases involving absorption of two elementary schools, the

ot S T
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few books contributed by these schools were distributed among the ele-

‘. mentary rooms as these libraries served only grades 7-12, one giving

‘only occasional service to grades‘7-8. Grades 1-6 had only classroom
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collections. "In one of these cases, the school library collection was

supplemented by a bookmobile from a nearby city which covered the county

once every two weeks.

In another case of the consolidation of a town with three town-
ship schools, one sent in a very small collection, the others contrib-

uting no books. This collection was so small that it was no problem.

II. COLLECTIONS INVOLVING MOVING

] Each school consolidation was an individual case with its own

peculiar problems affecting to a greater or lesser degree the planning

and carrying out of the processes of moving, synthesizing collections
and records, and reshelving and reorganization in the new library.
Whether the new collection was a real merger of two or more collections

or whether it was mostly the addition of a small collection to a larger

one determined to a great extent the methods and procedure to be followed.

&  The time of moving, whether during the summer months or while school was

' in session, affected what was done. The schedule of the teacher-librarian

_prior to moving and the length of time before the actual moving that the
librarian responsible for the project knew when the move was to be made

were also factors.

Discarding. Discarding was done prior to physical moving of the
colléétion in most‘cases. In fifteen of seventeen cases in which moving
- was involved to any extent, discarding of unwanted materials was done or

was planned to be done prior to moving the collection. In five schools,

ﬂdiscafdiﬁg was done both befbre and after moving. In only two schools
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was all discarding done or planned to be done after moving. Some schools

sent boxed materials to the new school. In these cases, the librarian

sorted and discarded non-usable materials. In one case involving five
small schools where the moving is still to be done, the librarian has
planned to do the discarding after moving because she is presently a
teacher-librarian in one of the small schools with one or possibly two
periods in her schedule for library work, She did not think there would
be time to go to five different schools during the school year for sort-
ing and discarding on this schedule. She expected to organize the

céllections for moving during the summer months if this would fit into

i the building and moving schedule.

1 The librarian of the new school or the teacher-librarian to be
appointed as librarian in the new school was the person responsible for
discarding in the majority of cases. In only three of seventeen cases
was this job worked out cooperatively by the teacher-librarians in the

consolidatihg schools,

o e st A .

The ghief basis for discarding was getting rid of undesirable
.matérials which were listed by the 1ibrariahs interviewed as worn-out
materials or materials in poor physical condition, materials too old to
,I i be of anyﬂvﬁlue;.qld. unattractive editions of classics, and materials
| with undeéirable content., These were given as the chief reasons for
discarding in eleven cases. .
i$'5 Getting rid of undesirable duplications as a basis for discard-

;. ing'was applicable in eight cases. The size of the new school and the

condition of the books were the primary factors considered here. In a

Y few cases, librarians did not discard duplicates because they thought




that if the book was worth saving, the duplications were not in excess for

1

the enrollment as long as shelving space was not needed for other books,

Standard Catalog for High School Libraries and Children's_Catalog

for elementary libraries and state department recommendations were also
taken into consideration in fhe.majority of cases. Other bases listed by
several librarians were the judgment of the librarian for her own school,
advice of Field Consultants, and faculty recommendations.

The shelf list was not found to be useful in discarding. In nine

cases there was no shelf list or only an incomplete one in the schools.

In five cases, one or two of the consolidating schools had a shelf list
while the others did not. In only three cases were shelf lists avail-
4 able for use, and in only one of these did the librarian report that

the shelf list was used in the discarding process.

Packing and Preparation for Moving of Collection

Iﬁ'some cases considerable organization was evident while in
others none was in evidence, It was simply a matter of packing and moviﬁg
ﬁhich in the case of very small collections was deemed satisfactory by
~the librarians. However, each case was an individual problem dependent

ufon,local circumstances. Several cases with their individual plans

have been given consideration separately.

Case I. This involved preparation during the previous school year
: With actual moving taking place during the summer. As books were packed
in preparation for moving, all catalog cards including author, title, and

bject cards were pulled from the catalog and placed in the book.. The
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same was done-for the shelf-list cards. This provided opportunity for
discarding cards for which there were no books in the collection. Books
were packed by shelves in boxes, the boxes being numbered according to
the order in which books were removed from the shelves. Boxes were also
labeled according to the source school. This project was carried out co-
operatively among the teacher-librarians in the four schools involved.
The plan was rated somewhat unsatisfactory by the librarian in

that the librarian was to have been called in for supervision when the
books were moved, but this was not done, As a result the boxes were
stacked in the new library without regard to numbering and labeling, thus

nullifying to a great extent the orderly procedure followed in packing.,

Case II. This consolidation involved two schools and summer mov-

ing. The books of one school were divided into fiction and non-fiction
labeling the boxes A-C, N-R, ete. for fiction and 320-330 etc. for non-
fiction. - The other school's collection was not classified so was boxed

and moved without any system.

Qggé III. This consolidation involved four schools and summer
moving. The same plan for packing was followed as in Case I with the
addition that part of the collection was moved in book carriers locally
made to hold fifty books and provided with handles so that they could be
easily carried by two people. The librarian was there for supervision

during the moving and the plan was rated satisfactory by the librarian.

Case IV. This consolidation involved a city school and five small

va——

o

tou Ship”schoolé; No system of padking was employed. The books from the
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small schools were simply packed and moved; such.procedures were rated as

unsatisfactory by the librarian.

Case V. This consolidation involved five small schools and moving
took place during the school year because the library had not been com-
pleted in time for the opening déte of school. Undesirable materials
were removed from the shelves and packed in boxes marked: DISCARD. De-
sirable material was left on the shelves. Thesc books were repaired;
new book pockets and date due slips were pasted in the books; new cir-
culation cards were made for the books; all mechanics necessary to put
these books in the best possible condition were attended to, Cards from
the shelf 1list were pulled if available; if not, such cards as author,
title, or subject card were pulled from the card catalog so that there
was at least one card for each book packed. If there were no cards, a
card was made, Books were packed as nearly as possible according to

arrangement on the shelves separating fiction and non-fiction. Classified

books were packed according to classification and boxes were labeled:
, FICTION or NON-FICTION 300, etc., The librarian would have preferred mov-
4 ing before commencing any catalog work, but this was impossible under
ﬁi the circumstances. While not entirely satisfactory, the librarian

" thought the plan worked fairly well for existing conditionms.

Case VI. Teachers serving as librarians prepared the collections

for moving and the new librarian picked up and brought them to the new

i

’li school, The entire collection moved consisted of approximately fifty

o] ghQ@ka,and one '56 edition of Encyclopedia Britannica. The librarian was
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a recent college graduate ard had not been in the school system previously.

v

She considered the plan fairly satisfactory for existing conditions.

Case VII. Some schools brought materials to the new school with
the librarian selecting the desirable materials and discarding the others,
The librarian visited other schbols picking up materials deemed useful.
Again the collections were very small and the librarian was new to the
school system, Five small high schools were iﬁvolved in this consoli-
dation. Grades 1-8, while a part of the system, remained in the original
buildings.

Case VIII. All work on card catalog, shelf list, and accession
records had been completed prior to physical moving, The librarian to
be in the new school had been given one-half day for library work and
the preparation of the collections for moving was begun two years before
the moving was to take place, The collection of one school was re-
cataloged during the first year and the other school's collection

recataloged and added during the second year. Shelf lists were combined

.in the same manner. A shelf list and card catalog for the elementary

grades was prepared and is to be duplicated for the school in which the
elementary grades are to remain. Filmstrips have been cataloged and
records afe to be done during the coming year. The actual moving was to
take‘place in the late summer prior to the opening of the school term for
1960-61 Books were to be packed according to classification when the

new library was ready. The card catalog was ready for moving. The actual

»moving had not been done at the time of this study, but the librarian was

‘convinced that the plan would prove satisfactory. In fact, she recom-
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mended doing the catalog work before moving if in a situation where this

was possible.

Case IX. This plan in general followed the same plan as in Case

II, but the librarian was uncertain whether or not it would be successful.

Case X. This plan was similar to that used in Case VIII in that
only two schools were involved and much of the.work on the card catalog
and shelf list had been done before the physical moving of the collec-~
tion. It differed in that both collections were entirely unclassified
ahd uncataloged, After discarding what was not to be moved, shelf list
cards with subject heading information on them were made for the books
to be moved. The office practice class duplicated the shelf list cards

for author cards and made title cards from them. The librarian directed

the moving which was done during the summer months shelf by shelf, She
was assisted by the school janitors and two former students. The move
ing was rated satisfactory by the librarian. A few books were moved
which had npt been processed because they had not been intended for mov-

ing, but these were soon discarded after the moving had been completed,

Case XI. This plan is to be carried out after the construction of

the new high school has been completed. Considerable moving will be in-

B o e

volved since the elementary library is to be housed in the present high
school library and the high school library is to be housed in the new
library quarters of a twenty-two unit building. The plan calls for a

& % separation of fiction and non-fiction and boxing according to classifica-

s tion., A similar process is to be carried out for the elementary collec-
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tion now housed in twenty different classrooms., -The junior high collection‘
presently housed in another building is to be moved to the new library
quarters also, Those in the junior high collection and elementary
collection which have not been classified are to be classified at that
time. The librarian has plans for using the summer prior to moving into
the new library quarters for reorganization of the collections and the

preparation for moving.

_Case XII. Considerable moving is to be involved even though only
existing buildings are to be used. This consolidation involved three
schools, The problem consisted of moving the books to the buildings
where the students had been assigned., All books pertaining to the res-
pective grades are to be moved to the building which is toihouse grades
1-4, 5-6, and 1-%4 o= 7-12 respectively. The librarian was informed of

the change at the end of the school year before it was to take place the

followingvschool year. Plans for the moving were incomplete at the time
of this study, but some plan for boxing according to fiction and non-
fiction was contemplated. A unique problem involved here is the assigne-
ment of the books to the proper grade level., Card catalogs are to be
constructed for each of the three schools for the books housed in that

: particular building, The librarian is to be responsible for library
3 . service to grades 1-12 even though housed in three separate buildings,

| In another case where it was largely a matter of absorption,
ui ; the librarian went to the source school and selected the material to be

7 4. moved, The material was brought to the school by truck and added to the
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collection as new material, . In another case, plans: called for boxing
and moving only since the collection was considered too small to consti- ‘
tute a problem. In another case plans for moving had not been completed,
but it was hoped that moving could be scheduled for the swummer months and
that the collection could be prepared for moving while school was not in
session, In a few cases the plans used for moving were not available be-
cause the librarian at the time of merger was no llonger with the school,
In general, where there was organized packing and if books had
been classified, books were removed from the shelves and packed accord-
iﬁg to arrangement on the shelf: (1) fictiop alphabetically by author,
and (2) non-fiction according to classification. Sorting books into

fiction and non-fiction was possible even in cases with incomplete classi-

fication. If work on the card catalog and shelf list had not been done

prior to moving, a common practice was to remove cards from the card
catalog and shelf list and place in the books to be moved., This process
eliminated from the card catalog those cards for which there were no
longer books in the library and pointed out any books for which there were

no cards in the card catalog or shelf list.

! Accession records. Accession records were kept up-to-date in but
very few cases, Seldom did all schools in a consolidating unit maintain
accession records, Usually in two-school consolidations, one did and

the other did not, The proportion was about the same in the consolida-

tions‘involving a larger number of schools. In seven cases no accession

rec§rds had been maintained that had been kept up-to-date., In a few cases
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lﬁhere the librarian for the new school had been the librarian in one of
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the participating schools, an accession record f£ér that school had been

set up prior to the moving of the collection. The books in the other
collection or collections were then added to the one already constructed,
In cases where one accession record had been kept up-to-date, the books
of the other collections were accessioned and added to this record. In
two schools the maintaining of an accession record had been discontinued
because of lack of time., Some librarians were undecided whether or not
an accession record was to be set up and maintained in the new school
after moving or whether accessiqning would be done on shelf list cards
only; Another policy followed in some cases was that of adding the
sﬁaller collection to the larger one. This was used in cases where one
collection was considerably larger than the others. In cases where no

accession record had been kept and it was considered desirable to have

one, the books were shelved and a new record started beginning with the
number "one" and proceeding around the room as the books had been shelved
in.the new:iibrary. Books were numbered correspondingly on the shelf
list. New books were numbered as acquired by starting with the number
following the last number on the shelf 1list, thus accessioning new books
properly upon receipt, while books on hand could be accessioned as time
éérmitted.

i‘ In one case two separate accession books, one for elementary and
one for high school and junior high school are to be set up since there

are llkely to be two llbrarians, one for the high school and one for the

elementary school when the moving and merger of the libraries have been

I
o: glvcompleted The plan called for use of present records adding unacces-
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sioned books to the appropriate record. Then all elementary books en-
tered on the high school record are to be deleted and transferred to
the elementary record and vice versa,

In one school records of the two consolidating schools were re-
tained intact and a new one started for the new school which the present
librarian who was not the librarian at the time of the merger has main-

tained.

Most librarians interviewed favored maintaining an accession record.

Card Catalog. 4 card catalog of some description was found in
approximately one-half of the consolidating schools, but few were com-
plete and correct. In most cases some of the consolidating schools had
card catalogs while others did not. In some cases books were not classi-
fied. Some schools still had handwritten cards in the card catalog.

Three basic methods of organizing the card catalog were found to
have been used: (1) construction of a new card catalog, (2) synthesizing
the card catalogs of the schools involved by checking and making the |

necessary additions and corrections and inter-filing the two card

‘catalogs, and (3) using one existing or corrected catalog as a base and

tieating the other collections as new material,

New card catalogs were constructed in eight of the seventeen
cases in which moving was involved. In some of these the original plan
had called for synthesizing the card catalog by filing the cards which
héd been placed in the books when packing as the books were being re-

shelved; but the number of incorrect or incomplete cards was found to

%é sbﬁgreat that it was considered better to construct an entirely new
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card catalog. »Ih one school:where a similar sithation existed, new books
were cataloged before shelving and then a new catalog for the old ma-
terial was constructed.

One librarian constructed a new card catalog working chiefly
during the summer months. Four schools were involved in this consolida-
tion, and two summers and one school year was required to complete the
job. In another case involving five schools, three school years were
required to complete the job. Wilson cards were ordered whenever pos-
sible and typewritten cards made for the remainder of the collection,

A new librarian was in charge of this work with no preliminary prepa-
ration of the collection having been made before moving. In another
case where an entirely new catalog was constructed, the collection from
two schools consisted of one collection of books donated by the citizens
of the community after a fire had destroyed the school library. This
collection had not been processed at all, The other collection had been
processed sut the cards were not in an acceptable form,

In a case involving five schools where moving was done during the

school year, a unique but effective plan was used. All available cata-

«% ' log cards for books that were moved were pulled and filed into a new

e 4

temporary card catalog to be used by the students as an emergency catalog
while a pefmanent card catalog was under construction., This gave the
students almost as good a catalog as that to which they had been accus-

tomed even though many of the cards were incomplete or incorrect while a

: Bbtter one was being made. Cards for new books were made in proper form

‘and added to the temporary card catalog. 0ld material was reworked as
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rapidly as time permitted. [The work was nearly completed within one
school year.

In two cases, card catalogs were accurate and complete enough
that a synthesis of card catalogs could be effected by checking all ma-
terial and making the necessary corrections, additions, or deletions. In
one of these cases involving two schools where the librarian had been
allowed one-half day in her schedule for library work during the two
years prior to moving, all this work of synthesizing the catalogs was com-
pleted before moving. Necessary corrections in one catalog were made the
first year and the same procedure followed for the other catalog the
second year. Then the two catalogs were inter-filed for the new school,

In the other case in which synthesis was accomplished, the card
catalogs of the two schools were partially used. Discrepancies in classi-~
fication and use of the author's real name versus pen name were corrected
to establish uniformity. New cards were made for books for which there
were no ca;ds and to replace incomplete or incorrect cards.

In four cases, one catalog was used as a base. This catalog was

complete and accurate or had been made so by:the librarian prior to any

moving. In two of these cases the books received from the other schools
were classified or reclassified and catalogued and the cards added to the
catalog of the larger school just as any new books would be added to a
collection. In the other two cases a similar procedure of correcting
and.reclassifying was followed to bring into harmony with the catalog to
which they were being added., New cards were made when necessary.

4 -+ In other.schools this task remains to be done. One plan called for
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the separation of the junior high and high school catalog from the elem-
entary catalog and the organization of two separate catalogs -- one for
high school and one for elementary school -- adding to this the collec-
tion from another school whose materials had not been cataloged and to
the catalog for the elementary library the materials from twenty class-
room collections,

In another case, plans called for the reorganization and eventual
construction of three separate catalogs for three separate buildings
housing respectively grades 1-4, 5-6, and 1-4 -- 7-12 respectively. In
ahother case plans called for the reorganigation of the card catalog in -
the school of the librarian to be in the new school during the coming
school year and bringing the card catalogs where existing in the other
schools into harmony with this basic catalog after moving into the new

library. Wilson cards were to be used whenever available.

Provision for the elimination of cards from the card catalog for

books not in the library was not a problem where new card catalogs were .
constructed. When all cards for books being packed for moving were pulled

~and placed in the books, those for which there were no books were elimina-
ted and could be discarded. Neither was this a problem where the card
catalogs had been kept up to date. One method for removing such cards

1 was checking the shelf-list against books on the shelves plus the cir-

#: culation file and withdrawing cards for which the books were neither in

; circulatlon nor on the shelves. Then ¢orresponding cards were pulled

frqm the card catalog checking for title and subject cards. New.shelf:.

5
; list cards were made for books having no cards., These were then checked
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against the card catalog maKing guthor, title, and subject cards if nec-

essary from these shelf list cards.

Tools used in organizing' and buillding-up the collection. Tools
which were found useful for organizing and building-up the library col=-
lection in all cases were Standérd Catalog for §;g_13 School Libraries and
M Deéml blassification. Those found useful in thé majority of
cases, thirf;;en to fourteen of the seventeen, ;rere Sears, List of Subject
Headings, Basic Book Collection for High Schools, and Abridged Readers

Guide for magazines. . Akers, Simple Library Cataloging, Rufsvold, Audio-

visual School Library Service, Booklist, Fiction Catalog, Junior

Libraries, Children!s Catalog, Martin, Magazines for School Libraries
were alds less frequently mentioned. N.D.E.A. recommended lists,
teacher recommendations, and advice of Field Consultants were also

mentioned as sources of information found helpful,

Policy regarding books in poor physical condition. Rebinding or -
mending in the school depending upon the condition of the book and esti-

‘mated value of the book were the two main policies adhered to in this

matter, Discarding and replacing was employed less frequently. In
4. some cases all three methods were employed, Two librarians accepted

none which were in poor physical condition.

‘Shelving. Shelving in the new library followed two basic patterns:
) . (1) shelving one collection and adding the other collections, and (2)

shelving according to a combined shelf list. In the majority of cases,

¥
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¥ § the procedure of shelving one collection first and adding the other col-
b
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lections was foliowed. The collection shelved first was either the
collection of the school from which the librarian came or the largest
collection. In cases where some of the collections were classified while
others were not, the classified collections were shelved first and the
others classified and added. In larger libraries where small collections
were merely added, these were treated as new books., In two cases where

none had been classified, books were classified and shelved like a new

collection,

Student assistants. Student assistants were used in varying
degrees from assisting with all work exclusive of classification and
cataloging to very little or not at all., Usually one or two were con-
sidered especially valuable help while others were used for non-technical
work only. In four cases the librarian stated that student assistants

helped with shelving, mending, accessioning, and all processing except

classification and cataloging, especially the typing of cards, In most
cases students assisted by performing non-technical tasks such as sort-
ing, boxing, and labeling ih the packing process, pulling of cards and
placing in books, mending, pasting book pockets and date due slips,
f&ping and placing book cards, and shelving. Some librarians reported
thét student assistants did most of the accessioning under supervision,
In some cases student assistants were not used because they were not

s i available at the time the work was done.

III. MAJOR PROBLEMS

H
.;

Many problems of different kinds were considered by librarians
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as having constituted major problems. What was ‘considered a major prob-

lem in one case was not considered a problem at all in another.

Adequate time for doing the necessary work was the problem most
frequently mentioned. In a number of cases this was solved by summer
work, after school work, or home work on the part of the librarian. The
time element often involved the teaching load assigned the librarian.
Failure of equipment which had been ordered to. arrive when expected
necessitated operation without equipment and delayed processing for
several months in some cases. This was considered a major problem,
Operation for a year without any card catalog was another problem which
was encountered.

The study hall in the library was another problem. The back of
the room had been designed for a study hall and the front for the library

with folding doors between the two sections, but the study hall was not

large enough so the entire room became a study halil.,
Otﬁér problems were with the material itself such as unclassified.

material in large quantities, duplication of titles, the removing of in-

~correct classification numbers from the spines of books, lack of any
é ' uniformity in placement of book pockets and date due slips, and the nec-
essity for working on materials in two places with needed materials often
being at ihe other school when needed. Sorting and discarding and the
problem of deciding what should be included first on a limited budget
were other problems pertaining to the collection.

Administrative problems mentioned by librarians were the selection

Ad
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. of ‘agsistants under an administrative policy that a certain percentage
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had to be taken from the students coming from each of the different

schools, reassignment of the collection to a new shelving situation,
convincing elementary schools which had remained in the original build-
ings of the advantages of centralized ordering and processing, books
being in circulation while the collection was being processed, the neces-
sity for closing the library for two or three weeks during the school
term while packing and unpacking when moving during the school year, and

the assignment of certain books with a common interest like the All About

books to the proper grade level when grades were housed in
differentxbuildings. One problem peculiar only to one situation was

that of one librarian's being responsible for service to seven separate
schools in a system consisting of one high school, one junior high
school housed in separate buildings and five elementary schools with only

clerical help provided. The enrollment in grades 7-12 alone was 1770,
IV, 'SUGGESTIONS BY LIBRARIANS TO SCHOOLS PLANNING CONSOLIDATION

The suggestions offered by librarians having completed the work

involved in organizing the library in school consolidations have been

divided into two main categories: (1) those pertaining to facilities,
and (2) those pertaining to processing the collection.

Thbse pertaining to facilities included suggestions that the li-
brarian be consulted early in the plans so that important items such as
a workroom for the librarian and hot and cold running water in the work-

room might not be overlooked in the plans, that the library-study hall

combination be avoided, and that new equipment, furnishings, and sup-
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plies be ordered as far in ﬁdvance as possible to avoid delay while
waiting for the arrival of these necessary items,

Suggestions pertaining to the collection and the processing of the
collection included the following: (1) Begin the planning as far in ad-
vance as possible; (2) Keep a librarian already in the system to carry
over into the new school; (3) Allow more time for the librarian while
the process of mergering the libraries is being carried out; (4) Make
available more than the minimum budget not only for the first year but
for two or three years after the initial appropriation; (5) Making an
ehtirely new catalog and shelf list is simpler than attempting cor-
rections when there is utter lack of uniformity; and (6) Consult teachers
in ordering new materials.

Suggestions pertaining especially to the processing which were
offered include the following: (1) If possible, combine the card catalog,
shelf list, and accession record prior to moving the collection; (2) Buy
printed cards whenever possible; (3) In discarding, work carefully to

make sure that nothing wvaluable is lost; (4) Check numbers on spines of

~books to make sure all classifications are uniform and correct; and (5)

Take whatever time is necessary to personally do the cataloging.
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. CHAPTER VI
FINANCES

On the problem of finances, librarians seemed less definite than
on any other library problem. Some were unaware of the budget set up
for library purposes stating that this was handled through the office
of the superintendent. In some of the new schools in the first year
of operation, budgets had not been completed.

In a number of schools there was no initial amount set aside for
bﬁilding up the library collection. The regular budget had been increased
only by the additional number of students enrolled. This was especially
true in schools where consolidation was largely absorption of the smaller
schools in the school district by the larger school. In one of these with
an enrollment of over one thousénd students, $3000.00 was appropriated
for replapement of furnishings and equipment to be spent over a three
year period, but no additional amount was appropriated for materials.

In another case where a school received a first class commission

~after consolidation, $500.00 was added to the library budget bringing the

amount per pupil from the minimum up to $2.75 per pupil for grades 1-12.
The distribution between high school and elementary materials was left
to the diécretion of the librarian.

In five cases there was an initial appropriation of $2000,00 with-
out regard to enrollment for the bullding up of the library collection.
This was equivalent toi$11.05 per pupil in one school with a small enroll-

ment; ' In others this amount represented $3.75 to $5.00vper pupil. This

amount had been set aside by the school board in addition to the regular
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library budget. Other appropriations varied from $1.50 to $2.50 per

student, four cases, $2.50 to $3.75 per student, two cases, $3.75 to
$5.,00 per student, and one case, $5.00+,
Usually the initial appropriation was made available during the

first or second year of operation. In one case $2000.00 was made avail-

able for the second and third year. In another case an appropriation of

$1.50 per student for elementary and $1.50 to .$2.50 for junior high and
high school was made available during the first and third year.

In two schools for which the buildings had not been built, the
iibrarians to be were not informed on the exact set up of the library
budget or on how much would be allowed in the initial appropriatioﬁ but
were certain that at least the amount would meet the minimum suggested
in the new Standards of the American Library Association.

The regular appropriation per student after the initial appropria-
tion varied from less than $1.50 per student to $5.00+ with the greater
number béing in the $1.50 to $2.50 bracket and a few in the $2.50 to

$3.50 bracket. In some cases where schools were in their first year of

operation, this information was not available. Only three reported a

budget of less than $1.50 and but one a budget of over $5.00.
Librarians not responsible for audio-visual materials generally
did not know about the budget for audio-visual materials. In some of
the new schoolé this budget had not been set up at the time of this
study. One librarian reported that the amount to be set up for audio-

visual would depend upon what decision was reached regarding the TV

teaching program in the school. In the three operating on a budget of
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less than $1.50, audio-visual materials were included in two cases but

not in the other. In those operating on a budget of $1.50 to $2.50,
audio-visual materials were included in about fifty per cent of the cases.
In the $2.50 to $3.50 bracket, it was a ratio of two to one that these
materials were included. In libraries with a budget of $3.50 +, it was a
one and one ratio. In one case where audio-visual and library budgets
were separate, it was learned that the audio-visual budget called for
$0.85 per pupil for materials exclusive of machines and equipment.
Finances in three school libraries were handled through the public
1ibrary. The public library provided the schools of the county with
furnishings such as shelving, card catalog, charging desk, and miscella-
neous equipment such as atlas racks, dictionary stands, and book trucks

in addition to materials. Books and magazines were supplied from public

library funds but newspapers were not. Finances apparently constituted
no problep according to the public librarian in charge of materials for
the school libraries. He reported that approximately $15,000.00 had been
spent for materials in the schools last year and that an equivalent amount
~would be spent next year. The county had a fourteen cent levy and the

city a twenty-one cent levy on an approximate 160 million dollar evaluna-

%' tion netting the public library approximately one million dollars
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CHAPTER VII
SUMMARY, CONCLUSICNS, AND RECOMMENDATIONS
I. SUMMARY

Purpose. The purpose of this study was to learn what had been
done and what plans made for the merger of school libraries in the cone-
solidation process had proven successful, Problems concerning personnel,
facilities, the library collection, and fiﬁances were considered, It
was, furthermore, the purpose of this study to discover a plan or plans
which could be used in facilitating the carrying out of the process of

library merger efficiently and effectively.

Procedure, For the purpose of gathering data for this study, an
interview form was constructed covering the problems of library person-
nel, facilities, the collection, and finances. The survey method for
géthering'&ata was employed by conducting personal interviews with

librérians in consolidated school corporations where the library merger

had been completed or was in process. The prepared interview form was

&éé&“as é basis for conducting these personal interviews.

: ———-——E—Flndin 8¢
L Improvements?in library personnel, facilit;es, collectiéns, and
finances were,fbgnd to be closely correlate@ with improvement in general
school facil}iies. Where the consoclidation had resulted in a new school

building. for the new school corporation, improvements in l?brary service,

especially with respect to library facilities, were in evidence.
o :,‘jnﬁ)f\‘,.‘,;\_g‘. i N a0 B . . . : | R )



< g

64

Personnel. A larger. percentage of schools was served by licensed
librarians after consolidation than before, but this resulted not from

the employment of a greater number of librarians so much as a cutting

down in the number of schools. The librarian served a larger number of

students,

The determination as to which of the librarians in the consoli.
dating school district was to become the librarian in the new school did
not constitute a problem for rarely was there more than one qualified
librarian in a consolidating school district. In some cases there was.
nbne. From the few cases where the problem did occur, the trend was
toward the selection of the librarian with the most training or experw
ience, but the cases were too few in number for definite conclusions to

be drawn. Reassignments, where made, seemed to have caused no problem,

Facilities. Little improvement in library facilities was brought
about by consolidation where this did not involve a new library in a new
building. If there was a new building, significant improvement in the

library quarters was evident. In old buildings most libraries were com-

‘bined with the study hall and were located on the second floor of the

buiiding. In new buildings few were combined with study hall and all
were located on the first floor., Libraries were more centrally located
in the classroom area or centrally located between the high school and
fﬁe élementany‘wing if the library was to serve both elementary and high
Schsol students.

Workroom facilities were almost non-existent or very inadequate

if provided at ail in the old buildings. In almost all new buildings a
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minimum of one librarian's office-workroom combination in addition to the
reading room had been provided in the library quarters. Most workrooms
were supplied with running water, work and storage space, a typewriter,
and electric outlets.

The seating capacity of the reading room in the new library
quarters, while representing a significant improvement over those in the
old buildings, in too many cases was still inadequate to take care of the
students, particularly in the library-study hall combinations. While the
average seating capacity was adequate, too many had a seating capacity too
fér below this average and did not meet the minimum standards for the
enrollment, However, the improvement over old facilities was so great
that in most cases it was considered adequate by the librarian.

Nearly all schools had audio-visual equipment, some in greater

quantity than others. Most schools rented 16mm. films and owned their

filmstrips. While most schools owned record players, few had record
collectioné of any size,
There was little or no consistency in the administration of audio-
_visual materials and equipment. More librarians were responsible for the
materials than for the equipment. Some were responsible for Both.
Adjustable shelving was provided in most new libraries, All had
or had pl#nned wall shelving while most had or had planned additional

| v cbunter height floor shelving. The amount of shelving provided was not
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v vided in most new libraries,
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always adequate. In some cases the collection had outgrown the shelving
space in a few years time.

New card catalogs on a table base and charging desks had been pro-
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Magazine racks, newspaper racks, dictionary stands, and book

trucks had generally been provided, but little provision for the housing
of filmstrips had been made.

The collection. Moving the collection or a part of it was in-
volved in most cases, In cases where no moving was involved, this was
either because the collections were composed of 0ld, worn-out materials
not considered worth moving, or because the cohsolidation had involved
elementary schools having only classroom collections which were not to
be added to the library.

In collections involving moving, each case was an individual sit-.
uation dependent upon a number of different factors. Discarding was a
problem to a greater or lesser degree in all cases. Most discarding was
done by the librarian of the new school prior to moving, but this was

not feasible in all cases., Materials too old to be of value, poor

physical condition of books, old, unattractive editions of classics, and
undesirable content were the main reasons for discarding.
Preparation made for moving varied with the size of the collection,
 whether catalog work was done before or after moving, when moving took
place, and the time the librarian had for the preparation of the collec-
tion. If there was organization of the collection, books were‘usually
separated into fiction and non-fiction and packed as nearly as possible
i f accérding to arrangement on the shelves with boxes labeled = to content.
| If caialog work had not been done, catalog and shelf list cards were

#

i s

é pulled and placed in the books as they were packed for moving. .If books
:

‘'had not been classified, the system was usually to simply pack and move.
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Accession records were constructed either by adding one collection

to another, usually using the record from the school of the librarian or
that of the largest collection as a base, or constructing a new record
beginning with the number "one" and following the shelving in the new
library for numbering,

Three basic methods for organizing the new card catalog were
found to have been used: (1) construction of g new catalog, (2) synthe-
sizing card catalogs by checking and making necessary corrections and
inter-filing the two card catalogs, and (3) using one catalog as a base
and treating the other collections as new materials,

Standard Catalog for High School Libraries, Dewey Decimal Classi-

fication, Sears, List of Subject Headings, Basic Book Collection for High

Schools, and Abridged Readers Guide were the tools most often found use-
ful in organizing and building up the collection.

Shelving in the new library followed two basic patterns: (1)
shelving 5ne collection and adding the other collection, or (2) shelving
according to a combined shelf list. The first pattern for shelving was
most often‘followed.

| Student assistants were used in varying degrees in the process,
* Non-technical work such as sorting, pulling cards and placing in books,
boxing, lébeling, pasting book pockets and date due slips, typing book

cards and carding books, mending, and shelving were usually performed by

S A T RS T 0 5 e Lk A e

studeﬁt assistants.
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g Problems and suggestions. Time to do all that needed to be done

was the-mostvfrequently'mentioned problem which was usually solved by
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devoting extra time to the work on the part of the librarian. This
problem was minimized or partially solved in cases where more time in
the schedule of the librarian had been provided by the school admini-
stration for performing the library duties both prior to and after
moving,

The library-study hall problem again arose because of inadequate
provision for enough space to accommodate the students in the study hall
area and thus causing the library-study hall to become one large study
hall,

Suggestions pertaining to facilities given by librarians to schools
planning consolidation included (1) consultation with the librarian early
in the plans so that special needs of the library could be provided, (2)
avoidance of the library-study hall combination, and (3) placing all
orders for equipment and furnishings as early as possible.

Suggestions pertaining to administration and processing the
collectioﬁ included (1) planning early for the moving and reorganization,

(2) retaining a librarian in the system to carry over into the new li-

brary if possible, (3) providing adequate time for the librarian to

carry out this process, (4) making available adequate funds for building
up and maintaining the collection, and (5) careful working on the part of
the'librafian in checking all books and records for accuracy and complete-~

ness in the organization of the new collection.
II. CONCLUSIONS

In conclusion it may be said that consolidation alone is not the

solutioﬁ to all library problems. Consultation with the librarian early




'

69
in the plans ana cooperation of all parties conc¢erned have done and can
do much to insure provision of -adequate facilities for carrying out not '
only an adequate but an excellent library program. Early consultation
with a trained librarian can do much to assure the inclusion in the school
plans of adequate physical facilities for the library such as seating
capacity to meet the needs of the students, shelving space for the col-
lection for both present and future needs, convenient location of the
library in relation to the remainder of the school building, suitable
furniture and furnishings, and adequate work space and facilities for
fhe librarian, At least the minimum facil;ties recommended by the Ameri-
can Library Association in the new Standards should be provided in a new
school library. Special consideration needs to be given to the shelving
space and seating capacity to provide for present and future needs.

In most cases studied, considerable reorganization of the collec-

tion was found necessary. The amount needed was dependent upon the size
of the collection and the state of organization existing in the collec- .
tions of which it was made up. Time for doing this work is required and
_needs to be provided in the librarian's schedule., Several plans that
have been used and found successful have been outlined,
Discarding before physical moving of the collection was found to

be preferéble whenever feasible. Often some discarding was ne¢essary

P e

both before and after moving.
Systems used in packing and preparation of collections for moving
were found to vary with several factorszk(l) size and state of organiza-

. tion of ‘the collection to be moved; (2) training of the librarian and the
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time allowed in the schedulée of the librarian for library work prior to

moving, and (3) when, with respect to the school year, the process of

moving the library collection took place,

Generally the maintenance of some form of accession record was

found to be favored by most librarians. However, few schools had maine

tained up-to-date accession records prior to consolidation. If there was
no accession record in the system, the new accession record was con-
structed by starting with the number "one" and working around the room

§ following the shelving in the new library. If there was in the system an
édequate accession record that could be usgd, usually found in the school
of ‘the librarian or the largest school, this one was used as a base to
which the other collections were added.

The card catalog work was done either prior to moving or after

moving, depending largely upon the amount of time allowed in the libra-

rian's schedule for library work prior to moving. When more than two

schools wefe involved and the librarian served as teacher-librarian

prior to the moving, the catalog work was done after moving. The latter
- was by far the more prevalent method used.; The state of accuracy and

completeness of the card catalogs in the schools involved in the consoli-

dation determined which of the three basic methods for organizing the new

card catalog: (1) construction of a new card catalog, (2) synthesizing
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the card catalogs of the schools involved, or (3) using one card catalog
‘as a base and treating the other collections as new materials, was to
‘be used. The size of the collections was another determining factor.

.1 Useful tools in organizing and building up the collection in the

N
!
3
.*‘l
¥
H




71
new library were found to include Standard Catalog for High Sghool Libra-

'

ries, Dewey Decimal Classification, Sears, List of Subject Headin S,

Basic Book Collection for High Schools, and Abridged Readers Guide. It
is the conclusion of this writer that if these tools are not available,
they should be included in the first purchases,

If a combined shelf list was available, it was used in shelving
the collection. This was possible where the eatalog and shelf list work
had been completed before moving or where a combined shelf could be
synthesized, Otherwise, one collection was shelved first, usually the
éollection which was the largest or that which came from the school of
the librarian, and other collections added, The latter method was
more often used because a complete shelf was usually not available,

Student assistants were used in varying degrees from very exten-

sively to very little or not at all depending upon their availability
when the work was done and the preference of the librarian.

Timé for doing all the necessary reorganization work, the
liﬁraryastgdy hall combination, especially where quarters were outgrown
? - béfore being hoved into, and incorrectly classified or unclassified
métefials in large quantities were the major problems.

. The particular plan to be used for moving the collections and

the reorgéﬁization in the new library must be left to the discfetion

b B T S e & 5

ofwthe librarian since so many different factors are involved in each

. e

sif&étion. The plan which can mosf efficiently accomplish the task
wi%ﬂﬁthe 1ea§t possible disruption of library services is the best

‘. pién'fbr any given situation.
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I1X. RECOMMENDATIONS

Facilities. To assure adequate physical facilities for carrying
out an excellent librarylprogram. the writer offers the following recom-
mendations:

1. A trained librarian should be consulted concerning the location,
% planning, and furnishing of the new school library very early in the plan-
: ning for the new school, If an adequately‘tréined librarian is not
available in the school corporation, the Field Consultant for the area
E can be called upon for helpful suggestions.
| 2. The library-study hall combination should be avoided. While
it is desirable that the library and study hall be located in proximity
to each other, each should occupy separate quarters as each has its own
special function.

3. Considerable thought should be given in the planning of the

library quarters to both present and future needs, especially with re-
gard to the seating capacity of the reading room and the‘shelving space
for the collection. The seating capacity of the reading room needs to
' be greater than the traditional ten per cent of the enrollment for
schools with an enrollment under 500 students,
4y, The superintendent, who is responsible for the planning of
M° the library quarters, should see to it that at least the minimum
' standards as outlined in the new Standards by the American Library
Association are met if the new school library is to give adequate library

service to its students.

“ﬁ .. 5, Farniture and equipment should be selected and ordered early
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to avoid holding up the reorganization work whiie waiting for the arrival

of essential equipment and furniture.

Ihe collection. The librarian has the responsibility for the
collection. While the superintendent and principal can be of consider-
able help, the major responsibility for organization and preparation of
the collection for moving when this becomes necessary and for the re-
organization and building-up of the collectioﬂ.in the new school rests
with the librarian. The writer is of the opinion that the following
suggestions may prove helpful:

1. Early planning for the moving of a collection is of para-
mount importance. The librarian who is to be responsible for this
work should be informed as early as possible.

2+ Provision of adequate time for doing this reorganization
work in the librarian's schedule can be of inestimable help not only

ﬁ to the librarian, but for getting the job done with the least possible

disruption of library service,

3. If the catalog work could be largely or even partially come
pleted before moving into new quarters, this would cut to a considefable
. 8 extent the disruption of library service after moving into new quarters,
If this is impossible under the circumstances as it frequently was in the
wg . cases studied, considerable disruption of service can be eliminated by
.t% : 1ﬁter-filing existing catalogs even though only partially adequate as a
| temporary catalog while the permanent catalog is being constructed.

4, Careful work on the part of the librarian is essential at all

y e e ot B e T

334 times, Undesirable materials must be eliminated from the collection, but
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it is important to work with care lest some valuable material be lost.

Inaccuracies and inconsistencies in classification and cataloging must
be eliminated in the reorganization work.

5. Student assistants can be of considerable help in the reorgani-
zatlon work, especially with the numerous non-technical tasks, but should

always work under the careful supervision of the librarian.

Finances. If the quantitative standards pertaining to finances
as outlined in the new Standards are met, considerable improvement will

become evident in the library service provided.

Further study. Since this study was made in the earlier stages
of the school consolidation and reorganization movement and many libra-
ries were in the midst of the reorganization and merger process, further
study after these school libraries have had an opportunity to complete
the.process and test the results would undoubtedly reveal weaknesses or
deficienciés in some of the plans and could perhaps point to better plans

for carrying out this process of library merger. Since more schools are

- moving toward consolidation and more school 1ibraries are soon likely to

become engaged in the library merger process, there would be a greater
number of cases available for study and probably other and better plans
for carrying out the process of library merger would be revealed for

futvure use,
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APPENDIX A

LIST OF LIBRARIANS INTERVIEWED

Mary Anderson

Virginia Balsbaugh
Mary Katherine Crawford
Helen Evans

Victoria Franklin

Lois Galimore

Alyda Gilkey

Blanche Griffith
Clarice June Hale

Edythe Iindsey
Velma Long

Sara Mae Loveless
Mrs. Paul Lucas
Geneviéve McCarty
Mar jorie Myers
Frieda Peek
Bessie Pinnick
Jacqueline Rachels
Fred Reynolds
Alice Rodkey

Jo Shuck

Paula Woods

Elaine Wolford
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- APFENDIX B

SCHOOL CONSOLIDATIONS INCLUDED IN STUDY

SCHOOL

&rgos Community School

Castle High School

Central School District

Clinton Central High School

Cloverdale Community Schools

East Tipp High School

Eel River-Perry School

L and M High School

Madison-Marion School

Maumee-Milan High School

Martinsville Metropolitan School System
Metropolitan School District of Butler

Metropolitan School District of Mt. Vernon

‘North Central High School

North Judson Consolidated School

North Miami Consolidated School District
North Posey High School

Oak Hill School Corporation

Rossville Consolidated School District
Southwestern High School

Spencer Community Schools

GRADES SERVED BY

THE LIBRARY
1-12
7-12
1-12
7-12
7-12
9-12
1-12
7-12
1.12
9-12
1-12
7-12
1-12
9-12
7-12
7-12
712
7-12
1-12
9-12
9-12

COUNTY

Marshall
Warrick
Greene
Clinton
Putnam-Owen
Tippecanoe
Allen
Greene
Allen
4Allen
Morgan
DeKalb
Posey

Sullivan

Starke-Pulaskil

Miami
Posey
Miami-Grant
Clinton
Tippecanoce
Owen
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Springs Valley Community Schools
Turkey Run Consolidated School
Van Buren Consolidated School

West Vigo Schools

T 1-12

9-12
1-12

1-12

80
Orange
Parke
Clay-Parke

Vigo
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APPENDIX ¢

INTERVIDY  PORM

;gchaol . Consolidation of
"Enroliment (9-12)
(7-12)
other . ) ‘No, ol schools involved

Date of consolidation

Persons interviewed

ey .

librarian supt. or prin,

PERSONNE).

. How many licensed llbramams were in i¢h: consolldating schools before the
consolldatlor\?

First Option “Hcond Option or Permit
Provisional

2. How many librarians held M.S5., A.M, or squivalent degree

B.S., A.B. or equivalent degree

3. On w.ot bases was it determined ag to shich of the librarians in the consolidating
schools: was Lo beccme the librarian or hsad librarian in the new consolidated schoolf?

assigned as assistant librarians with classes

4, ‘jere the othsr librarians

assigned to teaching positions

1eft the school system

'tho detemined the reassignunts?

5. How soon was it made nera to the librarians as to what new assignments were to

be made?




R Ny —

1o Seating capacity of the reading room:

e - " - of enroliment.
. 25%. other

- Has this proven adequate to meet the nesds of your school?

| Is equipment kept in the library?
- elsewhere?

e BRI FACILITIES

- 108 ;} 153 20%

yes no
2o Location of library: N floor,
ist, 2nd, other
near stairwey near study hall adjacent to classrcom
3, Nunmber of rooms in the library quarters:
reading room workroom librarian’s office
storage rocm conference room combination=worksoom,

storage, and librarian‘’s office .

L, Does workroom have sink? hot and cold running water?

storage space' for supplies? typewriter? worktable? ___

shelving spacel?  electrical outlets?

5, Is the library responsible for storage, distribution of free or rental
textbooks? If so, where stored?

6, What audio-visual equipment 1s owned by the school?

16mm movie projector

filmstrip-slide projector opaque projector taps recorder
record player other screens
portable roll-down
Does the school 16mm £3lms?
’ own rent »
Does the school filmstrips? resordy

own rent own rent

Is the library responsible for audio-visual materials: films, filmstrips, records,
etc, Equipment: projectors, screens, etc,

Are audio-visual materials stored in the library? adjacent room?
elsewhere?

adjacent to the library?

. If materials and equipment ars not maintained in the library, by whom maintained?




Py

ppro mhtely hcw many linoar feat oi %nOlVLng sn the reading room?

djustable shelving? S vall uhelv.u'lb Counter height floc;r
shelving? |

T—————_ o ———red

Other?

Adequate ' Inadequate | )

'8, Card cat:log:s No., of drawsrs Table base? other?

Sectional cabinet for additions?

Lovation of card catalog in library:

Near 1ib'n desk charging other
or office deslc
0, Chargirg desk: Regular charging desk Sectionsl for additions
Office d:sk Othor " Location of charging unit

10, }iscellancous equipment :

Atls rack Magazine rack Newspaper rack

e

Va tical files Dictionary stand Book truck
no.

“ousing for filmstrips For posters, charts, maps, ete,

COLLECTION

1, Was MOVING of a collection or collections involved in the consolidation?

S y——

yes no

If so, how far in advance of the actual library merger was the planning for moving

¥ and synthesizing of the collection initiated?
]' 6 mo, 1 yv.
2 yr. other
\By whon?
: supt. prin. librarian other
i}:2. Who participated in the planning?
’i superintendents principals librarians supervisors:
: State, Consultants,
i ete,
e
1 F

b 239 Was discarding done at source of collections prior to physical moving?

2By whom?

after physical moving?

librarian of new school cooperatively by librarians other
of consolidating schools




- 4, On what oasis was %he%discarding“donef

13 Getting rid of undesirable mat@rials?

Getting r'id of unde.,iréblc duplj cat icme;?

~ State Department:_~reconmendat:i.onax

Listings in ﬁéﬂda;;@ C@ta]_:‘gg‘

Other
‘5. Did participating schools heve shelf disty _— ——
ves wo
i| | Were these found useful in '
dlscarding T shelving Other

6. What plan was used in preparation For the actual physical woving of the collection?

Satisfactory Unsatisfactory What changes would you recommond?

3
It ~

»

7. Did participating schools ’have and maintain accession records?

& | If so, how were these brought together into one record for the new school?

» Did participating schools have subject, title, and author catalog?

B @’ilhat plan was used for synthesizing “the eard cgtalog?

B
s
¥
k4
¢
£
i
|+
#
',




8.

vat provision was made for the eliminatlon from the new eatal tog those cards for

If hich the books were no 1onger in the collectien of the library?
i '
ﬂ:"hat tools were helpful in crganizing the coilecction? ‘
é_*_k.,__a dard Cataloz for High Schorl Libraries
¢
: ikers, Simple Library Catalogng
5
;‘_:ea___ggg List oL Subject Headin:y:

Rewey Decimal Classificaticy

| Other

.*9. Wlat was the policy resarding books desirable but in poor physical condition?

E' discard and replace ’ reblind. mend in the school
4

;'50., What tools were fo:d useful in discarding .or in the selsction of new bocks io
Julld up the collecticr or in the selection of other new library materials?

qtancLa:z‘d Catalog for H.gh School Libraries

1Basic ook Collectior for Hish Schools

Rufsvolc_l Audio-visal School Library Service

ﬁorldrcu Readers! 7iide (magazines)

L\garum, Magaz:nc 3 for School Libraries

O ther

1 ibrary Y

(ombinrd shelf list
. others as new books

qyor

12. To what extent were student assistants used in this project?

*
£
i
»
|~
:
H

11, What pJa.n oy plans were used to fgeilitate shelving of the collection in the new

Shelving of one's school collection and treating




|13° What suggestions do yoi.t have to 6fi‘9r to schools plénning consolidation?

>

’

ik, What were the major problems? How were they solved?

FINAWCES

1, What provision was made for funds for building up the library collection in
the new school?

Was this pr:ovision included as a part of the building fund?

yes : no

What was the initjal appropriation for purchase of library materials per student’

$1°50 or 1988 - §1050 hade $2°50 $2050 - $3575 $3075 —— %5000

$5.00 +
When was this made available for the purchase of books and library materials?

ist. yr. 2nd. yr. 3rd, yr. later

2. After the initial appropriation for building up the collection, what is the

mainterance allowance per student? _
' _ $1.50 or Jeas _$1,50-2,50 $2.50 3,50

F"- b isin 1 By e i v o v

$3-"'0 *

‘Doss this amount include audio~visual materia.’ls rental of £¥lmsy ete. - 1 '
yes no

""""gt, is special appropnation made for these materials?
How mmuch per student? .. e ___ LN
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